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On June 23rd, 2017, the Gender Justice 
League held its fifth annual Trans Pride 
event, an event that came to be because of 
the exclusion and underrepresentation of 
the trans and gender diverse community at 
larger pride events.1 As a genderqueer and 
genderfluid individual, it was incredible to 
learn that there was an event during Pride 
weekend that was specifically catered to 
our small subgroup within the LGBTQIA+ 
community. It was at this event that trans 
and gender diverse individuals found a 
sense of community and inclusion. Most 
importantly it was a space of love, a space 
of support, a space of acceptance.
	 Prior to the archive assignment we dis-
cuss in this article, my knowledge about 
my social position as well as resources to 
which I have access were nonexistent. I 
was relying on my pure sense of resilience 
to get me through the days. I was alone, 
walking through a world that wanted to 
oppress me for living my truth. I always 
wanted to make efforts to improve my situ-
ation, but I did not know how, and I was 
convinced that I was in this effort alone. As 
a marginalized individual you feel isolated 
and alone most of the time and creating 
change for yourself and your situation is 

quite difficult without a support system. 
Then I met some of the leaders of the Gen-
der Justice League and I was able to rei-
magine what my life could be like. Had it 
not been for the archive assignment, I may 
have never known about Trans Pride. Had 
I never had the opportunity to interact and 
engage with the Gender Justice League, 
I would not have realized that there is a 
larger community of gender diverse indi-
viduals where I live. Since coming in con-
tact with these folks, I have finally begun 
to feel included in the larger scheme of life 
and no longer feel like an outsider. I had 
the opportunity to learn about my commu-
nity’s history and become familiar with the 
challenges and issues myself and others 
within it face. Most importantly, I now feel 
that I have a sense of agency to change 
my current situation and I am not alone. I 
have the tools and support system to do 
so and there are no words to describe how 
safe and comfortable that makes me feel. I 
could not imagine nor ever anticipate that 
a class assignment could have such last-
ing effects.2

	 Using feminist pedagogical practices 
that incorporate student knowledge pro-
duction and digital scholarship methods, 
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a team at the University of Washington 
Bothell founded the online, open-access 
Feminist Community Archive of Washing-
ton (FCA-WA). Faculty, students, and the 
library partner with local feminist and gen-
der justice organizations to develop con-
tent for the archive. As part of a core gen-
der, women, & sexuality studies (GWSS) 
course, our/the assignment asks the 
students to collect artifacts and conduct 
interviews with activists that document 
the current work and histories of their 
organizations. The library has archived 
these materials and made them available 
in an open-access, online digital collec-
tion. In an era of disappearing information 
and contested stories—for example, the 
Trump administration removed the White 
House’s LGBTQ page3 within hours of the 
sparsely attended4 inauguration—the 
FCA-WA aims to expand the archival record 
and serve as a permanent and open home 
for the histories of groups and individu-
als working to support social justice for 
women, femmes, gender-nonconforming 
folks, and their allies.
	 We contend that the assignment and 
archive, in addition to being a repository 
for potentially forgotten histories, are proj-
ects that embody intersectional feminist 
praxis and work toward upsetting aca-
demic structures of inequity. Universities 
are hierarchies of knowledge, knowledge 
production, and people (Lewis). In the 
academy, marginalized peoples’ stories 
and research methods are rendered invis-
ible; classes and assignments that “speak 
to” or are taught by minoritized students 
and faculty are not the norm. Similarly, 
archives are typically created and main-
tained by non-marginalized scholars, 
ultimately reflecting the stories of the 
elite, their ways of knowing, and their 

methods of research. Perhaps most trou-
bling, said archives are framed as neutral 
receptacles. Since they privilege the sto-
ries of academic gatekeepers, then, this 
so-called neutrality serves to perpetuates 
a false narrative that leaves power imbal-
ances unquestioned. We maintain that the 
FCA-WA, and the assignment used to fill it, 
undermines these hierarchical logics and 
structures.
	 In this paper, we seek to explain the 
assignment and archive in the context of 
intersectional feminism. We begin with 
definitions of three key terms—intersec-
tionality, activist scholarship, and praxis—
and then move on to offer the theoreti-
cal background in which we situate our 
arguments: feminist knowledge produc-
tion and pedagogy, community archives, 
and critical information literacy. We then 
explain the assignment and archive, and 
conclude by demonstrating the potential 
of feminist, community-engaged, student 
knowledge production and archive build-
ing to subvert academic hierarchies, and 
we consider directions for future research 
and collaborations.

Theoretical Context

key definitions

We understand feminism as an intersec-
tional project. As most readers of this jour-
nal know, Kimberlé Crenshaw’s 1989 arti-
cle greatly transformed U.S. feminism by 
explicitly naming what earlier black femi-
nists had also articulated.5 Drawing on 
Crenshaw, we understand intersectionality 
as a theory that explains overlapping and 
interacting vectors of power and privilege 
and the social locations said vectors pro-
duce for given actors. Initially Crenshaw 
was focused on black women because as 
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a legal scholar she studied anti-discrim-
ination cases that literally forced black 
women plaintiffs to decide if they were 
black or women (143, 148). From an inter-
sectional perspective, one is always living 
in their multiple social locations resultant 
from these interlocking vectors of power. 
Thus, separating race from gender and the 
subsequent privilege or marginalization 
resulting from each is impossible. Given 
the inseparable linkages between lived 
realities, identities, and experiences, we 
know that there is no such thing as a sin-
gular issue. All injustices are intertwined 
and compounded by one another and thus 
resistance, namely feminism, must be 
equally interlocked and comprehensive.
	 An additional concept that is of impor-
tance to us is the idea of activist scholar-
ship. While the concept has been widely 
discussed, debated, and defined, we find 
one definition particularly relevant to this 
project.6 Julia Sudbury (now Julia Chinyere 
Oparah) and Margo Okazawa-Rey, editors 
of Activist Scholarship: Antiracism, Femi-
nisms, and Social Change, define activist 
scholarship as “the production of knowl-
edge and pedagogical practices through 
active engagements with, and in the ser-
vice of, progressive social movements” 
(3). Their definition resonates with this 
project as they conceive of “scholarship” 
as extending beyond research. Indeed, 
they begin with knowledge production 
and pedagogy, which are the two central 
components of our archive project. That is, 
students learn about inequities in knowl-
edge production via Shayne’s pedagogical 
practices. Furthermore, students work to 
produce knowledge about and by activists 
all “through active engagements with, and 
in the service of, progressive social move-
ments” (3).

