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Growing up, I never considered museums a career choice, nor did I truly want to live my life within

the confines of my reservation. However, my life changed for the better when I was interviewed

and hired as a museum intern in 2005 by the Tohono O'odham Nation Cultural Center & Museum

[Cultural Center and Museum]. I was introduced to facets of O’odham history I never knew existed

and was able to gain a sense of appreciation and deep connection with my community and my

people. 

I spent my 20s at the museum learning about my people and culture, but most importantly, my

strengths and how I can help share my newfound passion with others. When I think back on my

experiences, I recall being anxious about leading tours through the gallery spaces when the tours

were O'odham members. What could I possibly share or teach that they didn't already know?  It

turns out that not everyone has had the same experience growing up. Every tour I led was full of

questions and an exchange of memories. I taught just as much as I learned on those tours. I

realized there was a place for me to share tidbits about the objects, or the makers with tours and

to share my story and experiences with them. Before this internship (and the time to reflect on the

experience), I didn't think I had anything to offer to the community, and I am so thankful to realize I

do.  

I spent years as an intern and museum specialist at our museum before returning to school to

pursue museum studies. I did so with the ultimate goal of returning to my tribal museum and create

these learning and growth opportunities for others. My world perspective expanded because of

the training I received, and I know programs like this can be replicated in other small tribal

museums where culture and community are the priority.  It is my hope that this and similar toolkits

can help your community reach your goals and encourage others to find their voice.   

Note to Reader
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Context
The goal of this thesis project is to create a guide that shows tribal museums how to meaningfully

engage with community members around the museum collections by providing step-by-step

training. This toolkit attempts to persuade tribal museums to think about the potential of their own

collections and training programs. Tribal museums tend to have a smaller staff, perhaps

inexperienced or in need of additional training, but many have the same goals: to tell the story of

their people with their own voice; and, to play a part in the revitalization, protection, and

perpetuation of their cultural heritage. The small numbers mean overlap of expertise is needed.

These areas include collections care, education, administration, exhibitions, and even facility

maintenance. This project focuses on collections but recognizes the inherent web of connections

across all museum departments. 

I have included some basic planning documents to help you begin to plan or enhance your own

training program. The document will use a step-wise format as outlined here. First, it is important to

recognize your own museum's current capabilities and talents. Then you can begin to select and

prioritize skills, incorporating them into your bigger goals. Next, envision what you can attain based

on your resources: financial, human, and time resources available. Building smaller steps, or

‘scaffolding,’ to reach those larger goals will take time and serious planning. Smaller, attainable

benchmarks will get you to your overall goal of having skilled, well-trained, efficient advocates for

your museum. 

Throughout the document, I have included insights from my own internship in the My Own

Experiences sections. The In Action sections describe ways the Cultural Center and Museum

incorporated learning opportunities and participant knowledge into their training program and

museum doings.

During my own training program, the focus was to provide one-year paid internships to 'young'

(aged 18-32) community members. The goal of the Cultural Center & Museum was to have all

positions filled by capable, trained, and passionate Tohono O'odham members. The training

program set out to encourage knowledge and respect of the collections, and support interns to

seek further education. Unfortunately, after the first set of interns and with staff turnover, the

training became focused on summer interns. A watered-down version of the program was a

perfunctory introduction to the museum, which failed to fulfill the initial goal.

I have designed these worksheets based on my own experiences and research on other training

programs. I have created them to serve as practical tools for tribal museums. The worksheets and

anecdotal stories are evidence of my personal experience and the many opportunities provided to

me through internships, work, schooling, and conversations. I hope you, too, acknowledge where

you have had opportunities and training that were beneficial to your career. Explore those previous

experiences and incorporate them into the training. Build your training program to integrate

community members into the various aspects of your museum’s collections and care responsibilities. 
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Ho-Chunk scholar Amy Lonetree’s Decolonizing Museums: Representing Native America in

National and Tribal Museums emphasizes prioritizing Indigenous voice, personal experiences,

and respecting the history of the community within museum practices: exhibition design, and

public engagement, and Indigenous care practices within museum collections. Her theory

proclaims tribal museums can better prioritize and address local issues with insider empathy as

demonstrated by the Mille Lacs Band of Ojibwe's Mille Lacs Indian Museum in Onamia,

Minnesota. Similarly, this toolkit seeks to push tribal museums to consider who their target

audience is and how to work to address community issues from within. All decisions related to

exhibits, programming, new hires, and collections care, prioritize the community's interests and

needs. 

Canadian scholar Jennifer Kramer highlights her switchback theory in her 2006 book,

Switchbacks: Art, Ownership, and Nuxalk National Identity. Her theory considers the intertwined

life of both Indigenous communities and the ingenuity of the objects created to sustain ways of

life: utilitarian, artful, and ceremonial. Within the switchbacks theory, we are met with the

moment when two individuals (community and object) are separated, the community is left to

continue after an object or thousands of objects are removed and placed within outside

museum collections. These questions lingered: What happens to the community when they no

longer know how to make or use the object? What other tangential cultural ties were removed

alongside the object? If returned through NAGPRA, or provided museum collections access,

what reconciliation activities must happen to heal both community and the knowledge gap

caused by the absence? After these absences, museums and communities must answer these

questions: what was forgotten, and can it be reclaimed? Perhaps, it is the tribal museum that

steps in to gather cultural memory to ensure that further loss is mitigated. Museums can turn to

Elders, archives, and wax cylinders in the effort of maintaining cultural knowledge.

Jules David Prown’s 1982 article Mind in Matter: An Introduction to Material Culture Theory and

Method Theory serves as a core argument for how museums, especially tribal museums, can

maximize their collections' holdings to serve their own mission and goals and fully understand

the objects within the collections. He argues that an object is not solely a single piece, devoid

of other connections, but is tied to a maker, communities, and knowledge depths that should

be explored in addition to the solitary object. This theory emphasizes the importance of how

this training program can begin with collections and how it connects outside of the repository 

Theoretical and Intellectual Contributions

During the course of my museum studies program, I was introduced to many

scholars whose research and theories named the many techniques and

processes I had been introduced to as an intern; their work proved the

effectiveness of this type of approach. With this, I have selected a few here

which have been instrumental in my understanding of why a training program

can resonate with the participant. 
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to a historical past and the living culture. Furthermore, it serves as a basis for why it is

important to include and honor our community members' collective stories and experiences,

past and present.  

Lev Vygotsky's Mind in Society: The Development of Higher Psychological Processes published

in 1978 theorizes that humans learn about social cues, values of their specific culture, and

behavior through observation and mimicry of their surrounding adults, or 'more knowledgeable

others.' Known as the "zone of proximal development," it claims that as a human learns and

gains information, they are constantly moving toward the center of the learning circle, closer to

becoming a 'knowledgeable other' themselves. The training you design will follow this theory,

introducing the participants to collections care techniques and facilitating learning

opportunities with community members. With more exposure and encouragement, your

participants will grow into advocate and mentor roles. 
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Why Use This Manual?

Whether your community built your museum as a way to safe keep and interpret cultural

heritage or as a response to NAGPRA, the centering of this toolkit within the collection

department naturally allows all museum functions to express the essential reason for beginning

and maintaining a tribal museum. This reason is to protect, preserve, and interpret the heritage

within and around these cherished objects while encouraging the sharing of communal

knowledge.

This manual can be beneficial to tribal museums that are starting a training program or

expanding an existing program. This effort will transition interested community members into

advocates who understand the roles and responsibilities entailed in museum work and can

build their sense of ownership of their museum. The toolkit can be used depending on the

needs, interests, and goals of the community and its museum. It is flexible and adaptable. 

This toolkit helps identify areas to enhance expected training within collections by

interweaving them with the culture. Collections objects were not created, used, or

appreciated in a vacuum outside of the museum. The collections should not be separate but

be an important part of the tribal narrative. With planning and discussions, the collections will

teach and engage participants, staff, community, and other visitors. 

Benefits for the Museum

fill new positions with curious community members, train needed volunteers, increase

awareness of the museum, and inspire a sense of ownership;

enhance object files that include information useful to tribal members familiar with

the culture and those reconnecting to their roots; 

contribute to the sense of community museum ownership to those community

members engaged in teaching and knowledge sharing with the participants;

build new professional networks, and deepen existing partnerships by sharing the

museum's needs and vision;

discover varied ways to collaborate with its professional network and, in exchange,

support the needs and vision of those partners. 

Your museum may be interested in transitioning community members for various reasons. No

matter your reason and goals, the museum and its collections will benefit from a well-

thought-out training program. Throughout the process, your museum will:
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Benefits for the Participants

provided the opportunity to work directly with the collections under curator supervision

and training; 

taught basic collections management and care skills needed to volunteer or work at

any museum;

introduced to ways the collections continue to be a part of their living culture;

able to attain an appreciation and sense of responsibility and obligation to their

community and shared history. 

