@ Copyright 2012
Jennifer Elise Muehrcke



Oboebasics.com
A Modern Method for Oboe Embouchure

Jennifer Elise Muehrcke

A dissertation
submitted in partial fulfillment of the

requirements for the degree of

Doctor of Musical Arts

University of Washington
2012

Reading Committee:
Steven Morrison, Chair
James Antony
Brad McDavid

Donna Shin

Program Authorized to Offer Degree:

Music



University of Washington

Abstract

Oboebasics.com
A Modern Method for Oboe Embouchure

Jennifer Elise Muehrcke

Chair of the Supervisory Committee:
Professor Steven Morrison
Music



This dissertation presents a method for teaching oboe embouchure aimed
specifically at the beginner oboe student, using video instruction via the Intémstis a

two-tiered project involving the creation of the website www.oboebasicsacdma

document which explains the project’s origins and development. The website includes
instruction and videos that address embouchure, breath control, posture, hand position,
articulation, pitch, and tone quality. The website’s materials are als@nél®

intermediate and advanced students as well as teachers, instructors, andeensembl
directors. The curriculum is formatted in a progressive manner with anldeets on
creating the proper embouchure.

Chapter one of the dissertation examines past and current teaching methods of
oboe embouchure offered in method books, journals, dissertations, CDs, DVDs, and
Internet resources. This survey provides an overview of resources available to oboe
players. Chapter two details my approach to teaching oboe embouchure, discussing how
to evaluate the embouchure, analyzing problems, and finding solutions. Exercises and
practice methods to assist in attaining the proper embouchure are also presented.

The second half of the document explains the development and testing of multiple

versions of the website, culminating_in www.oboebasics.cGimapter three details the

website building process and the technical aspects of script writingadilpost-

production, and the decision-making involved in building this website. Chapter four
focuses on the testing of the website, which took place over the course of dlyear
testing process included alpha, beta and kappa testing to gain input on the appearance,
functionality, and effectiveness of the website as it evolved. The evaluatiesgr@ded

in the construction of the website and provided a framework for post-doctoral work.

The instruction and exercises presented in the website and document were culled
from my oboe studies, my teaching experience, and my knowledge of what works for
beginner students and oboists in general. The embouchure remains the focus of the
website as the cornerstone of all other techniques. It is a vital staoimgor any player

and the most unique fundamental of oboe playing.
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Introduction

The oboe is an old and formidable instrument. It is also one of the most beautiful
sounds that comes from an orchesirhave been playing the oboe for close to twenty-
five years and have taught music in various capacities for the past eigGiaeently, |
am a member of the Cape Fear Community College faculty, where Meachvinds,
voice, chorus, music theory, music fundamentals, and music appreciation. | hdne taug
oboe, other woodwinds, and voice privately in rural, urban, and suburban areas of Ohio,
Louisiana, Washington, and North Carolina. | have toured with ensembles and worked
and performed with oboists from around the world.

For many years, | have wanted to create my own method for teaching beginner
oboe students. My original intention was to write an oboe method book for beginners
focusing on the fundamentals of oboe performance, and relying upon illustrations,
standard exercises culled from the professionals with whom | have studiedy amthm
experience of what worked with students. My drive to write this method grew over time
as | became increasingly frustrated with having to supplement method boloksawiis
of music and self-created or learned warm-up exercises.

The fundamentals involve breath control, posture, hand position, articulation,
pitch, vibrato, tone quality, and the embouchure. In researching how to create an oboe
method, however, | found so much research and writing on how to play the oboe in
general that | pared back my plans. | chose to dedicate myself to the embouchur
because it is a vital starting point for the novice player, the most unique fundamental of
the woodwind and brass instruments, and the cornerstone of all other techniques to be

taught.



Initially, 1 anticipated writing a method book about developing and using the
proper embouchure with warm-ups, exercises, and pieces to practice for padermnit
the outset of this project, | examined what already existed in oboe embouchuoed met
instruction, including books, dictionaries, treatises, journals, dissertations, @Ds, D
and Internet resources. My search revealed no method book or program for oboe devoted
solely to the technique of embouchure. While several oboe method books exist, they deal
with embouchure only in passing. Moreover, in instances where there are material
prepared on the topic of all woodwind embouchures, the oboe, and bassoon tend to get
short shrift with little, if any, mention. Most materials do not explain how to aeie
best embouchure, nor do they provide exercises and practice pieces thdpwiilitents
attain the proper technique. | envisioned a detailed treatise to address this need

During my years as an oboe student, player, and teacher, | have consulted with
accomplished oboists for their input and expertise on embouchure instruction, and in
particular, on how to develop exercises to teach and reinforce the proper embaonchure f
oboe students. Overwhelmingly, they have been helpful and willing to share their
thoughts, practices, and advice through private instruction, seminars, or mastes.cla
These experts include my former teachers, Nathan Hughes (Principaldétitogolitan
Opera/ The Julliard School of Music), Jeffrey Rathbun (Assistant Princiga of t
Cleveland Orchestra/ Cleveland Institute of Music), John Mack (former pairati the
Cleveland Orchestra), Joseph Robinson (former Principal of the New York
Philharmonic), Linda Strommen (Associate Professor, Indiana UniversapeD
Stolper (Professor at the Interlochen School of Music), and Danna Sundet (Pofcipal

the Erie Philharmonic, Professor at Kent State University).



| am cognizant of the fact that such a method book would be useful for students
switching to the oboe from another wind instrument as well as for teachers who mus
teach oboe but are not specialists, such as band and orchestra leaders, and methods
instructors. But | chose to hone in on beginning oboe players ffam B" grade.

According to the Seattle Youth Symphony Orchestra, the oboe is one of seven
endangered instruments and is thus a part of its “Endangered Instruments Program”
(EIP). The EIP was founded in 1990 as an in-school program encouraging music
students to learn less commonly played instrumefwebsite:). This campaign has
spread with the adoption of similar programs in New York, Fort Lauderdale, Vancouver
British Columbia, and Australia. Programs such as the EIP, which exist here i@nd the
throughout the world, indicate the need for good teaching resources in our secondary
schools. Furthermore, as the EIP program is not available in many locations, an oboe
method resource could be invaluable to music students and teachers elsewhere.

No doubt, the oboe is a difficult instrument to play, and it is important to start
correctly, as with any instrument. Bad habits are hard to break. Many tsheseat
takes up the oboe after playing another instrument (most often having startedrat, clari
flute, or saxophone). This switch may be made after several years of pitagyifingt
instrument. Sometimes this switch is initiated by the student or parent, babyn m
cases, the suggestion is made by an ensemble director who is in dire need of players of
this instrument. Whatever the reason for beginning with or switching to the olsoe, it i
very important to arm the student with an understanding of the techniques for using the

proper embouchure. One can detail the differences in embouchure between the

1 http://www.syso.org/outreach/endangered insti.htm




instruments and provide techniques for switching. Thus, the embouchure method would
be designed with these key objectives in mind.

Over time, | have also observed that there are a variety of teachers who might
benefit from a method book on the oboe embouchure. First, there are many private oboe
teachers who have the knowledge to maintain their own proper embouchure, but are
challenged to produce the same in their students. Next, there are manyard/ateolic
school music teachers, found predominately in smaller cities and rural aneado wot
specialize in the oboe, but who are tasked with teaching all of the woodwind inssument
simultaneously. In addition, at the university level, professors of methods courses have
the responsibility of teaching their students to learn instruments quickly andeasegr
to provide resources in a short amount of time. Finally, there are many ensemble
directors today who would like to make better use of a solid oboe player, but who avoid
the use of the oboe in their ensembles because they fear that it is too comptidated a
time consuming for the beginner. They worry about aberrant noise, pitch, and poor tone
quality, and they do not have the time, or the expertise, to fix these problems. r§eache
in all these categories often lack detailed instruction, exercises, andhmaterial
specifically intended to teach embouchure to oboe students. | hope that my method book
will begin to eliminate this scarcity.

Good intonation and tone quality are impossible to achieve with improper
embouchure. Tightness and/or biting tendencies with bad technique will make it
impossible to possess the relaxation needed for proper wind control, posture, hand
position, vibrato, and articulation. The exercises | have created produce posiiite re

and set the foundation for obtaining success in the other fundamentals. They will address



not only the separate components of embouchure but will also strengthen endurance
through repetition.
Originally, I intended to create a printed method book, but with the advancements
in technology and an increased use of the Internet, | redirected my foeas tgplon
these technologies and created a website to house my method. The growaiiliyvail
of the Internet seemed to match my primary goal of reaching students igimont
have access to teachers, such as students in rural areas. | thought a welzsitetwoul
only meet this challenge, but would allow for greater use overall for teacttessuaents
who could access a website, but not necessarily a method book, from almost anywhere.
As you will see, chapter one lays out my research of written matexnal®, and
visual resources, both traditional and of more recent vintage, that exist cogadyoe
methods and in particular materials about oboe embouchure. Chapter two sets forth in
detail the development of my own oboe embouchure method, including how to evaluate
the embouchure, analyze problems with it, and correct problems. It also indibates
exercises and practice methods are helpful to ensuring the proper embouchure. In
addition, this chapter touches briefly on my methods as they relate to switarng fr
other woodwind instruments. How the method evolved into the website

www.oboebasics.corand its current format is explained in chapter three. Finally, in

chapter four, | share the results of multiple layers of information gathand testing
that took place over the course of this project, along with my ideas of how this data wil
impact the post-doctoral work | plan to pursue in continuing to augment the website and

method.



| was amazed that within weeks of creating www.oboebasicd.eatnessed the

website’s immediate impact on a beginner oboe student who had never played any
instrument before. It seemed like perfect timing to begin a new student aadttest
new website. After three lessons, this student came in and proudly announced that she
could play “Mary had a Little Lamb” — a surprise to me, as the ability toguan a song
as simple as this on the oboe after a few lessons is rare. | had never seen a student
progress this quickly. But having regained my composure, | started her out in thd print
method bookA Tune a Dayas | do with all my beginner oboe students. Out of curiosity,
| then asked her how she had learned “Mary had a Little Lamb,” and she showesl me t
copies of the music that she and her mother had downloaded from my site from using the
“Play Along” talf. | was very happy to find not only that my method was working, but
also that a new student was excited to have access to materials that woulddatdwe
progress outside of lesson time.

Working with oboe students and striving to create excellence in playing and
performance skills has been a mainstay of my professional life. The welzsitgitien
dissertation are an extension of my dedication to improving and broadening insttuctiona

and method materials on oboe embouchure.

2 Throughout the document, the titles of websites and subtabs are set off with quotation markshier
sake of clarity.



Chapter 1: Oboe Embouchure Instruction, Past and Present

It is one of the great problems of the oboe teacher today to know

what to use that is effective in the training of young students. The

pedagogical literature of the oboe is in a chaotic state. Itis

obsolete ... (Josef Marx, 1963)

The purpose of this chapter is to explore how embouchure has been taught, and
where it has been ignored. The overall pattern in oboe embouchure teaching falls into
three main phases: the first half of the twentieth centuries when exXsvoise
dominated, the 1950s-1970s when serious attention to embouchure developed, and the
final big shift involving recent technological inventions including CDs, DVDs, and the
Internet.

Over much of the twentieth century, oboe pedagogy was passed on in oboe books
(or articles) and oboe method books, but there were still some important differences i
these sources. The books and articles about playing oboe were usually text-based wi
some illustrations and pictures, but few if any exercises. In genera,appear to have
been written for teachers because even if students took the time to read thesthbgoks
are difficult to comprehend. Nonetheless, as these books may have been used by
teachers, they are reviewed here. Stretching back to the beginning of thettwenti
century, method books explicitly focused on students, both beginners and advanced, and
were the only media available besides teaching in person until the 1980s-1990s. The rise

of new technology now offers different opportunities, especially with the ¢ pfehe

Internet.

!Anthony LamotteThe Methodical Study of the Obeel. Josef MartNew York: McQinnis & Marx,
1963), p. 1. The materials in this book were dréwm Anthony Lamotte’s original booRasic Scale and
Arpeggio Studiegvhich was originally printed privately by the Cemngatory of Bordeaux in Bordeaux,
France, year unknown.



There were at least fourteen oboe method books published between 1900 and
1960, including some venerable favorites like the Rubank series and A.M.R. Barret that
are still used today. Several instruction books were created by European obodsts, whi
were then translated into Engli$hGustav Adolf Hinke’€Elementary Method for Obpe
the standard Edition Peters volume, is a perfect example of the European indinémde
standard editions that have lasted across the twentieth century. With regard to
embouchure, the Hinke book never uses the word and his method contains mostly music
with short messages for the student. Hinke simply wrote that tone is “distiradly”rar
“attacked.® The Rubank series, for which N.W. Hovey wrote the elementary level, J.E.
Skornicka and R. Koebner the intermediate, and Himie Voxman and William Gower the
advanced, represents another classic example of this same model. Thdativel/re
short books written for each level provide a brief explanation of basics, which consist
mainly of exercises, with no mention of emboucHuirestead, the text, like many others,
explains how to hold the instrument, breathing techniques, reading rhythms, fingering
and learning notes.

Other early method books do mention embouchure, sometimes offering a

paragraph of information on the topic embedded within a page or two of text covering all

“This category includes works by Barret, Hinke, &illiet. See A.M.R. BarreA Complete Method for the
Oboe ([United States]: Boosey & Hawkes, n.d); Gustawkdtinke, Elementary Method for Obd&lew
York: Edition Peters, n.d.); Georges Gillstethod for the Beginning of the Oboe, and Studiethie
Advanced Teaching of the Ob@aris: Alphonse Leduc, 1936).

®Hinke, Elementary Methadp. 3 and p. 7. Hinke was a German oboist whedlifrom 1844 to 1893.
*N.W. Hovey,Rubank Elementary Method: Obgdiami, Florida: Rubank, Inc., 1934, also repabéd in
1952 and 1986); J.E. Skornicka and R. KoebRehank Intermediate Method Obg@éiami, FL: Rubank,
Inc., 1939); Himie Voxman, and William Gowd&ubank Advanced Method for Oboe: an Outlined Method
Designed to Follow any of the Various Elementaryndermediate Method&hicago: Rubank, Inc. 1940,
also republished in 1990).

°Another such example would be Valentine AnzaloBreeze-Easy Method for Ob¢dew York: M.
Witmark & Sons, 1960).



of the fundamentals of oboe playing, typically at the beginning of the book. Afser the
introductory pages, there are few, if any, references to the embouchure thrabghout
rest of these method books.

In most of these books, the advice is focused elsewhere. The main advice on tone
in Hovey's still quite popular book is to “Practice softly — Rest lips frequéhtinother
text by W.D. Fitch, subtitled “A Method for the Beginner,” actually moves ayutekly
to the intermediate and advanced levels and claims, “There are no set rplesifming
an embouchure’” The Gekeler method refers to embouchure but includes it with “The
Position of the Instrument.” When writing in 1940, Gekeler maintained, “there is nothing
new to offer as a means of improving tone quality or intonation other than good playing
posture and the conscientious practice of long toheEhe famous Barret method book
also provides the following limited direction: “The best advice | can give tottlie&t
is to practice carefully, for some hours every day, slow pieces and sustailesd Huia
will form the lips in the best manner and contribute greatly to improving the quality of
tone.”® During this earlier period, it is not clear whether or not these authors assumed
that a student (or teacher) would figure out the embouchure on their own. It is clear that
teaching embouchure was not a priority, and was often overlooked.

Moreover, when authors gave advice on the embouchure, it was not always
helpful or accurate. Information tended to center on recommending the smilédarma

and encouraging behaviors that would lend themselves to biting or rolling in too much.

®Hovey, Rubank Elementary Method: Obge 2.

"Fitch, The Study of the Oboe: A Method for the Beginritér Rrevious Instrumental Experien¢&nn
Arbor, Michigan: The George Wahr Publishing Co52p pp. 1-2.

8kenneth GekeleGekeler Method for Obo@ew York: Belwin Inc., 1940), p. 2.

°Barret,A Complete Methogh. 3. Apollon-Marie-Rose Barret lived from 180411879.
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The paragraph on embouchure found in Gekeler's method book, for example, offers the
following advice, “The embouchure will depend more on the muscles around the upper
lip and the smiling position of the facial muscles than upon clenched teeth.” Then he
recommends that a student “keep the corners of the mouth drawn back in a smile
position.”™ Much more emphasis is placed on the upper lip and those muscles, ignoring
the importance of the lower lip where the reed rests.
Another characteristic is that these materials either overtly or irnadig

encourage students to bite. For example, Barret encourages covering thelteettiny
and applying pressure that could result in bitingHétzel's Visual Method for the Oboe
first published in 1939, the paragraph on embouchure instructs students to:

Slightly open your mouth, then place the reed in the center

of the lower lip and bring your upper lip down foldibgth

inward simultaneouslgo as to cover the teeth and form a

flexible seat for the reed. The Lips should be well drawn

in, but a very little ‘bite’ (as it is called) should be taken on

the reed. Not ovasne-eighthof an inch of the reed should

extend beyond the lips into the mouth; just enough so the

tongue can easily strike the tip to start the tdne.
Today, however, it is generally accepted that “folding both inward simolishg is
rolling the lips in too much, and even a “very little bite” encourages a student.to bite

Giving a precise figure such as one-eighth is also not realistic givenrtables of

playing and the anatomical differences among students with their mouths and lips

YGekelerGekeler Methodp. 2 of Foreword.

"Jjack HetzelHetzel's Visual Method for the Oboe for Private@ass Instructior(Philadelphia: Oliver
Ditson Company, 1939), p. 5. (emphasis in origin@h the problem of rolling in, see also, Richard
Weerts,Handbook of WoodwindKirksville: Mills Publishing Co., 1966).
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Several books also use the concept of an “attack” for beginning a note. Again,

Barret exhorted, “The beginning of every phrase must be ‘attacked’ witbrtee.*?

The word “attack” is not necessarily the best word to describe how to staet asnot

may encourage students to be too aggressive with their tongues on the reed acausing
abrupt sound®

Although there are some exceptions, one also notices a lack of illustrations,
images, and photographs in these books. The method books by Barret, Hinke, Hovey,
and Anzalone contain no illustrations, photographs, or graphics, except music. Others
incorporate drawings of reeds or photographs of oboists sparingly and without many
close-ups?

The influence of these materials persisted across the twentieth ceénéury the
popularity of some of these traditional method bodk¥he Rubank series and Editions
Peterson have enjoyed solid success, and the Gekeler and Barret booksusexidiiy
many teachers. Thus, if instructors want to teach their students about using a proper
embouchure, they must supplement these sources with information of their own, or

students are simply left to their own devices.

2Barret,A Complete Methqg. 4.

13 Ronald Roseman noted in an interview, “attackd Isusy word for it... It really shouldn’t be calle
‘attack.’ | think that maybe the word itself cagt you up wrong. It really is awful.” Vaneman, Kell
McElrath, “Sounding Beautiful: A Series of Intervis with Ronald Roseman on the Concept and
Particulars of Sound Production, Part e Journal of the Double Reed Sociéty, no. 4 (1994-1995):
pp. 48-49.

“The exceptions include the books by Fitch and Ctirayuse photographs. See Fitch, Shedy of the
Oboe and Milburn CareyThe Music Educator’s Basic Method for the OlfNew York: Carl Fischer,
1938).

It is interesting that the few method books th@spnt some good information on the embouchure tlo no
seem to have been influential or long-lasting. , $@eexample, Carey'$he Music Educator’s Basic
Method
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Moving into the 1950s, 1960s, and 1970s, there was clearly an increase in
attention paid to embouchure. Before the 1960s, more interest was shown in other
woodwinds, partly because the oboe was viewed as too hard to play. In addition, a lack
of reed knowledge and reed information-sharing led to few oboe players. Peaple wer
still figuring out how to make reeds, a field in which major advancements have been
made, even in the last ten years.
One particularly farsighted work came from Evelyn Rothwell, a British gbois
who studied with Leon Goossens and taught at the Royal Academy of Music. She wrote
the bookOboe Techniquan 1953 and devoted an entire 12-page chapter to “Embouchure
Control.™® She was one of the only women to write a method book, and she gave clear
and precise information. Some of her best advice focuses on the mouth and lips and what
she called a “flexible” embouchure:
The first | shall call thetight” embouchureand at the risk
of being controversial, | consider it one to be most
strenuously avoided. The teeth are close together, the lips
stretched tightly over them, and the reed is pressed between
the lips as if in a clamp with a fairly strong “bite.” Control
comes mainly from the muscles at the corners of the mouth,
which stretch the lips more or less tightly over the teeth.
The other | shall call affexible” embouchureand since it
is the one | personally advocate, | shall describe it in more
detail -’

Rothwell also acknowledged that beginners have a hard time understanding and

controlling the right muscles. Not all of her recommendations still hold up today,

however. For example, she advised student to “roll in both your lips over your teeth.”

*Rothwell, Oboe TechniquéNew York: Oxford University Press, 1953). Théedtedition from 1982 is
basically the same text with a few editorial changs well as references to her later wbinke Oboist’s
Companionwhich contained exercises.

Rothwell,Oboe Techniquep. 20. (emphasis in the original)
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Robert Sprenkle and David Ledet’'s worke Art of Oboe Playingyublished in

1961, also reflected a shift underway. They outlined a good progression from The
Concept of Learning, Selecting an Instrument, Selecting a Reed, and RgpithgciTone,
with embouchure mentioned there. This shows the importance that the authors placed on
embouchure, putting it before fingerings and more technical issues. In addition,
illustrations and pictures appear throughout a method book for the firsttimeaoth
instances, though, the books by Rothwell and Sprenkle and Ledet offer complex
explanations aimed at advanced students and teachers, not beginners. For students in the
1960s, Bruce PearsorBest in Clasprovided a separate clearly arranged section on
embouchure and gave sage advice: “Ask your director to check your embouchure” and
“Check your embouchure regularly in front of a mirror.” Embouchure advice likesthis i
unusual to see in a book aimed at band members; most focus only on notes and°rhythm.
In addition, Pearson paid attention to the lips and the need to push the corners towards the
reed. Unfortunately, he also encouraged too much reed in the mouth.

In an article published in thkurnal for the International Double Reed Society
in 1974, John Mack signaled the overall detrimental effect resulting from the paucity of

good embouchure instructional materfalsMack, the principle oboist for the Cleveland

18 edet had just completed a dissertation on reddssgnd most likely supplied the reed informatiod a
pictures. See David Arthur Ledet, “A DelineatidnQboe Reed Styles Related to the Properties obfiem
and Tone Production with its Technical Aspects Badagogical Implications” (PhD diss., University of
Rochester, 1960). Other dissertations also inelicatv activity in this period, for example the reast
thesis by Raymond Moeller called “An Investigateomd Evaluation of the Beginning Oboe Method in Use
Today and a Beginning Method for Oboe” (masterésth, Stetson University, 1957).

¥PpearsonBest in Clas§San Diego: Kjos Music Co., 1962). Pearson plgalished a book thirty years
later, but here he cut way back on information albloel embouchure. Pears@tandard of Excellence
(San Diego: Neil A. Kjos Music Co., 1993).

“The article was a transcription of John Mack’s addrto the convention of the IDRS at Augustana
College, Sioux Falls, South Dakota in August of 39Mack, “Effective Guidance for the Young Obdist,
The Journal of the International Double Reed Sgc2{1974): pp. 1-14.
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Orchestra at the time, shared his belief that his own training had been somewhat
haphazard and filled with conflicting ide&s He claimed, “I had no one to tell me
anything, and when I did finally get information, the information reallynitdso good.
And as | have wended my way gradually upward in the world of the oboe, | have
discovered, at least it seems that way to me now, there is not that much, orahatrgre
that broad a supply of first-class knowledge about the instrument and the problems to do
with it.”?* Mack was determined to examine fundamental issues and to share
information, something he felt had been discouraged in the past. As he e ivery
best information in the best possible way must be disseminated so that things can keep
from becoming, what shall | say? — too polluted, one of our great concerns tdday.”
Mack himself repeatedly challenged conventional wisdom with his views othingga
positioning the instrument, and reed-making with remarkable attention ta®detail

Mack also addressed embouchure directly and thoroughly. He worried over the
use of the upper versus lower lip, and argued against the “smile” formation and “clawed
teeth.” He also asked students to play the oboe “with the mouth open, and the reed ...

held with the lips, and not with lip-covered teeth.” The issue of how much lip to put in

#John Mack studied with Bruno Labate, Harold Gombargl Marcel Tabuteau. Labate himself revised
Theodor Niemann'élethod for the Oboe or English Hoim 1970 (New York: Carl Fischer, 1927;
republished revised and amplified by Bruno Lab&8,0). This book was also not written for begiisner
Labate never used the term embouchure, but doastseee one of the first to tell students not tihiro
Overall, though, his information on producing toresague. For a thorough biography of Marcel
Tabuteau, see Laila Stordfiarcel Tabuteau: How Do You Expect to Play the Obd®u Can't Peel a
Mushroom? (Bloomington: Indiana University Press, 2008).

“\Mack, “Effective Guidance,” p. 2.

BMack, “Effective Guidance,” p. 3.