	 Finally, praxis. As readers of this journal 
know, praxis is a central part of feminism. 
In its most basic terms feminist praxis is 
about mobilizing theory into action/activ-
ism. Of praxis Cho, Crenshaw, and McCall 
explain that “scholars and activists illus-
trate how practice necessarily informs 
theory, and how theory ideally should 
inform best practices and community orga-
nizing” (786). We contend that the assign-
ment and archive very much capture the 
ideas of intersectional feminist praxis and 
activist scholarship.

feminist knowledge production 
and pedagogy

Simply put, “the production of knowledge 
is an academic enterprise and has been 
controlled and contained within predomi-
nantly White, elite, and middle- to upper-
class institutional structures” (Thorton 
Dill and Kohlman 163). As a result, the 
historical record is ultimately shaped and 
guarded by the elite. There is an inordi-
nate amount of power in being able to 
control institutional research and knowl-
edge production. According to Gail Lewis, 
inequities in the academy remain intact 
due to “the refusal by the gatekeepers of 
research to agree to a project that has a 
particular feminist stance and especially if 
the subjects of the enquiry are minoritized 
on the grounds of ‘race,’ ethnicity, religion 
(spiritual practice) or sexuality and where 
the research may reveal some processes 
and practices that could cause embar-
rassment to key social actors, including 
key social institutions” (100). Given the 
institutionalized power inequities embed-
ded into scholarly endeavors, including 
pedagogy, knowledge production, and 
archives, feminists have spent the past 
four decades debating, defining, and often 
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defending our revisions of mainstream 
scholarly research and knowledge produc-
tion. Feminist knowledge production, at 
its core, is about unsettling the aforemen-
tioned gatekeepers.
	 Our understanding of feminist knowl-
edge production is based on the decades 
of scholarship from which we draw and 
ultimately add to, and our own feminist 
praxis in the classroom, library, and field.7 
Feminist knowledge production “begins 
with questioning and critiquing androcen-
tric bias within the disciplines, challenging 
traditional researchers to include gender 
as a theory of analysis” (Hesse-Biber 5). 
For beginners, feminists ask different 
questions. We know that if we want to 
understand the role of women in a social 
movement, for example, we need to inter-
view women and ask questions that focus 
explicitly on their contributions or the 
historical record will continue to develop 
in their conspicuous absence. Consider 
the title of a chapter Shayne assigns in the 
course she discusses in this paper: “‘No 
One Ever Asks What a Man’s Place in the 
Revolution Is’: Gender and the Politics of 
the Black Panther Party, 1966–1971” by 
Tracye Matthews. The chapter’s title cap-
tures the androcentric point of departure, 
where there is no reason to ask the “man 
question” because it is a given that it will 
be addressed. Feminist scholars then 
work to upset that hegemony by explicitly 
inserting a gendered analysis. We know 
from experience that if we do not research 
minoritized peoples’ histories, their/
our stories are left untold, unarchived, 
untaught, and thus unlearned.
	 Additionally, central to feminist knowl-
edge production is attentiveness to power 
and hierarchies in the research processes. 
Feminists know power imbalances, espe-
cially those resulting from gender norms 

and expectations, are present every-
where, including in the curriculum and 
thus classroom; the researcher-“subject” 
relationship; the privileging of so-called 
objective research questions and meth-
ods; the “expert”/lay person divide, and 
the archives in which all of this produced 
knowledge is housed. So, feminists ask 
our questions, design our methods, cre-
ate our assignments, and so on, in an 
attempt to challenge these inequities. 
Reflexive practices are central here: “Femi-
nist research practitioners pay attention 
to reflexivity, a process whereby research-
ers recognize, examine, and understand 
how their social background, location, and 
assumptions affect their research prac-
tice” (Hesse-Biber 17). Needless to say, 
being mindful of power imbalances does 
not automatically result in eliminating 
them. This awareness, however, does help 
us position ourselves as researchers, edu-
cators, archivists, and learners in order to 
better understand how one’s social loca-
tion impacts the knowledge she produces, 
teaches, and archives.
	 Another debate in the literature about 
feminist research relates to so-called 
authenticity; that is, “who studies whom 
and who speaks for whom” (Thorton Dill 
and Kohlman 167). The assignment and 
archive attempts to destabilize the com-
mon practice of powerful researchers 
speaking on behalf of marginalized com-
munities. Shayne and her students cer-
tainly hold the power while the research is 
being conducted. For example, they write 
the questions and transcribe the inter-
views. But the students are required to 
submit unedited audio tapes so archive 
users can hear from the activists in their 
own words. Similarly, the activists choose 
which artifacts they want deposited in the 
archive so they have input into what, in 
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addition to their own words, will be used 
to tell their organizations’ stories. Addi-
tionally, Shayne intentionally partners 
students who are members of the com-
munities represented with the organiza-
tions being studied. (For example, Taylor 
identifies as genderqueer so Shayne made 
sure they were in the group researching 
an organization that represents their com-
munity.) So, while power imbalances can-
not be entirely eliminated, the assignment 
and thus archive attempt to unsettle com-
mon hierarchies of research.
	 Feminist researchers strive for reciproc-
ity in knowledge production rather than 
the perpetuation of power inequities. Reci-
procity is accomplished in a host of ways, 
often affected by the time and resources 
available to the researcher. It has been 
well documented that this sort of “giving 
back” often adds a tremendous amount of 
time to a researcher’s project, ultimately 
slowing down professional advancement. 
Sadly, given the promotion-structured 
system in which most academics function, 
reciprocity is often a much easier goal to 
articulate than to implement.8