It is the goal of this training and this toolkit to empower the individuals with an employable skill

set, a professional network and connect them to their cultural heritage. Participants are:

This approach encourages curiosity, active cultural participation, skill-building, and memory-

making. Through this empowerment and connection, it is expected that participants will

become advocates and ambassadors of the museum and their Indigenous roots.
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This training program requires ALL museum staff to be committed to supporting and

participating in the project as they are responsible for the training for their specific

department and areas of expertise.

This training program requires staff to apply rigorous methodology and commitment to

teaching content-specific skills and techniques. 

This training requires staff to foster an environment where participants and staff reflect

on their own strengths and areas of interest.

This training requires the building and investing in relationships among staff,

participants, partners, and the community. The benefits of this training are not just for

your participants, but all your connections if it will help heal, connect, and prepare

considerate and well-trained advocates for the museum and the culture. 

Working together, respecting all contributions to this process, and understanding

everyone is learning together will create bonding opportunities. These opportunities

should be provided and supported.

Remember, your policies and this program are editable. The program is molded to your

museum, your community, and your mutual vision and needs. Therefore, the priorities

and practices should be written, reviewed, edited, and ownership shared.

Schedule quarterly meetings with your participants, staff, and partners to gain insight

into where your training program successfully meets objectives and benchmarks or

where to tweak the effort to make a more meaningful impact. You have control of the

project and can fine-tune and edit the training as your organization sees fit. 

Your museum should consider these BEFORE committing to this training program:

Considerations for the Program:
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How to Use this Toolkit

Phase I: Preparing Your Museum and Visualizing Your Training Program

encourages each museum to inventory the skills, resources, and personnel currently at

their disposal before planning the training program. Then, each museum can decide

how to use its specific resources to design a training program that fits their facility,

capabilities, and community.

Phase II: In-House Collections Training is the first step of taking the working

documents and information gathered in Phase I and building the program focused on

collections.

Phase III: Knowledge Gathering and Sharing is about providing opportunities for

your participants (and staff) to engage with the community as learners and teachers.

This phase focuses on acknowledging the skills, lived experiences, and interests of all

those involved and how those can be combined into valuable skill sets and programs

within the museum. 

Phase IV: Empowered and Connected highlights ways the training empowers the

individual to acknowledge their own part in the overall history of the culture. 

Phase V: Reflecting on the Process and Planning for Future Improvements asks

your team to evaluate the training program in the sense of value-added to the

museum, ways to improve the experience based on an internal review, and ways to

adjust future training.

The toolkit is designed to be customized for any museum depending on institutional context.

Users can move between sections and choose appropriate sub-topics based on their needs

and capabilities. Ultimately, each journey will look different.

This training has five major areas of focus. 

There are blank worksheets for your use throughout these phases. These are designed based

on my previous experience as an intern and as a supervisor for interns. Included, are filled

worksheets to demonstrate planning for a program. In some sections, a storytelling element is

included to drive home the benefit of training in-house, using your resources, and being

community-focused. The stories selected are based on experiences at the Cultural Center &

Museum and other community-based programs.
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Phase I:

Preparing Your Museum and 

Visualizing Your Training Program
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Preparing Your Museum and Visualizing Your Training Program

Finding Our Why worksheet has questions to ask your team as you start the visioning

process

Use the Identifying Our Unique Resources worksheet to assist in recognizing the

many local and professional resources you have and ways to activate those networks

Incorporate the Potential Training Elements worksheet and Using Our Calendar to

Plan Training Opportunities worksheet into your existing museum schedule, and

identify where to take advantage of lulls and seasonal offerings

Use  the Goals and Outcomes worksheet throughout the visioning and planning

process

Building a training program that will be impactful and valuable to the museum and the

community must start with the 'why.' You should consider the reasons for your Native community

to invest in a museum. Consider what those core and driving hopes were from the beginning,

and where the organization now fits into the community. These are the foundation of your

'why.' Pulling your staff and collaborators together for a visioning process is similar to strategic

planning. Conversations and brainstorming will cover big picture ideas, as well as considering

the day-to-day operative duties needed to ensure your museum fulfills its purpose. During

these brainstorming sessions the focus is on the training program, what you hope to attain, and

the overall change you hope to provide to the museum and its community.  

This section provides insight through:

11

Note: Please do not feel confined by the limited space provided by the worksheets. Your team

may need multiple copies printed or may need to use the guiding themes and questions to

work from a large chart together. For brainstorming exercises, each member of the team may

want to have their own copy to follow along the discussion.



As facilitators of a new training program, it is important to reflect and evaluate where your

organization currently is before beginning a training program such as this. The worksheets

should be used to help your team identify broader goals that can be supported by having

more members of your community trained, educated, and ready to advocate for your

museum's mission and purpose. 
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As You Start...

Brainstorming 101

Collections department supervisors 

Museum staff (be sure to include different levels/responsibilities, not just supervisors)

Outside stakeholders (especially collaborators, partners, and instructors)

The sheets in this toolkit were created with the intention to help your team brainstorm and

discuss areas the museum is prepared to transition community members into museum training

program participants and where potential challenges are. Areas, where the museum is

prepared, will fit easily into the forms, complete with an idea of when to host training sessions,

collaborative partners on board or to contact,  and opportunities to provide skillsets,

relationships with the community, and a chance to gain competency by doing, participating,

or understanding.

Brainstorming session(s) should include:

Brainstorm rules:

1. Everyone participates.

Passes are provided, but the facilitator always comes back for their participation before

moving on to the next point.

2. Everyone's opinions, thoughts, and suggestions are valid and welcomed.

Inspiration can come from anywhere, concerns could be shared by many but not voiced.

This is the opportunity to share and be heard.

3. Everyone takes notes.

One-word synopsis, bullet points, and fully written paragraphs are acceptable.

Everyone will take a turn as secretary, writing notes on a board, or flip chart, large enough for

every person to see their contribution.



The secretary will type the notes, and then the facilitator will compile these into

themes/topics and summarize them for the larger group. 

The facilitator will file notes for record and review purposes.

Each person states:

First Round: One thing that stood out today

Second Round: The most important takeaway for them

Third Round: What should be covered at the next session

Before the session ends:

1. Facilitator collects everyone's notes.

 

2. Everyone participates in a circle group discussion to close out the session.

 

After each session, summaries will be emailed to each brainstorming attendee for edits and

final approval. For each following session, discussions will be scaffolded, building on the ideas

and decisions made in previous meetings. All notes should be kept on hand as a record for

clarification and end-of-program review. 

The brainstorming period will take more than one meeting. It is okay for this process to be

long, and exhaustive. These discussions will help define your priorities, and your program will

be better situated for it. 
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Why is a

connection to

the culture

important?

Why must

we start

now?

Who needs

to be a part

of this?

What

can't

wait?

What does one

need to know

to keep a

culture vital?

How can

the

museum

help?

Which

traditions

require us to

act now?

What

conversations

does the

community need

to have?

Which

traditions are

well-known and

accessible

today?

What do

cultural

learners need

to witness and

be a part of to

connect?

Why is it

important

WE care for

our cultural

heritage?

What do our

cultural

beings

need?
How do we

respectfully

care for our

elder objects?

How do we

encourage them

to take on more

responsibility?

What role

can our

trainees

play?

Is there

potential for

them to

teach each

other?

How do we

support our

trainees?

How do we go

beyond what

we've done in

the past?

How can the

museum

create a

community of

practice?

Worksheet: Finding Our Why

Take time to reflect on the purpose

and mission of your museum, and why

it is important to do more now. These

are great starters to group discussions

leading up to the next planning steps.  
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Work with your team to identify cultural resources and professional resources within the

surrounding community, and professional networks. Consider who can help with instruction,

tools, and experiences to connect individuals with the culture. 

Worksheet: Identifying Our Unique Resources

For example, working with local archaeology firms to provide site tours to identify landscapes,

theories about life at the site, and familiarity with the jargon.

Internal Expertise Our Landscapes

Our Cultural BearersCommunity Organizations

Professional Network Our Traditions

15



Are there areas of overlap? 

Do some elements connect naturally? 

Worksheet: Potential Training Elements

Now that you have considered the unique resources of your museum and community, consider

how to activate those networks to create training opportunities and life experiences. 

Collections Specific Skills

Cultural Care Skills

Collections Related Experiences

Cultural Field Trips

Cultural Experiences

16



Every department should come to the first meeting with their filled Using Our

Calendar to Plan Training Opportunities worksheet. As a group, all the information

will be added to a master calendar for the program. Be sure to implement the

facilitation styles in Brainstorming 101 to ensure every activity is accounted for.

Then, as a group, review the Potential Training Elements worksheet and identify

where some of these skills and activities fit into your master calendar. Note where

there may be some leeway to move these activities around filling open periods.

Designate specific staff members to contact presenters and organizations from your

Identifying Our Unique Resources worksheet to support your selected workshops and

activities before the next meeting.

Finally, as a team, work on the Goals and Outcomes worksheet. Make sure your plans

are SMART - Specific, Measurable, Attainable, Relevant, and Time-based. 

Throughout this toolkit, you will find advice about planning your training program, but

ensure you also schedule time for participants to bond with staffers, and to have

opportunities to engage with community members. 