#Mack never wrote a full-length book on his conceims he gave interviews and recorded master dasse
For example, John Mack, “How to Play the Oboe: #abhed Seminar” (Seattle, Washington: Videotech
Partnership, Ltd.; Cinema Associates, 1981), ahd ddack, “Beginning Oboe” (Seattle, Washington:
Cinema Associates [production Co.]; Shawnee Misd@msas: RMI Media Productions [distribution Co.,
1982)).
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one’s mouth was particularly vexing to him. While encouraging the whistle shape, he
took up the subject of the red part of the lips:

A lot of people feel that you shouldn’t play on the red part

of the lips — that’s not really necessarily so at all; it depends

on the way your lips are. | think that if you'd play on the

red part, you're better off; | think you have more

sensitivity. | mean doesn't the safecracker go for more and

more sensitive fingers? — sanding his finger tips you know?

| think the same thing is true. You may feel stronger

putting more lips in your mouth, but | think you have less

control —lesscontrol*®
An important part of John Mack’s method was to pay close attention to the physicality of
playing and to consider the individuality of each studémd.ck was one of many who
studied with Marcel Tabuteau at the Curtis Institute of Music. Marceit€ah studied
at the Paris Conservatoire with Georges Gillet and then moved to the Unites] Stat
where he became Principal Oboe of the Philadelphia Orchestra. Tabuteaerslly
regarded as the founder of the US-American school of oboe. Some of his notable
students included Rhadames Angelucci, Donald Baker, Robert Bloom, John de Lancie,
Alfred Genovese, Harold Gomberg, Ralph Gomberg, Felix Kraus, Marc Lifsdbby
Mack, John Minsker, Wayne Rapier, Joseph Robinson, Daniel Stolper, and Laila Storch.
It can be argued that because Tabuteau combined the French and Germaneseedastyl
one reed, which is now known as the American scraped reed, he also had a major
influence on his students regarding embouchure. In fact, he is widely considered to ha
established the US-American school of embouchure, which promoted techniques that

have been passed on for generations through his students. Although oboists today might

identify themselves with a specific school of oboe playing there seems dodistency

BMack, “Effective Guidance,” p. 9. (emphasis in traginal)
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among embouchures (with the most notable differences consisting of varyimgalegi
opinions of musical style and pedagogy.) Mack, who taught at the Clevelandénsititut
Music and the Juilliard School, usually taught more advanced students and so did not
concern himself as frequently with young students’ embouchures. While bis adis a
leap forward in recognizing the complexity of the embouchure, the density aftitie
might confuse beginners (and even advanced students for that matter.)

Even with the rise in attention given to embouchure in the 1950s-1970s, many
later works still failed to assist students or provided contradictory adviogesJa
Macbeth’s 1970 textearn to Play the Obodevotes just three sentences to embouchure,
saying simply, “Your teacher will help you form your lips around the reed in theatorr
manner. This formation of the lips is called the EMBOUCHUREC. Paul Herfurth’s
A Tune a Day for Obgéeloved for its collection of lessons, tunes, and images, again
encourages the smifé. Moreover, band books, which typically focus on how to hold the
instrument, usually offer little, if any, information on the embouchtidames

Swearingen and Barbara Buehlman instruct students to “suck in the lips,” “pull the
corners of the mouth down,” and “breathe from the corners of your mouth, not through

the nose® Later works offer pictures, but sometimes illustrate bad habits, such as a

Macbeth Learn to Play the Obo@/an Nuys: Alfred Publishing Co., 1970).

#"Herfurth, A Tune a Day for Obo@Boston: The Boston Music Co., 1982).

%gee, for instance, Ed SueBand MethodRockaway: Malie Publishing Co., 1974); Sandy Badih and
John O’Reilly,Yamaha Band Stude(®an Nuys: Alfred Publishing Co., 1988); and Fk&¥dber,First
Division Band CourséMiami: Mills Publishing Co., 1990).

?James Swearingen and Barbara BuehlrBand Plus, Book 1 Obd®ayton: Heritage Music Press,
1989).
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relatively recent band book which gives a close-up of a girl biting, with her chin lwunche
up and corners odf.

Thus, even with the increase in interest surrounding embouchure, the scarcity of
clear and accurate instruction on the oboe embouchure remains. Few works deal with all
of the necessary details, especially not in a simple, clear approach apprmpria
beginners. Furthermore, although today’s students are much more interested in visua
and multi-media, the Barret or Hinke method books are still commonly used. Still,
elsewhere there have been developments in new technological and multi-media
directions.

New Technologies

The bookNotes Alivelwas published back in 1957 and in some ways resembles
many of the other method books discussed aBb\e.one significant and foreshadowing
way, however, the presentation of this book was different. The book came with “a record
and tape supplements” and celebrated the “audio-visual method of instruction for oboe.”
Unfortunately, copies of the audio part do not seem to have survived. The pedagogy
encouraged practicing fingering, without engaging the air, while the recyedpa well
as giving 5-10 hours of music to play along with. It is hard to determine the popatari
usage of this collection, although there is no sign that it was republished after 1957.

More recently, compact discs, VHS tapes, and DVDs have offered new
possibilities for teaching, but few really good examples seem to erish. Mack had his

master classes recorded and made available to the public, and in 2001, Boston Records

*Robert Smith and Susan SmiBand Expression@iami: Warner Bros., 2003).
*INotes Alive! The Audio-Visual Method of Instruastfor Oboe(Chicago: Educational Research, 1957).
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put out a CD entitled “Marcel Tabuteau’s LessotfsMost of the latter consists of
Tabuteau talking through excerpts and his number system for dynamicghttoi be
instructionally appropriate for a beginner as, for the most part only more advanc
concepts are presented. He also has a very thick French accent, which codidutte dif
for youngsters to understand. Tabuteau talks about long tones being used for control, but
not specifically for embouchure. He begins with the reed and then moves to the oboe
with the long tone exercises in a pattern of 1-5°8-He also goes into long tones from
1-9 9-1 for advanced players.

John O’Reilly and Mark WilliamsAccent on Achievemewas published on two
CDs in 1997 which allowed students to hear their instrument part or to play with an
accompaniment’ They also gave helpful suggestions on embouchure encouraging
students to relax their jaws, use their lips to cushion the reed, and avoid arfyodiorce
the lower teeth. The collectidfssential Elements 200@ent even farther with a CD
Rom and DVDs providing software and play alofiys.
Current Internet Sources

In addition, the last twenty years have seen major developments in technology
that have affected how we find information, as well as how and where people learn.

Currently on the Internet, there are over 100 websites or blogs that come up ifa searc

%2 Tabuteau, “Marcel Tabuteau's Lessons” (Boston Rés;d2001).

%) use a similar pattern in my teaching and on mpsite. See chapters 2 and 3 below.

*John O'Reilly and Mark WilliamsAccent on Achieveme@¢an Nuys: Alfred Publishing, 1997).

%Tom Lautzenheiser, et aEssential Elements 20@Milwaukee: Hal Leonard Co., 1999). This was lohse
on an earlier book version: C. Rhodes etEdsential Element@ilwaukee: Hal Leonard Publishing
Company, 1991).
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for oboe embouchur&. But these vary widely, from one page with a paragraph on
embouchure to a website offering a variety of resources.

Most of the sites are commercial sites -- some created by largen@mngelling
products, others by individuals trying to sell and promote their lessons. Many of the
individual sites include ways to pay for online videos, but most of these do not look
professional. Their potential audience could include anyone who would buy their
product or private lessons, and these sites are not necessarily age-speeifecare also
web pages at colleges and universities created by music instructorswehaph@aded
resources or had their resources uploaded by college IT specialists.afehsome
websites, which have information about all of the band instruments designed only for
band directors teaching middle- or high-school students. The last categotysiteae
includes those created by individuals seeking to make resources or videos avAgable
is typical of the Internet, | found that some links to the sites did not work at allrsOthe
had a video or two that would not load, and on others, the videos took longer than five
minutes to load (by which time, most people would have giver’uft)is the nature of
the World Wide Web that there is little quality control.

The most professional sites located were the college websites where oboe
instructors had one or more web paifeThese sites with embouchure videos seemed to

be geared more toward advanced players, and even the best of them might seem

A particularly good search software is DEVONagert. P

3’0One case is a website by Paul Hatton at http:/vawacktocrow.com/embouchure.htnifhe videos no
longer work, but the text is quite humorous anghlincluding a funny mnemonic limerick called “NO
OBOE" by Sir O. Hautbois. This website states gt can go “From Quack to Crow in 30 Minutes!”
%The International Double Reed Society also offevilao archive of performances and master clasges b
double reed artists. http://www.idrs.orl has &orum, or blog, for those interested in double reed
instruments. Selattp://www.idrs.org/publications/controlled/DR/DR24pdf/Fundamentals.pdf
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confusing or vague to a beginner oboist. Most of these sites seem to have Hedriarea
recruit students and to provide resources, and are geared toward college sthdemts w
going on to teach young students; the sites were not designed to teach beginner stude
themselves? | discuss the specifics of some of the most representative sites in more
detail below.
Categories of Teaching Presentations

In order to present a survey of such a wide variety of websites, the sites can
broken down into categories by how they communicate information about the
embouchure. | have divided my list and analysis into four groups: 1. Websites with 6 or
more videos; 2. Websites with 1-5 videos; 3. Websites with text and pictures; and 4.
Websites with only text.

Overall, I did not find any site focused only on embouchure, and | did not find
any websites that had more than 5 videos having to do with oboe embouchure, with the
exception of YouTube, a video-streaming site. The majority of the sitekfthatd with
1-5 videos often have videos filmed in what looks like the creator’s basement or crowded
office without proper lighting or any consideration given to the background of hieadil
area’® Many of the videos contain confusing information. For example, on the site
Musicas en Linea, the oboist says that a player should have 2/3 of the reednotlibir
which is too much reed in the mouth unless you are playing in the upper réyistes.

oboist also says that he will use the correct placement, but never states wisaittiex

%They do sometimes include information about AlltStr younger students in an effort to recruit and
bring traffic to the site.

“9See, for example, The Reedmaker Reed Shop, acot/@4i2,
http://www.reedmaker.com/about/aboutmyreeds/aborgads.html

“IMusicas en Linea, accessed April 22, 2012, httpaimusicasenlinea.com/videos/oboe-embouchure-
AYZLNYhQPS5c.html
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than to say that, “there will be some pointing.” This direction could be confusing to a
beginner student.

The new site Findise gets to the heart of what | found during this Interney surve
the issue of the term “rolling in” and the use of the word “OrfimThis particular
student’s video encourages the audience to use “O0,” which is constructive, because it
creates the same shape as the whistle shape. The use of “Omm,” however, lipils the
into the mouth and encourages biting and bunching. Using “Omm” also encourages the
lips to spread wide toward the ears and flatten out over the lips, keeping the romers
being centered and causing the lips to be loose at the corners. This video is also
contradictory because the instructor says that biting is bad but then playsrateeaad
bites the reed.

Another serious problem becomes evident when one watches videos from
YouTube. Although there are professional videos on YouTube, many times it isldiffic
to separate the good from the bad and the humorous from the serious; for young viewers
especially. For example, in one video a young lady says, “The way you d@\dhrah
oboe is you say, ‘Ya, Ya, Ya.” She then demonstrates vibrato by biting and moving he
whole face up and down with an improper embouchure and then says, “My vibrato is so
good.”™® Hopefully, students can tell that these demonstrations are meant for humor and
not instruction. In another video, Advanced Oboe Lessons with Professor Craft the

presenter’s serious demeanor may make it difficult for a young student e ribwli

“’Findise, accessed April 22, 2012,
http://www.findise.com/videos/index.php?page=vidéat/hHB44a0K1lo
“30Oboe Vibrato, accessed April 22, 2012, http://ydeifsZ1F2upRI4
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site’s satirical natur& This video recommends that reeds be soaked in orange juice,
advises the use of an inhaler when playing even if the student does not have asthma, and
describes dynamics as “Creshendo” and “Daycreshendo,” using a paper visual aid
floating onto the screen to show “Daycreshendo.” “Professor Craft” outlinetyfiee
of music for oboes, including duets, trios, band, orchestra, and solos, and then
demonstrates all of these by playing the piedeseand, to further confuse matters, in
different musical styles.

In the survey, | found that websites with a combination of text and pictures
(including images and sketches) are still less common than sites wittexinlyAnd on
these websites, while pictures of a good embouchure are scarce, pictonplesxaf bad
or problematic embouchures abound. Some of these pictures, images, and sketches show
students and teachers biting with bunched chins. While others show lips that are
stretched straight and flat across the teeth making the corners of thadipsaward the
ears and appear loose looking.

Websites also sometimes contain contradictions between text and images. D
Downing Music, which sells Dr. Downing’s bo@boe Technique Doctooffers a
picture of a woman playing the oboe that is labeled “Good,” and the text below says, “A
nice relaxed posture with your oboe at approximately 45 degrees, head in & norma
comfortable position, with elbows out and not restricting your breathing, fingely nic

curved.” The text provides sound advice, but the picture contradicts this because the

**Advanced Oboe Lessons with Professor Craft, acdesgsl 22, 2012 http://youtu.be/2I13EjLyQI6E
“>Dr Downing Music, accessed April 22, 2012,
http://www.drdowningmusic.com/index.cgi?page=obeehtigue.html&d=0
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woman has her head and chin down, which puts the oboe at a 90 degree angle coming
straight out of the mouth as opposed to the 45 degree angle that was advised.

Another example of potentially confusing information on the site Oboe for Al
exists within the picture of illustrations exhibited that feature the bad embieubabits.
These portray a young student biting the reed and bunching his chin, but there is not an
illustration showing a good example of the embouchure to reinforce this inforrffation.
There is also another picture on this site that exhibits a student who hasdtipéaced
on his lips sideways up and down in the mouth instead of having the reed laying flat on
his lips. This website noted using this method to show how much space there needs to be
between the teeth so that there will not be any biting which is admirable, behdkdsbe
confusing to beginning students. Sometimes younger students observe and retain more
information through visual presentation than through video presentation. In this case a
student might try to play the oboe with their reed sideways.

Text alone can be an excellent way to describe and reinforce points, esyiecially
the text content is presented accurately and clearly, which some webgéesheeved.

One particularly good site with several resources is Martin Schuring’srfi3tate

University (ASU) websité’” Schuring is an oboe professor at ASU, the editor of the

Barret Oboe Methogublished by Kalmus in 2001 and the authoDbbbe Art and
Method,published in 2009. There are currently no videos, and the graphics are limited to
diagrams for reed education and excerpts of music when he is referencinig gpesues

and musical concepts; but both of these are very helpful. Although videos are not

“°Oboe for All, accessed April 22, 2012, http://otwafl.com/Embouchure.html
“’ASU Oboe Homepage, accessed April 22, 2012 httwwpublic.asu.edu/~schuring/main.html
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included, this is the most outstanding resource site that | found becauserairthewes
amount of information. This site seems to be for his current and future college students
but it is a great resource for students and teachers alike. The informatidrbenig
difficult to understand and digest for a beginner, but an ambitious high school student
could benefit greatly from this site. He makes no specific referertbe tmbouchure,
but I highly recommend his sections labeled “Daily Warm-up Routine,” “How to
Practice,” and “Notes for Beginning Reed Makers.”

With regard to embouchure, the site of Rebecca Nagel, the Professor of Oboe at
the University of South Carolina (USC), is helpful. This site is also maixiyw&h no
videos and limited graphics, but it includes musical excerpts used to explaisexéoc
warm-ups, technique, tonguing, and vibrato. There are two links on her USC page that |
would refer students to depending on their level, as much of the information is geared
more toward college students: Oboe Basics and Oboe Links. Under Oboe IBasics t
are Warm Ups for Oboe, where she addresses embouchure. The text beginerwith “F
the lips as when whistling.” She presents the information in a very clear manngr, us
five bullets and one paragraph. In the paragraph she encourages an embouchuee exercis
by saying, “Using the reed alone, make a tone using a normal embouchure. While
sustaining the sound, shift the reed from its normal position to 90 degrees off, so that the
flat side of the reed is positioned vertically in your mouth. If you have to open thla mout
substantially to do this, you are biting the reed. You can also do this while playitg a
on the oboe.” Although I have not used this with students, | believe that Nagel has a
good point. She encourages students to use their finger in place of the reed indkteir m

as another example, similar to a demonstration in Rebecca Henderson’s e&leo (s
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below), so that the student can “feel a soft supporting cushion around your finger with the
teeth and jaws apart.” | agree this is a good demonstration to discourage biting
Finally, there are several good examples that combine some text and video well
and | would recommend parts of these to my students to supplement my own materials.
All three of the best videos come from oboe professors, with two of the videos on sites
accessed through their universities. The first is a video from Louis Huadljsna
Professor of Oboe and Music Education at the University of M&intis manner is very
professional and inviting to all groups including younger students. Hall brings his
audience in by saying, “Not many people can identify with the details of an oboe
embouchure.” He also uses a straw as a prop to show the embouchure shape and
encourages whistling. His video is quite similar to my “Good Habits” video (sqaer
3 below). He then describes the steps to embouchure and reiterates this withiext on t
screen as follows:
1. Jaw down
2. Corners in
3. Inside of mouth open and round, saying “oh”
4. Lips slightly rolled in over the teeth
5. Reed and oboe are directioned [sic] more forward
than down
| agree with Hall's points, and | like how he acknowledges that the lips are
slightly rolled in instead of completely rolled in like others. Still, | find tie#ling

students to roll in is confusing and causes them to roll in too much and bite and bunch.

The way that Hall addresses “biting, or putting top to bottom pressure on the blades of

“8_ouis Hall has a Master of Education and a DocfdEducation from the University of lllinois. Mr.a
studied with Jerry Sirucek, Blaine Edlefsen, anel Evans. Found on his commercial website Gud Muse
accessed April 22, 2012, http://www.gudmus.com/pobsl htm
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the reed” with the use of a mouth mold being filmed from the back of the mouth to show
the effects of biting on the reed, which is placed between the teeth, is ingEnious.

A second, very professional site is the LIPS (Live lllustrations by Priofess),
an online resource housed on the University of Texas at Austin’s Center for Music
Learning website. On this site there are several tutorials featurifigténeoboe, horn,
bassoon, clarinet, saxophone, and trumpet teachers from the university’s musicfaculty
The oboe tutorials are comprised of interviews with Rebecca Henderson, the current
Professor of Oboe at the University of Texas at Audtilthere are nine videos in total:
the Fundamentals; Articulation; Dynamics; High Register; Instrusneami Reeds; Low
Register; Melody; Middle Register; and Vibrato. The videos appear to kefilm
Rebecca Henderson’s school studio with an interviewer asking her questions owut of vie
of the camera. The conversation is at a level perhaps most useful foe sblldgnts or
instructors.

From the beginning, Henderson analogizes oboe playing to singing “witlidsega
to air use, pitch, stability, and flexibility of tone color and phrasing,” a cordeplude
in my teaching. In reference to embouchure, she encourages practicing wéidhe r
alone and presents an exercise on the notes, A flat, B flat, and C. She describes this

exercise by saying,

“**This particular video is the only video of his dahle online, but his instructional DVD can be thased
from his commercial website Gud Muse, accessed 2@ri2012, http://www.gudmus.com/products.htm
*Live lllustrations by Professionals, accessed 4/22http://cml.music.utexas.edu/online-
resources/lips/rebecca-henderson-oboe/

*'Rebecca Henderson is also a former faculty menttteeaJniversity of Washington. Ms. Henderson
holds degrees from the Oberlin Conservatory andtisgman School of Music, where she was also
awarded the distinguished “Performer’s Certificateler teachers have included Richard Henderson,
James Caldwell, Richard Killmer, John Mack, JohrLdecie, and Grover Schiltz.
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You want to control the movement of the reed and the

change in pitch that we’re about to do with the upper lip.

So the upper lip goes from “O0” to “Omm,” right? The

lower lip is stable and keeps pulling that lower blade

down. Otherwise you’re gonna go sharp and you’re gonna

have sort of a pinched bitten sound. So this is real

important that this stays stable and stays down and show a

little pink of the lower lip, you know when you're playing.
| have not yet used exercises that focus on specific notes on the reed mysd&igdautd
see how this works in my own teaching in the future. However, it is possible that the use
of “Omm” might encourage biting. In reference to the upper lip controlling pitch, a
player must be careful not to use too much upper lip in the mouth, which could dampen
the reed’s vibrations. In contrast to Rebecca Henderson, Martin Schuiiggebehat
reed placement is responsible for pitch (not the lips). He also warns that ussogrtle
“Mmm” may be indicative of tension at the center of the lips and that there is a
possibility that biting is occurrintf’

The final website | would recommend is at SUNY Fredonia which offers an
impressive range of resourc€sWhen referring my students, | would specifically
mention two subtaB$under the “Oboe Information” tab: “Warm Ups” and “Common
Problems of the Young Oboist.” The exercises under Warm Ups are benefiditiga

way that the common problems are explained with the categories of problemsgpossibl

causes, and solutions is logiGalThe written information presented about embouchure

*Martin SchuringOboe Art and Metho@New York: Oxford University Press, 2009), p. 18-
*3Fredonia’s Oboe Studio at SUNY Fredonia, accest2i ¥, http://www.fredonia.edu/music/obo&he
two oboe instructors are Sarah Hamilton, who h@setor of Musical Arts degree from the Ohio State
University, and Marc Dubois, who received his MasteMusic from the University of Buffalo, and a
Master of Education in oboe performance from thev€land Institute of Music.

** Throughout the document, the titles of website tfd subtabs are set off with quotation marks.
It was also interesting that some of the commonbleras listed on this site sound somewhat like the
videos on my website, for instance on half-holes water issues.




28

under these common problems is helpful and clear. These address biting and bunching,

for example, as | would:

Biting-
Problem: “Notes squeak”
Possible Causes:
the student is biting too much, or not rolling out
enough
the student is moving his jaw too much
Solutions:
work on keeping the jaw open and steady, while
finding the correct placement of the reed on the
lips
work on flexibility exercises with your student

Bunching-
Problem: “Student chin ‘crumples’- bunching”

Possible Causes:
the student cannot keep air pockets out of the
embouchure
the student cannot keep correct embouchure for
very long
the student cannot control reed easily
Solutions:
work on pointing the chin, and keeping the chin flat
by pulling the lips over the teeth.
practice without the reed, and try checking and re-
adjusting at the end of each phrase.

The information above is valuable given that rolling in the lips is a difficult gray
area to address in oboe playing and teaching. For example, in the video, theomstruct
says, “Invert that whistle into your mouth by rolling your lips over your teethé téxt,
in contrast, points out that possible causes for notes squeaking could be that “the student
is biting too much, or not rolling out enough.” Some rolling in of the lips may need to
occur so that the teeth are covered by the lips and not directly on the reed. However, |
actively discourage my own students from rolling in the lips because encouttagingo

roll in might result in them putting too much lip in their mouth (which can result in
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bunching and biting). Everyone has a different lip, jaw, and facial structure sssthes
should be addressed individually with students based on physique. This site is very
useful.

Overall, even with the recent great expansion of the Internet, thererpfewe
websites dedicated specifically to oboe instruction. The websites that darexnsit
geared towards online instruction, and the majority of these sites do not offer enough
resources for downloading at the beginner level. For the sites that include \heeos, t
production quality is highly variable while other sites focus on performance issues other
than embouchure or provide only limited information. Clearly, a need existsifer a s
that takes advantage of multi-media communication, demonstrates good embouchure
technique consistently, clearly, and thoroughly for beginners, and is dedicatedlprima

to an embouchure method for the oboe.
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Chapter 2: The Curriculum for Oboe Embouchure

Embouchure, the cornerstone of playing the oboe well, affects pitch, intonation,
tonguing, and vibrato, as well as all other aspects of playing. Therenardrdiulations
associated with playing the oboe, but embouchure is the most significant and frequent
problem for students of this instrument. Ronald Roseman points to three of the salient
difficulties with oboe embouchure,

Embouchure is perhaps one of the most difficult aspects of oboe-

playing to discuss, primarily because most of the action is taking

place inside the mouth where it cannot be seen. Too, the muscles

surrounding the mouth are some of the most flexible and refined of

the human body. Thus, most of the movements are very subtle

ones, allowing for an infinite variety of usage. It's probably fair to

say that, just as no two faces look exactly a like, no two

embouchures are exactly alike.

The lack of a well-formed embouchure is a challenge not only for beginner oboe
players, but also for intermediate and advanced players, who encounter diffiaithtie
higher-level concepts such as phrasing, control, and dynamics when their emba@ichure
not up to par. The good news is, however, that if a student can fix his or her embouchure,
all of the other issues will usually fall into place or will become easierctdd.
Development of the Method

| developed my teaching method over more than twenty years of playing,
studying, and teaching. When | found something that worked and made sense, | kept

using that approach, and slowly a method evolved. Conversely, when | have noticed

certain things did not make sense to my students or myself, | modified my method, or

! vVaneman, Kelly McElrath, “Sounding Beautiful: Arss of Interviews with Ronald Roseman on the
Concept and Particulars of Sound Production, ParThe Journal of the Double Reed Sociggy, no. 4
(1994-1995): 45
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simply abandoned a practice or technique altogether. In my own practiciockddv
intensely to attain the proper embouchure. | have learned through hard work, otiservati
of professional oboists, and experimentation, all of which has helped me explain things in
a very detailed and thorough manner to others. Correcting the faults of my own
embouchure — which seemed to entail alneestry problem (including biting, bunching,

air pockets above and below the lips, and not tight enough corners) — | have found it
easier to explain to others what is or is not the correct way of resolving peobiémthe
embouchure.

If a teacher does not work to correct his or her own embouchure (because for
example, they naturally have a good embouchure or because they do not realize that the
embouchure is not correct), he or she may not be aware of the importance of ensuring
that their students are forming proper embouchures and avoiding mistakes and bad habits.
In addition, some teachers may bsed concerned with the fundamental aspects of playing
the oboe and may be focused on more technical aspects or other elements of music such
as rhythm, pitch, or dynamics.hib lack of concern may be especially true of college
students who need to perform in a number of ensembles and recitals, and it seems there i
little, if any, time to spend on fundamentals such as the embouchure. Nevertheless, my
experience in teaching younger students has taught me how important it is to conquer the
fundamentals and to be able, almost scientifically, to break down how we learsitse ba
of the embouchure.

Beingscientific, in my view, means that a teacher has to use the process of
elimination to solve the problems of oboe playing, including problems a student may be

experiencing with the embouchure. There are many variables involved in plaging
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oboe, and many times it is hard to know which one is causing the problem. After years of
trying to fix everything at once in my own or my students’ playing, | decided thast

be an easier way and subsequently developed a method for isolating spechievania
create a more effective and efficient process.