	 Feminist knowledge production is 
needed everywhere and must be grappled 
with long before entering college. Accord-
ing to Rae Lesser Blumberg, gender bias 
in K–12 textbooks, including those used 
to train future teachers, is “near-universal, 
remarkably uniform, quite persistent, 
[and a] virtually invisible obstacle on the 
road to gender equality in education” 
(345). Blumberg summarizes a significant 
amount of transnational quantitative data 
that tracked gender stereotypes in text-
books, stereotypes communicating sexism 
that, she argues, is ultimately internalized 
by girls and affects their future learning, 
self-actualization, and ability to succeed. 
Discussions of feminist knowledge pro-

duction don’t typically speak to K–12 text-
books. Indeed, that is not our intention 
either. It is worth acknowledging, however, 
that college students most likely had some 
versions of the sexist textbooks Blum-
berg analyzes.9 Thus, when they enter our 
classrooms they have likely learned very 
little about women and any minoritized 
peoples’ histories. That pattern must be 
interrupted by those of us committed to 
feminist knowledge production.

archives and the facade 
of neutrality

Cultural critics, historians, and archivists 
have convincingly argued over the past 
twenty years that archives are not neu-
tral; that value-laden choices determine 
which artifacts are pursued and selected 
for inclusion in archives, what types of 
materials are preserved, and which sto-
ries are told (see Flinn and Alexander, 
and Cifor and Wood for recent reviews of 
this conversation). A strong tradition of 
counter archives has emerged out of this 
critique (see case studies in Morrone, for 
example), and a broad spectrum of pre-
viously underrepresented communities 
and individuals are building archives and 
documenting their histories.
	 Feminist and women’s archives have 
developed during periods of social change 
throughout the nineteenth through 
twenty-first centuries (Eichhorn). Most 
commonly oriented toward collecting 
historical artifacts, these archives have 
documented women’s lives and work and 
historical feminist movements. Since the 
1970s, feminist archives have intersected 
with emerging activist archival practices 
informed by a concern for social justice 
(Sellie, Goldstein, Fair, and Hoyer 457). 
These feminist counter archives, like other 
counter archives, have been focused on 
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contemporary action and impact and on 
serving the interests of contemporary com-
munities and their goals for empowerment 
and change. “The archival-social justice 
nexus and challenge then is, in part, to 
utilize the past to inform and change the 
present through concrete action” (Duff, 
Flinn, Suurtamm, and Wallace).
	 We situate the Feminist Community 
Archive of Washington (FCA-WA) in the 
context of these counter-archives that are 
working to expand the historical record 
and support the current work and com-
munity-building of feminist social justice 
organizations. Specifically, the FCA-WA 
aims to record the contemporary work and 
histories of feminist, women’s, gender 
equity, and social justice organizations in 
Washington state, through student out-
reach and scholarship. These organiza-
tions are critical to the communities they 
serve, providing services, advocating for 
civil rights, and working toward social 
justice. However, they are typically so 
consumed with their day-to-day work that 
archiving their own and their members’ 
histories and activities is not an option. 
By working with student researchers and 
leveraging the resources of the university, 
these organizations have been able to 
develop at least an initial oral history of 
their founding and work and to preserve 
some of their group’s artifacts.

Community archives typically function to 
expand the scope of archival representa-
tion by standing in opposition to archival 
lacunae, misrepresentation, and margin-
alization. The scholarship of community 
archives (see Caswell, Migoni, Geraci, and 
Cifor, and Zavala, Migoni, Caswell, Geraci, 
and Cifor for literature reviews) has high-
lighted the importance of this independent 
and often dispersed work, asserting that 
community archives anchor the place of 

diverse communities in society and serve 
as a touchstone for current community 
members. With the FCA-WA, we strive to 
combine the strengths and connectedness 
of community archives with the sustainabil-
ity and accessibility of a university digital 
archive. Community archives typically 
develop out of and maintain connections 
with the communities they represent. Simi-
larly, with the FCA-WA, students work with 
community partners with whom they have 
some connection, be it identity, activism, 
or volunteer relationships. These alliances 
make their scholarship both personally 
meaningful and valuable to the commu-
nities they are documenting, as Taylor 
explained in the opening of this paper.
	 The FCA-WA is carefully and fastidiously 
fully open access, with the partnership 
and complete agreement of the commu-
nity organizations. Anyone anywhere can 
view and download and reuse the inter-
views and artifacts in the FCA-WA. Open-
access digital archives can amplify the 
voices and experiences within, as they are 
not sequestered behind a paywall for only 
institution-affiliated researchers to view 
or use. This open-access approach is also 
useful to the organizations themselves, 
as they can link to or embed materials in 
their own websites, use the materials in 
volunteer training sessions, etc. Our open-
access approach reflects our commitment 
to feminist knowledge production; we 
want others to find, use, and build on this 
scholarship, unobstructed by institutional 
gatekeepers.
	 Open access is not a given or presumed 
approach to institutional, or even commu-
nity, archives. Seeking and retaining con-
trol over copyright and funding streams 
related to archival holdings, or using cor-
porate funding to digitize archival materi-
als, are strategies frequently employed 
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to presumably bolster the survival and 
viability of archives. This funding-based 
approach can complicate and reinforce 
hierarchical access to archives and their 
contents, however, as privatized digitiza-
tion, subscription archives, and pay-for-
reproduction schemes solidify existing 
economic barriers to accessing and using 
archival information. Cifor and Lee discuss 
this phenomenon as a neoliberal constric-
tion of public resources, affecting multiple 
aspects of archive-building (Cifor and Lee 
12–14). Rather than seeking some variety 
of outside funding for scanning, we have 
taken a deliberately sustainable approach, 
incorporating only born-digital and origi-
nal research products or contemporarily 
scanned items into the archive.
	 In developing the FCA-WA as an open-
access archive, we did have to navigate 
around established institutional, admin-
istrative, and technological structures 
unaccustomed to open scholarship and 
archives. All of UW Bothell’s digital col-
lections and archives are open access but 
few across the larger University of Wash-
ington system are, and the institutional 
software we use to deliver the archive 
online did not initially include function-
ality that supported full-size media file 
downloads. Similarly, standard insti-
tutional release and agreement forms 
included copyright assignment to the uni-
versity, and we had to adapt specialized 
open-access oral history agreement forms 
and deeds of gift to support a fully open 
archive. Much of this is changing at the 
University of Washington and elsewhere 
as open-access resolutions and commit-
ments to social justice are taking hold. 
Early adopters of open-access approaches 
to archives and scholarship do, however, 
often face initial struggles against estab-
lished restrictive infrastructures.