Intersperse time in the collections with professional development training, out-of-

office experiences, and individual projects. 

Plan for small victories by the participants, and for your staff. Smaller projects, shorter

project periods, and reachable goals.

Your team has brainstormed your why, your resources, and potential training ideas. Now it is

time to concentrate on taking those soft ideas and transforming them into solid plans for your

training program.

Throughout the brainstorming process, you might have identified new collaborative partners to

invite to the next part of the planning process. Invite them to help you design a robust program

benefitting from various points of view, professions, educational levels, and life experiences. 

There are three meetings that should take place, each building on the discussions of the last.

17

From Brainstorming to Planning a Training Program



W
o

rk
s

h
e

e
t:

 U
s

in
g

 O
u

r 
C

a
le

n
d

a
r 

to
 P

la
n

 T
ra

in
in

g
 O

p
p

o
rt

u
n

it
ie

s

W
o

rk
in

g
 w

it
h
 a

 t
a

b
le

 li
ke

 t
h
is

 w
ill

 h
e

lp
 y

o
u
r 

te
a

m
 p

la
n
 t

h
e

 t
ra

in
in

g
 a

c
c
o

rd
in

g
 t

o
 i
m

p
o

rt
a

n
t 

e
ve

n
ts

, 
se

a
so

n
s,

 a
n
d

 c
e

re
m

o
n
ie

s 
in

 y
o

u
r

c
o

m
m

u
n
it

y.
 P

a
y 

a
tt

e
n
ti

o
n
 t

o
 m

o
n
th

s 
w

it
h
 l

e
ss

 a
c
ti

vi
ty

, 
it

 m
a

y 
b

e
 a

n
 o

p
p

o
rt

u
n
it

y 
to

 c
o

n
c
e

n
tr

a
te

 o
n
 i

n
-h

o
u
se

 p
ro

je
c
ts

, 
a

d
d

it
io

n
a

l

c
u
lt

u
ra

l f
ie

ld
 t

ri
p

s,
 a

n
d

 o
u
ts

id
e

 o
f 

m
u
se

u
m

tr
a

in
in

g
s,

 a
n
d

 s
p

e
a

ke
rs

.

C
u
lt

u
ra

l A
c
ti

vi
ti

e
s

C
o

m
m

u
n
it

y 
E

ve
n
ts

Fo
o

d
 T

ra
d

it
io

n
s

P
ro

fe
ss

io
n
a

l

D
e

ve
lo

p
m

e
n
t

M
u
se

u
m

 

E
xh

ib
it

s 
a

n
d

 P
ro

g
ra

m
s

A
rt

 T
ra

d
it

io
n
s

18

Fi
ll 

in
 t

h
e

 m
o

n
th

s 
to

re
fl

e
c
t 

w
h
e

n
 y

o
u
r

p
ro

g
ra

m
 s

ta
rt

s



In
p

u
ts

 a
re

 t
h

e
 t

a
n

g
ib

le

c
o

m
p

o
n

e
n

ts
 n

e
e

d
e

d
 t

o
 r

e
a

c
h

 o
u

r

g
o

a
ls

: 
e

q
u
ip

m
e

n
t,

 p
a

rt
n
e

rs
, f

u
n
d

in
g

,

st
a

ff
/
in

st
ru

c
to

rs
, o

b
je

c
ts

 t
o

 b
e

p
ro

c
e

ss
e

d
, e

tc
. 
 

W
o

rk
s

h
e

e
t:

 G
o

a
ls

 a
n

d
 O

u
tc

o
m

e
s

O
u

tc
o

m
e

s
 a

re
 t

h
e

 c
h

a
n

g
e

s
 o

r

im
p

a
c

ts
 w

e
 e

x
p

e
c

t 
to

 s
e

e
 h

a
p

p
e

n

fo
r 

o
u
r 

m
u
se

u
m

, t
h
is

 p
ro

g
ra

m
, o

r 
th

e

c
o

m
m

u
n
it

y.
 T

h
e

se
 le

ss
 t

a
n
g

ib
le

, a
n
d

m
o

re
 in

sp
ir

in
g

 o
r 

h
o

p
e

fu
l.

T
h

e
s

e
 a

re
 t

h
e

 a
c

ti
vi

ti
e

s
 t

h
a

t 
n

e
e

d

to
 b

e
 d

o
n

e
 t

o
 r

e
a

c
h

 o
u

r 
g

o
a

ls
:

w
o

rk
sh

o
p

s,
 t

ra
n
sl

a
ti

n
g

, h
o

st
in

g

lu
n
c
h
e

o
n
 d

is
c
u
ss

io
n
s,

 f
ie

ld
 t

ri
p

s,
 e

tc
. 

O
u

tp
u

ts
 a

re
 m

e
a

s
u

ra
b

le
 m

e
th

o
d

s

o
f 

s
u

c
c

e
s

s
: 

#
 o

f 
p

a
rt

ic
ip

a
n
ts

re
a

c
h
e

d
, #

 o
f 

w
o

rk
sh

o
p

s 
p

la
n
n
e

d
, #

o
f 

o
b

je
c
t 

fi
le

s 
c
o

m
p

le
te

d
, o

r 
#

p
o

si
ti

ve
 r

e
sp

o
n
se

s 
re

c
e

iv
e

d
, e

tc
. 

G
o

a
ls

 a
re

 l
o

ft
y,

 b
ig

 p
ic

tu
re

 i
d

e
a

s
 o

ft
e

n
 a

li
g

n
e

d
 w

it
h

 y
o

u
r 

m
u

s
e

u
m

’s
 m

is
s

io
n

 a
n

d
/

o
r 

p
u

rp
o

s
e

 o
f 

th
is

 p
ro

je
c

t.
 

C
a

n
 b

e
 b

ro
a

d
 o

r 
sp

e
c
if

ic
. 
B
u
ild

 o
n
 t

h
e

 F
in

d
in

g
 O

u
r 

W
h
y 

w
o

rk
sh

e
e

t 
to

 h
e

lp
 y

o
u
 c

o
m

p
le

te
 t

h
is

 e
xe

rc
is

e
.

19



Phase II:

In-House Collections Training

20



In-House Collections Training

How to identify areas to include participants into the curator's daily routine and

collections duties

How to design a multi-tiered approach to object files based on cultural understanding

and communal connection 

An object file process that is expansive (cross-referenced, researched, pertinent to

museum mission, goals, and purpose, AND most importantly to the community

research requests fielded)

Including participants in the donation and loan process

How to address NAGPRA, repatriation, and reburial efforts in your training

The core of this training program is practice-based skill-building. Focusing on building or

improving standard museum skillsets will prepare your participants to work within your

collections and be trained to work at any museum. Building off the Potential Training

Elements worksheet, the Collections Skill Set Reflections worksheet will ask you to list

specific ways to train your participants. These are the department's daily tasks and other duties

we find ourselves doing as members of a small team. 

As a tribal museum, it is important to emphasize cultural care methods that meet the spiritual

needs of these objects, the intention of the community. This is what sets this training apart

from other training opportunities. If your museum already employs these cultural care

techniques, training your participants to follow your policies should be easily incorporated into

the training. If your museum has yet to write and enlist these methods, the participants could

help with identifying where these efforts are appropriate and most urgent. If this is the case,

the ownership provided to the participants will be exponential. 

Your goal should be to prepare your tribal members to recognize when to activate and

advocate for cultural practices within the repository and combine this with standard training.

By the end of the program, your participants will have grasped the museum's purpose, the need

for the organization and will recognize their ability to advocate for the museum.

This section provides suggestions on:

21



Every staff member, including the participants, should be welcomed into their new role

beginning with an extensive tour of the museum. This tour should include every area of the

museum seen by the public as well as the areas known only to museum employees. This

orientation of the museum will give the participants a lay of the land before jumping into their

job duties, introduce them to all staff, and where to turn on the lights. Below is an example of

what the first day could look like.

22

Orientation to the Museum

8:00 - 8:30 Brief Welcome: Participants arrive at the museum and are greeted by their immediate

supervisor. Each participant is shown to a meeting room to be given the day's schedule.

Serve a continental breakfast and start with a short icebreaker. This training emphasizes

community building and being able to tell your story.  Each participant receives a binder

to keep their documents. Be sure to include the museum mission, strategic plans, and

additional supportive paperwork including a glossary of jargon that may be used often.

9:00 - 10:30 Museum Tour: Participants are escorted around the museum buildings and grounds by

their supervisor. Each area should highlight what spaces are used for, if they have

access during business hours, or whom to reserve the space with. Every staff member

should be given a general introduction: Name, title, and what they are responsible for in

the museum. Janitorial closets and first aid kits should be pointed out during this tour.

10:45 - 12:00 Participant Orientation: In the meeting room, the training program manager (alone or

with a human resources representative) should cover timesheets, dress codes, in case of

an emergency whom to contact, expected shifts, how to clock in, and additional

information about overtime or other compensation for after-hours events or special

events.    

12:00 - 1:00 Break for Lunch

1:00 - 2:00 Presentations: Each staff member or department should provide a 10-15 minute

presentation about their job duties and responsibilities. Ask the presenters to share one

thing they love about their position, and one thing they hope to accomplish in their

position.  Encourage the participants to ask questions.

