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Abstract

Exploring the role of comics in addressing challenges of Japanese immigrant parents of children

with disabilities in special education advocacy

Sayaka Omori
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Charles Peck

College of Education

The purpose of this qualitative comparative case study was to examine the experiences of eight
Japanese immigrant parents of children with disabilities learning about special education law and
parent advocacy in two different formats and styles of presentation. Two tools (manga and text)
were developed based on data from a previous pilot study on Japanese parent advocacy (Omori,
2016), as well as information about the Individuals with Disabilities Education Act (IDEA) and
procedural safeguards. Grounded in Dewey’s (1934) perspective on art as experience and Clark’s
(2018) framework of understanding culture and cultural capital in the context of IDEA in the
United States, this study highlights the affordances of using multimodal mediums such as manga
to convey and deliver information in culturally responsive ways to Japanese immigrant families
of children with disabilities. Findings revealed that parents made meaningful emotional and

intellectual connections to both tools when learning about special education advocacy. However,



most parents stated their stronger preference for the aesthetic-based format over the text format,

as they emphasized the importance of presenting information in culturally sensitive ways.
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Chapter 1

Exploring the role of comics in addressing challenges of Japanese immigrant parents of
children with disabilities in special education advocacy

Parent advocacy in special education has steadily gained more attention over the last few
decades. Given that the Individuals with Disabilities Education Act or IDEA (20 U.S.C. §1400)
in the United States (hereafter, U.S.) was founded upon the activism of parent advocates, what it
means to engage in these advocacy practices have been explored across different contexts.
Research on parent advocacy in special education has continued to grow, in terms of identifying
different styles of parent advocacy (Trainor, 2010; Rehm et.al, 2013), types of cultural and
economic capital required for effective parent advocacy (Trainor, 2008, 2010; Ong-Dean, 2009;
Harry & Klingner, 2014; Clark, 2018), the types of barriers parent advocates have continued to
face when navigating special education (Hess, Molina & Kozleski, 2006), and how parents
understand their rights and protections under IDEA (Leiter & Wyngaarden, 2004; Fitzgerald &
Watkins, 2006) among other issues. Although research studies have continued to gain deeper
understanding into what effective parent advocacy looks like, these experiences have generally
reflected white, monolingual, educated, higher socioeconomic status parents, whereas advocacy
for culturally and linguistically diverse (CLD) families is still not fully understood (Kalyanpur,
Harry & Skrtic, 2000; Harry, 2008; Harry & Klingner, 2014).

The reality for most CLD immigrant families was that they did not always have access to
the type of cultural capital needed to advocate effectively (Lareau & Horvat, 1999; Kalyanpur,
Harry & Skrtic, 2000; Kalyanpur & Harry, 2012; Clark, 2018). In fact, the cultural expectation of
parent advocacy has remained less accessible to CLD immigrant parents, who shared different
worldviews, values, and practices from white American middle class families. Kalyanpur, Harry

& Skrtic (2000) emphasized how the principles and ideologies behind the legal mandate for
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parent participation in IDEA presumed that all families believed in American cultural
constructions of individual rights and freedom of choice.

To add further to the complexities of CLD parent advocacy, information and resources
have not always been available or accessible to immigrant families who were not proficient in
English. Although translating materials can be one approach to bridging the gap for CLD parents
whose primary language is not English, it is also important to consider that many resources were
reportedly inaccurate or confusing (Cho & Ganotti, 2005; Cheatham, 2011). Different studies
focusing on supporting CLD families and their children have suggested using different formats
when communicating with CLD parents (Fiedler & Swanger, 2000; Miller & Nguyen, 2014).
Thus, this dissertation explored one of many possibilities in addressing some of the cultural
disconnects between the law and CLD parent advocacy, by drawing upon the use of a different
type of medium—comics.

When understanding complex information, comics have proven to be useful across
different research studies. Using a combination of images and words through comics have been
shown to make complicated topics more accessible to the lay audience, as they offer different
ways to convey information to engage their audiences (Kukkonen, 2011; Wartenberg, 2012).
This approach has been particularly useful in studies where the subject matter at hand is more
complex. In addition, comics and sequential art have also been utilized across diverse cultural
contexts, such as Japan, where the use of manga or Japanese-style comics has become a highly
prevalent source of education, learning, and mass media. Given that manga as an educational
medium may be more culturally accessible to Japanese families due not only to its widespread

use in Japan but also its effectiveness as a learning tool (Murakami & Bryce, 2009), this current
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study focused more specifically on Japanese immigrant parents and explored a different
approach to gaining their cultural insight on the issues around CLD parent advocacy.

This dissertation also builds upon the findings and analyses of a previous qualitative
research project on the cultural barriers and challenges to parent advocacy in special education
for Japanese immigrant families in the U.S. (Omori, 2016). The purpose of this study was to
explore how Japanese immigrant parents of children with disabilities respond to and reflect on
their real-life advocacy experiences navigating special education services using two different
mediums—manga and written text. This was based on the notion that arts-based research can
capture and evoke meanings that measurement alone cannot, where its design enables its viewers
to see aspects of the social world that they might have otherwise overlooked (Dewey, 1934;
Eisner, 1985; Barone & Eisner, 2012). Moreover, arts-based research has the ability to push its
audience to “rethink” certain aspects of this social world by “re-experiencing” them, thereby

contributing to more awareness and deeper human understanding (Dewey, 1934).
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Chapter 2
Literature review

This chapter begins with a general overview of parent advocacy, in terms of how parent
rights have been defined in special education law (Individuals with Disabilities Education Act,
2004) in the United States (U.S.), as well as how parent advocacy has generally been
conceptualized and understood in research. Following this overview, there is some discussion on
issues around parent advocacy in culturally and linguistically diverse (CLD) communities and
understanding the role and importance of cultural capital for families to become effective
advocates. This is followed by some discussions around addressing cultural factors around parent
advocacy. The final section of this literature review discusses how non-traditional, arts-focused
methods can provide individuals with rich learning experiences through Dewey’s (1934) theories
on art as experience and Eisner’s (1985) perspectives on aesthetic modes of knowing. This
section also explores how comics have been utilized as useful learning tools for educational
purposes; where there will be a focus on exploring the benefits of using manga (i.e. Japanese
comics) to address cultural issues around parent advocacy in American special education for
immigrant Japanese families.
Parent rights and advocacy, as reflected in IDEA

Since the 1970s, parent experiences of advocacy for their children with disabilities have
been shaped by changes in social attitudes, different mandates and policies including the
Education for All Handicapped Children Act (EAHCA, 1975), later renamed the Individuals
with Disabilities Education Act (IDEA 1990, 1997, 2004), as well as the civil rights legislation
under Section 504 of the Rehabilitation Act (1973) and the Americans with Disabilities Act

(ADA, 1990). Since these laws were implemented, these contextual shifts have both reflected
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and shaped the ways in which professionals and parents have continued to work together for the
benefit of the child receiving special education services under IDEA. The purpose of these laws
was primarily to prohibit discrimination on the basis of disability across different social and
community settings, including schools, public services, accommodations, as well as public and
private programs and activities that receive federal financial assistance. Before the EAHCA in
1975, there had been very little systemic accountability regarding how children with disabilities
were educated. Since then, specific rights and protections have been outlined more clearly for
parents, as well as for their children with disabilities. IDEA (2004) has essentially set a precedent
in terms of how children with disabilities receive services and support for their learning needs, as
well as how parents were expected to be involved in this process.

A basic principle of IDEA (2004) is that children with disabilities and their
parents/caregivers are entitled to specific rights and procedural safeguards or protections under
this law, where parents are expected to be involved as equal partners in their child’s special
education planning and decision-making (IDEA, 2004). The fact that parents are considered to
be equal partners of their child’s IEP teams means that they should be informed and aware of the
types of support that are being considered for their child’s education.