critical information literacy

Critical Information Literacy (IL) is an 
emerging wave of activist scholarship 
and praxis within librarianship that seeks 
to transform the ways in which librar-
ians teach information literacy. Critical IL 
resists the dominant framing of librarian-
ship as neutral and apolitical (Lewis) and 
creates space for practitioners to acknowl-
edge the inherently political nature of IL 
pedagogy. To this aim, critical IL practi-
tioners consider the ways that “librar-
ians may encourage students to engage 
with and act upon the power structures 
underpinning information’s production 
and dissemination” (Tewell 25). Critical 
IL theory and practice developed as a 
critique of mainstream definitions of IL. 
Dominant definitions of IL, including the 
now defunct Association of College and 
Research Libraries IL Standards, described 
an apolitical context in which individual 
scholars conducted research. This defini-
tion of information literacy aligns closely 
with dominant narratives of librarian-
ship as neutral or beliefs that librarians 
should be devoid of politics. Challenging 
the neutral framing of librarianship and 
IL, early theorists of Critical IL sought to 
create space for more student voice and 
politicized pedagogy in librarian teach-
ing (Elmborg; Jacobs). They additionally 
critiqued mainstream IL for being overly 
linear and employing a banking model of 
education.10

	 The proponents of critical Information 
Literacy won a significant victory in 2015 
when they altered the mainstream IL dis-
course. This is when the Association of 
College and Research Libraries released 
the Framework for Information Literacy for 
Higher Education and decided to sunset 
the aforementioned Standards. The new 
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framework largely addressed the critiques 
raised by critical theorists by empha-
sizing the constructed and contextual 
nature of the research process and the 
authority associated with various texts. 
While this new institutional definition of 
IL was a far cry from the linear, banking 
model–oriented Standards, some did not 
think the document went far enough in 
explicitly advocating for social justice in 
the Framework (Battista et al.), while still 
others thought that the Framework was 
an institutional cooptation of an organic 
intellectual movement (Seale). The Frame-
work has been contested from advocates 
of an apolitical framing of librarianship as 
well. Many of these librarians have argued 
that the Framework is too unclear and the 
sunsetting of the Standards diminished 
the institutional leverage for carving out 
an instructional role for librarians, which 
the Standards created (Berg et al.). We see 
our project as, in part, participating in the 
Critical IL intellectual movement in that we 
are advancing a political understanding of 
libraries, scholarship, and archives.
	 The feminist Critical Information Literacy 
discourse is also particularly salient for 
our collaboration. Maria Accardi described 
a feminist pedagogy for IL in her ground-
breaking book Feminist Pedagogy for 
Library Instruction. The core of her feminist 
pedagogy is tightly linked with critical ped-
agogy described above. In addition, her 
approach includes providing a nurturing 
and caring environment for student learn-
ing and a recognition that patriarchy and 
sexism are real forces in the world. She 
emphasizes that students should use the 
knowledge they gain in the IL classroom to 
transform the world around them. Accord-
ing to Accardi, when students experience 
feminist IL pedagogy, “they are aware of 
the power of knowledge and language to 

influence society and culture and they ask 
critical questions about where informa-
tion comes from, about who decides what 
is knowledge and truth, thus illuminating 
the structures that create and perpetuate 
information production and dissemina-
tion” (57–58). Indeed, Taylor’s reflections 
throughout this paper certainly concur 
with Accardi’s analysis.
	 Critical information literacy and the 
Framework also open up space for work-
ing to counteract “information privilege.” 
Sarah Hare and Cara Evanson describe 
information privilege as follows: “Through 
their affiliation with an institution of 
higher education, undergraduate students 
are able to access a range of research 
materials and, as a result, enter the schol-
arly conversation and build upon existing 
research. This ability to access information 
that others cannot is called information 
privilege.” Hare and Evanson have built 
upon the work of Char Booth, a leader in 
connecting information privilege to infor-
mation literacy. Booth maintains that one 
way to circumvent the privileging of infor-
mation, a process which ultimately fur-
ther entrenches institutional hierarchies, 
is to involve students in the process of 
knowledge production: “One facet of chal-
lenging information privilege is involving 
students in a process of leveraging insti-
tutional resources to create products that 
contribute to a broader public discourse 
(as opposed to ending up in recycling bins 
and/or behind closed institutional doors)” 
(Booth). We absolutely concur. Students 
are fundamental to the success of the 
archive at every step: They help Shayne 
identify organizations to work with; they 
do the research that results in filling the 
archive, and they collaborate on sharing 
our findings about the assignment and 
archive.11
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About the Archive

how we fill it

As previously noted, we see the archive 
as an embodiment of Sudbury and Oka-
zawa-Rey’s conception of activist scholar-
ship: “the production of knowledge and 
pedagogical practices through active 
engagements with, and in the service 
of, progressive social movements” (3) 
because feminist pedagogy and research 
are mobilized to document feminist praxis 
and gender justice organizing. We contend 
that this project is “in the service of social 
movements” as it results in long-term 
partnerships between UWB and activist 
organizations, creates individual relation-
ships between students as activists with 
the organizations they have researched, 
and serves as a resource for the organiza-
tions’ self-documentation and trainings.
	 Additionally, the assignment and 
archive trouble traditional arrangements 
and definitions of power, knowledge, 
and neutrality in the academy, which 
ultimately serve to perpetuate the mar-
ginalization of minoritized peoples 
and their histories. The assignment 
and archive contest academic norms of 
expertise by empowering undergradu-
ate students as researchers, identifying 
the activists/“subjects” as the so-called 
experts, and using our university access 
and status to create a repository for his-
tories that, simply put, the mainstream 
academy does not see as worthy of docu-
mentation. Even within a large and diverse 
public university, there was skepticism 
about archiving “student projects” and 
building an archive around new feminist 
digital scholarship. Student-produced oral 
histories have been archived previously in 
the University of Washington system (also 