2:00 - 2:15 Break

2:15 - 3:15 Presentations Continue

3:15 - 3:30 Break

3:30- 4:30 The training program manager should provide a recap from the day, give additional

information that may not have been covered, and ask the participants if they have any

questions. Circle talks are one recommended and repeated effort of this toolkit, today is

the first talking circle. Encourage the participants to share what they have learned so

far, and maybe one thing they are looking forward to learning or experiencing during the

training. 

10:30 - 10:45 Break
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Worksheet: Collections Duties

24

What activities have been standardized to the point that the duty is repetitive?

Where can you use additional help to complete a project?

Where can participants and other staff contribute?

Object Care

___ Dusting

___ Vacuuming

___ Stabilization Donuts

___ Storage Boxes

___ Bagging

___ Mount Making

___ Label Writing

___

___

___

___

___

___

Object Files

___ Data Entry

___ Condition Reports

___ File Checks

___ Location Updates

___ Research

___

___

___

___

___

___

___

___

Daily Duties

___ Exhibit Object Checks

___ Pest Sweep  (IPM)

___ Repository Tours

___ Research

___ 

___

___

___

___

___

___

___

___

Cultural Care

___ Feeding Objects

___ Handling Objects

___ Facility Cleansings

___ 

___

___

___

___

___

___

___

___

___

Other Duties

___ Public Programming

___ Museum Committees

___ Grant Writing

___ Exhibition Design

___ Covering Front Desk

___ Assisting with    

       General Tours

___

___

___

___

___

___

This worksheet is specifically for the museum practices used in your facility. Add or remove

associated tasks to fit how your museum cares, protects, and interprets heritage materials.
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While working with the collections, ensure the

participants get plenty of opportunities for

practice. Exposing them to the daily tasks, and

observing less frequent actions is training them to

follow your lead. Practicing skills will boost their

confidence in completing assignments, and

familiarity with museum expectations found in any

museum.

At the Cultural Center and Museum, one of the first

lessons from the curator of collections was proper

object handling techniques. The interns watched

and practiced the techniques before being allowed

to interact with the collections. The curator then led

the interns through a condition reporting exercise.

Each intern was able to don nitrile gloves before

selecting their basket to assess. It was a great

exercise to understand the general process, to train

a person to observe any damage to the object, and

to introduce museum nomenclature and jargon.

From here the interns assisted in proccessing a

large archaeological site.

For this toolkit, you might want to consider these

types of training opportunities as ways to practice

making culture-based object files. Have the interns

work together to brainstorm common knowledge

about the materials, maybe encourage them to do

additional research. You might invite a friend of the

museum to bring in an object of their choice for the

interns to practice listening to a 'donor' tell the

story of the object, and documenting those

memories. Teach the participants how to ask open-

ended questions. Provide time for the participants

to practice the Material Culture theory techniques.

The TMY Folklore Field School did an amazing job

of teaching participants how to observe an object

using this theory.* 

Ask the participants to compare notes, did one

hear something important that another person

missed? What don't we know about the object?

Where would we find that information? 
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In Action: Providing Opportunities to Practice

*You can find notes about this process in the appendix.
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In the past tribal nations have had troubling relationships with outside museums and

anthropologists. These institutions did not always respect Indigenous traditions and sacred

relationships with the objects. In some cases, tribal members were denied access or input on

properly caring for these heritage materials.

As tribal nations have begun to create museums as a way to protect and revitalize their

cultural heritage, rebranding what a museum can be has been difficult. However, tribal

museums have put forth a community-centric focus: prioritizing Indigenous approaches and

local traditions and belief systems. Following a community-centric mission allows trust to be

built between the tribal museum and the community. In addition, continuous interactions

between the museum and individuals throughout the community ensures the museum is

accountable and open to the feedback of its stakeholders.

As community members begin to build trust within their community museums, it is important to

encourage participants to become familiar with relationship-building skills and participate in

the donation and loan process. Throughout these processes, the participants hear memories

and stories shared by the donor. They are introduced to an object as something with a history;

it was cherished; it had a maker, and a purpose. This object belonged to a family. Thinking of

the collections as more can change how one presents about it, and cares for it. 

Regarding collections as more than a solitary object, and a basic object file, fit the idea that

these pieces serve a purpose, carry spirit, and should be cared for as such. This circular and

culturally in tune view of the collections is one example of how tribal museums differ from

European/western museums.  

Learning from the Donation and Loan Process
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When I was an intern in 2005, an older gentleman arrived at our building with his grandson. As

he approached, I could see he had a small bundle carried in both his hands. He slowly began

to unwrap the dishcloths and handkerchiefs to expose a small Huhugam pot. I observed the

delicate cradling, and when he said this piece had been cared for by his family for as long as

he could remember, I knew just how important it was to have him trust us… me… with this

donation.

Years later, the museum hosted a group, and during that session, the men’s bathroom mirrors

and tiles had been etched, tagged with gang markings. The museum had just opened its doors,

and this was our first experience with any building destruction, and we were distraught. The

staff entered the meeting space, requesting the opportunity to speak with the group to

address the situation. 

I shared the immense sense of responsibility the museum, its workers, and its volunteers have to

the past, to our community members today and tomorrow. I shared the story of the gentleman

cradling the small pot and trusting us to take care of it and his story for future generations. I

told them the museum is the same as that small pot. We need to take care of it because it

holds and protects our history. I closed by saying it hurt to see such disrespectful property

damage. 

The response of the group was apologetic, and ashamed that someone in their group had

done this. Our maintenance crew immediately repaired the damage and since that time I can

count on one hand the times we have found property damage at the museum. I think this has

to do with the feeling of ownership and respect felt by the community and the staff members.

FYI: Hohokam is the archaeological term given to the ancient peoples of southern Arizona

and northern Mexico. Huhugam is the term used by the O’odham to describe their ancestors

and their works.

My Experience: The First Donation I Witnessed

29



Discuss your tribe’s position on repatriation and reburial. 

Discuss your museum's policy on repatriated items and human remains.

If there is a Tribal Historic Preservation Office or Cultural Affairs Office handling

incoming lists (Inventories of Human Remains and Summaries of Cultural Items) invite

this person or group to give a presentation to your participants about prioritizing which

objects will be pursued. 

University of Denver’s Community of Practice group is open to the public and has bi-

monthly meetings for dialog, assistance, and guest speakers. This could be an

opportunity to familiarize staff and participants with current and ongoing issues and

the jargon used in this process.

Your professional network may be able to give a tour of their holdings, discuss how

their museum or organization has approached repatriation, where they are in the

process, and ways they have thought about performing beyond the restrictions of the

law. 

Every Indigenous community has different preferences when it comes to repatriation.

Therefore, it is important for your participants to become familiar with the Native American

Graves Protection and Repatriation Act (NAGPRA) and how the law has impacted native

communities across the United States, particularly your community. 

Exposing your participants to the many ways tribes and other museum partners are dealing

with repatriation is important to their understanding of the broad methods available in the

museum world. This is also an incredible opportunity to train other members of your staff and

volunteers, especially those who field visitor questions, lead tours, and interact with the public. 

Creating a public program to engage community members to the purpose of the law, how the

tribe works with outside institutions, and how the museum is (or isn’t) involved could change the

understanding of the process, and why through this law, we are unable to return every piece of

cultural heritage to their homelands.

*Although this topic can be difficult, don't forget to teach about it. Understanding how

NAGPRA affects Native communities, museums, and the museum field at large is important to

determining how our museums will respond and expand on the law in the future.

Teaching the Participants about NAGPRA
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My Experience: Assisting with Repatriation

purchasing and preparing supplies 

labor for preparing the site

cooking for workers throughout prep, and on the day of reburial food for invited guests

we were able to help in transporting elders, ensuring their comfort

For the Tohono O'odham Nation Cultural Center & Museum, it was decided to never host our

ancestral remains on site. We were often called in as support members, working closely with

the Tribal Historic Preservation Office. Our support was in the preparations:

One of the things that affected me the most was being a respectful witness to the moment our

ancestors were returned to the earth. Knowing that they were being returned to a final resting

place, in their homeland surrounded by their own people. 

Before working for the museum, I did not know anything about NAGPRA or the reburial

practices held by my community.  Being able to contribute to the process, learning from the

Elders in charge, from the Tribal Historic Preservation Officers, and my coworkers who may

have had more experience with repatriation, burial protocols, kitchen details, etc, was

incredibly valuable as I contemplated what I was participating in. 
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*There was so much more to this experience, but it is not appropriate to share details in this

type of forum. But what I can share is the enormous emotional impact it had on me in

connecting with my ancestors, and finally understanding the weight and incredible

responsibility of bringing them home.



Discuss why the museum sought this exhibit to host. Cover the process including

scheduling, contracts, and agreements, additional insurance, etc.

Cover important exhibit dates: Arrival of crates, installation schedules, dates for

the opening and reception, the closing of the exhibit, and takedown. 