According to the IDEA (2004), parents have a say in whether or not they give permission
to their child being both evaluated and reevaluated. Providing consent as a parent is thus crucial,
not only for evaluation purposes but any time decisions have to be made by the IEP team (IDEA,
2004). Examples may include consenting to the types of services outlined in a student’s IEP or
where a student will be receiving these services (i.e. placement). In addition, parents also have
the right to disagree with evaluation results that were completed by schools and parents have the

right to request an independent educational evaluation (IDEA, 2004). Other rights include: i)
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parent’s right to mediation, where a neutral third-party mediator helps parents and schools to
communicate more effectively and reach some type of consensus over the disagreement; ii)
parent’s right to a resolution meeting, as well as iii) their right to file a written state complaint
(IDEA, 2004).

Considering the types of rights and protections afforded to families of children with
disabilities under IDEA, it is important to delve deeper into what that might look like in reality—
the world of parent advocacy and how parents become involved in their children’s special
education services.

General overview of parent advocacy research

Research on the history and evolution of parent advocacy efforts have focused primarily
on the experiences of white American middle and upper class parents of children with disabilities,
where the concept of “advocacy” was essentially being a “good” parent of a child with disability
who knew how to be strong, effective, articulate and was able to get her child what he or she
needed (Mlawer, 1993). Early disability rights literature described advocacy as the act of
speaking and acting on behalf of another person or group of people to help address their
preferences, strengths and needs (Wolfensberg, 1977 as cited in Trainor, 2010). This body of
research, in addition to a vast amount of written publications on parent advocacy have explored
and addressed different nuanced issues around this topic such as: parent beliefs and knowledge
about special education and IDEA (Nutting et.al., 2004); the readability of procedural safeguards,
i.e. parent rights (Fitzgerald & Watkins, 2006); barriers in obtaining services (Leiter & Krauss,
2004); how parents become effective advocates through specialized trainings (Burke, 2013); as
well as how parents become knowledgeable about exercising their rights as advocates (Nespor &

Hicks, 2010). Through such research studies, we gain more insight into supporting parents on
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different aspects of parent advocacy and special education as research continues to evolve.
However, because these studies focused mainly on the narratives of white, monolingual, middle
to upper class families who generally faced different barriers from CLD families, what we have
come to know from these studies was not representative of the larger picture of parent advocacy.
Brief overview of CLD parent advocacy research

Parent advocacy research over the last few decades have included more insights into the
advocacy experiences of CLD families in the U.S., including African American, Latino and
Asian families (Kalyanpur & Harry, 2012; Turnbull, 2011; Bowes & Sim, 2006; Blanchett,
Klingner & Harry, 2009; Lo & Hiatt-Michael, 2014; Gonzales & Gabel, 2017). Across these
studies and others, advocacy itself has continued to be defined and described in similar yet
different ways that have resulted in identifying numerous parent advocacy styles across different
communities. For example, Nespor & Hicks (2010) described parents as taking an adversarial vs
mediating approach to advocacy or a participatory vs professionalizing constructions of
advocacy. Trainor (2008) also described diverse approaches to parent advocacy including the
intuitive advocate, disability expert, strategists, and agents for systemic change. Rehm et.al
(2013) identified different parent advocacy styles by building off of Trainor (2010), such as high
profile, strategic, grateful-gratifier and unsuccessful negotiations that included parents from
racially diverse backgrounds.

Stanley (2015) described how African American mothers of children with disabilities
defined advocacy on their terms, whether it was on an individual or collective level with other
families from their community. Advocacy also included locating and utilizing community
resources, as well as communicating with teachers and school administrators and above all,

making their advocacy visible by being “present” in their children’s schools. In Burke et.al.,
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(2017), the efforts of white and CLD parents advocating for their children’s social
communication supports were examined, where both parents and professionals reported that
advocacy for parents was about learning parent rights, bringing in external people and
communicating with schools. However, many parents also reported that advocacy was stressful
and that that in some cases did not result in what was asked for, despite professionals stating that
they believed that advocacy always yielded positive outcomes. In Hess, Molina, and Kozleski
(2006), the primary goal was to clarify the issues as voiced by parents of CLD families in
relation to their children’s special education. The study found that parents advocated in different
ways for their children, where some did so in quiet and indirect ways, while others shared their
knowledge, ideas and experiences on how to access services and ask for what they need. In a
study focusing on Latino families, Angell & Solomon (2017) found that despite the families’
efforts to advocate, they also faced resistance even while assuming the role of a “good autism
parent.” This left many parents questioning how such negative responses from schools could be
the result of racial discrimination.

The reality for CLD immigrant families of children with disabilities was that in order for
them to advocate more effectively, it was critical for special educators to understand how to
engage families from very different cultural and language backgrounds. These families were not
only facing structural inequities due to the lack of appropriate information and resources, but
also a cultural disconnect with the expectation of advocacy being more culturally accessible for
“privileged parents” with more social, cultural and economic capital (Ong-Dean, 2009).

Although these studies have undoubtedly provided invaluable insight into the ways that
families, especially from CLD communities, have continued to make sense of advocacy for their

children, it is also critical to explore how factors such as race, class, culture and their unique
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intersections have contributed to and have informed how these CLD families developed such
styles of advocacy and negotiated their own expectations and roles with their children’s schools.
Kozleski et.al (2008) noted the need for more research that foregrounded culture across diverse
families in special education, as they explored how families of two distinctly different cultural
backgrounds accessed services and support for their children with disabilities. Thus, how we
approach research around CLD families of children with disabilities may also depend on how

much we take cultural factors into consideration when designing these studies.

Parent advocacy and cultural capital

What has complicated much of the understanding around parent advocacy and the
expectations set forth by IDEA was that the language around what it meant to be an effective
parent advocate had not been explicitly stated in the law, where the term “advocate” or
“advocacy” were also clearly absent (Trainor, 2008). Instead, details around “parent
participation” implied that parents would be advocating by default through participating to
secure appropriate resources. In this sense, the idea of a “good” parent advocate as expected by
IDEA was a parent who understood and accepted their role after receiving resources including
parent right handbooks and other documents; where, on top of attending IEP meetings
consistently, the parent would also communicate in a way that demonstrated her ability and
willingness to collaborate (Trainor, 2008). Thus, this “ideal” parent advocate would possess the
social, cultural and economic capital needed to be seen as successful. Ong-Dean (2009) similarly
discussed how parents were equipped in different ways, where their ability to advocate
successfully depended highly on the resources they had and whether these resources affected
their involvement in identifying and accommodating their children’s disabilities. “Privileged

parents,” as described by Ong-Dean (2009) were those who tended to be more successful in their
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advocacy efforts, as they possessed more knowledge (i.e. cultural capital) and the means (i.e.
economic and social capital) to make disability claims for their children and to negotiate
accommodations for special education services.