at UW Bothell, groundbreaking at the time; 
see Hattwig, Lam, and Freidberg), but an 
open-access feminist archive with commu-
nity organizations as partners and stu-
dents as the researchers was an entirely 
new combination. This was pushing digital 
archives at our institution far beyond tra-
ditional local practices of scan-from-print 
digital collections, thus circumventing the 
self-appointed gatekeepers.
	 How does the assignment work? Shayne 
worked closely with the Community-Based 
Learning and Research (CBLR) office to 
develop this assignment. She was a par-
ticipant in a yearlong campus fellowship 
where faculty work together to design 
CBLR-focused assignments or research. 
The assignment is in the course Histories 
and Movements of Gender and Sexuality, 
one of the core GWSS classes. The assign-
ment has four learning objectives: 1) learn 
a history of a specific local organization; 
2) learn how that history and organiza-
tion are related to comparable movements
we have studied this quarter; 3) learn the
importance of qualitative research and
feminist knowledge production; and 4)
learn the significance of scholarly/activist
archives. While it is not a stated learning
objective, our personal hope is that stu-
dents will continue their partnerships with
the organizations they researched long
after the course has ended.
	 Long before the start of the quarter the 
CBLR office and Shayne identify about 
eight feminist, gender, and/or social jus-
tice organizations in the Seattle area that 
are interested in being researched by 
students in the class. Shayne includes a 
cross-section of organizations to capture 
the GWSS program’s commitment to trans-
national and intersectional feminism.12 
She also includes one campus organiza-
tion every year to guarantee that the local 
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activism at the University of Washington 
Bothell is also documented. She feels 
this part is very important given the high 
turnover rate in student organizations 
and thus the potential loss of institutional 
memory every time core activists graduate. 
The course is typically enrolled at about 
forty students, and on the first day of class 
students are given a very lengthy and 
detailed handout that explains the assign-
ment, including a student agreement they 
are expected to sign in which they commit 
to treating the research process with the 
utmost respect and seriousness. Shayne 
makes it clear that if students are hoping 
to “check out” this quarter or are vehe-
mently opposed to collaborative work, this 
course is not for them. On the third day 
of class, students submit their top three 
requests for organizations or other stu-
dents they want to work with and Shayne 
creates groups of four or five students. 
Students are asked to let her know if they 
have a special connection with the group 
and its mission and she works hard to 
assign as many “insiders” as possible to 
each group of student researchers.
	 One of the most important aspects 
of this assignment is the engagement 
between the students and the organiza-
tions they research. One of the ways this 
relationship is fostered is through two 
interviews with at least two of the found-
ers or present leaders in the organization. 
This is vital in developing a connection to 
the people and the cause the students are 
researching as well as gaining a contex-
tual understanding of the issue. Students 
must also attend two events hosted by 
the organization and collect artifacts that 
cannot be found online. Attending events 
allows students to learn about the current 
issues at hand and discover ways in which 
they might contribute to the organiza-

tion. Collecting artifacts allows students 
to gain a visual sense of past and current 
efforts made by the organization and see 
the evolution of the organization through 
its history. Additionally, for the archive, 
students submit a typed transcript from 
each interview, an audio recording for 
each interview, high-resolution images of 
the artifacts that the organizations identify 
as meaningful, and detailed metadata. If 
the transcript is inaccurate, that is, it does 
not match the audio recording, it will not 
be archived unless students in the group 
volunteer to fix the errors.
	 Another part of the project is for the 
group to collectively write a paper that 
situates the history of the organization 
researched in relation to other histories 
learned in the course. The paper pro-
vides students an opportunity to reflect 
on their experience with the organization 
and allows students a moment to create 
a documented history of an organization 
to which they feel connected. Students do 
not submit the paper to the archive as it is 
only for primary documents, but they do 
send a copy to the organization.
	 Students are also required to write 
detailed text descriptions (metadata) for 
everything they submit to the archive. 
This descriptive metadata serves two 
functions in the archive—it allows for the 
discovery of items in the archive by other 
researchers, and it provides information 
and context about the items in the archive 
so they can be accurately interpreted and 
understood. The metadata part of the 
assignment is one of the most important 
parts for illuminating the need for feminist 
knowledge production. As the students 
work to describe and summarize the doc-
uments and choose keywords and other 
descriptors, they learn how much power 
archivists have to shape the narrative of 
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the histories being documented. We prob-
lematize metadata with students in order 
to most effectively leverage its potential. 
We work with students to develop what 
we call “activist description,” a corollary 
of activist archiving, in the FCA-WA by 
consulting with our community partners 
about language choices rather than privi-
leging library classification systems (see 
Winn for a discussion of current thinking 
in archival description). Students use 
language that reflects what they heard 
repeatedly in their dialogues with com-
munity partners. They include multiple 
synonyms and expanded vocabularies to 
develop rich descriptions. This is not the 
norm with archives and library resources, 
both of which typically use controlled 
vocabularies and Library of Congress sub-
ject headings without additional free-text 
description. (See Drabinski for a critical 
discussion of description in libraries.) 
Thus far, we have found metadata to be 
one of the most difficult aspects of the 
assignments to teach but after four itera-
tions of the class we are feeling more 
confident in guiding the students to really 
grapple with the significance of their 
efforts.
	 As we know, a guiding principle of 
feminist research and praxis is reciproc-
ity. That is, researchers should not treat 
communities or organizations as locales 
from which we can extract information for 
our own professional advances. Rather, 
feminist research is about supporting 
social justice work and the activists who 
do it. As such, Shayne feels very strongly 
about the students sending thank you 
cards, their “wow moments” about the 
organization, and their final paper to 
the activists they interviewed and who 
shared so generously of their time. While 
a thank you card may seem superficial, it 