Explain the show's content, who produced it, and the intention or vision of the

exhibition. This offers the participants an opportunity to see how much work must

be done to get a traveling exhibit before it can even be put on the museum’s

schedule. 

Discuss who the exhibit audiences are and what type of educational programming

those groups prefer or gain the most benefit from. How does adult programming

differ from multi-generational programming or visiting school groups?

Discuss the importance of advertising: how the flyers were created, who receives

emails announcing the exhibit, effective website information, radio

announcements, posters, any other venues used.

Cover the details of preparing the exhibition space: removing existing furniture or

structures, painting walls, building walls, applying decals, equipment used to

complete the process, etc.

Although this toolkit has a focus within museum collections, it is vital to recognize the benefits

of having your participants engaged in all areas of the museum. Collections work is connected

to the other areas of the museum serving the community including education programming,

exhibitions, and public relations. This section provides an outline example of how to

incorporate the different departments into the training, and the skillsets provided by doing so. 

Opportunity Situation:

A traveling exhibit is scheduled to arrive soon. Using your exhibition timeline you prepare a

schedule detailing when the participants will meet with individual departments for training.

This is to help them understand all the activities required to make an exhibit successful. When

working with other department leads, the participants will be working under their supervision

and guidance. Participants should be actively assisting that department to complete their 'to-

do lists.'

Before the traveling exhibit arrives:

 

Exhibition Lead works with participants to:

 

Education Lead works with participants to:

 

Public Relations Lead works with participants to:

 

Maintenance Lead works with participants to:

Training Beyond Collections
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Discuss how they patrol and monitor exhibitions and gallery spaces, and how this

might change for the upcoming show.

Discuss the importance of acclimation of the crates, condition reports, inventory,

and organization.

Include participants in the preparation activities needed to install the exhibit.

Place materials in the exhibit area, including hanging or arranging displays.

Demonstrate possible programs or activities to be highlighted during the

exhibition's timeframe. Explain the difference and benefits between pre-visit

efforts and post-visit outreach.

Invite the participants to assist with the program design and implementation.

How to engage exhibit visitors, any evaluation or tracking to be used, and why

those are important to the museum and to the exhibit designers. 

Invite the participants to assist with planning the reception. Explain why you make

the decisions you make.

Participants should practice and assist with patching walls, painting, using power

tools, and hanging paintings with level. Safety rules and procedures for using

equipment including knowing what types of tools are needed for each, and which

cleat or nail is appropriate to use, and when.

Explain how and when to contact them if something were to happen during the

show. What should they be observant of when walking the galleries or exhibition?

Security Lead works with participants to:

After traveling exhibit arrives: 

 

Exhibition Lead

 

Education Lead

Public Relations Lead

 

Maintenance Lead

Security Lead

After setup:

All staff will participate in training tours. First, all will go on a tour of the exhibition with a

trained staff member or docent. Then everyone will practice providing tours, and engaging

with 'visitors.' Staff members should practice fielding questions that guests might ask.

All staff will practice greeting guests and welcoming them to the museum. Everyone should

practice introducing themselves and explaining their work at the museum. Everyone on 
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Will supervise the deinstall, inventory, condition reports, and packing for shipment.

Be sure to include the participants as much as possible.

include the participants and other staff in the cleaning and preparation of the

exhibition space for the next show or the replacement of the permanent show. This

should include repairing any damage, patching, and painting as needed. And set

up of the space.

staff should be reminded to say 'I don't know the answer to that, but I can find out,' and

whom they should ask.

During the exhibit:   

 

All staff should take turns in the exhibition area(s) when visitors are present. Encourage all

staff to greet and engage with visitors and ask if they have any questions.

 

All staff should be encouraged to take turns guiding scheduled tours of the exhibition.

 

All staff should help maintain the cleanliness of the exhibition area(s). Participants

especially can be scheduled for daily checks and spot cleaning.

 

All staff should be encouraged to attend any special events planned for the exhibit and be

asked to mingle with visitors and guests.

  

After the exhibition closes: 

Exhibition Lead

 

All staff members, including participants, should attend a debriefing to discuss what went

well, what could be improved, and how the exhibit was received by the visitors to the

museum. In addition, everyone should share interesting interactions with visitors or any

observations during the process.

Maintenance Lead

The point of this introduction to all museum responsibilities is to express the ways all the

departments support the overall mission of the museum and the importance of supporting your

team to reach those goals.

You can build a similar outline by looking at the following worksheets: Using Our Calendar to

Plan and Collections Project List. These schedules can identify additional training

opportunities with various departments. 
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Phase III:

Knowledge Gathering and Sharing
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Knowledge Gathering and Sharing

How to design your own cultural field trips

Using your identified resources to emphasize the living culture of collections

Incorporating opportunities to build a learning community

As the participants are learning more about museum practices, it is vital they begin to connect

these cultural objects to the living culture. By looking at objects as living parts of the culture, it

is no longer a solitary piece of history isolated within a box, separate from its purpose.

Identifying the many uses, stories, and knowledge tied to the object allows for a broader sense

of the importance to the community other than a standard object file. 

Using the Identifying Our Unique Resources worksheet in Phase I and the Culture Based

Object Files worksheet from Phase II can help you jump from the standard object file, into a

multitiered approach to understanding the culture. Building out from the two you will engage

with the cultural assets specific to your community. Your participants will interview Elders and

other knowledgeable folks in the community. They will learn the process of making traditional

objects, like baskets, from harvesting the materials, using tools to process these and learn how

to make the object. From this experience they will gain an appreciation for the innovation used

by our ancestors, the amount of work it takes to complete the object, and be able to tell the

story of the object from their own perspective.

Landscape tours can highlight current boundaries of reservation lands, traditional territories,

food, and art focuses, and interactions with cultural bearers. Using the Designing Cultural

Field Trips worksheet, consider how all these overlapping ideas and practices exist in your

community, and how to incorporate them into your cultural field trips. 

You'll find suggestions on:
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How many ways are there to gather knowledge?

There are as many ways to learn as there are many ways to share.



Note to Program Manager:

Remember you are representing your tribe

Remember you are representing the museum

Remember to be respectful

Be present and engaged with the activity

No phone calls or texting during interactions

Dress appropriately for the occasion 

Remember to assume that everyone you meet during this process has good intentions 

Remember that you and your team are learners: be encouraging, supportive, and

forgiving

Be receptive to random interactions with community members

stop and talk to guests in museum halls and galleries

encourage the participants to invite conversations

Train your participants and staff on the art of small talk and asking open-ended

questions

Encourage them to share about what they're learning and their experience at the

museum

Address any issues directly and in a timely manner

It is important for you to set guidelines for your staff and participants prior to facilitating

community engagement opportunities. Below are a few suggestions, but ultimately it is up to

your museum to set a standard of behaviors, professional code of ethics, and tone for any

interactions taking place during business hours.

Community guidelines can include the following suggestions:

As the manager:
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Your museum should encourage relationship building between staff, participants, and the

community. An effective method to achieve this is by engaging one another outside the

museum walls. Learning is a discovery process, and the more opportunities to learn about the

community, the bigger the understanding your people will have for the community and the

culture. 

They will be learning together, processing new experiences together, and will be exposed to

each other's stories throughout this process. The relationships being built are based on trust

and an appreciation and exchange of knowledge and life experiences. Give space for the

participants to interact with one another in an informal environment, with short unsupervised

times to share their knowledge and learn from one another. 

While the sharing of ideas, opinions, and stories happen, so is the gathering of knowledge

outside of themselves: pieces to the overall definition of communal identity and what it means

to be an active member of the community. For example, for many Indigenous people, the

perspective of taking care of your community can be seen in food practices and participating

in community activities. 

It is just as important to encourage the museum staff and program participants to volunteer at

community events, set up booths at functions, and be present during ceremony days. Make

sure your participants invite community members to the museum. The participants will

represent the museum, share about the training program, and field questions about the

museum. As frontline workers, they will be able to measure the interests in museum

programming and the community's needs in real-time.  

Much can be said for the benefits of a well-planned program. However, sometimes the most

impactful takeaways are organic. These moments happen when there is a flat tire, when

meetings are canceled last minute when taking the scenic route back to the office, or during

the relaxed participation of a feast day. Allow your community members to share in the joyful

moments of culture, food sharing, and the local traditions that a strict schedule does not

account for. 

Building a Learning Community
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Allison remembers waking up in Cedagi Wahia to her grandfather Asencio singing

traditional songs just beyond the wood and screen door of their adobe home. She

describes the scent on the air as her grandmother Laura would splash the dirt floors with

water to sweep, infusing their home with the comforting desert smell known by O'odham in

the southwest. Allison's art hints at these memories and fills me with a sense of longing

and warmth.

 

Matthew grew up visiting elders with his grandpa Andy. Every road trip, the two would

stop in to visit, catching up, sharing in a meal of freshly made cemait (tortillas), beans,

maybe spam, bologna or cheese, whatever food could be shared as a sign of hospitality.

It's a habit that I admire in him today - always curious about how people are doing,

knowing their family ties, taking time to sit with community members and talk.