Having access to different forms of capital are clearly important as a parent advocate in
special education. By drawing upon Bourdieu’s (1986) theories around cultural capital, he
argued that different people were socialized differently, depending on where they were socially
located. As a result, this socialization would come to define what was considered natural or
normal for that individual (i.e. habitus). These background experiences would go on to shape the
type of resources the individual would have access to, as they navigated different institutions in
the social world (i.e. field). Thus, cultural capital refers to the knowledge and skills that people
develop that can be translated into different forms of value, as they move through various
institutions in their lifetime. Lareau & Weininger (2003) also discussed how cultural capital
would be better understood not only as the appreciation of “high” cultural forms, but more
generally as widely shared, high status cultural signals (i.e. attitudes, values, behaviors, formal
knowledge, etc) used for social and cultural exclusion. In addition to Bourdieu’s (1986) concept
of cultural capital is economic capital, which reflects an individual’s socioeconomic status and
their access to gain resources through financial means. Social capital is comprised of
relationships and social networks among people, where having social ties with people who have
access to highly valued resources is also important (Lareau, 2015). These capital resources
function together resulting in social reproduction (Bourdieu, 1986), where “privileged parents”
would then have the means to access additional resources, in contrast to CLD parents with
cultural capital that was not necessarily valued when navigating different American institutions

and systems.
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Clark (2018) also described how white middle-class parents were also more likely to
exhibit the skills that were seen to align with the IDEA process of “ardent advocacy,” i.e.
behaving in ways that signaled equal expertise. Parents with a strong knowledge of special
education and behavioral strategies were seen as having the cultural capital needed to navigate
the process. This was in addition to knowing how to communicate in specific ways with schools
and having the “right” disposition as a parent. Clark (2018) delved deeper by arguing that white
parents were in a better position to secure special education resources, as they had privileged
access to the wealth and social capital valued in schools, thus generating more cultural capital to
secure resources for their child. Even in cases where middle class African American families
were able to communicate more effectively with schools than similar families from a lower
socioeconomic background, these families still faced an institutional setting that implicitly
privileged white families. Moreover, white middle-class parents were more disposed to
communicate with schools in ways that signaled their belonging in a social space (Clark, 2018),
where certain “socioemotional” styles that reflected trust in schools were seen as desirable and
acceptable (Lareau & Horvat, 1999).

Clark (2018) further discussed how special education resources were disproportionately
allocated by race and class, where she claimed that although scholars and policy makers were
understandably concerned about bias and discrimination, the law has paid relatively little
attention to the ways that elites can reproduce privilege through using their cultural capital. In
fact, Clark (2018) argued that although parental capital is shaped by hierarchical race and class
positioning, cultural capital hides those influences within the confines of IDEA’s cultural

assumptions about parent ardent advocacy. As a result of the systematic ways in which cultural
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capital is stratified by race and class, some parents are simply seen as better advocates than
others.

Thus, in order to address the culture in law, it would be critical for scholars and
policymakers to understand “culture” from a different perspective than in the past. According to
Clark (2018), policymakers have attempted to level the playing field by “correcting” value
differences between the privileged and the disadvantaged through a “cultures as value” approach.
However, instead of taking this approach, legal scholars need to be aware that the law requires
specific knowledge and strategic behaviors that are stratified by race and class in order to benefit
from it. Clark (2018) argues that culture can be understood as “context specific behaviors and
knowledge informed by structural and cultural constraints” (p.433). Having a knowledge and
behavior strategy approach to culture would benefit families, especially CLD families in their
advocacy efforts, as they would have a way to push back on racist and discriminatory tropes
around “blaming the victim.” By questioning the system, parents would be in a better position to
gain access to cultural capital in the form of knowledge and behavior strategies and feel more
successful in their advocacy efforts.

The cultural factor in parent advocacy for Asian families

It is important to point out that the very concept of advocacy as generally defined in the
earlier sections is culturally specific to the U.S. Thus, families who immigrate to the U.S. might
not share the same understanding of what it takes to acquire services, especially in special
education. Existing research focusing on the advocacy efforts of other CLD families have
consistently reported that understanding the special education system, as well as their rights and
protections are confusing and challenging to understand (Cho & Ganotti, 2005; Cheatham, 2011).

However, it is also worth noting the underrepresentation of research focusing on parent advocacy
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for Asian families of children with disabilities, especially in the context of CLD families in the
U.S.

Given the vast diversity of Asian values, languages, and cultures, it is important to
understand how cultural factors as a whole may influence the ways parents advocate for their
child or not. Although there may be some common values across different Asian cultures, there
are also distinct characteristics that are specific to each culture. In a study linking policy
documents to the experiences of Chinese immigrant parents of children with disabilities, Lai and
Vadeboncoeur (2013) examined the apparent contradictions that parents faced. On one hand,
parents were told that their involvement was an important part of the partnership with schools
and that it was legally required. However, parents were also expected not to do or ask for too
much. In addition, parents were told by schools that their knowledge and input were valuable yet,
they would experience schools responding aggressively when they provided input. Thus, these
mixed messages left these Chinese immigrant parents feeling that they could not fully participate
as intended by the law, as they did not have enough social or cultural capital to successfully
advocate for themselves and their children.

The small but existing literature on Asian American families of children with disabilities
reported that they scored significantly lower on levels of assertiveness, communication and other
self-advocacy skills, compared to non-Asian American families including European Americans
(Huang et.al., 2004; Rubin, Chang & Huang, 1998). Most Asian immigrant families arrive from
cultures where speaking up for themselves, challenging the authority of professionals and
educators, and taking individualistic actions are stigmatized and highly discouraged (Rubin,
Chang & Huang, 1998). The factors that contribute to the level of self-advocacy skills are

different for Asian immigrant families in the U.S. compared to non-Asian immigrant families.
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However, Huang et.al (2004) found that Asian American parents who were more acculturated to
the U.S. were more likely to assert themselves and show more self-confidence in social settings.
The age of the parent was also an important factor, where older parents were more likely to
speak up on behalf of their children with disabilities. Abe & Zane (1990) also noted that Asian
American individuals, who were second generation and beyond, did not differ significantly from
white Americans in terms of assertiveness. The cultural and intergenerational differences
between Asian diasporic families, as well as stereotypes impacting Asians in the U.S. add more
complex layers when considering how to effectively support diverse Asian families to acquire
strong advocacy skills for their children with disabilities.

As the result of a mismatch of cultural styles of communication and expectations, as well
as unfamiliarity with American special education and IDEA, most Asian immigrant families,
especially those with limited English proficiency levels had difficulty navigating the system to
fully advocate for their children. In addition, even where language interpretation was provided,
the parent’s opportunity to fully participate in the IEP team could be compromised if the
interpreter did not have knowledge of special education terminologies, as well as an extensive
knowledge of both languages (Cheatham, 2011). In this way, interpreter quality could play a
critical role in determining what services are provided to the family.

Some advocacy efforts have been discussed in studies on Asian families including
Japanese, Korean, and Taiwanese families in their respective countries and in the U.S. (Kayama
et.al., 2017), comparisons between East Asian (immigrant) and East Asian American parents
(Yan, 2017), as well as South Asian Indian families in the U.S. (Kalyanpur & Gowramma, 2007),
and Pakistani/Bangladeshi families in England (Fazil et.al, 2004). For example, the study by

Kalyanpur & Gowramma (2007) revealed the significance of cultural barriers for South Indian
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families to access services and educational goals for their children with disabilities. Examples of
these barriers included factors such as negative familial attitudes or the (cultural) perception that
the stigma of the disability reflected on the entire family, where feelings of shame and
embarrassment often resulted in lack of support by extended family members. In addition,
cultural factors such as the caste system had to be taken into consideration as parents insisted that
their children with disabilities pursued employment options that reflected the appropriate caste of
their family. Lack of information was also a primary concern for many parents in this study, as
well as dealing with negative and discriminatory attitudes from professionals (Kalyanpur &
Gowramma, 2007).

Across these studies on Asian families, the cultural stigmas behind their children’s
disabilities became barriers for many of them. Factors such as how educators approached these
parents in culturally sensitive ways or what the parents knew about disability in general and
whether parents found supportive social networks while talking about their child’s disability
impacted how they advocated for their children or not. Kayama (2010) found that Japanese and
(white) American mothers identified similar themes and expectations of their children’s special
education teachers such as the importance of trust and being treated as an equal. However,
Japanese mothers understood these terms within a Japanese cultural context and American
mothers also had their own culturally specific interpretations. Thus, mothers from both groups
had different (cultural) interpretations of the same terms and concepts. In order to avoid these
potential cultural miscommunications, many research studies have discussed how it is essential
to have positive rapport and focus on relationship-building to ensure that parents feel
comfortable in communicating more openly with their children’s teachers. Without a strong

interpersonal dynamic where the professional’s demeanor and communication is consistent with
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what they state, some Japanese immigrant parents may feel discouraged when getting involved
with their child’s school.