requires the students to acknowledge that 
they imposed upon this group of strang-
ers and that their graciousness needs to 
be acknowledged, at the very least, with 
a card. Additionally, Shayne has them 
send the “wow moments” because she 
thinks it is very important to keep partner-
ships alive and communication two-way. 
There is definitely a risk in “over research-
ing” communities or doing CBLR work in 
which the organizations never hear from 
the students again. Those arrangements 
then turn the activists into the objects of 
inquiry in service of the students’ grades 
as opposed to potential activist partners 
in future endeavors.
	 All of the aforementioned parts of the 
assignment are done collectively, with one 
common grade.13 Individually, students 
keep journals where they reflect on the 
process of doing feminist research, speak-
ing to Shayne’s specific prompts. Students 
get their own grades on their journals.
	 Despite Shayne’s constant reminders 
that students are representing the uni-
versity when they conduct their research 
and that the class does not work well with 
unmotivated students, and despite vis-
its from the CBLR team, also conveying 
the seriousness of their responsibilities, 
there will always be students who act 
without maturity. We share one example 
to encourage faculty considering a similar 
assignment to be proactive about super-
vising your students’ efforts. The first 
year Shayne taught the class a group of 
students researched a local transgender 
justice organization. Three of the students 
in the group were cisgender and one gen-
derqueer. During one of the interviews, 
one of the cisgender students went com-
pletely off the interview script the group 
had created and ended up asking very per-
sonal and inappropriate questions of the 
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interviewee, who is transgender. We did 
not archive the audio tape, and the gen-
derqueer member of the group who was 
tasked with transcribing the interview did 
not even do so. (They and I decided that 
was the correct decision given we wouldn’t 
archive it anyway.) Shayne sent a heart-
felt apology to the interviewee as did the 
genderqueer member of the group. Also, 
in this class, because of another student’s 
incredibly disrespectful behavior toward 
another community partner, which actu-
ally preceded this event, Shayne designed 
the student agreement, something she 
has unfortunately had to “invoke” several 
times since starting the assignment. She 
now checks in with the groups much more 
frequently and earlier than she did when 
she first started teaching the class so 
she can intervene and make adjustments 
before any irreparable damage is done.
	 In addition to Shayne’s work on the front 
end of the assignment, that is, keeping stu-
dents on task, making sure they write use-
ful questions, troubleshooting how to set 
up meetings with slow-to-respond activists, 
and so forth, there is also a lot of collabora-
tive in-class and behind-the-scenes work to 
support the students as they conduct their 
research. Members of the CBLR office visit 
class to give the students a tutorial regard-
ing the norms and protocols of commu-
nity-based research. Shayne and Hattwig 
conduct a workshop focused on archive-
building theory and practice, with help from 
UW Bothell’s Learning Technologies staff.14 
In addition to technical tips and tools, this 
workshop includes activities and discus-
sions that help students engage with the 
meanings and functions of the archiving-
related aspects of this project. Student 
learning in this workshop is focused on 
community and activist archives, student 

and feminist knowledge production, meta-
data in digital collections, and open access 
agreements with partners. The workshop 
also includes discussion of a reading about 
a community-based LGBTQ archive (Waki-
moto, Bruce, and Partridge) so students 
are familiar with a related activist archiving 
project and its impact. In our experience, 
students produce higher-quality research 
products and archive submissions when 
they are able to connect with the theoreti-
cal and activist arguments that inform the 
functional requirements of archiving work 
(metadata, agreement forms, file formats, 
etc.). In other words, in addition to the 
students’ hard work, there are at least five 
of us working with them to make sure their 
efforts are advancing productively, the end 
products useable, and the community part-
ners treated with respect and dignity.
	 After materials are submitted, Shayne 
double-checks all transcripts against the 
audio files, making small corrections to 
typos and the like. Thus far, she has also 
had to return two transcripts to groups to 
have them re-do them or have them not 
be archived. Library staff then inventory all 
aspects of student submissions and follow 
up with groups to track down any miss-
ing pieces. Staff process submitted digital 
interview recordings, photographs, and 
artifacts and load them into the FCA-WA 
hosted by the UW Libraries’ digital collec-
tions system. These processes and prac-
tices are common for institutional archives 
and ensure their accessibility, sustainabil-
ity, and preservation.
	 Despite the unforeseen problems that 
will always emerge and the inordinate 
amount of work that goes into this project 
on everyone’s part, the assignment has 
been a tremendous success, with students 
building an amazing archive, community 



feminist teacher    59

partners really pleased with the students’ 
efforts, and students learning the value of 
feminist knowledge production.

on the importance of the 
assignment and archive

Before linking our earlier theoretical argu-
ments to the assignment and archive we 
again thought it best to begin with a stu-
dent’s perspective. We asked Taylor Hiner 
to answer the question: Why does the 
assignment and archive matter?
	 As a student, this project and commu-
nity-based learning allowed a hands-on 
opportunity for me to engage in femi-
nist knowledge production and activist 
scholarship in ways that were purpose-
ful, meaningful, and fulfilling. Having the 
opportunity to work directly with other 
activists has given me a strong sense of 
the work they do and what it really means 
to be an activist and advocate for those 
who have been silenced. Most impor-
tantly, I learned the value and the power 
of this kind of work. I remember clearly 
the eagerness and excitement of the Gen-
der Justice League wanting to talk with 
my group and me. They had so much 
to say and teach us about the trans and 
gender diverse community; their energy 
was contagious. I learned so much about 
my own position within society at large 
and the community’s unique culture and 
history. Being somebody who identifies 
with this community, it is important for 
me to take this knowledge and use it as 
a tool to show the cis world what kind of 
obstacles and barriers we as a commu-
nity face. Moreover, I am inspired to push 
even harder for not only my own recogni-
tion and legitimacy by our culture, but the 
recognition and legitimacy for all of us in 
this community.