For teachers these main questions can help solve problems:

(1) Does the oboe work?

(2) Does the reed work?

(3) What is the student doing?

With regard to the first and second questions, | try things out myself. | be@in wi
my students’ oboes and adjust them, or send them out to be repaired to eliminate this
group of variables. 1 also try my students’ reeds and ask them questions about how they
feel. Beginners need to have reeds that make it easy to blow freely and torgdeshe
out, while also being light enough for them to play without getting tired too fastyas the
build their endurance. If a reed feels too hard to me, | am sure that it will berdoiotha
them. If they say that the reed is too hard for them to blow into or too hard to play on, |
scrape the reed during the lesson to ensure that the students have reeds afpropriat
their level. This eliminates another set of variables. (Appendix 1 contains additiona
information on reeds designed to be helpful to beginner, intermediate, and advanced
players.)

In examining a student’s embouchure, | have to problem-solve and eliminate
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variables agaif. Initially, | introduce the whistle shape, and | make sure that they do not
have their teeth on the reed. Then | make sure that they do not have too much of the reed
in their mouth so that they can get used to the plateau position. (The plateau position is
when the student places his or her lips on the plateau part of the cane section of the reed.)
Then | make sure that they are not rolling in their lips over the reed too muchkinthi

of rolling motion or position encourages bitingand | address this first bause, as

explained below, this is a variable that needs to be eliminated before fullgsiddre

biting. Once a student begins working on the correct placement and form of the mouth
and lips, | talk more about the whistle shape again and start to focus on biting until that
habit is gone. If biting is being caused by bunching, | try to eliminate thatfinahiand

then come back to biting after bunching has been eliminated. Although biting is the

worst habit, other bad habits can inhibit the ability to stop biting. As fixing biting can

take a long time, | intermittently address air pockets or leaks, whiaf aezondary
importance.

Often problems take a long time to fix, so they might not always be gone before
student moves on. Instead, in warm-ups, | encourage students to work on their specific
challenges, while they progress in other areas by practicing etudesl@ndIshave them
focus on playing pieces after their warm-ups without worrying the wholeatiroet
embouchure because some problems take years to fix. In the case of an oboéat reed t
does not work though, the problem should be eliminated at the outset, so a student can

give his or her attention to correcting those things within the student’s control.

“This also works for tonguing and fingering at thene time. If a student cannot do both cleanly, |
separate the two and work individually on eachedsefore | put them back together to eliminate the
variable or figure out which one is making the stotdplay in an unclean fashion.
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Although this may seem odd, my method incorporates humor to communicate
ideas and to encourage a student to remember a concern. With regjapbtikets in
the cheeks, for a long time | kept telling my students how bad pockets were, bul this di
not make them stop having pockets. Then, after watching a colleague, Bruce €arpent
work with one of his students and make jokes to fix the issue, | discovered that humor
often works. He would say, “You have balloons in your cheeks. If | see those again, |
will have to pop those balloons.” The student laughed, remembered, and thought about
not playing with ballooned checks, and the balloons went away. To this day, | use this
humorous analogy, or another funny analogy such as a squirrel whose cheeks dre puffe
out with nuts. (I use this especially with clarinet players, since this dedmsan
especially common bad habit on the clarinet because of the instrument’s looger mout
piece.) To break the habit of biting, | also use humor to good-naturedly pake at
alligator’s teeth or, as Marcel Tabuteau said, “Avoid the crocodile’s tatbfeak the
habit of biting® This breaks the ice and often times the habit of biting over time. | have
found that harping on a student over and over about the same problem, without any
humor or light-heartedness is less effective. Over the years, |dave that if | am not
saying something in a way that can be absorbed by a student, | need to find a way to
capture their attention in order to get results. Sometimes, this calls for nat latiky
humor but also some creativity.

Recently, | had a student who was stopping her air and changing her embouchure
every time she switched notes (because she was worrying about thengagermil the

notes instead of her air and embouchure). | explained to her that she had to keep her air

*This was passed down to me through John Mack witbest with Tabuteau.
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steady and connect the notes, but my explanation did not cure the problem. | played it for
her, but that also did not work. So I said, “All right, | will play the notes and you put
your air through the instrument.” | stood behind her and played the notes for her on her
oboe, while she kept her air steady, and it sounded wonderful. | asked her if she could
hear and feel the difference, and she said that she could. When she played again, this
time without me playing the notes, the problem was solved because she had the!feel of i
Sometimes you just have to eliminate the variables and be imaginative. péisrent
allowed the student to focus on her breathing and embouchure, and helped her endurance
because when she was stopping her air and moving her embouchure for every note, she
was wasting a lot of energy. Once she knew how to keep going from one note to, another
she could play for much longer without getting tired.

In music, as in other fields, the first step of learning is awarenesothattsng
is not being done properly or well. The second step is the determination to fix it or to
find out how to fix it. The third step is to apply a solution, and the last step is to assess if
the issue has been fixed. Although I believe that a student can fix anything wit
determination and the correct information, | have found conversely that improper
information and lack of results lead to frustration on the students’ part. Thisausg c
them to give up and return to improper methods, or quit the instrument altogether.

In going through the steps of learning how to use a proper embouchure, a teacher
must also consider that each student potentially brings different factors tputtes.
For example, everyone is different physically (especially their chie, fgps, and jaw
shapes). One instance comes to mind aswothese physical differences can impact the

embouchure: people with extremely small lips and people with extremely langié or f
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lips have the most issues with rolling-in. | have very small lips and, therbe hard
time telling even in a mirror how much | was rolling in my lips because my lipppksr
when | smile or play (which are not one in the same, having different shapes). Once, |
even went so far as to draw with a pen around my lips just to see how much of my lips |
was rolling in, although | would not encourage other teachers or students to do this. |
also learned from other teachers and students with larger lips that itaaltifir them to
keep enough lip outside of the mouth as, apparently, larger lips automatically want to
collect inside of the mouth. These people are constantly fighting to keep thatifowe
out of their mouths.

Another type of student to consider is the one who is in a rush to play things
which are too technical, too difficult, or too fast for their abilities because #gtadents
often disregard the fundamentals of their playing, making it difficult for thémaitely
to succeed. If a student has neglected basic problems with embouchure, such as the bad
habit of biting down on the reed, the student will experience short- and long-term
difficulties. When faced with the challenge of playing for any lengthmaé {jwhich
could happen in a rehearsal, concert, or summer-band setting), the issues aiednagnif
as playing for several hours with the improper embouchure will cause phyaicand
poor tone and intonation/Vhen students play for hours in one sitting, their hands, wrists,
and arms will hurt if they have bad hand position or if they hold their bodies in a tense
position. In the case of playing with a flawed embouchure, if a student is biting down on
the reed through the lips, there will be pain on the inside of the lips from teeth
indentations or cuts caused by the biting. It may take longer for thddsabits to

physically manifest themselves in a person who only practices for short pefriode,
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something which is very typical for beginners. Eventually, however, the pain will
become noticeable if they are using their body incorrectly and should serveasya st
signal to a teacher that the student is doing something wrong.

The oboe requires more “chops” than any other woodwind. (The colloquial term
“chops” refers to the strength of players’ lips and facial muscles, how lopgdheplay
well, and how much endurance they possess.) An oboe player must have stronger lip and
facial muscles than players of many other instruments. The oboe reed is #maallie
bassoon reed or the clarinet and saxophone mouthpieces, and while the mouth opening
used to play the flute can be very small, muscle strength in the mouth ssea®ighat
different in that the lips are not forming around a reed. In playing the oboe, tbe play
has to constantly form the lips precisely around a small opening (“just s0”), vehisbs
oboe players to become fatigued more easily and quickly than other woodwind players.
Thus, the proper formation of a player's embouchure is critical.

In general, students do not neglect their embouchure on purpose; they typically do
not even know that they have embouchure issues. Not all students have all of the most
common bad habits, but having even one can lead to another, like a virus. An improper
embouchure can take years to break. Tonguing improperly and poor breathing can also
take many lessons to explain and fix but are not necessarily as difficult éamdixhey do
not always affect as many other issues as embouchure. There have beerapthyers
performers who pushed through their studies with an improper embouchure, but
inevitably they had to address this issue at some point. It is much easier, hoovéxer

embouchure by learning it correctly from the beginning instead of having tddber.
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Learning it later means having to address the issue, unlearn, or abandon bad habits, and
relearn good habits.
The Five Most Common Bad Embouchure Habits

In studying how to create the proper embouchure, there are five categories of
common and specific problems that students generally experience. Tyfiluedly
include biting, bunching, rolling-in the lips too much, and having leaks or air pockets in
the embouchure.

Biting appears to be the most common and, alonghwitithing, is the hardest
problem to address and takes the longest time to correct. The bad habit of biting occurs
when a player plays the oboe by biting the reed through lip-covered teeth. Some playe
put their teeth directly on the reed when they first begin playing due to onisiaion or
poor instruction, but usually biting occurs with the biting of the reed through the lips.
Having the teeth on the reed can break the reed or stop the reed from vibrating as all, or a
it should. Biting makes the lips look flat across the top, forcing the mouth into a smile-
like formation, and it usually happens because of a lack of endurance in the lips and
facial muscles to hold a more whistle-like pose. When players become tiretietiiey
biting to keep a grasp on the reed instead of resting. Including long tones in theeprac
sessions can greatly increase endurance. Biting in this manner is seoogls encause
the player to have indentations or cuts on the inside of their top and bottom lips, the top
lip indentation being the most common. This can be very painful and take hours to heal.
Biting also produces sharp pitch and poor tone quality, and makes it difficult to tongue
cleanly and use vibrato, because the teeth are restricting the flowrdgbagind the

vibration of, the reed.
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Players can see if they are biting by checking in the mirror to look forla-smi
shaped or un-centered embouchure. Without using a mirror, at the beginning of their
playing they may not be aware of the habit or be able to feel it in their mugdtes
sustained playing, a player may become aware because of pain in the mouth.

Another common problem, bunching, occurs when a player bunches his or her
chin muscles upward toward the lips. This habit runs counter to the ideal embouchure,
which requires a flat chin to support the reed. When the chin is flat, it points downward
away from the mouth and flattens out across the face. A flat chin, as opposed to a
bunched chin, allows a player to control the oboe’s sound production, pitch, and tone. If
a student is bunching, it will look like all of the chin muscles are bunched or pushed
upward toward the lips. A bunched chin will not be able to support the reed as needed
and will leave a player without control over their embouchure, sound, tone, pitch, and
dynamics. In some cases, a bunched chin may also result in having too much lip on the
reed, which in turn dampens the reed’s vibrations and causes flatness of pitch and
dullness of tone. In extreme cases, bunching will cause the bottom lip to puff out and up.
In this situation, the bunching interferes with the jaw’s natural placement ancesudty
in the upper lip failing to cover the top blade. The teeth then may hit the top of the reed
and the bad habit of biting can also occur. Over time, this bad habit may cause jaw
displacement by causing the top jaw to move forward from its natural positiorh(whic
could require having to consult an orthodontist, as | have seen in some cases). Bunching
is the most easily observed bad habit, but it might be hard to feel how extreme the habit i
without a mirror, unless it causes pain, as in the case with biting or jaw discomfort

Rolling the lips in too much on the reed is the next most common type of bad
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habit in my experience. Some teachers might not consider this to be a major problem.
However, as rolling the lips in on the reed too much goes hand in hand with biting, this
can become a big issue. Rolling in the lips, as mentioned above, may be a function of a
person’s lip size, so a teacher will want to consider this physical aspeatients. With

the proper shape, the lips need to cover the teeth so that the teeth are not directly on the
reed. But rolling the lips into the mouth too much on the reed can cause the lips to bunch
on the inside of the mouth and result in too much coverage of the reed, dampening its
vibration.

In contrast to the three bad habits of biting, bunching, or rolling-in the lips on the
reed, students should be aiming to form a whistle shape with the mouth, as if they were
trying to produce a whistle sound. The lips will be a little less puckered out oneethe r
is in the mouth, but this familiar shape is closest to the proper embouchure shape. This
provides students a very useful mental image of the correct embouchure. Another shape
similar to the whistle is that of the lips sucking on a straw, and | use that ifihge i
whistle shape is not working for a particular student. One concern with using the stra
image is that it could encourage the lips to roll in a little too much. The whisge sha
encourages all of the good habits, including a flat chin and tight corners that ade pulle
forward and inward. The whistle also discourages all of the bad habits.

Rolling one’s lips too far in on the reed can be a difficult habit to break as
everyone has different lip sizes and shapes, and, again, the only way for a student to
figure this out on his own is to look in the mirror. Once a student knows where the lips
can be on the reed, he or she can use their hand to feel how much lip to allow out of the

mouth, but this must be decided first visually. In a mirror, the whistle shape can be used
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to note how much red of the lips is visible without putting the reed in the mouth. If the
amount of red that is seen decreases once the reed is in the mouth, then you are likely
rolling-in too much.

Leaks and pockets are amongst the easiest problems to solve, and telling the
student to focus on centering their lips usually fixes leaks in a week or two. Hréhey
shown in the mirror that they have pockets, they can see for themselves (some get
embarrassed) and usually fix that issue quickly. Leaks happen when aiisdsocapte
corners of the mouth or from around the reed. In many cases, there will be an audible
leaking noise while playing which can be disconcerting and distracting, butsigoél
the problem. Leaks come from not having tight corners of the mouth. With tight corners,
it should feel like the top and bottom lips are pushing themselves together in a muscular
fashion that can be felt in the facial muscles, almost like a sit-up or pullfeip iis the
abdominal muscles. It takes repetitive practice to build strength in therfasales for
tight corners; however, for a proper embouchure the corners should be forward, in, and
tight. Loose corners often come from the mouth’s corners being pulled back and outward
from the center of the mouth in such away that allows air to leak and usually e@soura
the unsatisfactory smile-like embouchure. If the corner muscles are ptstptiger in
the corners correctly, they close the air gaps, support an open and whisthetikars
the middle of the mouth, and discourage biting and the other bad habits.

Leaking is probably the least harmful physically to the player, and might also be
the most noticeable to the player and those around because of the annoying noise that
these leaks create. The physical downfall of leaks is that they makesalmapme

fatigued faster, wasting precious air and energy. If the playemmsrigitight corners,
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they should be able to feel those muscles more than any of the other faciabusgate
is still always good to use a mirror.

Air pockets can cause leaks, but not all of the time, so the presence of leaking and
air pockets should be addressed separately. Air pockets occur when ais aoliee
cheeks or above and below the lips. Air pockets in the cheeks sometimes exist leven wit
an otherwise good embouchure, but they waste air and distort the sound. Air pockets in
the cheeks and above and below the lips can cause several problems including bunching,
biting, rolled-in lips, and air leaks. This issue can cause the same harmhihirates on
the lips and over time extreme expansion of the cheek muscles. As | know from my own
students, a student might not realize this is going on without first looking in the mirror
and seeing it for themselves. Pockets of air can also be felt by placing one hact on e
of the areas that could be affected, and it may take constant reminders (isée sydr

humor) to modify this habit.
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Proper Form and Exercises

If the five bad habits are biting, bunching, leaks, pockets, and rolling-in the lips,
then the five good habits are the whistle shape, no teeth on the reed, no biting, tight
corners, and a flat chin. Students can develop these good habits in three ways: 1) By
having someone outline what they should aim for; 2) by watching themselves play in a
mirror to make sure they are overcoming the bad habits and creating goodamabg;
by using specific exercises in their warm-ups.

When correcting specific problems, my method begins with the fundamentals;
therefore, whatever level he or she is playing at, a student can use the methmdve im
and progress. More advanced players should be able to process this information more
quickly than a beginner, but unlearning and relearning proper technique will depend on
how engrained the original poor technique is and how dedicated the student is to
changing his or her bad habits.

In the process of teaching the method, | have developed some mnemonics to help
students remember the bad and good habits. For bad habits, | use the phrase “Biting
Bunched Lips Pressure Reeds.” This phrase goes mostly in order of imporxaepe, e
the bad habit of rolling-in was moved to the end of the phrase. For good habits, | use
either “Will The Best Come First” or “Whistle the Best (you) Can Forévence good
and bad habits have been explained, much of a student’s learning comes from looking for
the right body position and being aware of what bad habits look and feel like in their
mouth and facial muscles.

To teach students how to put the reed in their mouth without them biting on it, |

have them practice in front of the mirror and then without a mirror. This is a simple
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exercise. | simply ask them to stick out their tongue and bring the reed into their mout
They usually get this in the first or second lesson. They only have to bump the reed on
their teeth and lips once and either hurt themselves or break the reed in ordenit get t
concept.

| also encourage them to practice opening and closing their mouth without
changing their embouchure in front of a mirror, standing very close to the nairttoaits
they can see well. | suggest that they use a compact mirror when they airéheut
house for all of the mirror exercises and especially for ensemble use swihean
focus on this during warm-ups. | have them practice this opening and closing ten times
per lesson in front of me until they get it correct.

For starting notes, | use a five-step proéewtith the reed already in your
mouth: 1) exhale (to release any stale air); 2) inhale; 3) set or form tlketcor
embouchure while placing your tongue on the reed; 4) set the air in motion by using the
diaphragm and then bring the air into the mouth, and finally; 5) release the tongue and
start the note. This is a somewhat advanced concept, but | try to cover it early in
students’ lessons so that they do not form bad habits. | usually practice this with them
and introduce one step at a time until they get each of the steps down. | thetereitera
each step throughout their progress and then isolate individual steps as needed.

At first most students do not know what part of their body to breathe from, so |
talk about the diaphragm, including where it is and how it feels to breathe fronaghere

opposed to just bringing air into the lungs. | have students put their fingers on lilgeir be

* This part of the method was influenced by the némhes of Linda Strommen, with whom | studied while
attending Louisiana State University.
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button, then have them move their hands to the sides of their bodies, and then have them
move their finger upward one and a half inches. | ask them to feel for expansion and
have them take five good breaths before they start playing. It can take tsemonths
to understand and acquire this process, but we keep working on it until they get it.

To solve the problem of biting, | encourage long tones in front of the mirror so
that students can see if they are biting. Doing slow scales on whole ndseshslpful.
| encourage them to do these in short spurts throughout the day in mini 5-10 minute
practice sessiond. have found teaching students to practice in short spurts especially
useful when teaching oboe method classes to avoid students becoming annoyed with how
difficult it is to have endurance on the oboe when they are used to being able ta play fo
hours on their own instrumenisalso ask my students to feel with their tongue for an
indentation from the teeth on the inside of their lips to make sure that they are not biting

The exercise | use to strengthen the corners of the mouth is intended to make
them tight and to support the center of the mouth and the reed. These exercisésdare cal
“embouchure push-ups."There are three steps or types of push-ups. Steps one and two
can be done in any order, but the third one should only be done after both one and two
have been completed. All three steps should be done together everyday. Inigsdly, th
should be done in front of a mirror, but once students can tell how they are supposed to
feel, they can do them anywhere. This is a great way for a busy person twepnducie
doing something else, like sitting at a computer, riding in a car, or reading a book.

For all of these exercises, you should first put your pointer finger in front of the

mouth in the center as if to make a “shhh” sound, to give the corners a place to focus and

% first learned these from Linda Strommen in 1988 have used them ever since.
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also to mark the center of the mouth.

1. First, pull the right corners of the mouth toward the center and crunch them
together. The lips and corners on the opposite side will be loose and will stick out to the
left. What | mean by crunching together is that the student wants to inthgitap lip in
the corner of the mouth pushing down and the bottom lip in the corner of the mouth
pushing up so that the two sides are pushing against each other to strengthen the corner
muscles. This would be the same for all three “push-ups.”

2. Then pull the left corners of the mouth toward the center and crunch them
together. The lips and corners on the opposite side will be loose and stick out to the right.

3. Finally, pull both sets of corners of the mouth toward the center of the mouth
and crunch both sets of corners together at the same time. With the third one, keep in
mind that the lips might stick out in the center more than they would when playing with
the reed.

In addition to these exercises, | use long-tone exercises, which are among the
most well known exercises employed by woodwind teachers. (They can be found in
some of the early method books.) nigatones played in front of the mirror allow students
to focus on the different good and bad habits. Specifically, long tones can help fix biting
bunching, rolling-in, bunching and leaks, which can even occur with advanced players
when they get tired and the proper embouchure gives way to bad habits. Done properly,
long tones reinforce all of the good habits, tighten and strengthen the cornens & kee
player from biting, and help with pitch, tone, vibrato, breathing, and dynamics.

Long-tone exercises are invaluable, | teach several different |écgtsbeginner

to advanced, as set forth in Appendix 2. The long-tone exercises are progressive, and the
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various sets must be mastered in order, because otherwiskeatsvill not be able to

execute the long-tone exercises for endurance or dynamics. FurthermerseVersal
variations depending on the student’s level and other specific issues. Thesegxant

be assigned to advanced students and individually tailored to be longer and more
complicated in order to keep students’ interest and to challenge their endurance and
control of the embouchure and the oboe in general. As students progress, more concepts
may be added to the long tones as well. These include tone, pitch, and tonguing, in
progressive order for the beginner. For the intermediate student, | add dynami at

the advanced level, | add vibrato to these long tones.

For many of these exercises, | encourage my students to use just thestreed f
then the full oboe. Breaking the exercises down in this manner permits a student to more
easily identify issues. The exercises for embouchure should be done evehgetime
student practices as part of their warm-ups and should be repeated until tise skill i
mastered. All of these exercises in Appendix 2 can be used in lessons. | recohanend t
teachers not worry too much if a student does an exercise wrong at first but dvosé a
against moving to the next exercise until the student has mastered the concept being
taught such as pitch, tonguing, or dynamics from the previous exercise. Everyone
progresses at a different rate, especially from one exercise to another.

On Practicing

| have laid out the method for attaining the proper embouchure in separate steps

and exercises, but eventually all the parts need to form one main concept. | betieve tha

embouchure should be fixed before anything else, but | do not want students to lose
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interest. They need to work on this in their warm-ups and then move on to play other
things until they attain the proper embouchure.

| recommend an equal four-part division of time for practi€irithe first part
consists of warming-up in front of a mirror. Not warming-up before practang
hinder endurance. A proper warm-up should include long tones and slow scales, as
opposed tatarting with a song or solo. Just as with sports, where runners jog before
they run, it is vital to warm up before practicing an instrument. | encourageidenst
to review their embouchure with the mirror at this point in their warm-up and then move
on to tonguing, pitch, tone, and more advanced fundamentals like vibrato, later, once they
have made progress with their embouchure. The wagris the most important part of a
practice session and should not be skipped.

Part two of practicing involves doing scales, again with a mirror. Eventually,
encourage students to move on to faster scales in difféngthin and tonguing patterns
and more advanced scales. The more advanced scale patterns include: 3rds, 4ths, and
5ths, and can be found in the method books written by Theodor Niemann, Albert
Andraud’sVade-Mecumand A.M.R. Barref.

Parts 3 and 4 of practicing should focus on etudes or technical studies and then
solos and ensemble pieces. For making masicfor focusing on phrasing, dynamics,
style, and finesse, | encourage students to end with a piece that theyledgayot think

that parts 3 and 4 of a student’s practice session necessarily need to be done in front of a

® This was first recommended to me by Danna SundE993, while studying in Cleveland.
"Niemann,Method for the Oboe or English HotNew York: Carl Fischer, 1927; republished, resdisand
amplified by Bruno Labate, 1970); AndralMade-mecum of the Oboist: 230 Selected Technichl a
Orchestral Studies for Oboe and English Homi ed. (San Antonio, Texas: Southern Music Company,
1967); BarretA Complete Method for the Ob{&nited States]: Boosey & Hawkes, n.d.).
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mirror, unless there is a larger posture issue that can be seen from faeherFar this

part of practicing, one should not be narrowly focused on the embouchure as this would
be distracting. Younger students might do parts 3 and 4 in separate praciwesess
depending on their endurance. As a player matures, parts 3 and 4 will lengthen.

In terms of practice length, beginners should work in 5-10 minute spurts (up to 20
minutes as they are building their embouchure) 5 days a week. If they lemsem the
lesson could count as a day’s practice, but | discourage them from taking bothysaturda
and Sunday off, in case they have to take another day off for a heavy homework night.
Intermediate students should aim for 30-45 minutes, 5 days a week. An advanced student
should practice 1 to 3 hours daily, based on his or her commitment and goals.

Earlier in the chapter, | noted the importance of endurance (or good chops).
Practicing long tones and slow scales correctly and consistently estlestfway to
improve endurance. By “consistency” | mean that it would be better to pramige |
tones 20 minutes a day, rather than for an hour on two days of the week. Consistency is
critical; practicing everyday, at the same time and in the sameiplatsal. As with all
instruments, taking time off from practicing the oboe will be felt when onensetbut
oboists seem to suffer more from taking time off, perhaps due to the acutaaredni
their muscles. As previously stated, practicing with an incorrect embouchiucawge a
player to fatigue easily and quickly and hinder a player’s endurance. Not taking
sufficient breaks between practice sessions can also undermine endurance.

Because | believe even beginners should not be “stuck” just doing exercises or

learning the basics, | use melodies to introduce the notes. The music book that | use for
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all woodwinds isA Tune a Day. | use this series for all of the woodwirascause it has
a lesson per page, with just the right amount of material to assign a beginneeker w
What | like the most about Tune a Day’sypical format is that it introduces a note with
the fingering and gives five or so easy exercises on just that note. Then, a®tasre
are introduced, each page of the book has a solo melody or two for the student, and at
least one duet.