In order for Japanese parents to become more effective advocates and be actively
involved as envisioned in IDEA, it is essential for them to understand the cultural differences and
norms in the expectations of teachers and the education system in the U.S., as well as their role
as parents. This is especially important as some Japanese immigrant parents might interpret the
cultural nuances of a term or concept such as ‘advocacy’ slightly differently from what was
intended in the law. Thus, although it is critical to address different structural barriers in
supporting immigrant parents and their children with disabilities, one should also be attuned to
the cultural aspects of parent advocacy, in terms of what these parents know and still need to
gain in their knowledge and skills. In this way, they can begin to understand that although a
concept like ‘advocacy’ may be rooted in American ideals and values, with the right information
and support, they can have a better understanding of what it means to advocate effectively in
special education. Because translated resources have not always shown to be effective or useful
for families, there is a need to delve deeper into what might constitute a more meaningful
learning experience for immigrant parents.

Tapping into experiential learning benefits of arts-based methods through comics

This section begins by exploring how learning through ‘art as experience’ has been
defined by Dewey (1934). This is followed by some background on comics and their experiential
benefits. Lastly, there is some discussion on how manga or Japanese comics are well-suited to
address Japanese (cultural) issues through its widespread use as an educational medium and
cultural artifact, as well as its ability to provide an experience for the reader through its art-based

form.
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Dewey and art as experience

In order to begin exploring what constitutes a positive learning experience for individuals,
it is important to define what it means to have an ‘experience.” For Dewey (1934), having an
experience was not simply a psychological phenomenon or about what was felt exclusively
within the individual. Although he acknowledged that it was up to the individual to make sense
of what they were experiencing (thus making it personal on some level), it is also imperative to
understand that all experiences are grounded in their social contexts. A key component of what it
meant to have an experience, according to Dewey relied heavily on how individuals made sense
of the emotional components of their experiences in the context of whatever situation they were
facing.

Dewey (1934) emphasized the importance of emotions as being the “cement” of a
complete experience, where we were more likely to perceive our world positively if we felt
positive emotions, as well as the reverse. Thus, in situations that were emotionally significant,
certain features of what would otherwise be an ordinary experience would likely be perceived
and experienced differently, depending on the emotion that was present. Emotions functioned
much like a filter through which one’s perceptions were screened, allowing some features of the
environment to stand out and others to fade away (Jackson, 1998). Thus, having an experience
was seen as the product of continuous and cumulative interactions with different ordinary objects
and events, where our daily mundane perceptions of them shaped how we related to the world
around us.

Emotions were likely to change and transform throughout this process in what Dewey
called a trajectory that constituted the emotional history of the experience (Jackson 1994, 1998).

Although emotions could fluctuate depending on what was being experienced in that immediate
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environment, they also served to unify the experience as complete and unique. Through having
these fulfilling experiences of ‘doing” and ‘undergoing,” Dewey believed that individuals could
experience a significant change of some kind, forcing them to modify their old ways of looking
at the world around them, where new and old perspectives would become more integrated and
new patterns and worldviews could emerge. By being attuned to the emotional dimensions of
experience while reflecting on how we feel about the situation, Dewey argued that we effectively
contribute to our own transformation. This change in perspective, unified by our emotions was
what it meant to have an aesthetic experience, according to Dewey. Dewey believed that all
complete experiences had an aesthetic quality and resembled satisfying experiences in general,
even those within ordinary or mundane contexts.

Dewey believed that the arts, through its ability to “refine, concentrate and intensify”
certain emotions, forced us to focus on the immediacy of the objects and events around us, in
terms of what originally struck us about its presence (Jackson 1998). What the arts offered in fact,
were refinements of qualities to be found in ordinary experiences. The arts in this sense did not
constitute what one might refer to as “fine art.” Although Dewey did not explicitly discuss in
detail what would be included as “the arts” in “art as experience,” one can assume that the arts
could include a broad and diverse range of creative expressions of individuals or groups e.g.
through artistic forms such as poetry, dance, music, drawing, among many others.

When undergoing art as experience, Dewey also emphasized how it was critical for one
to perceive the relationships between ‘doing and undergoing,” and whether we made sense of
them from more aesthetic or intellectual perspectives could also lead to tensions and problems
for both the artist and the audience. Dewey discussed that in order for one to have an experience,

there had to be an expectation that there would be a degree of complexity in the experience. In
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addition, Dewey also emphasized that it would not be possible to have a complete experience
without considering both emotions and cognition; that one could not exist without the other. The
audience could encounter challenges with the work that the artist did not foresee or account for.
In contrast, the opposite could be true as well, where positive emotions could arise from
receiving feedback that was beyond one’s own expectations. Thus, these tensions and problems
between differences in expectation and anticipation could also lead to a myriad of emotions that
can shape the overall experience for the audience.

Eisner (1985) discussed similar themes when he discussed ““aesthetic modes of knowing”
and what it meant to have an experience. Eisner (1985) discussed that in order for one to have a
true experience with something, it was also critical for the viewer to have some level of
competence in order to perceive the qualities of form in that specific object or item. In this sense,
Eisner (1985) believed that one’s internal life was shaped by the forms that s/he was able to
experience (p.25). This was based on the notion that arts-based research could capture and evoke
meaning that measurement alone could not, where its design could push its audience to “rethink”
certain aspects of the social world by re-experiencing them, thereby contributing to more
awareness and deeper human understanding.
Benefits of comics in conveying complex information

Eisner (1985) stated that having an aesthetic mode of knowing provided the experiential
rewards of taking the journey itself. One such example of an aesthetic or arts-based medium that
was explored for this dissertation was comics. Given how comics can vary in terms of style,
format, length, among other factors, it is important to acknowledge how comics have functioned
across these different disciplines to convey complicated information, as well as diverse

experiences.
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What exactly counts as a comic and how can they provide an experience for the reader?
Comics are broadly defined as the co-presence and interplay of image and written text (Hatfield,
2009). Kukkonen (2011) described two important aspects of comics as being a type of medium
and a vehicle for storytelling. According to Kukkonen, comics are a multimodal medium that
generally have recognizable panel sequences, speech bubbles and speed lines, all of which are
designed to tell a story to their readers. Moreover, these different modes within comics which
include images, words and sequences also impact how a story is narrated and conveyed. These
unique aspects using multimodal expressions increase the accessibility of the graphic narrative.
This means that comics as a medium has storytelling capabilities that are much more complex
and dynamic than generally understood (Cohn, 2011). An important point to consider is that in
order to understand the messages behind individual comic panels, it is crucial to weave together
both graphic and textual elements to build a larger context for the reader. Having multiple modes
of information arranged together in a sequence of panels thus contributing an added richness in
the messages conveyed and also the overall experience.

Over the past half century, comics have continued to gain more credibility within the
discourse of education and research. Currently, comics have becoming increasingly popular
within research across diverse disciplines including health and medicine (Green & Myers, 2010;
Williams, 2012; Leavitt, 2014; McNicol, 2014; Glazer, 2015; McMullin, 2016), education
(Galman, 2009; Short & Reeve, 2009; Scherr, 2013), disability studies (Birge, 2010) and among
many other disciplines. For example, health professionals in the medical field have tapped into
the experiential benefits of comics by providing patients with information that was not just
limited to factual details about the illness and its symptoms, but also similar experiences of other

patients in a graphic format. Having a multimodal comic format helped patients to not only
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anticipate and understand complicated medical procedures in advance, but also provided a
relatable context where they could experience the successful recovery process of another patient
in similar circumstances.

A study comparing the use of comics and text booklets to deliver complex information
about science found that comics increased the knowledge of and attitudes towards science and
nanotechnology, where the results implied that science comics had the potential to develop a
layperson’s knowledge on the topics and increase their overall interest in learning (advanced)
science (Lin et.al, 2015). It is interesting to note that regardless of how complex the information
was, comics provided different ways to delve deeper into the experience, which inevitably led to
higher engagement overall for these students.