 

Crystal once shared a story about the first basket she ever made. In our tradition, you give

your teacher the first object you make, and for her, it was her grandma. When she gifted

this basket, her grandma spit onto her hands and began to rub Crystal's fingers, wrists and

forearms. It was a prayer and a blessing between a grandmother and granddaughter that

Crystal would carry forward the traditions and become a teacher for another person one

day. I have seen Crystal teach, and she has the gift.

Your training program has the potential to awaken

a fierce love and appreciation for the culture

through the sharing of memories between the

participants and staff. For me, it wasn't until I was

older that I recognized the value of my heritage.

Through my internship, I found a love and

appreciation for the many facets of my culture. My

fellow interns shared memories with me that made

a lasting impression and demonstrated the hidden

parts that make up a whole culture through the lives

and actions of the people.

They have given me permission to share these

stories with you:

My Experience: Learning from my Peers

Although these were not my memories, I could hear Asencio's song because of the recordings

in the archives and cultural performances at the museum. Although I did not share the

relationships that Matthew had, he demonstrated how to connect with my neighbors, honor

family relationships, and practice the art of conversation. The power of traditions being

passed on by a loved one, and the obligations and hope, that the future will depend on your

practicing and being a willing participant and teacher was an incredible lesson, given to me in

a beautiful memory shared by my dear friend.
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As spring approached, the Cultural Center & Museum staff

met to plan future public programs. We set our sights on

traditional foods. In this case, we chose agave or au'd. In

the past, men would take to the mountainsides to gather

the hearts of this plant. It was a tradition that happened

every year, but it was now something our community spoke

about but didn't have widespread practice. We decided

this year would be ideal for reviving this food tradition.

We began to work with two brothers, Jose and Joseph

Enriquez, from Queenswell in Schuk Toak district, to plan

the ideal time for this to take place. The effort would

require a week's long commitment from the museum and all

the participants. We would need trucks and SUVs to

transport people, gather materials, and carry tools through

and up mountain terrain. We would need to provide food

and drinks to all those involved. It would take members of

the staff from all departments.

We reached out to the Behavioral Health Program and its

Fatherhood Is Sacred group. They committed to learning

the process and ending the week with a public program to

remove the steamed au'd hearts, serve the public and

share their experience.

The men spoke about seeing remanents of family camps

and roasting pits in the hills. They spoke about the exertion

needed to provide food to their families and community in

the past. They spoke about preparing the roasting pit and

staying overnight to ensure no steam escaped, and the

new relationships they formed during the night.

We did not anticipate that in this effort, the men from the

fatherhood program would bond with the two Elders,

experiencing an epiphany as they learned about

responsibilities to the culture and to their own families. As

they shared with museum visitors, the emotions were raw,

proud of what they accomplished and their newfound

connections. 

In Action: Au'd Harvest, A Cultural Program
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Cultural Field Trips

41

What should every participant, staff member, and community member experience in

their lifetime? Of course, in an ideal situation, your museum could offer these

experiences as often as possible to as many people as possible, but what do your

museum staff need to experience to better communicate the culture with others and

connect to your tribe's history in a personal and meaningful way?

What are your traditional stories that need to be known by the participants? But just as

important, what are your contemporary stories? What does it mean to be a member of

your community today?

Explain why this experience is important and should be a non-negotiable when training

staff and program participants.

Consider the multiple voices of the place or the experience. Who has stories and

knowledge to share with your participants? Who is always referred to in that story?

Who has historically been left out but should be heard? 

Try to find a local guide who wants to share his/her knowledge of the land and the

history of the area.

If possible, have these guides ride in the same vehicle as the participants. This

allows for participants to ask questions as they arise. Ask your guide to point out

landmarks and community identity markers (like old windmills, clay sites, etc.) and

share personal memories along the way.

What resources will be needed to arrange this tour? Are there access restrictions in

place? What type of vehicle will you need to use? 

A cultural tour of current land holdings and traditional land bases can be instrumental in

understanding how the landscapes and their resources have influenced how traditions and

materials were used. Therefore, this should be one of the first activities planned for the

participants.

Landscapes hold stories of how ancestors moved across the land, seasonal habits, historical

events, ceremonies, even dialects. Becoming aware of the different sand colors, reeds, and

local fauna can build sight identification with materials and patterns. In addition, encouraging

staff and participants to familiarize collection objects with their host communities can build

their confidence in recognizing tribal heritage and discussing these with tours and other

interested parties.

When designing your cultural field trip, consider the following:
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The Tohono O’odham Nation covers 2.8 million acres, a similar land base to Connecticut. The

reservation is based within United States boundaries. However, the tribe still honors the

traditional land base, which stretches north to Phoenix’s Gila River, east to the San Pedro River

Valley, south into Mexico and the Rio Yaqui, and west to the edge of the Colorado River. As

you can imagine, the landscapes vary greatly from sky islands, riparian areas to mesquite

bosques and the sand and volcanic rock scenery of the west. 

Cultural Center & Museum curator of education, Bernard Siquieros*, would guide staff

members across the current reservation boundaries sharing stories about particular

communities along the route; old mining towns that were going to be the new Chicago until

going bust in the early 1900s; ceremony shrines; migration patterns of our ancestors and the

influx of migrants today pointing out favorite paths; and even a boulder for young men to

throw pebbles into divots telling of their future spouse.

These opportunities to see and feel the landscape combined with the stories of our past should

be experienced by every member of the staff and possibly be opened up to interested

community members. as an effort to pique interest in communal stories about survival, food

traditions, and seasonal migration.

In Action: Learning Through Cultural Field Trips
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*Not every museum has a curator with the traditional and historical knowledge like Mr. Siquieros.

Collaborating with a local resource with this information would be ideal to conduct these tours.



Cultural Center & Museum interns were taught about archaeological sites in a classroom setting,

discussing terminology and basic principles. This involved stickmen sketches on a whiteboard depicting

strata or ground layers. Each intern spent time in the repository repacking plastic and paper bags from

the Central Arizona Project (CAP). The stone tools, pottery sherds, and other findings were listed with

site numbers and feature names. The interns learned that all sites have paper records coordinating with

the objects, and had access to the Nation's archeologist to ask questions.

From there, interns were invited by the Tribal Historic Preservation Office to visit archaeological sites to

watch as the crews worked a site. On one trip to northwest Tucson, the interns were led to a trench

that held a story of generations of Huhugam living on that one parcel of land. At the base of a hill, at

the edge of the Santa Cruz River, the strata showed proof of the farming communities our ancestors

were known for. Within those layers, we read there were multiple floods, multiple fires, and yet the

communities rebuilt and continued to thrive. We witnessed our historical resiliency. 

At another site, a small group of community members and museum staff were led on a tour of Sobaipuri

ruins. Southwest scholar Deni Seymour spoke about how the Sobaipuri were warriors and shared stories

based on the Spanish journals about their fierceness. Theories about why the Sobaipuri left the San

Pedro River Valley were posed: was it contact sickness, settler encroachment, or the draw of mission

living that took them west into the Wa:k community now known as San Xavier. 

Historically, the O'odham were known as peaceful and welcoming to the Spanish and later the

American settlers. At one point, one of the 'younger' participants pondered, "What would have

happened if our ancestors had fought them off? Things are so different; we lost so much." An Elder

said, "Every decision made by our ancestors was made with you in mind. They did their best with what

they had and with the future in mind." 

Your program should encourage this type of space for organic exchanges between participants, staff,

and community members. Conversations like this may not happen every field trip, but they make for a

meaningful and impactful experience.

In Action: Archaeological Site Visits
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Phase IV:

Empowered and Connected
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Empowered and Connected

The intentional process of connecting participants to a living culture and broad history they

may not have known about before is manifested in an increased understanding and

appreciation for their own culture. As a bonus, the participants are learning collections-

specific job skills which are transferrable to other areas in the museum. 

Throughout this experience, the participants are finding areas that speak to their strengths,

interests and encourage a sense of ownership and a right to contribute. It is important

throughout the process for your museum staff to recognize areas where the participants excel

and find ways to encourage professional growth in those areas. Encourage participants to find

new links between the work they've been doing, the history they've been learning, and the

experiences they've had in other museum departments. Encourage participants to cross-train

beyond the collections. In smaller museums, flexibility and an 'all hands on deck' mentality are

necessary for the success of the entire museum. 

This section provides examples of how Tohono O'odham Nation Cultural Center & Museum

benefited from having excited, passionate, and committed community members (the

participants) step up with creative ideas and a willingness to share this passion with others in

the community.
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In Action: Designing Programs to Meet Museum and Community Needs
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Before the opening in 2007, different discussion groups throughout the reservation were held to
determine the focus, mission, and goals of the future Tohono O'odham Nation Cultural Center &
Museum. Community members voiced the importance of family and knowing who your relatives are and
where you come from. Since 2007, the Cultural Center and Museum has offered various workshops and
programs to help community members develop the own genealogy file and start documenting the
memories that make our families special to us. 