A Tune a Dawlso introduces the notes of each instrument in an order close to that
which | generally use — closer, in fact, than several other books that | havgeslrve
Under my method, | introduce notes beginning with the notes that are the easiest for the
student to play physically with their beginner embouchure and fingers. Some wdodwi
students start when their fingers/hands are too small to cover or use all ofgshé key
Tune a Dayntroduces notes in this order: B-A-G-C-F- B flat, while | introduce notes in
this order: B-C-A-G-B flat-F. I, therefore, assign the lessons frormiuhe a Dayin the
order of the notes I think they should be learning and supplement with more melodies
from other sources until they are ready to learn thetkink it is best to introduce B and
C first because playing B to C is the best way to practice plateau positjoend a lot
of time on these two notes outside of the book in order to work on embouchure from the
beginning. | introduce B flat before F: F, a low note on the obakffisult to play on
the oboe at first, which can be discouraging to a beginner oboe player. To avoid this, |
introduce B flat before F, giving students plentyradlodies with B flat before moving
on to F to ensure they feel confident when they get tléreover, B flat is one of the

tuning notes used for band, so it is helpful for them to know this note before F.

8C. Paul HerfurthA Tune a Day for Obo@Boston: The Boston Music Co., 1982).
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There are duets throughoiifTune a Dayand for all of my woodwind teaching,
duets have been the best way for students to hear what they are supposed to sound like. |
have discovered that they also enjoy dbetsause they are playing with someone else
instead of practicing alone, which sometimes gets boring for the studérdn students
play duets with their teacher, they hear how their instrument is supposed to sound, and
can pick up on tone quality, pitch, intonation, length of notes, and style. This method can
be a quick and efficient way for students to learn, while also preparing theny twitiia
other players when they are ready to be in an ensémble
An Aside About Embouchure and Pitch

Embouchure directly correlates to one’s ability to play in tune, to have proper
intonation, and to produce a good tone. “Playing in tune” means being able to match a
tuner and to make one’s instrument play in tune within its own scale and tendencies. A
“tendency” means the propensity of specific notes to play in tune, sharp, drHiatis
something that can take years of practice and requires the manipulation ar&play
skills with respect to many different facets of the oboe. The proper set-playorg
consists, at a minimum, of good reeds and an oboe that one can rely upon. Figuring out
one’s pitch tendencies and the instrument’s tendencies is of the utmost imptttance
Beginners should use their tuners all the time but then move away from using the tuner as
they develop their own ear. They also need to understand their tendencies for @ach not

and learn what they need to do to play in tune automatically without the use of a tuner.

*The “Play along” and “Duets” tabs were createdrmnwebsite to prepare students for ensembles and
provide fun in addition to the method. See chafhtere below.

1A player must learn these tendencies and figureauay to overcome them to play in tune. Thigis a
advanced concept, which, on the oboe, requirestidgureed placement, air speed, air pressure, and
several other aspects of playing.
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Intonation involves using one’s knowledge of pitch and being able to play in tune
with other players.Tone combines the timbre of the instrument and the quality of the
sound that the player produces. If an oboist has poor tone, it might be difficult for the
player to have good intonation. Intonation is also determined by the blending of tones or
sounds at the advanced level. Playing perfectly in tune with the tuner does not
automatically mean that you will play with good intonation with another playsitioin
a group of playersEach instrument used in the group will have different tendencies
within itself, as will each individual player. This means that a player hasytom his or
her ears to play in tune with other playe@ood intonation comes from listening to the
general pitch level of the group and adjusting accordingly. Playing wuthes helps
develop a good ear, but it is a more mechanical approach to fixing the problem compared
to correcting intonation by learning to listen well and adjusting one’s intonatibattoft
other players.

| have found from playing duets or in ensembles that blending with another
player’s tone fixes pitch and intonation issues more quickly than overanalyzing who is
sharp and who is fldt: If a student is struggling with intonation at school, | will play
along with them and have them focus on matching my tone. Inevitably, including this
type of play along with exercises, as a regular part of the lesson, leads tiné tetyodizy
more in tune. Also in teaching, | have found that if a student is struggling to be in tune

with the tuner, having them turn away from the tuner to focus on centering their tone

YNot everyone can hear if something is in tune dr Mdost people notice when something is flat more
readily than they do when something is sharp -cbehe tendency of orchestras to play sharp ohgmps
during performances. But most people can heaglbif & player’s tone sounds good or bad, evemovit
being a musician.
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helps them find the center of the pitch more easily. At the core of good tone, pitch, and
intonation lies the embouchure, without a proper embouchure; accomplishing these
aspects of oboe playing is rarely, if ever, possible.

At one point, | realized that | had pitch problems and was not able to play in
perfect tune, | worked diligently to fix this issue and improve my ability to iplayne.

The first step | took was to book a practice room with a baby grand piano. (When you
practice with a baby grand piano, it will vibrate with you when you are in turfee) T
University of Washington had excellent and regularly tuned pianos in theircgracti
rooms that | could rely on for a strong foundation of pitch. Practicing under these
circumstances proved very affirming in my struggle to play in tune.

Pitch and intonation are two habits that coincide, so that once | got my
embouchure correct and in good shape physically, | was able to focus on pitchzetreali
the importance of fixing things individually and through the process of elimination. | di
not know until then that oboe playing could actually be very scientific.

Specific Issues Involved In Switching Instruments

In addition to playing and teaching the oboe, | have learned to play and teach
students of all the other woodwind instruments. | have also had the opportunity to help
students switch to the oboe from various woodwind instruments and have been able to
draw upon this experience in formulating what embouchure problems students are likely
to encounter when moving between other woodwinds and the oboe.

In terms of embouchure, flute appears to be the hardest woodwind to switch from.
In teaching flute players how to play the oboe, | focus on the corners of the mouth and

have students use the mirror regularly. If they have a frown embouchure onehbétut
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is turned down, | use my regular embouchure exercises, especially the barequesh-

ups, to bring their corners up and into the center of the mouth. Some students have a very
difficult time switching from a frown to a whistle shape, especially if @ueyplaying

both instruments regularly. | have had several students who play multiple insisume

After so many years of playing the oboe, | keep in mind when teaching othersstilbw |
struggle with forming the proper embouchure when playing the flute.

The last and easiest woodwind embouchure | learned was the bassoon. Switching
between the oboe and bassoon is usually the easiest change because the bassoon reed is a
double reed and very similar to the oboe, except it is larger in size. Althcargh m
bassoon players also play oboe (because the double reed embouchure and concepts are
very similar), most teachers hesitate to switch a bassoon player to obosebleassoon
players are even more rare than oboe players.

For those switching from clarinet and sax | focus on making sure that thegtare
biting on the top blade of the oboe reed, as they are used to placing their top teeth on the
top of the clarinet or sax mouthpiece. As | do for those switching from the flge, |
embouchure push-ups to make sure that they are getting accustomed to having their
corners more toward the center of their mouth and watch for leaking thaesudtyfrom
switching to an instrument with a smaller opening for their air. Lastly,dkctiat their
cheeks are not holding air pockets. | do this last, because in getting used to the size
difference of the reed, air pockets are likely, given that oboe allowsiiéstdhe reed.

Once they have the other basics of embouctiaven, | then work on breaking any bad
habits of air pockets and leaks.

With regard to the fingerings for all of the woodwinds, | point out the similarities
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and differences as they learn the notes on the oboe. For hand position, | focus on the fact
that the oboe has open holes in its keys. This is easy to grasp for clarinetguayers
flute players using an open-holed flute because they pay attention to covesmgels.
This is much more problematic for sax players and close-holed flute playarsbdhey
are not used to having to cover the holes. These players may have a learningthurve w
respect to covering all keys, but the problem should be evident given that the notes may
not come out or there may be squeaking noises.

Obtaining the proper embouchure on the oboe requires a good deal of trial and
error, a keen focus on how the mouth works on the instrument, many exercises, and a
considerable amount of practice. Itis a very personal experience teatteer and the
student. One that is enormously dependent upon a willingness to closely analyze what is
or is not working and to modify one’s habits. While it may take time to develop the
proper embouchure (especially if it is already problematic), the progesueiure is
attainable provided the students learn or are taught to be aware of what thepgre doi
This method is a guide to teach students how to correct bad habits and to adopt good
habits. The ultimate goals are that they will enjoy playing the oboe, anplayilthe

oboe beautifully.
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Chapter 3: Building the Website OboeBasics.com

The development of the method described in the last chapter came about as a
result of years of teaching and practicing oboe. The next challengsdIvies how to
translate the in-person method that | was familiar with into one that woulédrearid
accessible in an Internet format. Originally, | had intended to creatstadmethod,
but with the explosion of YouTube and the increased utilization of commercial and
educational websites, | began to consider the advantages of creating and udisijea we
to convey the method that | had developed. The more | researched this option, the more
convinced | became that a website could be a highly effective means ofysbesic
oboe methods with music students. Over the last year, | created, testednaael feur
versions of the methods website. The test results and issues of effectiviiniess w
discussed further in chapter four. This chapter will set forth the benefitsambaks
of using a website to share this method, who the target users of the websiteldhe
decisions that went into its design.

Fundamental Issues

The Original Plan

As mentioned above, the original strategy to disseminate the oboe method was to
construct a printed version and make it easily obtainable in the United States. The
publication was intended to serve students who did not have the financial resources for
private lessons or who lived in places without access to an oboe specialist. For example
the place in which | reside, Wilmington, North Carolina, is a town of approximately

100,000 people, consisting of a population probably typical for a town or city located a
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distance away from a major cosmopolitan drdavas interested in creating a method
that would allow students coming from these areas or without financial meanstordes
to be able to teach themselves.

Originally, I thought that | would be writing some sort of method or practice
book, but an online method was suggested. That is when | began to believe that a
website might provide an inexpensive means of reaching a larger audierealadil
enhancing the delivery and teaching of the method. To ensure that this had not been done
before and to evaluate whether a website could meet my objectives, | surveyed the
Internet to determine what was already available and how educational anemshm
music sites were functioning. | also looked at what was available on DVDBsugit
these would likely be an expensive alternative to in-person teaching, or dlen to
purchase of a book). As outlined in chapter one, there are currently very few good,
creative teaching guides for the oboe.

Nonetheless, | discovered that there are websites for other instrumewts, whi
confirms that an Internet website could be a better option than a printed method. An
inspiring method, in spite of its name, was “The Complete Idiot’s Guide to the Piano”
found on DVD? The presenter is very professional, and the videos are short and clear
enough to keep a viewer’s attention. Each lesson provides a concept and explains how to
work on that concept. The progression of lessons is clear, and there areasedal

graphics for playing and note reading that keep a student interested irppaintgi |

! List of United Statesities by population, Wikipediaccessed February 27, 2012,
http://en.wikipeia.org/wiki/List of United Stategies by population#Incorporated places over0100t(C
population%5D

“The Complete Idiot's Guidaccessed March 25, 2012, http://idiotsquides.d@@unfently, this method can
only be found in DVD and book formats, but evenuttie videos on the DVD may be used to create a
commercial website. There is currently no Complédiet’'s Guide to the Oboe.
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was impressed by all aspects of these videos and inspired to adopt some aléthents
presentation of material when putting my website together.

Creating a website would not, however, solve all problems. There are both
benefits and drawbacks to teaching via the Internet. The first and most important
advantage of a website is that it offers the simplest and most accessilitg wanuch
wider range of students to receive and use the curriculum that | have béemgteac
developing for years. Many of the good printed methods are currently out of print or
only available in Great Britain, which means that students who are tryingrtoffem a
printed method are likely unable to access these works. In smaller citiessr tbare
tend to be few, if any, music stores, and the majority of those stores cateats, guit
drums, and keyboards. Locally, in Wilmington, there are three music stores that car
method books for oboe. The books available are limited in number and consist of
ensemble methods that have not been written by oboe specialists, which liselieve
essential to self-instruction. These stores are willing to order books denssuor
teachers but in my experience the Internet has been cheaper and more.efficient
Therefore, | would normally refer my students to online-purchasing optidtmis, a
student wanting to play the oboe is likely to visit and use Internet websites foraspa re
or another, whether to purchase a book or to use a website that itself teaodestaise
basics of how to play the oboe.

A website created to communicate my method would be accessible to anyone who

had access to the World Wide Web, whether by computer, phone, or other electronic

*The oboe player would also need to have a goodseedte which is possible online. Several indigigu
who sell on-line make their living from making redoly hand. Music stores tend to sell reeds tleat ar
made with machines. Although there are good typdsly, handmade reeds still sound better and are
more stable for the beginning student. Therefohaye provided buying reed links on the resoupae.
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devices. In addition, Internet availability and usage is expanding all theetamecially

with the younger generation. Now that students may interface with thednég

anytime of the day or week, website lessons may serve students who otheayisat m

be able to fit private lessons into their schedules or who live in places without an oboe
specialist on hand. Students and parents who cannot afford lessons would also benefit
from learning from a website.

Recent advances in technology have allowed people to teach themselvés almos
anything. Obviously, some things are harder than others to learn, like playingcalmus
instrument, which typically requires a long-term commitment, dedication, anthreg
practice. Furthermore, learning and understanding how to play an instrument may be
significantly easier than actually playing that instrument well. lropigion playing
well includes but is not limited to playing with good tone, pitch, and technicatyacili

My experiences with students presented another critical justificatfardating a
method website. In my experience, not only are students today comfortable ngth usi
the Internet, but they also seem to retain more information from both headrsge@ing
examples, as compared with reading text or hearing material wherermmeide to see
how something is actually done. In teaching music appreciation, | have found that jus
playing examples of music from a CD does not educate students effectively, ndar does
“stick with them,” as much as using both audio and visual lessons does. Another
example of this phenomenon are those students who have never been to a “classical
concert,” such as an orchestra, a ballet, the opera, or a chamber musit dobreaot
unusual for these students to lack fundamental knowledge about orchestral instruments

(having never seen them) and an understanding of classical music. Unfortuhistely, t
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lack of exposure to seeing, hearing, and experiencing music simultaneousigusay

students to be dismissive of classical music. Consequently, | have found thajasging
videos to supplement a text and accompanying CDs can be essential to helping students
understand and appreciate music. Publishing companies such as Pearson are continually
promoting the “complete package,” which includes a textbook with CDs, DVDs, and
Internet website access regardless of whether the course is offerebhsrzet, hybrid,

or in-person course.

Along these lines, there is no doubt that our youth are more oriented toward visual
learning than previous generations. Many are constantly learning informatiom alue t
increased amount of time spent on the Internet, and on YouTube specifically. &hey ar
quick to dismiss poor quality videos because they have seen so many videos of high
quality, and they move on rapidly if a site does not convey what they are looking for,
which creates high “bounce rates” for videos and webites.

Embouchure can be a very tedious fundamental to learn and then to practice. |
have observed many young and new students, lacking the required discipline, who move
past this fundamental too fast and without proper attention. Students are mortethteres
in playing fun songs as soon as possible and do not spend the time needed on developing
the proper embouchure. Sir James Galway also recognizes that students dd tmt wa
put in the time doing this tedious style of practicing. In his educational videmlegco
from a public master class, he refers to his method by encouraging the atdligpde

get an A 440 and then the A an octave above just using the flute headjainhe says,

“*A Bounce Rate, Wikipedia, accessed February 272 2@th://en.wikipedia.org/wiki/Bounce_rate\
bounce rate is an Internet marketing term usedein tnaffic analysis. It represents the percentdge
visitors who enter the site but then leave immedijatather than staying to view other pages astrae
site.
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Now this takes some time. | think it took me about a month
before | could figure this out. Before it really worked for me.
And my old teacher Muriel, she said, “Now don'’t play
anything, just do that everyday.” Like | was gonna do that
everyday, | was bossing to play the Carnival of Venice with
variations you know (laugh) like every normal kid you know,
and of course when she wasn’t watching, I'd have a go at that.
(laughs) And then my dad would come home from work and it
was back to (sounds A-A). You see this simple exercise in fact
stood me in good stead throughout my whole life, because |
never had a problem with my embouchure and | could play
most flutes that | ever owned very well.
With a website that is dedicated to teaching embouchure method, students would be able
to focus on this key element of playing the oboe with a variety of material,
demonstrations, play-along practice, progressive exercises, dailyctrist, and
encouragement.

It cannot be denied, however, that one drawback to teaching through a website is
that an instructor cannot see what the student is doing in person to correct a student on
the spot, which could lead to bad habits that are time consuming and frustrating to break.
In addition, a lesson might go in a different direction if a teacher sees a prbbatem t
needs to be fixed. Still, these disadvantages also apply in the case of a student who is
attempting to learn through an oboe method book and who is operating without the
assistance of a teacher or other means of physical demonstrations.cas#&)dhe
student may truly be stuck with a “trial and error” or “hunt and peck” approach to
obtaining the most effective embouchure. Thus, as discussed below, the website was

built to focus not only on the good or proper embouchure, but also to illustrate how to

avoid bad habits.

® Sir James Galway Masterclass — Embouchure, Goad, T¥ouTube, accessed March 25, 2012,
www.youtube.com/watch?v=VQg0OvScnQ8E
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There is also always the concern that a student will skip or ignore cersindes
while using a traditional approach of practicing from a book or in using a website.
However, to counter this problem, a site could encourage a carefully plannedbprescri
order by providing a home page website use tutorial and through links at the bottom of
each page to guide the student to the next page that they should complete. While this
does not mean that students will follow this order, the format and directions of aewebsit
can strongly encourage the student to do so, in an effort to improve the effectiveness of
the website and the method as a whole. Clarity and repetition would also be essential

Without a teacher present when a student is studying an oboe method from a book
or from a website, there may be no one to observe how the student is playing the
instrument. A website would need to be planned and developed to counteract these
drawbacks by repeatedly reminding a student to use a mirror to assist impagftire
website activities correctly through self-evaluation. A student cormaeh action with
the actions being performed or exhibited on the website.

Finally, if a student uses a book or website alone, there is no teacher who can
initially interview a student during the first set of lessons to determinetiv@tudent
already knows, is doing right, or is maybe doing wrong. It is easier to destalkent
when you can evaluate the student in person. Without this evaluation you have to assume
that the student does not know anything about the oboe and may have a minimal amount
of knowledge about the basics of reading and playing music in general. Some students
who are new to the oboe understand how to read notes and rhythms from having
experience on another instrument, whereas others do not have any basic knowledge of

these music fundamentals. Fortunately, the Internet already offerssitesignd
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resources to further a student’s studies of fingerings, note reading, riayttrtheory’.
There are also several applications available for a variety of pimames and devices
that have resources and quizzes to help students learn note reading, rhythrorgnd the
a very quick mannet. Although software applications have not yet been created for oboe
instruction, there are oboe-fingering applications avaifable.

In building a website in order to share my method, | struggled with how much
time to spend on these aspects of music before deciding to focus on embouchure and
other fundamentals of playing the oboe. | designed the website to include embouchure-
specific information that does not currently exist in its entirety on anyiteghsat | have
surveyed, along with additional lessons that might be necessary to support thefbasics
oboe. For example, my site includes information about the notes and oboe fingerings that
a student would need in order to understand and be able to play the long tones exercises
included on the site. Although the fingerings video is very clear in a Suzuki-method way,
a student might need to access more information about reading music and rhyttem befo
they proceed to the “Play Along” tabl made this decision in order to keep the attention
directed towards the primary goal of teaching oboe methods, and, in particular, oboe
embouchure. For the sake of easy access, | have located and posted links on the websit

to several resources for both music and rhythm under the “Resource” tab.

®See, for example, The Woodwind Fingering Guideeased March 25, 2012,
http://www.wfg.woodwind.org/oboe/ob_fing.htpilame This Note which includes quizzes, accessed
March 25, 2012, http://courses.wcupa.edu/frichmseiech/musicalflashcards/tcnotes.htRead Sheet

Music, accessed March 25, 2012, http://readsheétrmie/reading_rhythms_exercises.htrahd Music
Theory.net, accessed March 25, 2012, http://wwwictiusory.net/

"These include the applications Notable, Music Themd Practice by Musicopoulos, and Music Theory
Pro, accessed March 25, 2012, http://appadviceapmpalides/show/music-theory-apps

8Applications that can be downloaded for the iPhane iPad include Oboe; Fingerings Woodwinds;
Fingering; and FingeringChartsPro, accessed MayQ@862.

° Throughout the document, the titles of websites t@fd subtabs are set off with quotation markshfer
sake of clarity.
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Who is the Website Built for?

The site is specifically designed for children between the ages of 12 and 18, or
6"-12" graders, which is my target audience, although the site should also be able to
assist any individual who is beginning to play the oboe at any age. The webslie may
best for teaching beginners, because they have not yet developed bad habits tbat need t
be overcome. Nonetheless, the site could also benefit students at every level who need
specific help on embouchure and students who are switching to oboe in high school,
college, or beyond. In my experience, it is not unusual to run across even college
students who have studied for several years and are struggling to correcéctrtperf
embouchure, to obtain the best tone quality, or to improve their endurance. These
students have explained that their need to correct or improve the embouchureltess res
from misinformation or from rushing through the most important fundamentals without
proper practice.

Though the website is largely targeted at beginning oboists, it does contain some
exercises for more advanced students to use, with or without a teacher. The websit
curriculum could work very well for a student who is having regular lessons with a
teacher, if the teacher decided to assign specific videos for his or her studerk bn
between lessons.

Just as it is possible that the site could be used by those older or even younger
than the targeted age group, different interest groups such as parentd|endsectors,
and method instructors could also use it. Many ensemble directors, parents, and owners
of music stores discourage starting students on the oboe b8fgrad® or even before

high school because it is considered to be a very difficult and complicated iestrum
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True, the oboe is a challenge, but oddly enough it may actually be the answehitogtea
smaller children a woodwind at an early age. Most woodwinds are not made drlavaila
in the same variety of sizes as the string family instruments. Woodwind staidembt
have the luxury of ¥4, %, or 7/8-sized instruments. The exceptions would be the piccolo,
E-flat clarinet, and soprano sax. But all of these are more difficult to play thandre
instruments -- the flute, the B-flat clarinet, and the alto sax. The formarrestts are
usually taken up after a student is comfortable playing one of the core instrurfieats
delicacy of the oboe actually fits young children’s hands better than thensibdwinds,
as compared, for example, to the clarinet. Whereas a younger student plagiagieé¢
is likely to have difficulty reaching the third finger open hole on the left hand, on the
oboe this key can be reached and covered much more easily. One can also adjust the
kinds of reeds given to younger students so that they are using easiehaaeai$vanced
students, which will permit them to focus more on embouchure until they learn proper
techniques. Because of these factors, | do not agree that young students should be
discouraged from playing the oboe as their first instrument or at an early age.isTihe
need to wait until their fingers are big enough to play the oboe as it accéssiiwll
hands and large hands alike.

In the course of designing and building the site, it became evident that use of

www.oboebasics.cormould extend not only to students but to method teachers and

ensemble directors as well. College and university level method teagteetsate
students, and professors teach music education majors how to play the oboe (or any
instrument needed for their future jobs), often in a short period of time. Thus, they need

to obtain correct information about the instrument and ways to practice the fundamental
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very quickly. Although many method teachers are specialists in their insiis)rtteey
might have a limited number of classes with their students, or they may need to divide

their attention among many students. A website such as www.oboebasiceluddm

supplement their methods class. The information offered is similar to prigsatae

since a teacher can assign specific videos and concepts to be mastered babsesimc

the interest of time, and then progress can be reviewed at lesson time. Eventthough
would be more beneficial for oboe teachers and method teachers to be familiiewith t
methods covered to make specific assignments, this is not a requirement ilowoader f
teacher to refer a student to the website to study the methods introduced there.
Depending on future feedback, as post-graduate work | would consider adding a tab for
teachers or including teacher-specific instructions under the “Resdalce Another

feature of the site is that band and orchestra directors who are not oboe playdnsowoul
need to know or be versed in the method to direct students to the website.

As explained in the prior chapter, a proper embouchure gives a performer the
optimal skills to perform well. A performer will develop a fine tone qualitgipit
endurance, and strength with the least amount of effort when the proper embouchure has
been practiced and attained. Every step will take time and practice, butegaalosg
the way will improve the facets of the student’s playing and will bettéslerlae student
to focus on other fundamentals and musical aspects of playing.

The Design Process
Software Options
Once | concluded that a website was the best way to disseminate my rhethod,

had to find the right software to construct the website. My first objectiveonaske a
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website that was as clear and easy to navigate as possible with profegsatina
videos. My second objective was to make the content comprehensible to students
through video demonstrations, text, and illustrations.

Prior to beginning work on my oboe dissertation project, | had previously made
several commercial websites hosted by Network Solutions (an Internieesgrovider
or ISP), who supplied the Java Café website builder tool with their hosting package. |
used these websites to recruit private students for lessons, rather thaachsnat
instrument. The websites contained information in a text format describindeskahs
| offered, what to expect from private lessons, general information abauinmesits, and
a few non-instructional videos showing footage from former and current students’
recitals. The Java Café tool builder was very easy to use, but difficult to czst@md
it was impossible to produce a professional-looking website because of thaesoftwa
application’s limitations.

Most importantly, Network Solutions did not easily permit html coding, and it
was difficult to customize the site’s templates. Network Solutions offenestal
templates, but aside from those, | could not create my own. This meant that self-
contained video modules could not readily be placed on the website. Videos would have
to be uploaded onto another site such as YouTube and then embedded to my website,
which made them more public than they would be on a personal website. YouTube also
has slower load times than other streaming sites, a major drawback Hemansder
videos to be an integral part of teaching my curriculum. Furthermore, having student
access the videos on YouTube would not have allowed me to control the organization and

direction of the curriculum, and YouTube can be quite distracting since it copstantl
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posts advertisements before videos and lists other videos alongside the video playing,
which could lead a student away from the curriculum. Use of YouTube would have
undermined my goal of having students learn the embouchure method in a focused and
organized mannéf. Thus, | found that for this dissertation project the curriculum would
need a different website set-up than | had used for my commercial sites. | als
discovered that the most easily created website would not give me a waditsite t
displayed the best teaching method.
The www.windsongstudio.info Version

GoDaddy, another domain name registrar and web-hosting company, using the
Dotnetnuke builder tool, hosted the next set of websites that | created. | sténtétewi

name www.windsongstudios.inftecause that branched off of my original commercial

site. This work was done with the assistance of a computer programmer, Dolaglas Ca
with the Greenward Company, L.L¥Initially, | concentrated on getting the website
structure framed out, but encountered a steeper learning curve with the Dotnetnuke
builder tool than with Network Solution’s Java Café. Nonetheless, the final product
looked much better, and the videos on this website could be self-contained, instead of
streaming through YouTube. As a consequence, | felt | was headed in the righardirec
In this second building process, | originally created a structure with a home page and 1

tabs. |then shifted to a 12-tab navigation system positioned on the left sidbavitr s

19 | were to use YouTube in the future it would toetake advantage of its popularity and reachouia/

post a few videos (for example, Embouchure Lessdtegd Lesson 1 on Long tone 1) to lead prospective
students and teachers to my website.