Moreover, comics and autobiographical graphic novels on disability and illness narratives,
such as Epileptic (Beauchard, 2005), Cancer made me a shallower person (Engelberg, 2006),
Spiral Cage (Davison, 2003), and With the Light “Hikari to tomo ni”” manga series (Tobe, 2007)
among many others have also brought to light the power of multimodal narratives and their
ability to capture and convey powerful experiences and the socio-political realities surrounding
disability narratives. This is important given that representations of disability tend to be hyper
represented in negative ways, especially in the media (Couser, 2005; Irwin & Moeller, 2010;
Farrell, 2014). However, comics and graphic novels have continued to resist these negative
stereotypes by addressing these stigmas in different ways. For example, Davison (2003)
challenged different disability tropes about what it meant to be a man with spina bifida, who was
perceived in a certain light by society due to his lack of ability and thus, his access to masculinity.

However, he also challenged the status quo of the nondisabled by allowing the viewer to
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experience his life through a combination of images, words and forms that spoke to how disabled
lives need not be pitied by virtue of having a disability (Davison, 2003).

Similarly, Hikari to tomo ni (Tobe, 2007) also challenged the status quo of how disability,
more specifically, autism was perceived and accepted in Japan. It began as a series of manga
portraying a Japanese family, whose son was diagnosed with autism when he was a toddler.
Through the mother’s perspective, the reader was able to experience the challenges that this
particular family went through as her son grew from a baby into a teenager, thus highlighting
many (social) difficulties that families in Japan face when navigating Japanese social norms and
cultural stigmas around disability. As a result of this manga’s ability to provide a powerful
experience around how children with disabilities and their families were being treated in Japan, it
eventually became a popular televised series in Japan, where it also eventually won many
prestigious awards (Bryce, Matthews & Takeyama, 2014). Providing the experience of the
manga through television increased awareness to disability issues in Japan, thus creating a more
public platform to highlight the social challenges that Japanese families of children with
disabilities faced in Japan.

Manga as a (cultural) learning tool for Japanese families of children with disabilities

Much like western-style comics and graphic novels, Japanese manga employs similar
techniques to provide more visual and interactive experiences for the reader. In addition, manga
also includes cultural and language specific features as well, such as the use of onomatopoeia
and playing off the Japanese language itself through the intentional choice of specific Japanese
script (Murakami & Bryce, 2009). Having these added features in manga helps the reader to
experience more emotional connections, as the visual cues convey an additional layer of meaning

for an interactive experience. Moreover, these experiences connect back to what Dewey (1934)
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and Eisner (1985) described as art as experience and aesthetic modes of knowing respectively,
through manga and its ability to convey information in an arts-based form.

It should be noted that although manga is similar in many ways to western-style comics,
there are also features and characteristics of manga that are specific to Japanese culture (lto,
2005; Murakami & Bryce, 2009, Cohn, 2011). Like any other form of visual art, manga does not
exist in a vacuum but is immersed and positioned in a particular sociocultural environment that
includes specific values around cultural norms, history, language, politics, family, religion,
gender, disability etc. Manga also reflects the reality of Japanese society in terms of different
norms, beliefs, traditions, and social phenomena, including social order and hierarchy, sexism,
racism, ableism, ageism, classism, and so on (Ito, 2005, Cohn, 2011). Thus, manga is not merely
a comic narrative that happened to be in the Japanese language but is a cultural artifact in its own

right, which reflects the norms and values of Japanese culture.

By drawing upon the research behind the benefits of using a multimodal medium such as
manga and its ability to convey complex information in culturally accessible ways, this study
sought to examine the (cultural) disconnect between what was intended in the IDEA and the
advocacy experiences of Japanese immigrant families by developing information in Japanese
using both manga and text formats. Clark (2018) described the need to support CLD parents in
their advocacy efforts by helping them to access the knowledge and behavior skills (i.e. cultural
capital) needed to be successful. Thus, exploring the use of different mediums provided an
exciting opportunity to explore issues related to parent advocacy and IDEA for Japanese

immigrant parents.

The research questions that guided this study were: 1) How do immigrant Japanese

parents of children with disabilities respond to and make meaning of graphic versus written
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information on IDEA and the narratives of other Japanese families’ experiences with American
special education advocacy? and 2) What kinds of affordances might there be in using manga
(over a standard text format) for Japanese families to feel more prepared when advocating for

their children?
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Chapter 3
Methods
Research on culturally and linguistically diverse (CLD) parent advocacy has described

how parents from diverse cultural and language backgrounds have continued to face difficulties
with understanding the implicit cultural expectations of parent advocacy embedded within the
Individuals with Disabilities Education Act (IDEA) (Kalyanpur, Harry & Skrtic, 2000; Clark,
2018). Within this small body of research, the barriers and challenges specific to Asian families,
especially those from immigrant backgrounds have not been well understood. To begin
addressing this gap in parent advocacy research, this dissertation focused on gaining insight into
the advocacy experiences of eight immigrant Japanese parents of children with disabilities
through a comparative case study design using two different tools—text and manga. This section
begins by describing the research design of this comparative case study and the process of
creating and developing the tools used. This is followed by discussions around researcher
positionality, participant recruitment, interview protocols and data analysis.
Research design

For the purpose of this research study, | developed a comparative case study design
utilizing a comic narrative and a written text narrative to examine the advocacy experiences of
two groups of Japanese immigrant parents of children with disabilities. | explored how each
instrument provided ways for Japanese immigrant parents to make sense of culturally specific
understandings about advocacy and parent rights in U.S. special education.

Case studies generally involve an approach that is used to “generate an in-depth
multifaceted understanding of a complex issue in its real-life context” (Crowe et.al, 2011). All

research methodologies have their affordances and limitations that involve making decisions
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about the study design. Some of the affordances of case study methodologies are that they are
particularly well-suited when the research questions at hand are looking to understand “how” and
“why” certain phenomena exist (Gerring, 2004; Yin, 2009; Yin & Campbell, 2018). In addition,
case studies are particularly helpful when these phenomena occur in their natural environment,
where the researcher has little control over the events and the boundaries between phenomenon
and context are not clearly evident (Yin, 2009). For this reason, this type of research is
considered “naturalistic” design, in which studies can be used to “explain, describe or explore”
events in which they occur (Crowe et.al., 2011). According to Stake (1995), a case study is both
the process of learning about the case and the product of the learning. In addition, case studies
can offer more insights into the different types of gaps that exist in its delivery or the reasons a
particular implementation strategy might be chosen over the other. This can be especially
beneficial to develop or refine theory (Crowe, 2011). Thus, in order to understand the
circumstances of these occurrences, it is important to consider a variety of methods that renders
more insight into the topic of interest. For example, it is not uncommon for many case studies to
triangulate evidence collected from interviews, observations, key artifacts, surveys, and
researcher notes, in order to ensure that the understanding gained from using these methods is
accurate (Yin, 2009; Stake, 1995, 2010).
Defining the case

The cases of interest focused on how the medium of information itself supported
Japanese parents’ ability to access and gain knowledge on special education advocacy in more
meaningful ways. One set of cases focused on parents receiving a comic intervention first, then
the text narrative, while the comparative cases included parents receiving the text narrative

intervention before the comic intervention.
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The rationale behind recruiting Japanese immigrant parents and using comics for this
study is that a comic or a manga format is culturally accessible for them to read and understand,
as manga is one of the more widespread forms of mass media in Japan. It is not uncommon to
find manga narratives and other visual formats focusing on larger societal issues (Bryce,
Matthews & Wakeyama, 2014). In addition, Japanese styles of communication tend to focus
more on “high context” cues that privilege nonverbal communication such as gestures, actions
and behaviors (Lebra, 2004). A comic format would thus be ideal in representing the culturally
specific ways of Japanese communication and in ensuring its accessibility. The epistemological
approach to this study will be interpretative, which involves understanding meanings and
contexts as perceived from different perspectives. This approach will be useful in trying to
understand individual and shared social meanings.