	 It was through this process I came to 
realize that this assignment may in fact be 
one of the few opportunities the organiza-
tion was provided a moment to speak for 
itself, personal and unfiltered. This assign-
ment is a platform, a powerful platform 
that gave the members of this organization 
and the community it serves a space to 
correct the narrative. Their interviews and 
testimony speak to what it means to be a 
member of the trans and gender diverse 
community and the work that needs to be 
done to bring them/us justice and equity. 
This archive then is an uncensored, safe, 
and free space to let those who are mar-
ginalized say what they need to say, and it 
invites the community into their lives and 
their fight toward justice. The purposes of 
this archive are to build networks of soli-
darity, connect students with local social 
justice leaders, and promote inclusion 
across all identities. Moreover, the assign-
ment provides students an opportunity to 
come to understand and appreciate activ-
ism and recognize its powerful place in 
social justice efforts and society as a phe-
nomenon for procuring change.
	 In this paper we have attempted to 
demonstrate that the assignment and 
archive work toward upsetting hierarchies 
in the academy while also creating a 
repository for potentially erased histories. 
The hierarchies we are most concerned 
with here are those present in knowledge 
production, information literacy, and ulti-
mately the historical records and archives 
resulting from both.15 We contend that 
feminist praxis is key to unsettling the 
inequities present in these three realms. 
Drawing again on Lewis’s aforementioned 
notion of “gatekeepers” who prove hos-
tile to feminist knowledge production 
(100), we contend that this assignment 
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and archive are manifestations of feminist 
praxis needed to upset institutionalized 
hierarchies.
	 Central to many GWSS classes, not just 
the one in which this assignment occurs, 
is understanding the various ways the 
academy, and thus students’ learning, is 
structured to privilege the elite and fur-
ther entrench their power. Students learn 
this through intersectional feminist theory 
and thus use those theoretical insights to 
advance a praxis of feminist knowledge 
production that ultimately undermines 
hegemonic and anti-feminist structures 
in the academy and beyond. Similarly, in 
Thorton Dill and Kohlman’s discussion of 
linking theory and practice they maintain 
“because intersectional knowledge is 
grounded in the everyday lives of people 
of diverse backgrounds, it is seen as an 
important tool linking theory with practice. 
Intersectional work can validate the lives 
and histories of persons and subgroups 
previously ignored or marginalized, and 
it is used to help empower communities 
and the people in them” (160). We find 
this observation particularly related to 
the assignment and archive because the 
students are researching and document-
ing said “people of diverse backgrounds,” 
and by committing their “previously 
ignored or marginalized” histories to the 
archives, students are advancing a sort of 
activism and dignity that being kept out of 
the historical record denies.
	 The assignment, especially the reflec-
tive and metadata components, forces 
students to think about whose stories are 
left out of archives. Who decides what 
goes into archives? How are materials in 
archives explained? Who decides who 
has access to archives? So, from a peda-
gogical perspective (intellectual and theo-
retical) the assignment is a move toward 

challenging the academy’s gatekeepers 
because students learn and experience 
that knowledge production and the hierar-
chy of knowledges are forms of power and 
marginalization. Students’ efforts reflect 
critical information literacy scholars’ con-
tention that librarians are anything but 
neutral, and having the power to define, 
populate, and frame the contents of an 
archive is literally the power to control an 
historical narrative. Putting that power in 
the hands of students even further sub-
verts hierarchies of knowledge production.
	 We asked Taylor to reflect on this pro-
cess, once again, from their personal 
locale:
As a student, it was ingrained early on 
that we learn from our teachers and those 
who are above us throughout the school-
ing process. Teachers and professors alike 
need to recognize the knowledge and 
richness students can bring into the class-
room and curriculum, especially those 
who occupy marginalized social locations. 
As somebody who inhabits marginalized 
social locations, myself and others might 
go through our entire schooling without 
any more than a mention of our history. 
Some groups go completely unnoticed and 
looked over. This was the first assignment 
that not only allowed me to learn more 
about my queer identities, but also actively 
collaborate with others like me to bring 
forward the stories and history that the 
privileged have misconstrued and swept 
under the rug. All the barriers and fear of 
posing an alternative view of the world 
we live in seemed less daunting in this 
project. I like to attribute that feeling to 
the agency that Professor Shayne encour-
aged us to have while going through 
this process. The combination of student 
agency and a sense of togetherness with 
my team and members of the organization 
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was empowering. For the first time ever, I 
felt like my work mattered for something 
more than just a grade. This freedom, as a 
student, to explore and discover enabled 
me to critically consider how power is 
unequally distributed and maintained in 
our society. It was also the only time that 
I served as a gatekeeper of knowledge, a 
truly exciting role to inhabit in the univer-
sity hierarchy. Even though my gatekeep-
ing privilege is no longer, I know that my 
work for this archive is benefitting others 
and is disrupting the narrative about trans 
and gender diverse individuals like myself 
and so many others.

next steps

Where do we go from here? The assign-
ment and archive are still in the very 
nascent stages. Shayne has taught the 
class four times, and combined, students 
have researched and thus archived partial 
histories of twenty-nine local organiza-
tions. In addition to this paper, we have 
presented about the project in a variety of 
interdisciplinary conferences: The North-
west Archivist Association (NWA) (Shayne 
and Ellenwood), the National Women’s 
Studies Association (Shayne), and the 
Pacific Sociological Association (Shayne 
and Hiner). Everywhere we have pre-
sented, we have been greeted with great 
enthusiasm. Part of the energy, we think, 
comes from the collaborative nature of 
the project. Sadly, faculty-librarian part-
nerships are not the norm in most uni-
versities, and students are certainly not 
valued as the skilled knowledge produc-
ers that they are. We hope that this proj-
ect inspires comparable collaborations, 
archives, and feminist praxis throughout 
the academy in hopes of further chipping 
away at gatekeepers who remain hostile 
to feminist knowledge production. We 

close this essay with final reflections from 
Taylor.
	 The archiving assignment is more than 
just an opportunity to practice knowledge 
production and activist scholarship; it is 
an opportunity for marginalized people to 
meaningfully connect with each other. As a 
student, this assignment provided me the 
opportunity to speak with and get involved 
in activist efforts with others who shared 
a similar identity as me. What’s so power-
ful about this project is seeing the lines of 
differences between people start to blur. It 
is through this dialogue that the assign-
ment asks students to overcome walls of 
difference and create locales of commonal-
ity and inclusion. More knowledge about 
difference is crucial to articulate and pro-
duce knowledge that is inclusive and vivid 
in its representation. The hierarchy within 
education, more specifically research, is 
being pushed back and redefined when 
students get involved. Students, like 
many of the individuals who participated 
in interviews from the organization, are 
underrepresented and often misunder-
stood. This project is empowering not only 
for the individuals who are in the organiza-
tions, but also for the students who get an 
incredible opportunity to have their work 
showcased while at the same time bring-
ing forward voices that have been silenced 
or looked over. Ultimately both parties are 
benefiting greatly from this assignment as 
it cements stories and labor into a perma-
nent state and serves as a powerful tool to 
build and produce knowledge that over-
comes notions of difference and advocates 
from inclusion.
	 In addition to feeling empowered as a 
student researcher and a member of the 
LGBTQIA+ community, the assignment has 
provided me the tools to work as a student 
assistant in UWB’s new Diversity Center to 
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document the activism that led to its cre-
ation.16 Much like the archive assignment, 
I am leading the efforts to document and 
bring forward the stories and voices of 
those involved in the movement to actual-
ize the Diversity Center. The raw and robust 
student activism on this campus deserves 
a spotlight and a place to be recognized 
and remembered in the University. Every-
one who has made large or small impacts 
in the process of the Center’s implemen-
tation deserves to tell their story and this 
Archive is the vehicle to get those voices 
into a state of permanence. This archiving 
project is powerful because the minori-
tized students of this campus are working 
together to stake their claim and showcase 
their power in the university by making 
themselves visible and known to the cam-
pus and community at large.