Ywe also created a separate site for my professieoatiwind and voice business. This can be viewed a
http://www.windsongstudios.com
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names. (See Figure #1.) After consulting with website specidlstigver, | had to shift

once more to the more manageable range of 7-10 tabs. The tabs were standard Internet
fare such as the “Home,” “About Us,” “Credits,” and others that were speiticst

project. | also created a resource page containing a bibliography of works, method

books, and websites pertaining to playing the olioe www.windsongstudio.infthere

was only one set of subtabs under the “Duets” tab. Each page had text at the top,
followed sometimes by illustrations, then a spot for 1 or 2 videos at the baieenall,

the site looked polished and organized. But the site’s name was not evocative of the
project of teaching basic oboe method; nor was it searchable, for exantpl&oegle

or Bing. At this point, | was not cognizant of how important the name of the sit@was f
Internet searching designed to draw as many students and teachers as passible
explained below, | later learned how the adoption of a website name closelatess

with the oboe would enhance access to the method.

To teach the curriculum, the www.windsongstudio.isite was to include videos

for instruction, Camtasia for screen captures of the videos and play alongewaomil &
illustrate the embouchure with more depth than a camera could display. The artwork wa
the most straightforward element of the website feature and was easéy caver from

the www.windsongstudio.infavebsite to the subsequent www.oboebasics siten

For the artwork, | commissioned a professional artist, Brandon Guthrie,dhair

the Humanities and Fine Arts at Cape Fear Community College, to draw four



Windsongstudios.info(July 2011-September 2011)

Home

Credits

References
Background Information
Tutorial of Website
Basics of Oboe Embouchure
Switching Instruments
Reed Placement

Reed Exercises

Oboe Exercises

Duets

Resources

Survey

CVv

Windsongstudios.info(September 2011-December 2011)

Home

Website Use
Embouchure Basics
Reed Placement
Reed Exercises
Oboe Exercises
Switching to Oboe
Survey

About Us

Credits
Resources

Duets

Figure #1: Windsong-Tab Navigation System
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illustrations. (See figures #2-4) These included two sketches thatilkitte
embouchure and two that illustrate the oboe reed.

For the embouchure illustrations, the artist created one from the front and one
from the side of the face to exaggerate the depth of the lips and facial mascles f
learning purposes to accompany the embouchure tutorials. He took digitas infiagge
with my oboe and then grafted these pictures into sketches. We then revised the sketche
so that they portray the details of the embouchure. Specifically, the adisiVesto
show in-depth how the lips and the muscles as the corners of the mouth look to better
portray the proper embouchure. The work required great attention to the area around the
mouth so that students could focus on this area. (These embouchure illustrations now
appear on the “Embouchure” tab under the “lllustrations” sub tab of

www.oboebasics.comThey are labeled as Embouchure lllustration 1 and lllustration 2.)

lllustration 1 is an image of the embouchure from the front of the face that zero$a on t
lips and face muscles. (See figure #2.) lllustration 2 is a side view of the emtsouchur

that gives more definition to the muscles at the corners of the lips as seen frdethe

(See figure #3.) In addition to these illustrations, the artist completed ttahekef an

oboe reed for the website. These appear in several of the thumbnails fedthe re

education and reed exercises videos to show the parts, blades, section, and overlap of the
reed. (See figure #4.) The reed illustrations proved very valuable, as photos and videos
of the reed’s yellow color look washed out even with good lighting, making the various
parts of the reed difficult to see for students. These illustrations gregtligued the

website’s reed sections and the interaction of these sections with the embousttnack m



Figure # 2: Embouchure From the Front of the Face
Brandon Guthrie, July 2011
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Figure # 3: Embouchure From the Side of the Face
Brandon Guthrie, July 2011

73



Figure # 4: Sketches of Reeds
Brandon Guthrie, July 2011
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Planning the videos was another critical stage in this process, because in the
videos | had to effectively translate my curriculum from thoughts and paypiee spoken
word and physical demonstrations that students would be able to follow and practice.

The www.windsongstudio.infeite could house videos on the website, but only, it turned

out, with serious drawbacks. When | began filming the videos for this projeeljzed

that the self-contained videos on the www.windsongstudiossitéavere not going to

load fast enough to keep a student’s interest. During trials, these videos took aoninute
load, and a page with several videos would take up to five minutes to load. The slowness
of the site was patrticularly noticeable when watching the videos on a PC camputer
addition, the videos would not pause, rewind, or fast forward. Other issues included
having videos stop sometimes in the middle without the user initiating a pause, or the
videos becoming distorted and freezing so that a user would have to re-enter the site t
continue use. These were all problems that | believed would lead most studemis to le

the site. | did not want students to give up and leave because the site was unworkable, or
to get “timed out” of the website due to a lack of digital activity. Watchiggearly

alpha testers and their interactions with the original site confirmed thdepidmot

have the patience to wait, having become more and more accustomed to high speed sites
on the Internet. Fortunately, the obstacles experienced with regard to speed)dépad-t

and moving easily through the videos were eliminated on the new www.oboebasics.com

site.
Moreover, in figuring out how to overcome the deficits of each of the earlier
websites, it had become clear that it would be most expedient if | could modify the

website on my own to respond to input from the beta testers and future students. The
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builder tool that Dotnetnuke utilized on the Windsong site was too complicated for me to
manage personally. The logistics of making the videos compatible with Dotnetrtke a
a variety of browsers and devices also seemed impossible. Once | dischaetkd t
Dotnetnuke builder tool would not be compatible with the videos, | had to research new
software seeking a whole new website framework.
Creating www.oboebasics.com

As previously stated, the most important considerations in picking new software
revolved around support for high-quality videos and not requiring a computer
programmer’s assistance to make changes. Having identified these twplissags
the decision to move to the WordPress builder tool accompanied by the use of Exposure
Room as a video-streaming website that would upload videos to my site. The new

website, now named www.oboebasics.¢carauld still reside on GoDaddy as the host.

The fact that WordPress works directly with Exposure Room-based plugins wgs a ma

benefit to this project. The plugins that | incorporated into the www.oboebasicsiteom

solved several specific problems and were obtained from the WordPress open source
forum. The most important WordPress plugin | used was one that reads the individual
website user’s device and browser types and then modifies the format of e vide
accordingly. In contrast, Dotnetnuke is not an open- source community and does not
have the same capabilities of advanced plugins.

Toward my goal of ensuring that the videos would be of a high quality and
professional caliber, | secured the assistance of a professional videogdagh®tauffer
from Shutterblade Media, who could film and edit my curriculum. The use of WordPress

and the services of a professional videographer seemed to be the best combination. In the
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initial phase of creating a new website with new software, there was agfaepa

learning curve. The technology on this final site is different, but the videos loadyquickl
and more successfully; the final product looks more professional, and, most impprtantly
the site is compatible with all browsers and devices.

Before beginning any filming, | created several storyboards withat $or each
video. This planning represented the foundation of the filming process and was witi
translating my method into an effective teaching tool. Along with outlining thethex
storyboards entailed making decisions such as whether to use wide or clos@aisgle s
and which parts of the videos would have live footage or voice-overs. Other videos
needed text or outside images from the Internet. | felt that | needed a @supipt
going into the filming session but then had to be flexible enough to re-design or create
new parts in the script on the spot. As Joe Stauffer and | worked through the scripts
together, making additions and deletions to the original narrative, | becanethaiar
filming the videos for the site was much more in-depth and complicated than | mad eve
imagined. It was fundamental to have a set space with a white screen and ghoipey; li
to film with a high-end Red camera, and to have location lighting to make the videos look
professional.

The first set of videos required more than 100 pages of storyboards, but the
storyboards had to become fluid when I got into the studio and began recording. (See
figure #5.) | had to constantly rethink and reprioritize what was importantrtarfil
order to teach the oboe embouchure curriculum and oboe basics as a whole. Originally,
my plan involved creating 10-20 videos that would be 5-10 minutes bongvhen we

began filming, | immediately realized that anything more than a minutéoedsng. In
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KEY-

Green = Video Titles

Blue = Head/ Face Zoom

Orange = Body- Full Oboe Caption. (Focus on thighs and up.)

Purple = Focus on lllustrations Red = Jennifer has to do this physically

Original Storyboard:

VIDEO 1- EMBOUCHURE TAB:

This video is meant to teach you how to form the proper embouchure on the oboe. The
word embouchure comes from the French word booichewhich means mouth.

The embouchure is the shape of the lips and facial muscles. This shape forms around the
oboe reed. The reed is the oboe’s source of sound vibrations. Without the reed you would
not be able to create sound on the oboe.

All of the following examples and exercises should be practiced in front of @ mirr
Using a mirror will confirm if you are forming your facial muscles apd properly. It is
difficult to feel what your muscles are doing at first. The mirror is tiseestway to tell
if you are doing these exercises correctly.

Revisions, Once the Filming Process Commenced:

VIDEO 1- INTRODUCTION to the EMBOUCHURE TAB:

Orange-Hello, my name is Jennifer Muehrcke and I'm going to guide you through Oboe
Embouchure Basics.

The word embouchure means comes from the Frenchlvearche meaning mouth.

Blue- Embouchure is the shape of the face and lip muscles around the obdeeeed.
form embouchure).

Orange-The reed is the oboe’s source of sound vibratighsd- Crow reed)

Without the reed the oboe can't create soufitkd- Blow into the oboe alone)

Without having the proper embouchure you won't be able to play the oboe to its fullest
potential. (Red- Play the first two phrases of the oboe solo from Brahms, Symphony
No.1, Second movement.)

Without the proper embouchure you will sound more like ti{iRed- Play the third

phrase of the oboe solo from Brahms, Symphony No.1, Second movement.)
Figure # 5: Example of a Storyboard
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watching other videos and DVD sets, | had noticed that shorter videos weredratigr f
targeted audience. | also found that a storyboard might sound great on paper, but in the
studio it could sound too long, overly formal, and perhaps too complicated for a
beginner’s to understand. To focus a student’s attention or to teach a singbetesdr

me to continuously break the method into smaller and smaller pieces. Therefade, | m
the videos shorter and more specific and found that | needed to make many more videos
than | had projected.

My original goal had been to cover only the basic aspects of the oboe
embouchure, but as | became more and more involved in trying to communicate the
method, the project expanded to many more videos. For example, | decided it would be
helpful to include a video on how to put the oboe together, since the site could potentially
attract a brand-new studenh total, we produced 80 videos for the first draft and
another 40 for the revisions.

After teaching students for almost twenty years in person, standing in frant of
camera seemed very awkward for me initially. To begin with, | had ttecag¢@ersona”
that was enthusiastic without being condescending, hoping to draw the students into the
material and keep them interested. | also wanted to look and speak as professsonally
possible. (Having researched other websites on-line helped me decide whatao aim
and what to avoid.) Finally, I learned how to teach in front of the camera the way that |
have always taught, as if | were teaching one-on-one. | knew | had to spesériys cl
and as accurately as possible about the curriculum, but also be comprehensible to a wide
range of students including younger children. | became more informal axeldelathe

filming process continued, seeking to be more personable. When I first recorded the
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videos they tended to be too wordy, too formal, and too difficult for the beginner-age
group to understand. So when | re-shot the videos, | chose to sacrifice a level of
sophistication in exchange for a higher level of understandability. In doing so, |
concluded it was more important to engage the viewers and capture their atteartiom t
explain the information in a way that was too far over their heads. Of course rd i® ha
tell how people receive your videos on the Internet, since there is no direct response
This made the testing performed throughout the project even more important.

To edit the videos into small, precise clips, the Final Cut Pro software was used
This allowed the videos to be edited frame-by-frame, and enabled suppldiventa
footage to be imported. Some of the voice-overs were re-recorded fty. clather than
the voice-overs, no outside sounds were added to the original videos after shooting, but
the Pro-T tools software was used to equalize sound levels and to remove sound
distortions. The Photoshop CS5 software was used for the thumbnails shots and for some
of the graphics in the videos. A helpful technique that was added from Photoshop
allowed the use of arrows to highlight parts of the embouchure displayed in the videos on
the “Embouchure- Bad Habits” and “lllustrations” tabs. Another great exashpiging
the use of Photoshop CS5’s graphics is the Dynamics video on the “Oboe- Long tones”
tab. | now use this with my music appreciation classes, and they learn more from thi
video than they would from reading about dynamics or from a lecture about dynamics.
Because Photoshop and Final Cut Pro are completely compatible, there were many
options to properly portray and model the embouchure method and to present related
curriculum. | found that using these two programs combined the best artistiargoft

with the best film-editing software.
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The video-production process and knowledge of new website software led to
further changes in the overall look and structure of the website. The home-page banner
was altered to beautifully display the oboe, and the name of the site changed to

www.oboebasics.comThe layout of tabs moved to a horizontal arrangement to follow

the movement of people’s eyes in reading from left to right. The most impotiant ta
were placed in the middle of the menu so that they are prominent and easy to find.
The major redesign of the site clarified how students are to progress thineugh t

videos. Having “Reed Placement,” “Reed Exercises,” and “Oboe Exercstds\ya

were on www.windsongstudios.intaused students to have to jump from one tab to
another in confusing way. The renaming of tabs to be “Embouchure,” “Oboe,” and “Play
Along” simplifies and highlights the core curriculum of the tutorials and sigoatset
student that they should complete each of these tabs in order, and each video in order on a
given page. (See figure #6.) This was done to make it as clear as possibleudahe st
how to access the videos. The separate tabs indicate that “Embouchure” is to be done
with the reed only, “Oboe” should be done with the oboe while addressing basic oboe
concerns, and that the “Play Along” tab is for intermediate and advancedspéand
meant to reward those who first complete the embouchure and oboe tabs

The website is arranged to allow for the student to watch and master the Iassons
a specifically planned and prescribed order. The ordered layout stressesticongbl
one concept before moving on to the next to provide a clear site map for the student. The
site might seem repetitive especially when addressing the good and bad leunéouc
habits, but the repetition of these concepts is key to getting the point across. Withat is

there are close-ups on the embouchure, explanations through text, and illustrations to
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Oboebasics.comJanuary 2012 — March 2012)

Embouchure Oboe Play Along
Getting Started Reed Exercises Notes
Good Habits Oboe Exercises Songs
Bad Habits Long Tones Duets
lllustrations More Long Tones

Reed Education

Oboebasics.con{March 2012 — May 2012)

Oboe Embouchure Exercises Play Along
Getting Started Good Habits Reed Exercises Notes
Oboe Basics Bad Habits Oboe Exercises Songs
Intermediate lllustrations First Long Tones Duets
Reed Education Long Tones

More Long Tones

Figure # 6: Tab Menu for Oboebasics.com
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make these good and bad habits as clear as possible to understand and remember. These
concepts can be confusing, and clarity and repetition can make them muchoediseer f
beginning student to understand what is expected and how to form the good habits in
their studies.

To create the musical examples for the “Play Along” tab, Finale (congositi
software made for musicians) was uséd this point there are more than twenty
excerpts included in the “Play Along” menu tab. Simple tunes were chosen based on the
number of notes that a beginner would be able to play, including the notes B, C, A, G in
that order, because that is the order that | would introduce the notes to a student in a
private lesson. | also tried to keep it interesting with simple tunes for a beginne
Unfortunately, Finale proved to be difficult and time-consuming to work with bedtause
is not very user-friendly, especially for users trying to access the foasitioning
procedures of the program. The program would freeze up, and many examples that |
used on the website had to be recreated several times. After working with Einale
seems that this software is appropriate for composers performing hidipiecedures,
who can take advantage of its higher-level tools. These include keystrokes and Midi
entry, which were not necessary for this project. Finale did not prove to be very
satisfactory for this project, since | did not have the keystrokes memondealsa did
not have a Midi-compatible keyboard.

The final software element that needed to be used to complete the site was
Camtasia which was used to screen capture the Play Along excerpts ezatddite
Website Use tutorial for the home page. | decided to use the Camtasiasbibeanse |

was impressed with its use in the orientation and registration videos used bp¢he Ca
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Fear Community College advising center to teach students how to registes$ascla
online. As advisors, we used the CFCC Camtasia videos to teach our students how to
register, and my videos achieved outstanding re§ul@riginally, | intended for more of
my videos to be created using Camtasia, but once | was exposed to the capabiitie
saw the power of live videos within the software arrangement, | decideditohe use
of Camtasid® Therefore, Camtasia was used solely for the play along and wessite
tutorials videos.

The final work for the beta version of the website involved designing and
recording the main Tutorial video on the home page to guide students through the website
without confusion. This was a very important step. While | had declined to use Camtasia
for recording most of the videos, Camtasia’s screen-capturing abilityhedest
software to explain to the students precisely how to navigate the website. Thé tutoria
addresses the order in which tabs should be viewed, which tabs may be viewed at any
time, which videos should be re-visited to practice, and which tabs should be practiced
until completed. While the website tutorial on the home page strives to advise student
about everything they need to know, they may decide not to watch it. This video was
placed on the home page instead of on its own page to encourage the viewer to watch this
video right away, when they are most interested.

The final task | undertook to increase the effectiveness of the site wadkéatm

more visible to Internet searching. Changing the name of the website from

At the Advising Center, | made contact with a metlieague Jonathan Shands who has created more
than 200 videos using Camtasia for his students.ekperience also convinced me to use Camtasg. H
work and dedication to include technology in thessfoom inspired my website work.

19 also took into consideration the fact that Canatasftware records from a head-set microphone lwhic
does not have as high a sound quality as the s@&ftmantioned above, especially for the oboe sound
recordings.
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www.windsongstudios.infto www.oboebasics.comas a start, since the term Oboe

would help the site to be listed more frequently in web searches. When | knegletine
better technology for the videos, | searched for a new domain name that woegséncr
“hits” (those connecting) to the website. The fact that no one had claimed

www.oboebasics.comeinforced my supposition that there is a lack of oboe method

teaching sites and that this website would be useful to people in search of such tools on
the Internet. To let people know the site is available, | was able to work witHeGoog
Analytics and keyword searches to make it easier to find on the Internetarabig to
publish some of my videos via uploads on YouTube, another avenue for students to link

to www.oboebasics.com




86

Chapter 4: Testing for Functionality and Effectiveness
Between the summer of 2011 and spring of 2012, three sets of tests, referred to
here as alpha, beta, and kappa testing, were administered on the two weladdds cre
The informal alpha testing process consisted of seeking input, information, and

evaluations of the initial website, www.windsongstudios,ififem August through

December 2011. The beta testing of the new website, www.oboebasioscommed in

two parts from January through March 2012: one through a survey mechanism and the
other via a usability study conducted with a few students. A final phase of t&siopa
testing, used to determine the effectiveness of the website, occurred mavdrépril

2012, after changes based on the beta testing were made to the www.oboebasics.com

website. Overall, from beginning to end, the testing processes proved tremendously
useful in conceptualizing and improving the final website in terms of functipmald
curriculum.
The Alpha Testing

To assist in setting up the best website possible, the alpha testers provided

reactions to and advice on the website www.windsongstudigsoindo to the beta

testing phase. The alpha testers consisted of professional website buildergecom
technicians, film specialists, graphic designers, musicians, colleagustst and
everyday users of the Internet.

Once the website framework on the www.windsongstudiossiéowvas

completed, one of the items the alpha testers looked at was whether the tabs asd subta
used to navigate the website, clearly illustrated their content and alsegz®edin a

logical order. The arrangement and content of the tabs and subtabs could be likened to
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the index and chapter layout of a book and are considered key elements in allowing users
to access information on a website. The results of alpha testing reveali thidginal
tabs — containing the curriculum to be taught to students — presented three main
challenges to navigation.

First, there were too many tabs. Many websites have 7 to 10 tabs, whereas the

www.windsongstudios.infwebsite went beyond the high-end range starting with 14 and

ending with 12. Furthermore, from speaking to testers and looking at the layouts of othe
websites, it became apparent that some important and frequently useslicibas

“Contact Us” and “About Us” were missing. In addition, important parts of the
curriculum were absent, such as the “Oboe Basics” tab as well asn{stsrted,”

“Reed Education,” and “Illustrations,” which later became subtabs on the

www.oboebasics.corsite. This meant that there were too many tabs presented to the

user, and the tabs did not cover all the materials that | considered vitghtozamg the
site and to teaching the method effectively. Consequently, in some ways theairganiz
of the website needed to be condensed and in other ways expanded and generally
reorganized.

Second, the tab labels were too long, which meant that they were difficult to
follow. It also became apparent that the placement of the tabs needed to pganit ea
access to the content of the website. As originally placed, the tabs were viewed on t
left-hand side from top to bottom, instead of allowing the eyes to move quickly and easily

from left to right across the top of the home page. Based on reviewing other welisites a

! Throughout the document, the titles of website t@ihd subtabs are set off with quotation markshier
sake of clarity.



88

considering alpha tester feedback, | opted to have the tabs presented acopsefttiest
website, which looked more organized and clear. Tabs across the top also made the
display of subtabs much easier to scan and read.

Third, based on the alpha tester feedback, | decided that the tabs needed to be
arranged progressively according to subject matter so that it would be obvious to the
students in what order to access the tabs related to the curriculum they weggdsgpr
through. The original layout of the tabs did not fully take into account the thinking
process students would likely apply when using the website. The alpha testteg ee
window into the likely thoughts of students encountering the website. A majority of
students who looked at this site scrolled from the first tab to the last tab showing on the
screen. They successfully scrolled down the page progressively, but did not
automatically scroll all of the way through the remaining tabs on the page. Conbkgquent
the location of the website tabs was switched to the top of the page so visitors would be
able to see the entire contents of the site and be able to read the tabs progreésdse
hoped that they would be drawn into the content of the site and continue scrolling
throughout the site because of this new set-up.

Input from the alpha testing phase also proved useful in the presentation of the
website’s videos. From the beginning, | had believed that the videos would be the most
important and difficult part of building the website. As | continued to work to solve

operational problems with the www.windsongstudios.inébsite and filmed the first set

of videos in December, | reached the pivotal decision that it was necessaryaoeuogr
a completely new website to best present the teaching videos to my audienceth&nder

category of “live and learn,” the advice of one of the early alpha testeeslzmck to me
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as | became more and more educated about website programming. In August, when |
was using Dotnetnuke as the website builder tool, she had recommended a program
known as “WordPress,” with which | was not familiar. However, once it becardergvi
that Dotnetnuke was not sufficiently compatible with the videos. | knew | had to
seriously weigh moving to WordPress.

Alpha testers were asked to view both sites, www.windsongstudioanadfthe

newly framed www.oboebasics.coto decide which one would be the best. The

decision to create a new website and use a program much more capable of sughorting
videos was confirmed in a poll of the alpha testers, who complained that the original
website was cumbersome and loaded too slowly. The response was unanimous that the

www.oboebasics.corsite loaded faster, looked sleeker, and was more compatible with

different devices and browsers. When it became clear how quickly and smoothly the

videos loaded with the new WordPress site (www.oboebasick.itamas time to leave

www.windsongstudios.infbehind and work exclusively on the new website.

A third round of alpha testing focused on finalizing the tabs to be included and the
renaming of the tabs in a more logical order. Keeping in mind the results of the alpha
testing, nine tabs were selected: “Home,” “About Us,” “Embouchure,” “Obéddy"

Along,” “Switching?,” “Resources,” “Credits,” and “Contact Us.” The ori¢itrdome”

and “Website Use” tabs were combined into the “Home” tab, based on input that students
were not likely to visit a “Website Use” tab. Although | wanted the studeniew the
Website Use video (a tutorial) to know how to use the website, | learned that students

were most likely to use this video if the video was available on the home page, not on a
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separate tab. Access to the student tutorial for using the website was enlyanced b
displaying it prominently on the “Home” tab.

To simplify the website for students, the “Reed Placement,” “Reed Eggftis
and “Oboe Exercises” tabs were be combined into two tabs, “Embouchure” and “Oboe,”
and the survey was no longer given its own tab, but was placed on the “Contact Us” tab.
The survey was retained as part of the “exit tab” with hopes that students amctanstr
would fill out the survey before they left the site. Initially, the “Play Afotab materials
were put under the “Oboe” tab. However, based on alpha tester feedback, which
demonstrated the importance of this content, “Play Along” became its own tab,
increasing the curriculum tabs to 3 (in addition to the 4 basic website tabs and the
remaining 2 informational/administrative tabs).

Although one alpha tester recommended placing all tutorials under a “Tutorial”
tab, this was not done, as such a tab would have created a large and dense curriculum that
may have caused students to miss information, get confused by having such a large
amount of information on one tab, or simply become overwhelmed.

Once the first round of videos was completed in December, alpha testers in the
final segment of testing were asked to review the videos posted on the \aelsite

offer suggestions. The amount of positive feedback received signaled that it evé&s tim

have the www.oboebasics.caite beta and usability tested.

Overall, the alpha testing was extremely beneficial in providing informaitio
how to organize the tabs for optimum progression through the curriculum and confirming
that the website tutorial video and links at the bottom of each page made the vaysite e

to navigate. Moreover, the alpha testing opened my eyes to the software and web
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management decisions | needed to make to allow the central focus of tbheeeain
on the videos, where the core oboe method curriculum was embedded.
The Beta Testing

Beta testing was administered from January 20 through March 23, 2012. This
testing consisted of a survey of the testers and a usability study on tadients.