The museum relied on the assistance of Joyce Juan, a hobby genealogist, to lead the museum's effort to
'keep familial ties known within the community. Her program led interested community members through
a family tree process, starting with themselves, moving onto their immediate family before branching
out. These workshops were date-focused and included a small portion to add personal memories about
each of the people added to their family sheets. Interns assisted with paperwork and made copies. The
original went into the archives and the copy to the participant. Within a month, Joyce would type all
their information and complete additional research on vital records, military records, and news
clippings. The typed records were placed in the archives and sent to the community member. These
workshops became so popular that the interns pushed to have more community host sites. As a result,
the tribe's enrollment office began to refer family tree inquiries to the Cultural Center and Museum. 

Interns began to create additional ways to expand the program to appeal to teenagers and children.
As a trial run for some of these programs, the Cultural Center and Museum hosted Family Nights,
encouraging families to come in and document family memories, but also to write about who they were
today.* For every session, a booth was set up with booklets made by interns and their family members.
Participants would go through the books commenting on 'how cool' it was to see a 5-year-olds' book
about his relationships or a listography book that covered a person's quick bulleted memories of their
entire life and their bucket list. 

The Cultural Center and Museum met the community's need by locating a community member who had
the skills to advocate on the importance of knowing your family relations and then embraced the
creativity of their interns to expand on the initial program.

 *Examples of the workshops can be found in the appendix.



Tohono O'odham's storytelling takes place in the winter months, just as they have for centuries.
The legends and stories capture the creation of the universe, why certain animals act or look
like they do, or serve as lessons on how to behave in our community. The Cultural Center and
Museum has hosted multiple storytelling nights over the years. Open to the public; folks would
gather by the fire as they listened to seasoned storytellers and those just beginning their
journey as orators. 

Former intern Crystal Narcho began to work with several Elders in the community to develop a
storytelling program dedicated to teaching youth the stories, language, songs and introduce
them to the landscapes featured throughout our legends. The innovative part of this program
was taking the story, usually orated by one storyteller, and making it into a theatrical
production with all parts played by the participants. The toddlers, teenagers, Elders, parents,
guardians, and museum staff learned lines in O'odham, practiced singing and dancing,
created props, and designed the sets. The play took place at the Cultural Center and
Museum's outdoor amphitheater. The space was filled with community members cheering the
children and supporting them. 

It started as an experiment, with no plans to continue after the first year. However, it was the
young participants that advocated for themselves and the program, insisting Crystal continue
the program year after year. What had started as an experiment grew into the most successful
public program produced by the museum. Native communities outside of our reservation
requested the show be presented, allowing the young group to travel and share these amazing
skills with other people.

Supporting the interns to test run ideas has benefited the museum immensely from their interns'
creative efforts and passions. In addition, the Cultural Center and Museum developed and
deepened relationships with the community throughout the process, especially with the youth
empowered to stand up in front of 300 strangers to speak and sing the language. 

In Action: Merging Culture and Educational Programming
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Assisting facility maintenance they built eight temporary walls to hang loaned artwork.

Each intern took turns assisting the collection curator in filing loan documents and
organizing artwork pre-exhibition. 

The careful transporting of artwork including a large mural painting done for the Archie
Hendricks Sr. Skilled Nursing Home. 

Assisted the education curator to design and lead school group tours and activities. 

Local author Susan Lobo walked the interns through the exhibition hall and shared short
stories about the pieces loaned for the show. During the week of the exhibit, the interns led
tours and shared the stories with guests.

O'odham Brown: What it Means to Me needed advice and guidance from local traditional
and contemporary artists. The committee assisted in identifying artists for the show,
discussions about art in a historical context, and technical support when designing the
overall show. 

Collaboration between the Individual titleholders and the Miss Tohono O'odham Nation
Committee assisting in the direction of the exhibit, 50 Years and Counting: Honoring The
Beauty of Miss Papago/Miss Tohono O'odham Nation. The exhibit served as a memory
database, reunion of pageant runners, and recruitment for future representatives.

Key Ingredients allowed the opportunity for the museum to support the work of local
farming organizations to discuss how modern agriculture practices tie into the historical
survival strategies of the O'odham and gave opportunities to involve tribal members of all
ages in harvesting groups, gardening efforts, and to expose youth to future career choices.

Cultural Center & Museum interns were trained to work with exhibitions during the 2005
retrospective show The Art of Leonard Chana. He was a respected Tohono O'odham artist well-
known, and popular across the reservation and throughout the American southwest.

Participating in this exhibit, the interns demonstrated skills they were learning, such as:

After this initial experience, the interns were encouraged to curate exhibition shows based on their
interests. By building upon personal interests, there was an existing knowledge of the topic that
could be expanded upon for a general outline of whom the interns needed to garner support from
in the form of exhibit committees. 
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In Action: Community Voices in Exhibits



In 2007, Allison Francisco curated the show O’odham
Brown: What it Means to Me in the museum’s contemporary
gallery. Allison was responsible for the entire show. She
worked with O'odham artists as they interpreted the theme
of the show, and designed the exhibit storyline for visitor
experience. Realizing many of the local artists needed
assistance in building their portfolios, Allison located a
local organization to provide a free Business 101 course for
the artists, an example of recognizing and fulfilling a
community need. 

In the years to follow, Crystal curated 50 Years and
Counting: Honoring the Beauty of Miss Papago/Miss
Tohono O'odham Nation. Matthew curated Tohono
Kaidalig: Tohono O'odham Piast Ñe'ñei which coincided
with the national release of Waila: Making the People

Happy documentary about the Joaquin Brothers Band. The
Smithsonian’s Museum on Main Street traveling exhibition
Key Ingredients made a stop on the reservation. Jennifer
curated a companion exhibit specifically about traditional
foods harvesting and cooking, community hunting, and
other seasonal activities. This was an example of using a
mainstream traveling exhibit and making it pertinent to the
local community.

In 2008 the interns collaborated with the Tohono O’odham
Community College art department to design a semester-
long course to teach display fundamentals within a
museum setting to 10 students. Interns designed the course,
lead discussions, and helped to demonstrate design tactics
within collections, exhibit design, and educational
programming. The display A Woven History: These Baskets
All Started with a Story was opened and exhibited in the
Cultural Center & Museum lobby in 2008. 

Through each of these experiences the interns learned how
to manage projects, budgets, and people. They each
navigated issues related to scheduling conflicts, interview
use restrictions, in house printing, mounting and installation
of exhibits. In short, they were using the skills they had
learned during their training to design and execute their
own exhibits and activities. 50

Im
ag

es
 c

ou
rt

es
y 

of
 th

e 
To

ho
no

 O
'o

dh
am

 N
at

io
n 

Cu
ltu

ra
l C

en
te

r &
 M

us
eu

m



Phase V:

Reflecting on the Process and 
Planning for Future Improvements
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Gathering initial planning documents for an end-of-program comparison. The work you
completed in the Goals and Outcomes worksheet will provide a delineated
perspective of intention, planned activities, and expected outcomes for your review.

Review the brainstorming notes from Finding Our Why, and ask your team if the
program helped to get you closer to addressing these larger issues. 

Gathering support documents about the activities and experiences provided during
the training. These can be in the form of quarterly check-ins or specific benchmarks
you put in place during the planning sessions. Refer to the following worksheets Using

Your Calendar to Plan Training Opportunities and Potential Training Elements.

Reviewing budget estimates from the planning phase and current accounting of
expenses will also give a fact-driven account of the financial need to continue
providing this program in the future. Be sure to keep on top of estimated costs
associated with each activity, workshop, cultural tour, honorarium, and other costs to
be compared with a final budget review.

Have your team consider whether the costs outweigh the benefits to the
participants, staff, and museum, and visa versa. 
Ask your collaborative partners to do the same.

A detailed look at human resources may be the difference between a sustainable,
yearly program versus an effort specific to larger projects and shorter periods of
participant engagement. 

Consider how often your museum staff are involved with training the participants,
and if that time away from other duties has been detrimental to the running of the
museum. 
Ask your collaborative partners to do the same.

Frank discussions about areas to expand the training program, pulling the training back 

Whether your organization and team plan to end the training program or have committed to
training more participants, it is important to complete a review of the project. Preparing for
evaluation efforts can include:

Reconvening at the end of this initial training program, your planning group should reflect on
the program's successes and challenges and areas for improvement. This time is for a
thoughtful assessment of quantitative (tangible/measurable data) results and qualitative
(emotive/sensed) outcomes from the program for the museum, participants, partners, and
community members. 

Before the Program Ends
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Preparing exit surveys or interviews for your participants and partners can help your
team determine which efforts were most impactful, sustainable and what challenges
should be addressed before closing out the program and before beginning another
session. 

Insist all review discussions are honest but constructive. When identifying concerns, or
issues work through solutions to meet your museum's needs while still supporting the
learning environment needed by your participants. 

Embrace lessons learned through this process. Many of the tasks you embarked on can
be transferrable to future projects. 

Exit surveys and interview questions for your participants and partners

Questions to ask when reflecting as a team

Taking a moment to celebrate what you've accomplished

or using it only as museum needs and opportunities arise, or adjusted to use in
conjunction with other departments' training in other departments is a great direction.
When considering what works best for your team and museum, these discussions are
necessary.