notes

1. Italicized text was written in first person by 
Taylor Hiner, recently graduated student and 
co-author of this paper.

2. Another genderqueer and nonbinary stu-
dent, Colin Davis, who took this class the year 
prior expressed a similar sentiment in one of 
their journal posts: “On a personal note, I was 
especially touched by an exchange that took 
place after the interview, when Marsha was 
asking about us and our backgrounds. I men-
tioned that I’d known about Ingersoll for a few 
years, but had never been to any of the support 
groups. She asked why, and I responded, hon-
estly, that I didn’t know if I was ‘trans enough’ 
to go. She put a hand on my shoulder, smiled, 
and said, ‘Of course you’re ‘trans enough’ to 
be here!’ That brought me to tears, which I 
blinked away while thanking her profusely. I’ve 
been thinking a lot about that moment, and 
about the nature of activism. When we use 
the word ‘activism,’ it’s easy to think of the 
visible, audible kinds of activist work: organiz-
ing, protests, demonstrations, lobbying, and 
the like. However, there’s also a quiet, subtle 

kind of activism in such small moments as the 
one Marsha shared with me. It’s the activism 
of survival, of continuing to be who you truly 
are in the face of a world that wants you to be 
someone or something else, or to simply not be 
at all. It’s the activism of letting your existence 
give others the permission they need to exist, 
as well. It’s the activism of thriving in spite of 
adversity, and letting your life be an inspiration 
to others on the road behind you. It’s the activ-
ism of saying to someone, ‘I see you. I hear 
you. You exist. You have the right to be, and to 
be who and what you are.’” (We share Colin’s 
words with their permission.)

3. See www.cbsnews.com/news/moments-
after-donald-trump-became-president-the-
white-houses-lgbt-rights-page-disappeared/. 
We checked the link on September 11, 2017 
and received this message: “Thank you for 
your interest in this subject. STAY TUNED AS WE 
CONTINUE TO UPDATE WHITEHOUSE.GOV.” We 
checked again on November 27, 2017 and the 
link appears to be completely gone.

4. See www.washingtonpost.com/news/the 
-fix/wp/2017/01/20/donald-trumps-inaugural 
-crowds-dont-quite-measure-up-to-barack 
-obamas/?utm_term=.892fc8b381bc

5. It is way beyond the scope of this paper 
to offer an adequate history of the concept of 
intersectionality. Rather, we point the readers 
to a fantastic chronological overview starting in 
the nineteenth century and moving all the way 
to the present day. See Thorton Dill and Kohl-
man, and Cho, Williams Crenshaw, and McCall, 
“Intersectionality.”

6. See Shayne for a recent collection which 
grapples with and illustrates the risks, chal-
lenges, and strengths of activist scholarship.

7. We cannot do justice to four decades of 
research and theorizing about feminist meth-
ods and knowledge production. Rather, we 
point the readers to Hesse-Biber. This robust 
collection is filled with chapter upon chapter 
written by pioneers in this field. The introduc-
tion, “Feminist Research” by Hesse-Biber, 
the collection’s editor, and “Truth and Truths 
in Feminist Knowledge Production” by Mary 
Hawkesworth are particularly useful in under-
standing the theoretical development of femi-
nist methods and knowledge production.
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8. See Taking Risks: Feminist Activism and 
Research in the Americas, edited by Julie 
Shayne, in which many of the contributors 
discuss their own attempts, frustrations, and 
successes in accomplishing reciprocity in the 
field.

9. Unfortunately, her article only speaks to 
gender inequities with no attention to race, 
sexuality, gender presentation, etc.

10. Brazilian educator, theorists, and phi-
losopher Paulo Freire coined the term “bank-
ing model” in his landmark book Pedagogy of 
the Oppressed, originally published in 1973. 
The banking model refers to teachers commu-
nicating information to students for the sole 
purpose of memorization, completely void of 
critical thinking and agency as learners. For 
Freire, the banking model is a highly ideological 
and reactionary approach to education which is 
designed to maintain hierarchies in and out-
side of schools, universities, and all learning 
communities.

11. Recent alum Taylor Hiner is not only a co-
author of this paper but, as of this writing, they 
will co-present with Shayne about the assign-
ment and archive at the Pacific Sociological 
Association meeting in 2018.

12. See www.uwb.edu/gender-women 
-sexuality for details about UWB’s gender, 
women, and sexuality studies program.

13. Shayne has worded the student agree-
ment in such a way that students have been 
warned that if their contributions to the project 
are noticeably subpar their grades may end up 
lower than their groupmates’.

14. Ellenwood used to co-facilitate this work-
shop but has since left UWB for Seattle Cen-
tral College. In the most recent iteration of the 
course, Hiner worked with Shayne and Hattwig 
to co-lead the two-hour-long workshop.

15. Needless to say, the academy is replete 
with hierarchies at every turn: professorial rank; 
contingent and full-time faculty; professor and 
student; administrative staff and support staff, 
etc. And like all hierarchies, one’s social loca-
tion with respect to race, SES, gender, and so 
forth greatly impact where one lands.

16. The UWB Diversity Center is the result 
of years of student activism. Alejandra Pérez, 
leader in the movement, wrote a senior thesis 

about the activism and presently the Diversity 
Center is working to collect primary docu-
ments, including interviews, to archive the 
activism that led to the long-fought-for Diver-
sity Center.
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