A. The Survey and Comments

Those completing the beta test survey included a wide range of music students,
teachers, and professionals, from age 7 to 77 years old. Furthermore, in order to obtain
diverse and well-rounded views, testers included graphic designers and compuir as w
as media specialists to evaluate functionality and appearance. Tloé deabeta testing
was to gain as much information as possible on how to make sure that the website
worked properly and that its content would be appealing, useful, clear, and helpful to the
students. As a result, | created a two-tiered survey to evaluate theseitadm with
about a third of the questions asking about functionality and the rest seeking feedback on
the curriculum.

The main focus group for content was the teenage students (12-18 years old, in
middle school or high school), since they are the intended audience. Younger children
(ages 7-11), college students, teachers, and music directors were&katstogzarticipate
to determine how helpful the website was for them. Although the comments and input
from oboe students and teachers were my first priority, information was neented fr
students and teachers that play other instruments, especially flute, saxophone, and

clarinet, to determine how the “Switching?” tab curriculum might be perceived b
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students switching to the oboe from other woodwind instruments. Teachers of other
instruments could also evaluate the organization and delivery of the method.

Fifty-three survey testers were contacted by email to ask for theiexaam in
completing the website’s online survey. An example of the email sent in February to
testers appears in Appendix 3. Responses began to come in right after tiveasrsant
out, but not all answered within the first two weeks. Because some latatéutlibat
they thought it might be too late to give their feedback, | sent out another riyuest
feedback in March to encourage testers to complete the survey if they had not done so
already.

Thirty-nine out of fifty-three surveys were completed, a response rate of 74%
(See Table #1.) Additionally, a number of the thirty-nine testers who compheted t
survey provided feedback outside of the survey by email, a phone call, or in person (See
Appendix 4.) Although fourteen testers did not complete the survey, many of these
fourteen testers offered comments and observations (See Appendix 4.)

The survey requested the name and instrument of the respondent and asked the
following twelve questions:

1. Was this website easy to navigate?

2. Did the videos load quickly and clearly from this website?



Table #1: Listing of Survey Recipients
Tester Survey
No. Category Sub-Category Level Returned || Browser || Device [[Q-1](Q-2[Q-3 || Q-4 |l Q-5 | Q-6 Q-7 [ Q-8 [[Q-9 |[Q-10
1|Student Clarinet Elementary 1[{Chrome [PC 1 2 0 0 2 1 1 -1 0 2
2|Instructor Clarinet College 1|Safari Mac 2 2 2 2 0 21 2] 2 2 2
3| Parent 1|IE PC 2 2 2 2 2 2 2 2 0 2
4|Instructor Art 1|Chrome |PC 2 2 2 2 1 2 2 0 0 2
5|Music Director | Trumpet Elementary 1|Opera Mac 2 1 2 2 1 21 2] A1 0 2
6| Student Oboe Middle 1|IE PC 2 2 2 1 0 1 2] -1 0 2
7| Technician IT- Computer 1|Safari Mac 2 2 2 2 2 21 2] 2 2 2
8|Instructor Oboe 1|Chrome |Droid 2 1 2 2 1 21 2| 2| =2 2
9|Student Voice College 1|Chrome [PC 2 2 2 2 2 21 2 o] -1 2
10|Student Clarinet High School 1|Safari Mac 2 2 2 2 2 212 2 =2 2
11| Instructor Sax Sax Teacher 1|Chrome |PC 2 2 2 2 1 21 2 0 0 2
12|Student Oboe College 1|IE PC 2 2 2 2 2 21 2| 2| =2 2
13| Technician IT- Computer 1|IE PC 2 1 2 2 2 21 2 0 0 2
14| Parent
15| Student Flute High School
16|Student Clarinet High School 1|Safari iPhone 2 2 1 2 2 212 2 =2 1
17|Student Voice College 1|Firefox [PC 2 1 2 2 2 21 2 0 0 2
18|Student Voice
19| Tester 1|Chrome |PC 2 2 2 2 2 21 2 2 2 2
20|Student Clarinet/Sax High School 1|Chrome |PC 2 1 2 2 2 21 2 1 1 2
21|Student Trumpet, High School 1|Firefox |PC 2 2 2 2 0 -1 -1 2
Piano, Voice
22|Student Oboe High School 1|Firefox [PC 2 1 2 2 1 1 1 1 0 2
23 | Tester Guitar 1|Firefox  [Mac 2 2 2 2 2 21 2 0 0 2
24| Instructor Oboe 1|Safari Mac 2 0 1 2 2 0 0 0 0 2
25 |Student Oboe 1|Safari Mac 2 2 2 2 1 2 1 0 0 2
26| Instructor Film
27|Student Voice College
28|Music Director |Piano, Guitar, |High School 1|Safari Mac 2 2 2 2 2 21 2] -2 1 2
voice
29 [Instructor Piano College 1]IE PC 2 2 0 0 21 2 2 -1 1
30 Professor Music
31 [Instructor Clarinet 1|Chrome |Ipad 1 0 1 2 1 21 2 0 -1 2
32|Student French Horn  |College 1|Safari Mac 2 2 2 1 2 2121 2 -1 2
33 [Tester 1|Chrome |PC 2 2 2 2 0 21 2 0 2 2
34 Tester Guitar 1|Firefox [Mac 2 2 1 2 0 21 2 0 0 2
35 [Music Director
36| Instructor Art 1|IE PC 2 2 2 1 2 1 1 0 0 2
37| Graphic Designer 1|Safari Mac 2 2 2 2 2 21 2] -2 0 2
38 |Instructor Flute 1]IE PC 2 2 2 2 1 21 2 0 0 2
39|Instructor Clarinet/Sax 1|Safari Mac 2 2 2 2 1 21 2 2 -2 2
40| Instructor Flute 1|Safari Mac 2 2 2 1 2 21 2 1 -2 1
41|1T Specialist 1|Chrome |PC 2 1 2 2 2 21 2 2 0 2
42 |Instructor Guitar
43 |Student Voice/Design | College
44| Graphic Designer 1{Chrome |PC 2 2 2 2 0 2 2 0 0 2
45|Music Director _[Orchestra College
46| Musician 1]IE PC 2 2 2 2 2 21 2 0 -1 2
47|Student Clarinet
48| Student French Horn Elementary 1 |Firefox Mac 2 2 0 0 1 2 2 0 1 0
49|Instructor Web College 1|Firefox [Mac 1 2 2 2 2 21 2 2 2 2
Design/Artist
50|Parent
51| Instructor Oboe College
52 Student Voice
53 |Tester College 1|Firefox  [Mac 2 1 2 2 2 2 2 0 0 2
Total Survey
Responses 39 74% Score 75 66 68 68 54 72 71 -11 -9 73
Possible
High
Score 78 78 78 78 78 78 78 0 0 78
% of high
score 96% 85% 87% 87% 69% 92% 91% 94%
No. of 2 36 29 32 32 22 34 33 5 4 35
No. of 1 3 8 4 4 10 4 5 3 3 3
No. of 0 0 2 3 3 7 1 1 17 19 1
No. of -1 0 0 0 0 0 0 0 4 6 0
No. of -2 0 0 0 0 0 0 0 10 7 0
Mac 16 41%
PC 20 51%
Device Droid 1 3%
ipad 1 3%
iPhone 1 3%
Firefox 8 21%
IE 8 21%
Browser  Safari 11 28%
Chrome 11 28%
Opera 1 3%
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3. Were the Embouchure Basics Tutorials informative and helpful to you?
4. Were the Oboe Basics Tutorials informative and helpful to you?

5. If you're switching to oboe from another woodwind- was the Switching?
(Switching Instruments Tab) informative and helpful to you?

6. Did this Website have content that increased your knowledge and
understanding of the oboe embouchure basics?

7. Did this Website have content that increased your knowledge and
understanding of the oboe basics?

8. Focusing on the curriculum- were there any specific sections of the gsitorial
website layout that were unclear? Please forward suggestions.

9. Is there any specific information or videos that you think should be added to
complete this Website? Please forward suggestions.

10. Did this Website have content that you would recommend to a colleague or
student?

11. What web browser did you use to view the site?
12. What type of computer or device did you use to browse this site?

For questions 1 through 10, the testers were given multiple-choice answergg rang

through “strongly agree,” “moderately agree,” “neither,” “moderatibagree,” and

“strongly disagree.”

For purposes of analysis, | have grouped the questions and answers into four

categories based on their content:

1. Questions 1, 2, 11, and 12 address functionality including access, navigation,
and ease of use, along with its range of compatibility with various technallogic
programs and devices;

2. Questions 3 and 4 address how useful the tutorials were for the user;

3. Questions 6, 7, 8, 9, and 10 assess the content and curriculum found on the
various parts of the website for playing the oboe; and,
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4. Question 5 asks how informative and helpful the website would be if you were
switching to the oboe from another woodwind instrument.

1. Functionality Result$

In analyzing the feedback from the surveys, | will begin with functignalit
Whereas content and curriculum are the most important aspects of the waligiess
and teachers would not be able to access or have the greatest accessipdissible
content and curriculum of the website without first ensuring that the websiteohettt
properly.

In general, this site was well received by all surveyors and commeritaterss
of functionality. The site’s navigation was reported to be very clear and easy to
understand without complaints. (36 testers out of 39 chose “strongly agree” in smswer
guestion 1 about whether the site was easy to navigate.) The majority of the users (29 out
of 39 testers) stated that the videos loaded quickly and clearly. The navigatioarguesti
did receive better scores than those related to the videos loading. In tryegtityi
who experienced the greatest loading problems, the responses to the survey showed tha
users of the Droid or iPad encountered more problems with loading and did not receive
full screen images as easily as other devices. Browsers with sloweetrdennections,
which do not allow users to navigate websites as easily as high-speed corsatsio
may have impacted the results. All of the devices were compatible becausess tfe

WordPress and the Exposure Room plug-in, although individuals had different

The functionality results can be found in the symesults of the 39 individuals who completed the
survey, which appear in Table #2.
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Tester Survey
No. Category Sub-Category Level Returned || Browser (| Device ||Q-1[[Q-2 [Q-3 || Q-4 | Q-5 || Q-6 |Q-7 || Q-8 Q-9 [Q-10
1]Student Clarinet Elementary 1{Chrome [PC 1 2 0 0 2 1 [ -1 0 2
2|Instructor Clarinet College 1[Safari Mac 2 2 2 2 0 21 2f -2 2 2
3 [Parent 1|1IE PC 2 2 2 2 2 2 2 2 0 2
4|Instructor Art 1[{Chrome [PC 2 2 2 2 1 21 2 0 0 2
5|Music Director | Trumpet Elementary 1|Opera Mac 2 1 2 2 1 2 2] A 0 2
6|Student Oboe Middle School 1|{IE PC 2 2 2 1 0 1 21 -1 0 2
7| Technician IT- Computer 1|Safari Mac 2 2 2 2 2 21 2 2] 2 2
8| Instructor Oboe 1|Chrome |Droid 2 1 2 2 1 21 21 21 2 2
9|Student Voice College 1|Chrome |PC 2 2 2 2 2 2l 2 ol -1 2
10[Student Clarinet High School 1|Safari Mac 2 2 2 2 2 21 21 2 =2 2
11 [Instructor Sax Sax Teacher 1[{Chrome [PC 2 2 2 2 1 21 2 0 0 2
12|Student Oboe College 1|1E PC 2 2 2 2 2 2 21 2| 2 2
13| Technician IT- Computer 1|{IE PC 2 1 2 2 2 21 2 0 0 2
16[Student Clarinet High School 1[Safari iPhone 2 2 1 2 2 21 21 21 2 1
17[Student Voice College 1|Firefox |PC 2 1 2 2 2 2l 2 0 0 2
19 Tester 1{Chrome |PC 2 2 2 2 2 21 2 2 2 2
20 [Student Clarinet/Sax High School 1[{Chrome [PC 2 1 2 2 2 21 2 1 1 2
21|Student Trumpet, Piano, |High School 1|Firefox |PC 2 2 2 2 0 2 -1 -1 2
Voice
22[Student Oboe High School 1|Firefox |PC 2 1 2 2 1 1 1 1 0 2
23 [Tester Guitar 1|Firefox Mac 2 2 2 2 2 21 2 0 0 2
24 |Instructor Oboe 1|Safari Mac 2 0 1 2 2 0 0 0 0 2
25[Student Oboe 1|Safari Mac 2 2 2 2 1 2 1 0 0 2
28|Music Director |Piano, Guitar, |High School 1|Safari Mac 2 2 2 2 2 2 21 2 1 2
voice
29|Instructor Piano College 1|1IE PC 2 2 0 0 0 2] 2 2] -1 1
31|Instructor Clarinet 1|Chrome |[Ipad 1 0 1 2 1 2 2 0| -1 2
32[Student French Horn College 1|Safari Mac 2 2 2 1 2 21 21 2] -1 2
33 [Tester 1[Chrome |PC 2 2 2 2 0 2 2 0 2 2
34| Tester Guitar 1|Firefox |Mac 2 2 1 2 0 2 2 0 0 2
36|Instructor Art 1|IE PC 2 2 2 1 2 1 1 0 0 2
37|Graphic Designer 1|Safari Mac 2 2 2 2 2 2 2] 2 0 2
38 |Instructor Flute 1|IE PC 2 2 2 2 1 2] 2 0 0 2
39[Instructor Clarinet/Sax 1|Safari Mac 2 2 2 2 1 21 2 21 2 2
40 Instructor Flute 1[Safari Mac 2 2 2 1 2 21 2 1 -2 1
41[IT Specialist 1|Chrome |PC 2 1 2 2 2 A 2 0 2
44|Graphic Designer 1|Chrome PC 2 2 2 2 0 2 2 0 0 2
46|Musician 1{IE PC 2 2 2 2 2 212 o -1 2
48|Student French Horn Elementary 1|Firefox Mac 2 2 0 0 1 2 2 0 1 0
49 [Instructor Web College 1|Firefox |Mac 1 2 2 2 2 2 2 2 2 2
Design/Artist
53| Tester College 1|Firefox Mac 2 1 2 2 2 21 2 0 0 2
39 Total Survey
Responses 39 100% Score 75 66 68 68 54 72 71 -11 -9 73
Possible
High
Score 78 78 78 78 78 78 78 0 0 78
70 O1
high
score 96% 85% 87% 87% 69% 92% 91% 94%
No. of 2 36 29 32 32 22 34 33 5 4 35
No. of 1 3 8 4 4 10 4 5 3 3 3
No. of 0 0 2 3 3 7 1 1 17 19 1
No. of -1 0 0 0 0 0 0 0 4 6 0
No. of -2 0 0 0 0 0 0 0 10 7 0
Mac 16 41%
PC 20 51%
Device Droid 1 3%
ipad 1 3%
iPhone 1 3%
Firefox 8 21%
IE 8 21%
Browser Safari 11 28%
Chrome 11 28%
Opera 1 3%
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connections.

To address the issues of video-loading speed, a single video module at the top of
each page and links for the other videos that would load automatically in the module was
considered. Nonetheless, based on feedback from students, parents, and teachers, |
concluded that the current set-up for the videos is more aesthetically plessinighose
to sacrifice a few seconds of load time to keep the currently high visual qdadhty o
website intact.

In terms of functionality, there remained one issue, which came through inlsevera
comments, that could not be fixed: once you start viewing a video and then move on to
play the next video, the first video does not stop automatically. Unfortunately, visighin t
WordPress builder tool there is no way to automatically stop one video, once yooestart t
next. Although this is bothersome for a user who starts a video but does not finish it
before moving to the next video, there is currently no way to fix this situation without
major format changes to the website, which would be detrimental to the overall
functionality of the site. Users can stop videos though, before moving on.

Positive feedback on the site’s functionality included comments such as:

> Your site is beautifully done. My audio was fine.
(International Baccalaureate Music Instructor, Pianist,
Vocal Director, Orchestra Director)(emphasis in the
original)

> | absolutely love the website. It was nicely put together, yet
not overcrowded. (College Voice student)

» | went through and watched all of the videos and navigated
through the website. Things worked well and the videos
were small and concise. (Tester)

» The website is really awesome. You did a wonderful job
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and it was great to see all the things you are involved in. It
is so professional-looking. | love how you 'pop-up' in the
beginning and the white background is striking... | really
don't have any criticisms per se. Excellent work! | know
who | can call on to do my voice recordings from now on
for orientation videos! (Student Registrar)

The comments of one tester with website building experience allowed me to make

navigation of the curriculum more accessible for students. She wrote,

| thought that the overall categories were a little bit unclear. So ifd e

beginner | wouldn't know the relationship of the embouchure to the oboe section
to the play alongs. But | don't play the oboe so that may be really obvious to
someone who plays the oboe! It is really an organizational issue. You could
reorganize the videos by level: Like beginning oboe, intermediate oboe, advanced
oboe and switching between instruments. Then in each of those sections you
could have sections like:

How to play

Embouchure

Reed education

Exercises

Play Along
This tester continued, “That way your students could work their way through the
exercises and play alongs according to skill. Or you could leave them aselaeyadd
some verbs or language:

How to play

Mouth positions

Practicing

Playing along

Tips for switching instruments”

In reaction to this sound advice, | changed the curriculum menu tabs to “Oboe,”

“Embouchure,” “Exercises,” and “Play Along” — much simpler and easy to follow.

Although “Embouchure” seems the most important to me as a teacher, | put “Gboe” ta

first because that is where students, parents, and instructors would likely feta@t be
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moving on to “Embouchure.” | added videos to the oboe tab for beginners under
“Getting Started” to help beginners with more basic concepts and added two new videos
about practicing. | then added an “Intermediate” sub-tab under the “Oboe” tab that
contained more advanced concepts and recorded additional videos for that level. At this
point | decided to forego adding an advanced-level tab, as | wanted to maintain the focus
on the beginner method. In total, from the second filming session in March, | added 40
more videos and re-did 10 videos to make them more clear to the beginner. In the future,
| plan to add more text to each page to clarify the material covered and maecons
further organizational changes.
2. Tutorial Results

On the survey questions related to the helpfulness and information quality of the
website’s tutorials, it is interesting that questions 3 and 4 were both answactg the
same for strongly agree (32 of 39), moderately agree (4 of 39) and neither (3 of 39), and
the scores for both questions were mostly strongly agree. For these twortstre
were no moderately disagree or strongly disagree answers.

| suspect, based on the background of the testers, that the testers who answered
“moderately agree” or “neither” did so because they were non-oboists (3btdbters
who selected “moderately agree” or “neither” on both questions 3 and 4 were not oboe
players), since as non-oboists they did not find this information helpful to them
specifically. The testers who were oboists (2 different ones) were not begamakefor
this reason may not have found the oboe basics tutorials as helpful to them at their

playing level.
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The comments attached to questions 3 and 4 were positive as well. A college
horn student wrote that “the introduction video is very informative/helpful in regards to
navigation and understanding of the website,” while another tester thought “the videos
were fun and very helpful. You did a wonderful job. Your voice is very clear and | can
tell everything was well rehearsed.” Another “enjoyed watching [tisgtuctional video
on oboe basics. | love your tone and demeanor throughout the video: relaxed, funny and
assured. The squirrel with the puffy checks is really funny!” One tester thibugss
the best introductory video he had come across on the Internet. No negative results or
comments were received.

3. Content and Curriculum Results

The answers to questions 6, 7, 8, 9, and 10, meant to focus on the content and the
curriculum offered on the website, were more mixed, and the answers to some of the
guestions were difficult to evaluate, in particular on question 8, because atestare
indicated, this question and question 9 were confusing. Given what | know now, | would
have posed a number of these questions differently.

That having been said, the responses for questions 6, 7, and 10 were very positive
with most testers (33, 34, and 35 out of 39, respectively for each question) choosing
“strongly agree” and providing positive commentary (See Appendix 5.) The
International Baccalaureate Music Instructor, mentioned above, wrotses, iST$uch a
great resource, how will you be getting it out there for directors? | wilkgharlink
with the Supervisor of Music [in my county] and she will send it out to the county.”
Another tester thought the project could be introduced to the International Dadie R

Society as a resource to publicize the website and encourage members fhigsit



101

tester believed that the website could be enlarged in the future to become aathabor
effort with other serious students and teachers.

An experienced clarinet instructor also shared his thoughts, “I think your videos
and play-along tracks would be very helpful to beginner oboists. As a music educator, |
would definitely recommend this to young oboe students - | remember having to rent my
own oboe during my student teaching to play long tones along with a student who had a
lot of trouble maintaining a steady pitch without a reference.”

An oboe student’s parent observed that her daughter “liked listening to the duets
play.” She requested that the site include oboe music for listening so her daaghter ¢
learn what she would sound like if she sticks with it, and she loved the fact that as the
"songs" play, there is a red line moving along the measures showing which beteg
played. Another tester noted that he liked “how the video changes to black and white
when you demonstrate a bad habit. It makes some kind of subliminal connection to this
bad habit.”

A professional musician visiting the site stated she would like to hear &xoérp
the oboe being played in different styles and ensembles and a bit of history about how the
instrument came to be the way it is now in comparison with some of its predecessors.
She also said she hoped to see a list of major repertoire that young people could work
toward, which might cause “some 14-year kid to completely fall in love with the
instrument.”

A college oboe player gave invaluable specific tips on how to strengthen parts of
the website’s curriculum from a beginner’s perspective, ranging fraglyqaitting the

reed on the lower lip to releasing air during tonguing, further explaining e/hag¢ant by
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endurance, and the correct positioning of the oboe by use of angles. His observations
were readily incorporated into newly filmed videos which were then posted to the
website following the beta testing phase.

A saxophone and clarinet specialist observed that the site could serve as a model
for all of the woodwinds, while another tester remarked that this type of site could
blossom into a sharing or open source site for woodwind resources. This support
strongly suggests that musicians, academics, and instructors looking tdhsirdvé of
music and the oboe should not shy away from using the Internet as a means of
communicating about technique, methods, and other instructional matters. While to
some, the Internet may seem too commercial, technologically challengdaigrn, or
superficial, the Internet may provide a worthy space for quality ingiryartistic
expression, and growth in the music community.

It was evident from the comments that questions 8 and 9 were confusing to the
testers because they were compound and awkwardly phrased. For example, one college
voice student tester wrote, “Oh! | didn't find anything to be unclear in the tutorial
However, the two questions that | neither agreed or disagreed [with] wete a lit
confusing. You are asking ‘yes or no’ questions but have ‘agree or disagree’ ahswers
(See additional comments regarding confusion in Appendix 5.) Based on follow-up,
some testers picked “strongly agree” to give the best score to theayelisle others
picked “strongly disagree” because the question was formed in the negative. The
majority of the testers answering question 8 chose neither (19 of 39). When asked for
clarification of this response through a follow-up e-mail, many clarified response to

mean that they thought that neither the tutorials nor the website layout was.unclea
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In answer to question 9, written a bit more lucidly, a number of the testers
encouraged me to make more videos, but did not think that more videos were absolutely
required. Some testers requested more switching videos, but because thewasbsit
largely intended to pertain to oboe basics, and other websites are availablenbertiet |
for other instruments, videos added after the beta testing were createsl dooe and
not other instruments.

4. Switching From Another Woodwind.

Related to switching instruments, Question 5 provided the most feedback via
numerous comments and observations. The list of beta testers surveyed includéd severa
clarinet, sax, and flute teachers to assist in evaluating the switchingdtad iaquire as
to what additional resources could be shared on the site. (The survey results yems pla
and instructors of the clarinet, saxophone, and flute can be found in Table #3.)

The scores for this question from those who played or instructed students to play
the clarinet, sax and flute were encouraging. Of these twelve testees) gbsters

“strongly agreed” or “moderately agreed” that if they were swiigho the oboe, they
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Tester Survey
No. Category Sub-Category Level Returned || Browser |f Device ||Q-1](Q-2 Q-3 || Q-4 | Q-5 [| Q-6 [[Q-7 |[Q-8 || Q-9 ||Q-10
1|Student Clarinet Elementary 1[Chrome |PC 1 2 0 0 2 1 I -1 0 2
2|Instructor |Clarinet College 1|Safari Mac 2 2 2 2 0 21 2 -2 2 2
10|Student Clarinet High School 1|Safari Mac 2 2 2 2 2 21 2f 2| -2 2
11 |Instructor |Sax Sax Teacher 1|Chrome |PC 2 2 2 2 1 2 2 0 0 2
16 |Student Clarinet High School 1|Safari iPhone 2 2 1 2 2 21 2f -2 -2 1
20| Student Clarinet/Sax High School 1|Chrome |PC 2 1 2 2 2 21 2 1 1 2
24|Instructor |Oboe 1|Safari Mac 2 0 1 2 2 0 0 0 0 2
25|Student Oboe 1 [Safari Mac 2 2 2 2 1 2 1 0 0 2
31|Instructor |Clarinet 1|Chrome |[Ipad 1 0 1 2 1 21 2 0] -1 2
38|Instructor |Flute 1|1IE PC 2 2 2 2 1 2 2 0 0 2
39|Instructor |Clarinet/Sax 1[Safari Mac 2 2 2 2 1 2] 2 2 -2 2
40|Instructor |Flute 1 [Safari Mac 2 2 2 1 2 2] 2 1 -2 1
12 Total Survey
Responses 12 100% Score 22 19 19 21 17 21 20 -3 -6 22
Possible
High
Score 24 24 24 24 24 24 24 0 0 24
70 O1
high
score 92% 79% 79% 88% 71% 88% 83% 92%
No. of 2 10 9 8 10 6 10 9 1 1 10
No. of 1 2 1 3 1 5 1 2 2 1 2
No. of 0 0 2 1 1 1 1 1 5 5 0
No. of -1 0 0 0 0 0 0 0 1 1 0
No. of -2 0 0 0 0 0 0 0 3 4 0
Mac 6 50%
PC 4 33%
Device Droid 0 0%
ipad 1 8%
iPhone 1 8%
Firefox 0 0%
IE 1 8%
Browser Safari 7 58%
Chrome 4 33%
Opera 0 0%
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thought that the website would be helpful, while one user chose “neither” in response to
this question. As hoped, a number of the twelve testers also gave detailed input on the
site. For example, one clarinet instructor gave a recommendation for theuf&&'tab
as follows: “I think there could definitely be more recommended recordingsis Is
geared toward educators, dissertations, articles, and books would be very heipful. |
young musician were navigating this site, it would be more helpful for them to have
guided listening before reading. Even as a non-oboist, | always appreciate
recommendations for my own listening and to help future students on other woodwind
instruments.” Another clarinet teacher offered,

Also on the switching page, | was wondering about the chin info

on clarinet and sax being relaxed. | have always been taught that

the chin was firm and flat, making the embouchures fairly similar

to oboe except for the angle and the upper lip.

| plan to edit and fill out all of the switching pages based on this feedback and
feedback from many woodwind specialists. Eventually, on the “Switching?” tab, | w
include recording lists for each instrument, as well as links to instructi@ieds on
each, as there are currently several excellent videos that havey &lesgdcreated for
flute, sax, and clarinet. | received the suggestion from one tester ® \ziaas for each
of the switching instruments to include embouchure and hand position specifics.
Although I entertained the thought, | decided that it would be more of a contribution to
spend my time filling out the oboe videos and focusing on the oboe resources.