This section has suggestions on:
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Survey: End of Training Reflection for Participants

Strongly 

Agree

 
Agree

 

Neutral

 

Disagree

Strongly 

DisagreeBefore this training:

I had a clear understanding of our tribal history.

I could speak/understand the language.

I had relationships with cultural bearers.

I was familiar with our cultural traditions.

I was familiar with our traditional lands.

I knew the histories and stories of our 
individual communities.

This training:

...has prepared me to work with tribal collections.

...has prepared me to work at this museum.

...has prepared me to work at outside museums.

...taught me to be an advocate for the museum.

...taught me to be an advocate for tribal heritage.

...allowed me to contribute to the museum 
and its mission.

...helped me to identify my strengths and interests.

Strongly 

Agree

 
Agree

 

Neutral

 

Disagree

Strongly 

Disagree

After this training:
I have a better understanding of our tribal history.

...my confidence using the language improved.

I have new relationships with cultural bearers.

I am more familiar with our cultural traditions.

I am more familiar with our traditional lands.

I know more about the histories and stories of our 
individual communities.

Strongly 

Agree

 
Agree

 

Neutral

 

Disagree

Strongly 

Disagree

Please complete this survey about your experience in this program. We measure the program's
effectiveness based on your experience with the culture before the training and after the
program. Your responses are beneficial to the museum and how the program is operated in
the future. 

Thank you for your time and dedication to the museum and this training program.
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Please complete this questionnaire about your experience and possible improvements to the
program. Your honest feedback, positive or negative, is beneficial to the program and its
operations. Again, we thank you for your time and dedication to the museum and this training
program.

If you need more space, please use the back of this form or an additional sheet of paper.

 

Questions: End of Training Reflection for Participants

1. Working within the collections, what activity was most relevant to your future career?

2. Working within the community, what experience was most impactful to your connection to
the culture?

3. Do you feel empowered by this training program and the experience you had?

4. How can we improve this program for future participants?

5. What do you wish you learned in this training program?

6. Do you have any other feedback for the museum and its collaborating partners?
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Survey and Questions for Collaborating Partners

Strongly 

Agree

 
Agree

 

Neutral

 

Disagree

Strongly 

Disagree

Please complete this survey about your experience being a collaborative partner for this
program. We measure the program's effectiveness based on your opinions, and experience.
Your responses are beneficial to the museum and how the program is operated in the future. 

Thank you for your time and dedication to our partnership and this training program.

 What were your initial reasons and goals for joining this partnership?1.

2.  What worked well in our partnership? What were some challenges?

3. How can we improve this training program?
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I learned more about tribal history.

I gained new professional contacts.

I learned more about tribal traditions.

I was invited and included in workshops,
and other activities during this program. 

I made new contacts in the community.

I plan on continuing these new relationships.

The training program appeared organized. 

Communication between the museum and my
organization was clear and adequate.

The museum fulfilled its
commitments to my organization.

Problems or concerns were addressed promptly.

My organization was satisfied with our participation.

My organization would work with this program again.



Did anything evolve as your training program moved from collections into the

community and back again? 

While engrossed in the activities, did you find ways to improve or expand that moment

of learning, appreciation, and memory?

Will you do the training again?

Did the training meet your needs as is? Or are there improvements to be made?

What needs to be edited in order to fit your current capacities as a museum (staff,

financial resources, network inputs, etc.).

Have you built a sustainable training program to be continued into the future? What

does this look like for your resources and partners? 

Are your staff members able to maintain the quality of training and mentorship your

community participants deserve?

Are you able to hire participants as permanent staff, or build a supportive

docent/volunteer program to keep them engaged and meeting current training needs?

Did you build new partnerships in your community or professional network? How did

your existing relationships with partners change over this period? 

Were the participants able to help you reach in-house goals? 

Do you have enough resources (partners and trained participants) to meet your current

demands? 

What projects do you have on the horizon that will need additional training? 

Once your organization has found itself in a place for reflection, take advantage of the

opportunity to examine your original Goals and Outcomes worksheet. 

If your organization targeted short-term growth and meeting immediate goals: 

Which goals were met? Which did not work? Why?
 

Were there any ideas you would add to the goals? Or remove? Why?
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The best part of the process

An unintended but amazing outcome of the program

What was gained (personally and organizationally)

Congratulations on completing the entire process! 

You have examined your organization's readiness to carry out a training program, designed the

program to fit the needs of your museum, community, and partner organizations. You have

equipped your collections database and object files to be community-focused and most useful

to the people and organizations that your organization serves!

Ask every stakeholder in the process to take a moment to consider:

Again, congratulations. This process took incredible amounts of planning, thoughtful

deliberation, and engagement. Take the time to celebrate your accomplishments and

acknowledge the effort that went into the process. You did it!

Celebration of What You've Accomplished
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Job Description

Interview Questions

General Internship Calendar

Preliminary Reading List

Notes from the Folklore Fieldschool

Evaluation for Summer Youth Workers

NAGPRA Questions for Joseph T. Joaquin  

Family History Program Brochure

This One Time Comic Strip

I have included documents from the Tohono O'odham Nation Cultural Center & Museum 2005

Internship. These were the initial plans for the internship as designed by Dr. Kaldahl and his colleagues.

The internship was fluid enough to accommodate community opportunities and training workshops as

they arose during the year.  

In 2012 Tucson Meet Yourself hosted a  Folklore Field School as a way to get more locals observant and

engaged in documenting the unique community of Tucson, Arizona. The sessions were intense, but were

provided in such an engaging way there was a lot of excitement about documenting history. The most

important lesson from the school is recognizing the knowledge known by one or a circle of people isn't

always known by another. Documenting layers of knowledge and memory gives a fuller identity to

objects, to communities, and to our collective history.

In an effort to understand the impact the Tohono O'odham Nation Cultural Center & Museum was

leaving with summer youth workers, I designed a simple evaluation method. What the museum learned

was that we were failing to engage our youth in museum activities, or persuade them to think of the

museum as anything other than a summer job. This evaluation was the beginning of me thinking about

how we can improve the annual summer youth workers' experience and do better overall by sharing

about the museum and its duties.

Although we had access to the Tribal Historic Preservation Office and assisted their office with small

tasks during repatriations, there was so much more that I had questions about. I have included a list of

questions I was able to ask Joseph T. Joaquin about his life's work. The interview took 2.5 hours to

complete and I never was able to schedule a follow-up.  If appropriate, I encourage you to provide as

many cross-training opportunities as possible to your participants. My brief experience with the

repatriation process expanded my understanding of the urgency, passionate no bullshit arguments I

heard from Mr. Joaquin over the years. It is important work.

The Family History Program is very successful in our community. The family records are secured within

the archives, and only accessible by the archivist, her assistant, and Joyce Juan. If given permission by

the file owner, copies of family trees can be shared, and new familial connections can be added.

Finding multiple approaches to identifying family history worked for our community. I have included a

copy of the brochure, as well as a comic example of a single family memory. 
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HISTORICAL VIEW

1. Was it common for our communities to live in and amongst old sites, or did we tend to live around,

avoiding those ancient sites?

2. Was there ever an instance in our history where we would need to remove, or rebury our dead? If so,

how did (or do you imagination) the process went?

3. How did the O’odham regard the archaeology sites?

4. How do O’odham view death? What role does it play in our community?

5. Many tribes believe that a bit of the soul of the maker lives in an object, do O’odham 

believe this?

a. We have had items blessed when they return to the museum, and sometimes the Makai will say

“They knew they were coming home.” Can you explain what this means?

PRE-NAGPRA

1. Has the Nation ever attempted to request items be returned from museums or collectors prior to

NAGPRA?

a. What were those items?

b. What was the outcome?

c. Who made the request?

d. Where did the items go if they did return?

e. Who took care of that on behalf of the Nation?

NAGPRA: THEN AND NOW

1. What was your reaction when you first heard about NAGPRA?

a. In what ways do you think NAGPRA is a success?

b. In what ways do you think NAGPRA has failed?

c. How can NAGPRA be improved?

2. How did you get involved with NAGPRA?

a. What attracted you to this line of work?

b. How long have you been working with NAGPRA?

c. What are the emotions involved as a THPO Officer?

3. What is the process of the NAGPRA Reviews?

a. How long have you been attending NAGPRA review sessions in D.C?

b. Is there a story that has stuck with you during this time?

4. Can you walk me through the process of picking up repatriated items?

a. Who is involved with saying YES, or NO to the repatriation items? 

b. How long does the process normally take?

c. How do you feel about these items returning home?

d. Do you talk to the items? If so, what do you tell them?

5. Are patrimonial items treated differently than the remains that are repatriated?

a. What are some examples of patrimonial items that have been repatriated to the tribe?

b. Why is it important that these non-funerary objects be returned?

6. What happens when remains are repatriated to the tribe?

a. Where are the remains stored? How long are they stored?

b. How are the remains prepared for reburial?

c. Is there a ceremony involved? Who can participate
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