Developing a narrative for text and manga intervention tools

Based on Dewey’s (1934) theory of art as experience, [ wanted to explore how parents
would respond to an arts-based resource compared to standard text when learning about a topic
such as special education advocacy and law. The first step before conducting parent interviews
was to create a narrative that would be developed further into two different mediums (tools)—
manga and text. These tools would include the same content and information but would be
different in presentation and format.

Because | was interested in centering the Japanese cultural experience around parent
advocacy in American special education, | wanted to ensure that the narrative would not only
make sense but be relatable enough for the participants. | engaged in multiple forms of gathering
culturally situated knowledge around disabilities and special education support as part of this

narrative development process. For example, | had informal conversations with parents from the
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previous study (Omori, 2016) to begin thinking about the narrative content and to identify some
of the issues that these parents had faced, especially around cross-cultural issues of parent
advocacy in special education. Their experiences pushed me to think about developing
“scenarios” within the narrative to highlight some culturally specific issues that they had faced.
For example, figure 1 depicts the experience of Keiko, who was a Japanese parent that was
interviewed in the 2016 study. In this scenario, Keiko shared a personal experience where she
was having ongoing communication difficulties with her son’s teacher and was confused by
different cultural expectations and norms around parent-professional dynamics in U.S. special

education. Figure 2 depicts the same scenario but in a text format.

Figure 1

Manga scenario with Keiko based on 2016 study
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Figure 2

Text version of scenario with Keiko
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In addition, I also spoke with several Japanese parents who were not involved in the 2016
study nor this current study, but were parents of children with disabilities themselves and had
firsthand experiences with the challenges of navigating special education in the U.S. It was
insightful to hear what would be helpful for these parents as well, as it informed me on what was
considered “useful” information to them and to frame all the details in a way that made sense
from a culturally Japanese perspective. | also received input about my narrative from personal
contacts in Japan, as well as Japanese professionals in the disability and special education field in
Washington state to ensure that the narrative made sense to a Japanese audience.

After many discussions with various Japanese individuals, | decided that the best way to
present everything would be to include some brief sections pertaining to the law and parent
rights (procedural safeguards), as well as a section with several scenario examples of Japanese
parents navigating special education and how their challenges could be addressed by exercising

their rights.
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| also looked at several English language publications and resources on parent rights, law
and advocacy (e.g. Wrightslaw, 2006) to use as references to develop the structure and
informational content of the narrative. Given that the concept of advocacy was (culturally)
challenging to describe in Japanese, | felt that it was important to reflect how parent advocacy
has been discussed in the context of laws and rights in English language publications as a way to
model this information in as meaningful of a way as possible for Japanese parents. For example,
in figure three, a brief history of IDEA and how special education came to be implemented in the
U.S. was included in the main narrative to provide a historical context to understanding how and
why special education services currently exist in the U.S. In addition, Figure 4 is the text version

of the same page in figure 3.

Figure 3 _
Figure 4
Page from manga on IDEA and a brief _ _
history of special education in the U.S Text version of figure 3
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After my initial research and discussions were complete, | began developing and refining
different sections of the text narrative in English first and then translated it into Japanese. |
revised this main narrative and structure several times based on input and feedback from
different Japanese community members during this process. Once the text narrative was
complete, a manga version using the same narrative content was developed. The final product
included four sections: 1) Brief introduction of four main characters (parents from 2016 study)
and purpose of the resource; 2) Short facts about IDEA and challenges facing CLD families; 3)
Three scenario examples with Japanese families; 4) Procedural safeguards and ‘solutions’ to
earlier scenarios through exercising parent rights (see figure 5 and 6). Both versions of the tool
were shared for feedback with some of the same parents, professionals and community members,

where it underwent several minor revisions before they were ready to be used for interviews.

Figure 5

Two examples from a manga panel of how parents from the earlier scenarios can exercise their
rights to begin resolving their issues.
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Figure 6

Text version of the same panels in figure 5
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a. FEEMEPF—LEFBLAEVLEVCEY, E, DELTVAREEEEANICELES LS
2. BEIICHBABSEEEEL LY, BRESDER (§ BEILoBRNEATVS D=L
AEBREEN ) 2 RHEL THL

Researcher Positionality

As part of my own positionality in this study, my role has been both as an insider and
outsider to different degrees. As a Japanese immigrant and insider to the Japanese culture, | have
a strong understanding of the types of cultural and language barriers that Japanese families face
when living abroad from Japan. To native Japanese people who were born and raised in Japan, |
may seem more like an outsider, as | was not educated in the Japanese system and have lived
outside of Japan for the majority of my life. However, because | was raised in a Japanese
household with access to Japanese culture, | developed the Japanese communication skills and
cultural (insider) knowledge I needed from my family and the existing Japanese community
growing up in Malaysia. My identity has always been Japanese. | am bilingual and fluent in both
English and Japanese. Since becoming an adult, | have always been connected to different
Japanese immigrant communities in the different cities and states that I have lived since moving
to the U.S. (including southern and northern California, Hawaii and Washington state). In

essence, these experiences have all contributed to my understanding and experience of the
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growing Japanese diaspora and identity outside of Japan. Thus, | consider myself knowledgeable
on culturally specific and language issues for Japanese immigrant families in the U.S.

Moreover, although | am not a parent of a child with disabilities, | understand the
Japanese stigma around disability, disablement and difference, not only due to my own non-
heteronormative identity and having an invisible disability, but also from having a family
member with a disability who was never officially diagnosed due to the negative stigma of being
disabled. Having these insights have strongly impacted my awareness and sensitivity to how
“difference” can be treated across different (Japanese) contexts. It has also helped me
tremendously in my experiences supporting and working with Japanese and other diverse
immigrant families of children with disabilities for over ten years in the U.S. | have volunteered
my time with a local Japanese support group for the past ten years and developed strong rapport
with a group of around 40+ Japanese parents of children with disabilities through participating in
various events.

As a professional, I also have more than five years of experience running community-
based programs supporting diverse immigrant and refugee parents, their children with disabilities
(of all ages) and the professionals who work with them. I have extensive knowledge from
firsthand experience when it comes to working with these underrepresented families and
communities on issues related to special education and disabilities, in addition to the knowledge
| have gained as a researcher.

Participant recruitment

A recruitment flyer about this research study was created in Japanese and disseminated to

parents at a local Japanese parent support group for families of children with disabilities. Eight

mothers were recruited from this parent group through snowball sampling (Patton, 2015). All
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eight parents were Japanese immigrants who were born and lived in Japan until their adult years
and had at least one child with disabilities receiving special education services in the U.S.
Parents’ length of residence in the U.S. ranged from three years to 30 years, where
approximately half of the group had been in the U.S. for 15+ years, and the other half had less
than six years. Of the eight families, there were six boys (four boys with autism; one with ADHD
and one with both autism and ADHD) and two girls (both autism). The youngest child was five
years old, where the oldest was 15. Five participants had Japanese spouses, where the remaining
three married internationally (two white; one Asian). Due to the nature and makeup of the parent
group, only mothers volunteered to participate. Fathers were invited to join as well but none
responded.