B. Usability Beta Testing

| decided to conduct usability beta testing after learning of the beonéuch

testing from one of the alpha testers who builds and tests websites proféssiShal
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told me, “You would be surprised what you find out from usability testing. Things that
you would have never thought of can happen. Sometimes we are just too inside of our
projects that the most obvious things to us do not make sense to someone else.” As
explained below, this turned out to be very true.

| learned more about usability testing from Steve Krirpsket Surgery Made
Easy® Using comments from Steve Krug’s book, | created two questionnaires. One
guestionnaire was designed to gather information about the testers’ backgrounttin mus
and use of the Internet, while the other consisted of ten tasks to see how easily the
usability testers could find the information that | thought was important for dimemmy
website.

For this phase of testing, | picked four people based on age range and category.
These four were students, ages 8, 12, 16, and 21, from the elementary, middle-school,
high-school, and college-student categories to correlate with the betactgsigories.
According to the original alpha tester and Steve Krug's book, it does not matter how
many of each category are used because within a category most peogast\thk same:

Three is enough. The debate over how many test participants you

need raged for a long time in the usability community, like one of

those coal mine fires that burn underground for decades. Almost

everyone agrees that there are diminishing returns from having

more users do the same tasks: the more users you watch, the fewer

new problems you see. Most of the research that's been done-and

arguing-is about how many users will uncover most of the usability

problems in what you're testing...The first three users are very

likely to encounter many of the most significant problems related
to the tasks you're testirfyg.

3Steve KrugRocket Surgery Made Ea@erkeley: New Riders, 2010).
“Krug, Rocket Surgery Made Eagy. 43.
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So it was more important to have at least one person from each age rangéhaather
multiple people from one category to the exclusion of another.

The most significant (and disappointing) information that | learned from the
usability testing was that some of these students did not know what the word
“embouchure” meant. As a task in usability testing, | asked them to “find out how to
form your mouth.” Two out of four usability testers looked everywhere on theteebsi
except under the “Embouchure” tab. The other two that | had personally taught about
embouchure knew what the word meant, but they still looked under the “Oboe” tab
before searching the “Embouchure” tab. This was a revelation for me and inspired the
final changes to the website’s menu. Originally, | had placed “Embouchbréfgain
the menu because | think of it as the most important fundamental involved in studying the
oboe. But from the usability testers, | discovered that | needed to think more like a
beginner student or a parent of a beginner student. Based on their input, the “Oboe” tab
was placed before the “Embouchure” tab in the menu for the final website versi@en. Car
was also taken to arrange the videos according to how a beginner student or parent might
need to acquire information. “Oboe-Care and Cleaning “ (what you need), “Oboe
Assembly,” and “Buying Reeds” needed to be first.

It was suggested that the embouchure videos be placed under the “Oboe” tab, but
this suggestion was rejected out of a concern that these crucial videos would be buried
under the other information contained on the “Oboe” tab. Moreover, there were too
many embouchure videos for them not to have their own tab. Though many beginner
students may not immediately understand what “embouchure” means, they should learn

the meaning from the site as they go through the initial aspects of playiolgabeand
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then move through the site to the “Embouchure” tab. Under that tab there are two videos
that introduce the embouchure — “Embouchure Introduction” and “Embouchure Effects” -
to stress how key the embouchure is to oboe playing. In the introduction video, | explain
that embouchure refers to how the lip and face muscles are formed around tmelreed a
that the term “embouchure” comes from the French wortchemeaning mouth and
from the French verbmbouchemeaning to put into the mouth. Also, to lead a student
to the topic of the embouchure once they have been introduced to the oboe, there is link
at the bottom of the Oboe Basics subtab titled “Learn About Embouchure!” This link
directs them to embouchure instruction web pages. | positioned videos at the beginning
of the “Embouchure” tab and also provided as many ways to learn the embouchure as
possible through videos, illustrations, and text acronyms to make the good and bad habits
easy to remember and to motivate students so that they would not become frustrated. |
tried to lighten the mood with jokes here and there so that they would not give up and
would want to go on to the next video. Learning about all of the aspects of embouchure
at once can be overwhelming, so | tried to break the videos into smaller manageable par
and make them each a little different. | reinforced the principles of a gdmoluehure
in the reed and oboe exercises to further the use of the correct embouchure in playing
skills.

The majority of the usability testers said that the website was veryceas
navigate and that the videos worked very well and no concerns were raised about the
tutorial. They were enthusiastic about the live videos and illustrations, and igtg vér

formats available to reinforce the method.
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Several testers were grateful to see information on switching woodwind
instruments included. Although this area may require the most revision in the future, |
was anxious to hear specifically from the woodwind specialists and learnpaissitle
links to YouTube (if there is not a copyright issue), recommended CDs and DVDs,
commercial websites of interest, and method books that might be added.

At the suggestion of one beta tester, | added more specific information about
posture by recording two new videos on that subject. On the other hand, | decided not to
go forward with the suggestions of several beta testers to add more information on
switching instruments at this time. Basically, | decided it was more tangdo preserve
the website’s central focus on oboe basics (rather than switching instryraedtghat if
| were to add more videos on switching in the future, | would do so in collaboration with
colleagues who play other woodwind instruments.

Other videos added were oboe long tones which were more basic than the long
tones already on the website. After filming the original long tones ierker, |
decided to create long tones 1A-6A in March so that a student could build up to the more
challenging long tones. | included these so that the students could focus on the
fundamentals in a more progressive manner and then move on to the original long tones
with more understanding of endurance, tone, and pitch. (See Appendix 2 on my long
tone method.) The first long tone that | added focused on endurance. This enables the
student to simply play the note at a medium volume without worrying about dynamics
tonguing. The second long tone focuses on learned endurance from the first long tone
and added the new focus of tone. The third long tone focuses on the learned habits of

good endurance and tone then added a new focus on pitch. | filmed three more long
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tones, 4A-6A, that were tongued to progress to the next level, focusing on the same
aspects as 1A-3A: endurance, tone, and pitch but with the added challenge of tonguing.
These new long tones are progressive and similar to the progression seen in previous
exercises, long tones, and play alongs.

| created the long tones 1A and 4A to focus on endurance to allow a student to
improve in this area first. Once they master 1A and 4A, they can move on to tones to 2A
and 5A so that they are building on the foundation of endurance, but also working on the
main goal of tone. Once they are successful in these exercises, they cvealdmio the
new videos added for long tones 3A and 6A to study and practice pitch. Because pitch
can be a more technical issue to understand than tone. | chose to address last in the
progression of these exercises. In these videos, | emphasize that it wdantrtpastay
consistent with tone and pitch when tonguing the note, just as it is in the firstoihgee |
tone videos without tonguing.

| considered adding videos about vibrato and reed placement but opted not to do
these and instead to focus on pitch and the determinants of pitch. Although | will most
likely make more videos in the future, | felt it was important that the webstteHssive
and instructionally sound for the beginner student. Therefore, | decided that a video
about pitch was more important to the oboe basics than a video about vibrato.
Furthermore, a vibrato video might confuse beginners on the issues of breathing, air
control, and pitch. These are both advanced concepts and issues that might not be

addressed in private lessons until a student has studied the oboe for several years.
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The Kappa Testing
To measure effectiveness, two oboe teachers were recruited to survey and

evaluate their students’ use of www.oboebasics.cdhe teachers were to select middle-

school students and high-school students to match the target audience for tig site a
conduct their analysis over a period of 4-5 weeks. The teachers were alsogatttara
include other students as desired in addition to at least two students in each age group i
order to provide variety to the study. In the final analysis, the sample includieshtst

of different ages and skill levels.

The teachers were given five pages to complete. (See Appendix 6.)

Page one introduced the study and explained the steps involved, with directions for
weekly assignments and how to return the results. The other pages included an
introductory survey for students and teachers, weekly follow-up surveys, and an exi
survey for teachers to complete at the end of the process. For anonymity king trac
purposes, teachers were requested to use only the student’s initials on eachBuevey
introduction to the evaluation also recommended assignments for each week, ordered by
importance, but also accompanied by a statement that assignments could baggden b

on what the teacher thought was appropriate for the student’s age or skill level.

For the first week, it was recommended that the students be assigned to explore
the website freely before their next lesson so that the students’ initial andatediir
response to the website could be assessed. The second, third, and fourth weeks were
more structured in that the students were asked to review specific settibasvebsite.

For the second week, the students were asked to review the “Embouchure” tab,

specifically the videos under the “Good Habits,” “Bad Habits,” and “lllustrations
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subtabs. It was important to determine if the teachers agreed with the éomeouc
method being taught and whether or not it mimicked what they were teaching od wante
to teach in their lessons about good and bad habits of the embouchure.

For the third week, the students were asked to survey the “Exercises” tab
(specifically the reed and oboe exercises because these containedhatibéase more
to do with the embouchure method than the other fundamentals videos under the “Oboe”
tab.) For the fourth week, they were asked to continue to review the “Exetaiseis
particular the long tones videos. Long tones are used among woodwind and bess play
universally. And, although students do not always enjoy working on long tones, in my
opinion they can be instrumental in becoming a proficient and excellent player. Also,
based on my research, while a student might encounter or have access to information
related to the basics of playing the oboe, practice resources on long tonesaraaone
limited. Thus, attention was drawn in the survey to the long tones, rather than oboe
basics, and | was curious to find out if the exercises provided on the website would
coincide or complement the lesson instruction that was taking place.

Other information that seemed relevant to evaluating the effectiveness of th
website was collected by asking students for background information on the preview
surveys. These questions asked the students how they learn about the oboe, with the
primary choices being reading, lessons, independent work, and the Internet. Itevould b
helpful in gauging the usefulness of the website to verify that many studentsregehe
Internet to find information and to find out whether it is likely that teachers orrggide

would use www.oboebasics.coor a similar website, to educate themselves or others

about the oboe. In addition, students were asked to share information about what they
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were learning from their teacher to find out whether students had alreadgdehe
material that the website presented and whether or not the website gangotiasized
the aspects of the oboe embouchure that students and teachers were currentyomor

The teacher’s portion of the document asked the teachers to rate their students’
embouchure, posture, and hand position so that the teacher could evaluate if the students
had improved in these areas by the end of the study, after using the website. ddsese ar
were selected because the embouchure is the core of the method, and the effeaifvene
the posture and hand-position segments could be assessed easily by the tehehers if
students watched the five videos under the “Oboe” tab that addressed these two issues
With regard to this part of the study, | felt it was particularly impor@atiear from other
teachers. The next document that | asked the teachers and students to uséoli@s-the
up effectiveness survey (See Appendix 6.) This asked the students what sections of the
website they had used and how the website helped their understanding of the
embouchure. |then asked the students to comment on whether the website improved
their embouchure and asked the teachers to answer the same questions aftergevaluatin
and re-evaluating their students at sequential lessons.

The exit survey, the last portion the teachers were to complete, was intended to
capture information about the teachers’ opinions of the website, including what they
found useful and how they would like to see the website change and grow. In addition,
this part of the survey was to draw out how teachers might incorporate the wabsite i
lessons and their students’ weekly practicing, what instructions they mightdraother
teachers to help them use the site, and whether or not they would recommend the site to

their students and colleagues.
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To measure effectiveness objectively, two oboe teachers were recowstead ¢y

and evaluate their students’ use of the website, www.oboebasics@oeof these

teachers, Andria Brennan Hoy, Adjunct Professor of Oboe at Ashland UniverSityo

was able to complete the surveyheselected a range of students to include a variety of
ages and skill levels. These included; 1 middle-school student, 4 high-school students,
and 3 college students to create an overview of the target audience for tlaisdsite

conduct an analysis over a period of 3-4 weeks. Ms. Hoy was encouraged to include any
students that wanted to participate, and in the end this survey included student$ from al
age and skill levels.

Although I had hoped to survey more beginners, the teacher only has two
beginners who were not part of the 8 students that completed the survey. In the amount
of time allowed to do this her beginner students were not consistent with lesson
attendance and participation. Potentially, this means that it might be mareltdiffan
originally thought to draw beginners into the use of the website. It might be that a
motivated beginner who finds the website would still benefit. Perhaps teachdravwei
to act as a conduit of the curriculum for beginner students. In this survey, theingmai
eight students had a minimum of four years of study on the oboe. This level of
experience places them in the intermediate to advanced category insteaoegfininer
category.

Overall, the students were receptive to the website and some even recommended
that the Shaker Heights High School band director use the site for future oboesstudent
The college students were especially interested in the website from atoeduc

standpoint and all of the students said that they would definitely use the siseatte
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directors and recommend it to their private students. In an effort ta daitieground
information about the students they were asked to note the different ways tHaathey
about the oboe. Out of eight students surveyed, four said that they learn from reading
about the oboe, seven said that they learn from listening to what their teashibetal|
seven said that they learn from listening to how their teacher plays the olesag

they learn from trying something out, six said they learn from trying $ongebut with

their teacher, and five said that they learned from researching the obodrmertet.
Apparently, learning to play the oboe is a composite process.

When asked what were the top five things that their teacher emphasizes to
improve oboe playing, several said, “Do not to bite the reeds.” This seemed to be the
most consistent response from all of the students. The second most common thing that
their teacher emphasized was to practice hard parts slowly, play ttongdg ahd then
up to tempo, and practice with the metronome. Articulation and dynamics were also
mentioned, but my favorites were, “Think before you play” and “Pay attention to
everything.” When asked if there were specific things that the studentsuudd t
themselves by using the Internet (musical or non-musical), one college stspmnided
that he or she had used the Internet to find oboe fingerings when they firsgsidnilie
the other two college students both said they had learned cooking. The younges student
said that they used YouTube to listen to and learn how to play their solos. Others learne
the Harry Potter theme and found out more about historical oboe players, and how to play
the piano and guitar. For the age ranges of these students, their use of theitnternet

learning was lower than expected.
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Amongst these students, there was improvement in every category with the
exceptions of “Embouchure: Leaks” where there was no depreciation. There was
significant improvement (at least 2 points) for many of the students in Embouchure:
Whistle Shape, Pockets, Tight Corners, Flat Chin over the three week period of yhe stud
Biting and Bunching showed a lesser improvement. One student, however, did
experience significant improvement in biting, going from 1 to 2.5. In my opinion, in
such a short period of time, some advancement in the area of biting is a good sign, as bad
habits related to biting and bunching can take a long time to correct, oftena yea
several years. In their comments, students remarked positively abontlibeahure
materials that were covered in the second week of the testing. One said of the
embouchure assignment, it “informed me on how a good embouchure affects many
aspects of playing oboe.” Another commented about embouchure, “It helped by really
expressing the correct whistle shape.”

In the third week students shared comments that also reflected an appreeiation f
the long tone exercises. One student said about the long-tones assignmentstandde
the purpose for long tones and proper technique,” while another mentioned, “The website
showed me different ways to play my long tones.” One other “learned different
techniques for long tones and ... warm-ups.” Finally, on the issue of switchingegecoll
education major offered this advice: “The section on switching instruments carybe ve
helpful for a new student. Maybe have a section about not moving the reed in and out of
the oboe for pitch.” | agree that is a very good point sometimes misunderstood by non-

oboist.
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Even in this group of intermediate and advanced students about half of the
students said that the website helped their understanding “A lot.” With the exception of
one student who did not find the website helpful, the rest found the website at least “A
little helpful.”

In her exit survey, Ms. Hoy she said that she thought the website would be useful
in teaching about the embouchure and how to start (attack) notes. When asked if there
were particular parts of the website that she would change she said, “Noheeejpled
more time to do this. Spring break really messed up the weeks. Sorry!” When asked if
she had any suggestions for how teachers might incorporate this website into their
lessons, she said, “This website would be good for instructing in the first sikgrfont
embouchure and attacks and maybe year 2 or 3 for the long tones.” When asked if she
had any suggestions for how teachers could incorporate this site into a stueehtis
practicing, she said, “Long tones would be good on a weekly basis.” When asked, “Are
there any instructions you would give to teachers to help them use the websitegid
“Go through entire website first before assigning things. | missed tloksagaction the
first time; | probably would have assigned those as well.” When asked if she would
recommend this website to her students and colleagues, she said, “Yes, it has lmeen fun t
have the students use it and realize that I'm not the only one who says “Don’t bite, and
flatten your chin.” This exit survey illustrates that Ms. Hoy found the method and
website useful with her students inside and outside of their lessons.

It was great to see that the website was functional and effective, aitdihsa
reflective of what other teachers teach with regard to good and bad embouchsre habit

and the use of long tones. | am very grateful to have had the opportunity to tesyso man
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people, students and colleagues alike, within so many different testing Sties$act
that the survey respondents agreed with my method and will continue to use the method

with students encourages me to believe that the method is effective.
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Conclusion

As noted in the introduction to this document, the oboe is considered one of the
seven endangered instruments and is thought by many to be the most difficult woodwind
instrument to progress with to an advanced level of performance. This is anlgast,
because of difficulties unique to, or accentuated by, the playing of the oboe. Oboe
embouchure is one of these unique difficulties. It is also the aspect of oboe ayihg
have concentrated on in my own playing of the oboe and in my teaching because, for me,
it is the key to improvement and excellence in oboe playing.

Upon a review of the information available to students about the oboe
embouchure, looking especially at numerous books, method books, DVDs, and the
resources available on the Internet, | found a lack of the detailed multi-mExntaation
specifically aimed at making students successful in attaining the propeuehure.
Furthermore, much of the information available is incorrect, confusing, or cattradi
With regard specifically to the Internet, although there are videos lleadhout
embouchure on a limited number of sites, there is not a website that goes intaithe det
needed to fully describe and demonstrate the proper embouchure, accompanied by
physical analysis, long tones and other exercises.

| created www.oboebasics.cowmiith its graphics and strong progressive

curriculum, to help fill this void, to reduce the frustration in oboe learning, and to share
my experience in teaching the oboe. | have designed the website to reach my targe
audience, middle- and high-school students, who do not have access to private teachers

for financial, geographic, or other reasons. | also hoped to assist teachers whaseoul
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the website’s videos to reinforce or supplement their curriculum, as well as twvenpr
their students’ retention of the information between lessons.

Chapter two and several of the appendices highlight the complexity and
awkwardness of trying to explain very detailed physical behaviors in gvthat are
more easily communicated through video, graphics, and clear verbal explanations. These
facets of the website make instruction more effective. The videos are enhgigh and
complement the use of a mirror, in bringing visual aspects to life for thensttiti®ugh
live demonstrations from several different angles of the embouchure. Theewslasit
significant contribution to the oboe resources that currently exist, sinoe@ogn have

free access to www.oboebasics.civom anywhere in the world where the Internet is

available, and it is a more graphic and more-in-depth display than any other oboe
embouchure method available in print or on the Internet. The website’s many videos
provide a compelling means of learning the method outlined in chapter two, confirmed by
the testing showing that people were easily engaged with the method Inaietize

website.

The three phases of testing described in chapter four were tremendousiy helpf
throughout the process, taking into account the opinions of a diverse pool of testers.
While the results among the kappa testers who were beginner oboe playdmitexte
several intermediate and advanced students relayed positive feedback and noticed
improvement, which was heartening. In a number of cases, even in a short times student
were able to internalize the method using the website and to produce posititge resul

In addition, as | received feedback in the alpha, beta, and kappa testing process

and subsequently added more content to the website, | came to realize that
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www.oboebasics.comwould help many people outside of my target group. Although my

initial goal was to create a progression for beginner students, the sségplyature of

the curriculum on the website has also made it a place where more advanced, students
who might have only a single problem, can delve into an analysis of their playing in a
trial-and-error fashion to locate and remedy those problems. For intetenadih

advanced students, having even one physical problem with oboe fundamentals can slow
down progress and also lead to physical pain and discomfort, so these details are
extremely important. Therefore, thoughtful, analytic use of this sitedly sudents may
encourage them to continue with the oboe.

Furthermore, the reaction of non-oboe woodwind teachers involved in the testing
processes indicated that another potential audience for the website existse@bbsrs
responded enthusiastically, agreed that they and their student would be able to take
advantage of the site, and envisioned that the site might serve as a temititerfor
kinds of musical instruction. This bodes well for the website, and others like it that ma
follow to in the future.

Several new connections with teachers, students, and technology experts were
established throughout the entire process. | hope to further collaborate with the
professionals involved to update the website, and to incorporate this experience | my
teaching.

A website in its true essence is never completely finished, and there is alway
room to tinker with certain features and provide more resources. In this regardstmy f
goal would be to continue and enhance my collaboration with other woodwind teachers

in order to provide the most accurate and helpful information on the “Switching?” pages.
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My second goal would be to have the most up-to-date resources on the “Rescagees” p
so that oboe students and teachers alike could access additional information as needed. |
am also considering incorporating a webcam feature to let students seelttesnand
compare their embouchure with the proper embouchure. At some point, (although this
would require very advanced skills in website construction), it would be helpful to
arrange the website with different tracks for different interest greuh, as parents,
students, oboe teachers, woodwind teachers, and ensemble directors, to make their
learning process more efficient.

If I have the opportunity to create more videos, | would like to incorporate more
humor into my videos, either through re-dos or new additions. | have found that this
draws the students into the content and that they understand and retain more information
with appropriate humor. Including humor allows the student to connect to their teacher.
With that said, | might also include parts of my individual lessons online (with the
consent of students and parents) to show the importance of having a private teécher a
one-on-one interaction. To this end, | also look forward to reaching out to current and
potential oboe players and teachers to expand the oboe curriculum itself. To respond to
requests of parents and students, I plan to include on the website a repertorphsef
(with links to preferred recordings) and personal performances to inspire yuasnts.

There is also the possibility of a blog or a “woodwind forum” at some point to
collaborate with other teachers to create a list of preferred woodwindlireg®and to
discuss issues surrounding the switching of instruments or playing severalimdbodw

instruments simultaneously.
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Although technology is constantly changing (and this document recounts some of
the difficulties that such change can cause), it is my hope that the ¢tedsand filming

techniques used to create the www.oboebasicsvesinsite videos and graphics will help

insure that the curriculum material will not quickly go out of date and will contmbe

used for years to come.
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Appendix 1: Reed Information

The basics of embouchure should also include some explanations concerning the
proper use of a reed. Dealing with the subject of reeds is complicated, andspanis
are only appropriate for advanced students. However, let me first addressreadids, t
beginners differently from advanced students. Reeds and embouchure aretiderrela
My method is designed mainly for beginners so | do not focus on reed making or the
relationship between embouchure and the reed as much as | would with an advanced
student.

With all of my studentd, talk about what is important for them to understand at a
basic and intermediate leverhis includesuying reeds, the reed’s parts (staple, string,
and cane) so that they know which end of the reed goes into their oboe, the reeds blades
so that the student will know which side of the reed should be facing them (the shorter
blade), and overlap so that they know what this is when picking out reeds from the store.
| also go over the reed sections, including the cane parts of the back, plateau, and tip so
they will know where to put their lips when playing.

For beginners, | also teach reed placement by describing the differerafghes
reed. For intermediate students, | explain the parts of the cane and how thieyfgibra
different registers and where the lips need to be placed on the reed to allowisind as
these vibration$. This seems like an advanced concept, but | have found that explaining
it is rewarding because then the students understand why you are tehmtp ttie

something instead of just telling them to dolithink that it important for the student to

Y do talk about the reed a lot on the site but yaime parts that are important to a beginner and
intermediate. | stay away from talking too muclvaireed makindgpecause that is what can be found in
several books, DVDs and other sites. Please sgaatthree for more information about reeds.
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understand that the front blade is shorter than the back blade to make it easier to tongue.
It is also important that students know which blade should be facing them when they are
playing. In private teaching, | make reeds for my beginner and inteteati@ents and

start them on reed-making in high school once they have a good tone and understand
pitch. If | get a beginner who is in high school | might not get to teach thermraiddg

or might wait until later because the qualities of the reed can affecttking. | do not
introduce reed-making to them until | know that they are ready to handlespieist af

oboe playing. . Starting a student on reed-making too early can completelgtértiseém

and stifle their growth.

This is how | outline the reed parts for my students:

Parts of the Reed-

1. Staple- cork and metal part that goes into the oboe

2. String- the cane part of the reed on the staple

3. Cane- this is the most important part because it is what creates the vibratiens of

oboe.