For each parent, | collected personal information using a demographic survey to compile
details such as age and disability type of children, age of parents, family’s length of residence in
the U.S., citizenship/visa status, English language proficiency, socioeconomic status, parent
education level, occupation etc. These factors provided some supplementary information into the
backgrounds of the participating Japanese parents. In addition, there were several questions at
the end of the demographic survey asking parents to indicate their level of comfort
communicating with their child’s Individualized Education Program (IEP) teams, level of
satisfaction with their child’s IEP, as well as knowledge around special education laws.
Interview protocols

Once a parent was recruited for the study, they received a letter of introduction to the
study, as well as several forms to complete including a demographic survey and an informed
consent form. All documents were provided in Japanese. Once the forms were completed, an

interview date and location were determined at the convenience of the parent. Each parent was
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randomly assigned into one of two groups (manga or text) to determine which intervention tool
they would be receiving first.

| conducted qualitative open-ended, semi-structured interviews in Japanese for this
comparative case study. The interviews were divided into three phases, where the initial part (i.e.,
pre-intervention) of the interview focused on (Japanese) parental experiences of advocacy and
gaining insight into how these parents made sense of the concept of “advocacy” through their
various experiences with different people, professionals and institutions. The interview protocol
for this first part of the study was based on Omori (2016), which explored the cultural barriers to
parent advocacy for Japanese and Korean immigrant parents. In order to understand the cultural
challenges of Japanese parent advocacy for these parents, it was important to gain insight into 1)
how parents understood and conceptualized their child’s disability; 2) their (cultural) attitudes
and values when talking about disabilities and their child with disabilities; and 3) their
experiences and comfort level in communicating with professionals and schools in English. Thus,
these questions were incorporated into the beginning of each interview (see Appendix A).
Examining how Japanese immigrant parents with varying English language skills communicated
with schools when dealing with potential conflict and disagreements was important, in order to
understand the culturally specific challenges that these parents faced when advocating for their
children.

The second phase of the interview focused on the specific intervention tool that the parent
received after the first interview phase (randomly assigned). Parents were given as much time as
they needed to read through the tool they received. During this time, I took field notes and did
not interact with the parent unless they had questions. Upon reading the intervention tool, parents

were asked to describe and reflect on their general impression of the tool (either manga or text
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format), as well as how useful and helpful the information was to them in connection to the
experiences they had shared earlier in their interviews.

After completing the second phase of the interview, parents received the other version of
the tool and were asked to read and reflect on it in a similar process to the first intervention, as
part of the third phase. | attempted to delve deeper by asking parents what worked for them in
particular about the tools, their experiences of engaging the same content but through different
mediums, and to explain their preference for one tool over the other (if any).

Data analysis

All interviews were audio-recorded, transcribed verbatim and translated selectively for
further analysis. Field notes were collected before, during, and after the individual interviews,
which supplemented the analysis of the collected data and provided more insight into how
parents responded to the topic of parent advocacy and rights in the context of different
intervention tools. Interview transcripts (with pseudonyms) were reviewed and analyzed through
an open-coding system, in which I searched for common themes within the data that I collected
through the interviews (Patton, 2015; Spradley, 1979).

In order to begin building each case record for this qualitative comparative case study, |
gathered all the data I collected on each family including the interview transcript, field notes,
demographics form, self-reflexive memos and other miscellaneous memos and notes on my
rapport and ongoing interactions with specific parents (e.g. through parent group events and
activities). | wanted to ensure that |1 would be able to provide an intensive, holistic description
and analysis of each case record. | organized and compiled all relevant details for each family, in

order to conduct within-case analysis and cross-case analysis later on as well.
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| started by reading over the interview transcript once. After getting a general sense of the
parent interview, | began analyzing the interview data systematically through line by line
analysis and content analysis using open coding methods (Merriam, 2009). | generated codes
inductively through constant comparison methods (Glaser, 1965). For this first round of open
coding, I engaged in this process in both English and in Japanese, to allow the data to “speak to
me.” I intentionally left this open for myself to see if I picked up any specific cultural nuances
from what the parents were sharing in Japanese. | found this to be useful especially when making
side comments on the transcript. It felt more authentic to respond in Japanese to something that
the parent shared that felt very culturally Japanese. | assigned each code to specific excerpts
throughout the interview and created brief comments and notes around their significance.

In my second round of coding, | focused on these codes and notes for the entire interview
to begin grouping similar codes together. By establishing common codes and related themes and
grouping them into specific categories, | was able to collapse them further in order to make the
analysis of the data much more coherent (Coffey &Atkinson, 1996; Corbin & Strauss, 2007).
Member checks were also conducted to triangulate the cultural codes that were found within the
data. | repeated this iterative process with the remaining interview transcripts, where | generated

separate lists of codes, comments and memaos for each case.
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Chapter 4
Findings

This next chapter provides individual case descriptions of the eight parents who were
interviewed in this dissertation study. | will share some brief details about their background, as
well as their special advocacy experiences to provide more insight into who these parents were. |
also included parent responses to the intervention tools. This section will be followed by a cross-
case analysis and examination of all parent responses.

Case profile of Kazumi

Kazumi was the mother of three young children and had been living in the U.S. with her
husband and children for around five years. It was in Japan when she first noticed that her oldest
son Minoru acted and played very differently from other children when he was just two years
old. Kazumi shared,

INERLHEGER->T. BATRHRREICTITS>T, BEILTLEZE V> T, BAZD. &k

(2o (I felt that there was something different (with Minoru’s behavior). So I went to the hospital and

asked for him to be evaluated.)

After seeking support from the family doctor, Minoru was evaluated but his doctor was
initially hesitant to give him an official diagnosis due to his young age and that his symptoms
were seen as on the milder end of the autism spectrum. However, upon her insistence (and
advocacy), Minoru received a diagnosis of autism spectrum disorder. Kazumi was one of the few
parents in this study whose child was diagnosed in Japan and thus, had some experiences dealing
with the Japanese cultural stigma around disabilities in Japan; for example, many parents
expressed a lot of concern and discomfort when her son Minoru started attending
kindergarten. Kazumi shared,

Sh. REICT, L5BFESNI—LEE>TLIASICR oz, BAREZE, 2 TLIDIE,

POXYBERE-TES WS L DLEONRRMB LAY, AhEhbL5ALeELN
EMLESVSRAZESNT, T, oY, HD. T/ LEBBRERBALEITE. E51A



ROLE OF COMICS IN JAPANESE PARENT ADVOCACY 39

TIMN>2Te oY, HEDOKEITERNEZATZ>T, KXXBATIN ST, HAD.
DAL PLHERITESY LEVWATIN DTS DT, PHBEITERLERY LI-A
1225 T, (Yes, | swear, in Japan, autism is understood as being equivalent to being severely disabled.
But the thing is that most people don’t even know what autism is and are afraid that people with

autism will cause harm in some way towards them. And it turned out that there were parents who were
calling the classroom teacher, asking all these questions about Minoru and his autism, whether he

was causing trouble and turning the classroom upside down. His teacher told me that there were a lot
of concerned parents calling her.)

However, Kazumi was able to build strong relationships with the teachers and principal,
which led to some collaborative efforts distributing information about autism to inform parents
to have a better understanding of what autism was. Despite the positive relationships she was
able to develop with Minoru’s teachers, she constantly felt the judgment of other people
(especially parents) and had the added pressure of having to watch Minoru to make sure he was
acting in a socially appropriate way. In addition to these issues, Kazumi also felt that she did not
have enough knowledge about autism and how to best support Minoru’s needs. She mentioned
that even when she asked questions at school, many teachers themselves did not have the
knowledge or proper training when it came to working with children with disabilities. However,
after discussing her concerns with one of Minoru’s teachers, the teacher invited Kazumi to attend
a training together on using picture exchange communication system (PECS). Thus, Kazumi
learned how to use some basic PECS at home with Minoru.

As Kazumi was dealing with different ongoing issues around disability needs at her son’s
school, she began to realize through her own research that finding a good fit for Minoru’s
education moving forward would be extremely challenging, as the Japanese educational system
was severely lacking when it came to supporting the education of students with disabilities.
Because their options were much more limited in Japan, Kazumi and her husband realized that
their best chances might be in the U.S., as there was more individualized support and a different

educational system from Japan overall that was touted by even the Japanese teachers at Minoru’s
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kindergarten. Thus, they made arrangements to move to the U.S. and to initially live with
Kazumi’s parent-in-laws who were living in the Pacific Northwest region.