Here is how | outline the 3 main sections of the cane part of the reed for my students:
Sections of the Reed-

Tip- Top of reed- the thinnest part which is also the farthest away fronritige sBince

this part vibrates for the high notes of the oboe, this means that the lips cannot be on the
tip for the tip of the reed or these notes might not sound. More of the reed will need to be
placed in the mouth to keep the lips off of the tip of the reed.

Plateau- Middle of the reed- the thickest part- holds the reed open- the part that vibrates

for the middle notes of the oboe- where the lips should be placed most of the time-
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“plateau position.” Even though the lips are on the section that creates the vild@tions
this register of notes, the back and tip are free to vibrate and assist imgctieat

vibrations.

Back- Bottom of the reed- second thickest part- (the closest part to the string,) which
means the lips cannot be on the back or the reed will not vibrate well for the low notes.
Less reed will need to be placed in the mouth to keep the lips off the back of the reed.

This means that the reed needs to be pulled out of the mouth from the “plateau position”
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Appendix 2: Long Tone Exercise
First long tones exercises:

» 1A - 5 beats at medium volume, then 6-8 beats at medium volume- focusing on
endurance- simply holding the note without getting tired.

» 2A -5 beats at medium volume, then 6-8 beats at medium volume- focusing on
good pitch with a tuner.

» 3A -5 beats at medium volume, then 6-8 beats at medium volume- focusing on
good tone. Then | introduce tonguing- students should not move onto tongued
long tones until they can play long tones 1, 2, 3 or play a note at medium volume
with good pitch and tone.

» 4A -5 beats at medium volume, then 6-8 beats at medium volume- focusing on
endurance- simply holding the note without getting tired.

» b5A - 5 beats at medium volume, then 6-8 beats at medium volume- focusing on
good pitch with a tuner.

» 6A -5 beats at medium volume, then 6-8 beats at medium volume- focusing on
good tone.

Second Set:

This next set of long tones involves dynamics. A student should not pass on to these long
tones until they have mastered 1A-6A, because playing long tones with dyinamges
is more difficult than holding one steady dynamic.

» 1B -The first long tone goes from 1 (soft) to 5 (loud) and then back down again
from 5to 1. This long tone is slurred which means that it is played without
tonguing the note. 1-5 and 5-1 should be p mp mf f ff ff f mf mp p.

» 2B -The second long tone goes from 1 (soft) to 5 (loud) and then back down
again from 5to 1. This is the same as the first long tone, but this time each note is
tongued every time the number or dynamic level changes. 1-5 and 5-1 should be
p mp mf f ff ff f mf mp p.

» 3B -The third long tone combines long tones 1 and 2. First go from 1-5 and 5-1
slurred. Then go from 1-5 and 5-1 tongued.

» 4B - The fourth long tone combines long tones 1 and 2. First go from 1-5 and 5-1
tongued. Then go from 1-5 and 5-1 slurred.



138

» 5B - The fifth long tone is the same as long tone 3, but add a 3 beat slurred note at
the end to increase control.

» 6B -The sixth long tone is the same as long tone 4, but add 3 tongued notes at the
end to increase control.
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Appendix 3: Survey Invitation

Hello Christie,

| would like to include Sarah as a beta tester for my new website: httpldadice com

| would really appreciate input from both of you. Please review the site andyotiea
finished take a quick survey which can be found on the Contact Us page.

Please don't hesitate to give me any and all comments in the survey, an enpdiboe
call. These can include comments on the website's functionality, layout, individual
videos, its overall aesthetics, on specific text, on what might be missing, onomhat y
would like to see added, etc.

Thank you!

Jennifer Muehrcke
oboebasics@gmail.com
http://www.oboebasics.com
(910) 508-7920
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Appendix 4: Survey Comments and Feedback
1. (Website Designer)

| thought that the overall categories were a little bit unclear. So ifd wéeginner |

wouldn't know the relationship of the embouchure to the oboe section to the Play Alongs.
But | don't play the oboe so that may be really obvious to someone who plays the oboe!
It is really an organizational issue. You could reorganize the videos bylléeel:

beginning oboe, intermediate oboe, advanced oboe and switching between instruments.
Then in each of those sections you could have sections like:

How to play
Embouchure
Reed education
Exercises

Play Along

That way your students could work their way through the exercises and play alongs
according to skill.
Or you could leave them as the are and add some verbs or language:

How to play

Mouth positions

Practicing

Playing along

Tips for switching instruments

You could also do a combination with:

Oboe Basics (Getting started + oboe basics)
Intermediate Skills

Reed Education

Mouth positions

Exercises

Playing along

Tips for switching instruments

| would run these ideas past your user group and see what they think.

2. (Clarinet teacher)

| was just able to look through your web site and | think the layout and content dre grea
| think your videos and play along tracks would be very helpful to beginning oboists. As
a music educator | would definitely recommend this to young oboe studemerhiser

having to rent my own oboe during my student teaching to play long tones along with a
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student who had a lot of trouble maintaining a steady pitch without a reference.

One recommendation | have would be for your resources page. | think there could
definitely be more recommended recordings. If this is geared toward edutdetor
dissertations, articles and books would be very helpful. If a young musician were
navigating this site it would be more helpful for them to have guided listening before
reading. Even as a non-oboist | always appreciate recommendations for mgtemind
and to help future students on other woodwind instruments.

3. (Student Registrar)

This site is awesome! You did a fantastic job. Did you do it all in CAMTASIA®S doi
professional looking. | love how you 'pop-up’ in the beginning and the white background
is striking. You have put an enormous amount of work into this...I can tell.

and

The web site is really awesome. You did a wonderful job and it was great lbthee a
things you are involved in. | really don't have any criticisms per se.ll&xiceork!

4. (Oboe Student’s Parent)

The two things that she mentioned most when going through the site (other than the
videos not loading quickly enough) were:

1. Make one video stop before the next one starts (if you click on #2 video before #1
video is finished)

2. Have more oboe music to listen to.

| think she really would have liked to listen to more oboe music while on the site. She
liked listening to the duets play.

Under switching from "sax to oboe", about the 6th line down, the text said, "biting can
effect playing.” I'm not positive, but | believe it should be "biting cancafieaying.”
...just a thought.

Think of adding a paragraph on why musicians like the oboe--why do they choose an
oboe over another instrument? Like double reed, sound quality, fingering, | don't
know...why would/should someone choose the oboe? What's great about it??

* It would be great if you could either add a section of songs being played on the oboe or
if you could have an oboe-song playing when you click on the "home" key. As a
beginner, it would be great to let her listen to what an oboe sounds like --or whall she wi
sound like if she sticks with the instrument.
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* It would be nice to change the notes on the "Hot Cross Buns" duet so that the notes on
the solo version (once mastered) could be played along with the duet--does that make
sense?

In addition to the video of you playing a certain note under "“fingering", it would be grea
to have a picture (not video) of which keys to hold down to play a certain note. Let me
know if this doesn't make sense.

* | love that as the "songs" play there is a red line moving along the medsunésgs
which note is being played. ...just a comment.

5. (Art Faculty)

| have had several opportunities to observe the development of Jennifer Muehrcke’s
http://oboebasics.consince the summer of 2011. Over time the design, organization,
format and navigability have steadily improved resulting in the attractive and use
friendly version available online today. One of the greatest strengths adgbigce has
always been the combination of text-based and image-based information, the most
effective of which are the demonstration and “play along” videos. When testing the site
| used it as a serious first-time student might, watching videos in the cleamlyepl
sequence intended. (As a visual artist the clarity of the organization andttbefcee
design layout appealed to me; as a non-musician | learned a great depligklyy and |
imagine that beginning students would be encouraged rather than intimidatedsibg.jhe
Considering the quality and quantity of the videos on the site, | wanted to test’'the site
performance on different devices and using different browsers. Using both Google
Chrome and Internet Explorer, | had no trouble accessing information on my laptop or on
an iPad. My final test was to see if the site would lock up or crash if usenpteto

watch a second video before the first video was completed. In fact, | was ahbl¢ to s
every video on any given page and run them simultaneously with neither a delay in the
loading nor playback speed of any video. In short, the site is well organized, cleanly
designed, easy to navigate, and has glitch-free performance — | am highlysedpseth

the site, it is definitely an effective online teaching tool.

6. (College Horn Student)

Side note- the introduction video is very informative/helpful in regards to navigation and
understanding of the website.

Overall, it looks amazing and whoever chooses to use the website will definaelthee
benefits from time spent on the site! I've never done anything with wehsiterst
webpages but it sounds/looks difficult and you did a fabulous job! Impressive.

| still think background music would be pretty awesome...I don't know how that works or
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if it's even a possibility.
7. (Computer Specialist / Tester)

| went through and watched all of the videos and navigated through the web site. Things
worked well and the videos were small and concise (for those with smaltercette

spans) and seemed broken down into logical and easily digestible chunks. The graphics
are plain, but attractive with nice contrast. To me everything is clear arhig@sn a

non distracting format. 1 like how the video changes to black and white when you
demonstrate a bad habit. It makes some kind of subliminal connection to this bad habit.

A few final thoughts. Have you introduced yourself and your project to the Interalat
Double Reed Society? If they would post your site as a resource or might evelinige wil
to announce your project and encourage members to visit? This could be gold! | After al
anyone who is a member is serious about the instrument and most likely involved in
teaching. Given time and further input from others, I think that the web site could be
enlarged in the future and even become a collaborative effort with other hidedni

folks.

8. (Piano, Voice and Guitar Teacher)

Your site is beautifully done. | could see taking basics into intermediate as well. You
have probably already thought of that! This is such a great resource, how will you be
getting it out there for directors? | will share the link with the Supervisor of Muisic i

[my]County and she will send it out to the county. That's what needs to happen now

My audio was fine. Possibly make the music larger for little people who are playing
along, maybe highlight the notes somehow that they are hearing as they are being
played. You wouldn't believe how much students don't know who have been playing
instruments for a while!

9. (College Voice Student)

| absolutely love the website. It was nicely put together, yet not over crolfidieduld
offer one suggestion, that suggestion would be not to refer to yourself in 3rd person
during your introduction. After you identify yourself as Jennifer Muercke, yocegebto
refer to yourself as she/her. Other than that. | would say job well done.

10. (Graphic Designer)

Very nice!!

| touched on each video.. all very nicely done! you have good presence as well!
Only problem | saw was "biting" spelled Bitting....

but I loved it.. you've worked hard on this and it shows! It's a very clean and infegmati
site.
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11. (Web Designer)
Very nice job on that site, it looks great! Very impressive.

The site looks great! Bravo!!
It was very easy to use and understand - and it looks GREAT!!
Nice work.

12. (Oboe and Piano player)

Your site and it looks really great!! Your speaking on the intro. video is ghéatlare
speaking slowly and clearly and it sounds great.

On the switching to oboe page... 4th line... it says a change... (should be 2 words.. a
change to oboe)

on the flute to oboe page... it says "in comparison, the oboe embouchure is neither a
frown or a smile embouchure.” 1 think grammatically it should say NOR a.smile

on the sax to oboe page.. "The saxophone reed and mouthpiece are much larger then the
oboe reed." should be larger than.

13. (Woodwind Teacher)

Nice site! Two things so far | would mention. First, Tallis is missgall@vn at the last
paragraph of your About Us page. Second, your sentence about what you teach at the
college is worded almost identically to the second sentence about your studio and wha
you teach there. It reads awkwardly. Maybe a single sentence thatygbuall these at
Cape Fear and at your studio called ...

| look forward to seeing the rest of it.

On the switching page | was wondering about the chin info on clarinet and sax being
relaxed. | have always been taught that the chin was firm and flat makingloechure
fairly similar to Oboe except for the angle and the upper lip. Just curious.

14. (Flute Teacher)

In Paragraph 1 you have " air is blown over a tone hole...l would say that more
specifically, it is directed at the outer edge of the tone hole. The air isrsgiidtbedge
causing turbulence or vibration in the flute. This is calleddye tone

The frown is preferable. It is less tight than the smile.

| wouldn't say we encourage lips to be "loose". Morefliable The upper lip steers
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the air across the tone hole edge and need to be flexible to meet the needs of various
octaves etc. We keep our corners fairly firm.

| think another interesting difference is that the flute must createemsyme. It is like
holding your breath and breathing out at the same time. We use our holding breath
muscles and breathing out muscles all together. A stable, homogeneousuaimstret

be created out of , well, thin air!!..Oboes are opposite having to deal with excesgqres

15. (Tester)

| thought that the videos were fun and very helpful. You did a wonderful job. Your voice
is very clear and | can tell everything was well rehearsed.
A couple comments. Please take what you want and ignore what you do not want.

Credits:

Family - Thanks for your... looks like a hyper link? Should it be? It goes tord art
link.

Not sure that you need periods after the names listed.

| would try to specialize each group that you are honoring.

Family - Thank you for your love and support

Friends- Thank you for your inspiration and encouragement

Colleagues- Thank you for your guidance
Students- Thank you for your motivation and dedication

To my CFCC, Wind Song Studios, and MM Music Studios Students- Thank you for
working hard! Love you all and wishing you the best always! Go get it'\veuld say
"Thank you for all of your hard work. | wish you the very best. Go get it!" Notlsure
would use the word love with students.

The spacing looks off a little on the terms of use tab specifically around th©BSE
COMMUNICATION SERVICES

Contact Us:

| would remove the word love. Maybe say "We would enjoy learning about your
experience"

16. (Tester)

| really enjoyed watching your instructional video on oboe basics. | love youahohe
demeanor throughout the video: relaxed, funny and assured. The squirrel with the puffy
checks is really funny! | have a few comments:

* RE: Website title on the opening page. "OBOEBASICS" all in CAPS ficulif to
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read. "OboeBasics" is easier to read.
* RE: Video titles. The repeated backgrounds you use clutter the visual fi@liciatd
the backgrounds or simplify them to help the student focus on the video title.
RE: Bad Habits/bunching. Should say "stable" not "stable sounding".
RE: Posture. Should add something about feet position and sitting v. standing posture.
RE: Fingering and Bad Habits. Might help to add something about proper finger lift
during play and bad habit of "flying fingers" problem, i.e., too much finger lift.

Keep up the great work!
17. (College Oboe Student)

When at first telling the student how to put the reed safely on the lower lip to avoid
chipping the tip, you should maybe include the phrase "rolling", maybe as "radietie r
into your mouth after placing it on your bottom lip as your lips and jaw is aparts. Thi
will help the clumsy beginner not to carelessly bang the tip of the reed intolgthe

On embouchure, maybe consider adding about how the reed should be tightened by the
corners so that it's equally pressured against both top and lower lip, becausg jonessi
only the bottom lip can cause awkward/unneeded resistance to the vibration of the reed.
This may be only a concept | have been taught by [my new teacher] though.

You should include on the part about releasing the tongue to play a note, that the air
pressure should ALREADY be in place before the note is sounded/tongue released.

Explain what exactly the "endurance" is of the embouchure. The young student may not
know that endurance is implying how long the lip muscles can be in place/tightereed. Th
student may overlook this term without specification.

When telling the student the correct angle while in playing position, you shoultemay
include something like "the oboe shouldn't point straight into your mouth, but should be
pulled down just a little from that point". maybe try to avoid teaching it with tihe ter
"angle" because young beginners are probably too new to the concept ofrdrigles
taught in 6th grade math usually. just thinking about how to explain ways in the most
basic relatable ways so it can be clear to all ages.

18. (Piano Instructor and Professional Musician)
This is great! We would just ALSO want to hear excerpts of your playing inettfe
styles and ensembles. Maybe just as background to videos of your taking apag + ca

for oboe or making reeds (like, background music but way better.)

And maybe a bit more history of how the instrument came to be the way it is nolv. | sti
don't understand the mechanics of baroque oboe v. modern v. english horn ...
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Lastly a list of major repertoire that young people work toward. You never know, some
14 year old kid could completely fall in love with the instrument due to your awesome
rep + recommended recordings.

19. (Tester)
| really loved your website. | love the way you explained things. hlad@ lot at the
funny parts.
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Appendix 5: Comments Regarding Questions 8 and 9
Email to Clarify #8- Curriculum?

Dear Tester, as | have been reviewing the results of the survey, it lbascbagparent

that one of the question might well have been confusing - and of course it was the
guestion about whether you found the content or curriculum contained in the tutorials or
on the rest of the website unclear. In your response you indicated you found some or all
of the sections unclear. Could you confirm that this was your intended response. If so
could you please send me a comment back via email as to what parts you found to be
unclear. All comments are good and helpful to me as I go through the resh#s of t
survey and include the information in my dissertation.

The question in the survey was: "Focusing on the curriculum - were therpeaifycs
sections of the tutorials or website layout that were unclear? Pleasedforwa
suggestions.”

Thanks again for your help!
Jennifer Muehrcke

1. (Tester)

All sections and the web layout were clear to me, although | wrote in mypseemail

that the background of the video boxes -- which are identical in design and vary only in
color -- MIGHT be cluttering the visual field of the page to the point of distragust a

tad, because of the intricate detail of the oboe and the sheet music in the background and
the number of times the background repeats.

2. (College Voice Student)

Oh! I didn't find anything to be unclear in the tutorial. However, the two queshians t
neither agreed or disagreed, were a little confusing. You are asking "yesauestions
but have "agree or disagree" answers.

3. (Website Builder)

| thought that the overall categories were a little bit unclear. Soefé & beginner |

wouldn't know the relationship of the embouchure to the oboe section to the play alongs.
But | don't play the oboe so that may be really obvious to someone who plays the oboe!
It is really an organizational issue. You could reorganize the videos by léke!:

beginning oboe, intermediate oboe, advanced oboe and switching between instruments.
Then in each of those sections you could have sections like:

How to play
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Embouchure
Reed education
Exercises

Play Along

That way your students could work their way through the exercises and play alongs
according to skill.
Or you could leave them as they are and add some verbs or language:

How to play

Mouth positions

Practicing

Playing along

Tips for switching instruments

You could also do a combination with:

Oboe Basics (Getting started + oboe basics)
Intermediate Skills

Reed Education

Mouth positions

Exercises

Playing along

Tips for switching instruments

| would run these ideas past your user group and see what they think.
I
Email in response to #9- Adding?

Dear Tester, as | have been reviewing the results of the survey, | natedtheasurvey

you indicated that additional information or videos should be added to complete the
website. Would you kindly take a minute or two to respond to this email to let me know
what additions you would like to see. Thanks again so much for your assistance.

Thank you,
Jennifer Muehrcke

1. (Tester)

Do you need to include the fingering video 4 times?

Assembling the Oboe video is too loud

Redo Oboe stretching video due to perspiration stains

In the video "5 common Bad Habits" at the end the word biting is misspelled "bitting"
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In the longnote section clarify if practice on one note G? C? or do on differern? notes
Clarify "start your air" is that in or out?

Survey should read:

1. This website is easy to navigate.

2. The videos load quickly and clearly from this website.

3. The Embouchure tutorials are informative and helpful to me.

4. The Oboe Basics tutorials are informative and helpful to me.

5. If you are switching to oboe from another woodwind, the Switching Instruments tab is
helpful and informative to me. (Add an answer N/A).

6. This website has content that increased my knowledge and understanding of the oboe
embouchure.

7. This website has content that increased my knowledge and understanding of oboe
basics.

8. Focusing on the curriculum - there are no sections of the tutorials or weysitts la

that are unclear. Please forward suggestions.

9. The information and videos are complete. Please forward any suggestions.

10. This website has content that | would recommend to a colleague or student.

The rest of the questions are fine and gather information.

Very minor corrections:
1. Under Terms of Use Did you mean to mention Wind Song Studios in the first
paragraph of the liability disclaimer?

2. About Us paragraph three the various orchestras should all have "the" in front of them
or none should have "the" in order to be consistent.

3. CV under Cape Fear and Wind song all subsections should be verbs to be consistent "
Instruct”, "Develop”, "Implement" "Devise", "Provide opportunity for st
accomplishments”

Not really many corrections considering the scope of the project

2. (Tester)

The website is great, and it's your relaxed and humorous presentation of thal thaite
makes it so. If it were to me, | would add two additional (short) video segmentissthe

aboutfeet position and sitting v. standing posture; the second about bad fingering habits
such as "flying fingers," i.e., too much finger lift.
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Appendix 6: Kappa Testing Form
Overview of Effectiveness Testing for the Teacher
Survey Goal:

The goal is to have at least 5-10 students evaluated over a period of 4-5 weeks. Pleasd choos
least 2 middle school students and 3 high school students to participate in the survey. Any other
students that you want to include are welcomed and would offer variety to thie €finis

includes students that are; beginners, middle school, others from high school, and college
students- to use in studio and methods classes). The process will begin the weeahdfMar

and finish by Saturday, April 21st.

The steps include:

1. Fill out the introductory survey at the first lesson before the student looks atlibitew?2.
Fill out the follow-up surveys during the next 3-4 lessons for each student.

3. Fill out the exit questionnaire at the end of the survey period. There is a singferfthe
teacher to complete with general questions about the website and it's wsghinde

Each weekly survey is 1 page long and includes a section for the student and #re teach
Directions and Weekly Assignments:

1. Please put the student’s initials on each survey so the results can be tracked.

2. If a student misses a week, please complete sheets for all other weegsltagrom other
weeks will be useful.

3. At the end of the first lesson each student should be given the handout introducing
oboebasics.com, which has the website address and a map of the site’s menus. fdthe stude
should be asked to explore the site and use it any way they would like to before tlesswxt |

4. For the subsequent lessons, it is requested that the teacher incorporateitbewelts the
lesson and give a specific assignment for homework using the website — wiyatetldnk is
appropriate.

Recommended Assignments (but please assign what you think is appropriate)

Week 1: The student should explore the site freely before their next lesson.

Week 2: The Embouchure Tab- Good Habits, Bad Habits, and lllustrations.

Week 3: The Exercises Tab- Reed and Oboe Exercises.

Week 4: The Exercises Tab- First Long Tones, Long Tones, and More Long Tones
*Assigned by you as appropriate per student’s age and skill level.

The Results:
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Please send the surveys back to me at the end of each week, so that | can comgilkstlas re
the study progresses. | am happy to send self-addressed envelopes for araibmigcould fax
or scan and send the forms.
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An Introduction for Students to Oboebasics.com Website:

My name is Jennifer Muehrcke and | want to thank you for using my new oboe teaching
website and agreeing to give me feedback to help improve the site.

Your teacher will be asking you to view the site and its videos sometimedpetine lesson
and your next lesson.

You can find the website simply by typing www.oboebasics.sdmany internet browser
(such as Firefox or Safari).

Below is a List of the Tabs That Are Likely to be of the Most Interest to Saents:

Oboe Embouchure Exercises Play Along

Getting Started Good Habits Reed Exercises Notes

Oboe Basics Bad Habits Oboe Exercises Songs

Reed Education lllustrations First Long Tones Duets
Long Tones

More Long Tones
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Preview: Effectiveness Survey for oboebasics.com

Date: Teacher: Student
Initials:

Student Background Information: Grade level: Years of playing the obod:

Part 1: Questions for Students to Answer

1. How do you learn about playing the oboe (check all that apply):
Reading about how to play the oboe?

Listening to what your teacher tells you?

Listening to how your teacher plays the oboe?

Trying something out?

Trying something out with your teacher?

Researching the oboe on the Internet?

2. List the top 5 things that your teacher emphasizes that you should do to ingre your oboe
playing:

3. Are there specific things (musical or non-musical) that you have taught yoself by using the
Internet?

Part 2: For Teachers to Answer

(1) Please rate your students at the end of this first lesson on theldsVing aspects -— 1 being the
highest and 5 being the lowest

(2) Give your student the handout introducing the website and ask your stient to watch the
videos on the website before the next lesson.

At First Lesson



8.

9.

Embouchure:

Embouchure:

Embouchure:

Embouchure:

Embouchure:

Embouchure:

Embouchure:

Embouchure:

Whistle shape?

Biting?

Bunching?

Leaks?

Pockets?

Rolling the Lips in Too Much?
Tight Corners?

Flat Chin?

Posture: Straight Back, Chin Up?

10. Hand Position: Curved Fingers?

155
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Student
Follow-up Effectiveness Survey for oboebasics.com Initials:
Date: Teacher:
Student Background Information: Grade level: Years playing the oboe:

Students, please answer the following questions:
1. What sections of the website did you use since your last lesson?

2. Did the website help your understanding of how the correct embouchure capaffect
pitch and tone quality on the oboe? A lot A little Not at
all

3. How much did using the website help you to understand the proper embouchure?
A lot A little Not at all

4. If the website helped improve your playing, how did it help?

For Teachers:
Part 1: Please select some parts of the website under the “Embouckiy“Exercises”, and
“Play Along” tabs and use those parts in your lesson with your student.

1. What parts of the website did you
select?

2. How useful was the practice material on the website in complementing youctiosi?
A lot A little Not at all

3. Were you able to reinforce important concepts using the website with ydant&
Yes No

4. What part(s) of the website are you assigning for your student to use thig) cosek?

Part 2:
At this lesson, rate your students on the following aspects, to note any impemments -— 1
being the highest and 5 being the lowest

Lesson #

At First Lesson



8.

9.

. Embouchure:

Embouchure:

Embouchure:

Embouchure:

Embouchure:

Embouchure:

. Embouchure:

Embouchure:

Whistle shape?

Biting?

Bunching?

Leaks?

Pockets?

Rolling the Lips in Too Much?
Tight Corners?

Flat Chin?

Posture: Straight Back, Chin Up?

10. Hand Position: Curved Fingers?

Additional Comments (please use back as needed)
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Exit Survey for Teachers for Effectiveness Evaluation of oboebasics.com

Date:

Teacher:

Please answer the following questions:

1.

2.

3.

Were there particular parts of the website that you found useful?

Were there particular parts of the website that you would change or add to?

Do you have any suggestions for how teachers might incorporate this website
into their lessons?

Do you have any suggestions for how teachers could incorporate this site into a
student’s weekly practicing?

Are there any instructions you would give to teachers to help them use the
website?

Would you recommend this website to your students and colleagues?
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