In order to prepare for their transition, Kazumi researched the internet for different
resources for Japanese families of children with disabilities around the local area and eventually
came upon Himawari-kai, a Japanese parent support group for families of children with
disabilities that met not far from where her in-laws were living. It was there that she was
connected to a local nonprofit organization, Families First (FF) that provided parent trainings on
special education related topics and disability support services. Kazumi repeated throughout her
interview that without the support of FF and their Japanese staff member, she would not have the
knowledge that she had and that she would have faced more challenges in navigating special
education support. This was especially the case as Kazumi revealed that she did not receive any
information or resources from Minoru’s school. With the support of FF, Kazumi gained some
basic understanding of what IEP services were available and how to request them. Of the eight
parents in this comparative case study, Kazumi was one of the very few who had some working
knowledge about special education and IEP support, despite having very limited English
communication skills.

Response to intervention

Kazumi received the manga first and upon first glance of the drawings, was immediately

taken by her own excitement. She shared her initial reaction as,

T, be2&Ih, ERRBNATIHWVWEA, COKIE>NEB»>T, (Wow,

this is amazing. It’s almost hard to focus on the content with all of these drawings!)
As part of the introductory page, | had included some panels about my background, in
terms of my professional interests around supporting Japanese families, as well as some general

background on research around parent advocacy and special education in the U.S.. Her initial



ROLE OF COMICS IN JAPANESE PARENT ADVOCACY 41

enthusiasm was apparent as most of the details she was noticing and commenting on was around
the aesthetic and appeal of the manga panels. As she read through the first page, Kazumi asked
questions about my background and about my interests in drawing and creating manga on special
education related topics. This brief exchange at the beginning strengthened the ongoing rapport
that we had already developed, as she continued on to read the rest of the manga.

During the pre-intervention part of her interview, Kazumi had stated that she had never
heard of the term “advocacy” or “advocate” before. However, because she was knowledgeable in
some areas of special education due to the training and support she received from FF, most of the
information around advocacy from the manga was apparently not new to her. Upon finishing the
manga, | asked Kazumi what she thought of the resource overall. Her immediate response was a
lengthy six minute response detailing several experiences she had had with Minoru’s school that
closely mirrored one of the scenarios in the manga. She went on to mention that if she had not
received support from FF, she would have most likely struggled in a similar way to Keiko (from
the first manga scenario), where different (cultural) expectations and communication styles
would have complicated the situation further. For Kazumi, it was clear that having these scenario
examples resonated positively with her and provided a platform for her to reflect on her own
experiences with Minoru’s school. She elaborated on her thoughts around having these scenarios
and how relatable they were for her:

BIRHDE—BRDOYPTULY: - - BAMEBIZEDIDIE., TOHIMNFNT, BRELSFNT

TANFEZES50, HO, HEIZ, HD. EiEITED. HD, Ho. HHLSF. HHLSHIf

2FIE, AF=WVE, H— - DA DA DA, REBFINT LGN Y LT, H—.

H5HBH>TLNIDIL, (Having these scenario examples makes everything much easier to

understand...it stays much more in my head if there are examples and that with them, there are also

strategies to resolve specific issues. It would be so much easier for me to make that connection if | was

in a situation and there was an example that was similar to it. Hmm, yes yes yes. So much easier to
understand what’s going on with examples that you can actually see.)
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More specifically, it was having these scenarios that helped to make sense of the factual
details around special education law and parent advocacy. Kazumi mentioned several times that
although it was easier for her to take in the details of the information (due to its format), whether
or not it stayed in her memory was a different issue. Having specific examples from scenarios
that connected back to the law helped Kazumi to understand the more implicit details around

parent advocacy in special education. She shared,

hidha, ELNCSHAEDL, HD. INDAEITE, BIRICESN>TNS & ThiklT
L3R8T DAEER, TOWSTELT. &, EREH o IFEMEZoFH-LE, T
LHIDH O THRRENENTHDSE, H. H—>T. BANEI VS ETAHITEN>THE
BHI=WEDONRH LML, BANESBIZ/N\Y>TEBIZHTEZS, BYES. A,
(So, it definitely makes sense when I'm reading (about the law and parent rights) but whether or not
L'l remember everything...I have a feeling that it’ll be hard. It’s more like, “Oh yeah, wasn’t there
something about the law about this? What was it again?”’ But when there are scenario examples and
different strategies to resolve any difficulties with schools, it’s like, ohhhhh okay. That’s how that
comes together with the law, that’s how it connects. And so, even when I’'m worried and faced with
some kind of conflict, I feel like those visuals will pop up into my mind, that they’ll be easier to recall.)

When asked to elaborate further on what she liked about the manga format, Kazumi
replied that having the combination of words and pictures made it easier for her to visualize the
issues more concretely, that it was more like a “simulation” that she could see clearly. Having a
clearer understanding of the issues made it easier for Kazumi to relate to specific issues that the
manga characters (i.e. Arisa from the second scenario) were going through and thus develop
feelings of shared experiences. She elaborated further,

THINETVHIAL LG THTASAIZLT, FHROEBRETDHE. H—. S/ILEH

2HBA=WNE, TON, CHTYVEALONS, BALETOIBELERFLOFNL LA

EANBDLLENDL., SOVSIEEENMNICAE>THRALEELR STV DNPYDPT LY,

(It’s like if I were to put myself'in Arisa-san’s shoes and look at her child’s situation, I can see how it

could be very similar for Minoru as well, like | could just take out her son and put Minoru in his place.

And if I do that, it would be like I was in that situation, me, my feelings and my son and you know, it’s
so relatable that | can completely understand why this would be so challenging and worrisome.)

In addition, having a narrative divided into different sections of facts and scenarios
helped Kazumi to understand the larger picture and what it meant to be an advocate for her child.

For example, Kazumi described trying to make sense of the term, “advocate” from the manga,
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where having relatable scenario examples built on top of the definition provided in the unfolding

narrative was critical to her depth of understanding on what it was exactly and what it meant for

her as a parent.
eI ITNETHRVERS, RUFISP>TNA—2THATT. [SASALSA, 5
A? 5T, advocate, filf=>(F] 2 TR-FIHE. TR, AMNTILERAHALL, Th
FATH] 2TRB2ZITE, CORAPZEFATVNCIET, H. BHIFEL TS S5
RTE %, (What | thought was great and really worked was that at the beginning, | was reading
through everything like, okay, okay, okay, hmm? Wait, advocate, what is that again? If someone were
to ask me what an advocate is, I don't know that I'd be able to explain it clearly. But if you keep on

reading, it makes a lot more sense in the end with how it connected to different issues and finding
resolutions to them [with schools].)

In contrast to her response to the manga, Kazumi’s take on the text only version was
markedly different. She shared,

LEOIXNFREETTODh—oThHo2b0 5, BANESITA)AS>TERTHEIFTIH—>

THEL2THDIZ, FXFh., AWEEDONH S L %L, Just even seeing all that text

makes me want to scream. I mean, it’s already hard enough moving to the U.S. and everything feels so
overwhelming. But it’s that feeling like, there’s always more text, more words to read. You know?

It was clear for Kazumi that reading everything in a manga format worked better for her,
as her understanding of advocacy deepened after her experience with the graphic tool. It is
interesting to note that the term ‘advocacy’ and its cultural implications did not initially resonate
with Kazumi. However, through her experience with the manga, ‘advocacy’ became more than
just a word, as the larger connections between advocacy and special education became clearer
for her. In contrast, her experience with the text tool revealed a more (emotionally) complex
situation, where Kazumi found it harder to focus on the facts.

Case profile of 1zumi

Of the eight parents, Izumi had lived in the U.S. the longest, where she had first moved in
order to pursue undergraduate education in the U.S. and eventually stayed on after meeting and
getting married to her white American husband. They had been married a while before their son,

Yukio was born. He was now 12 years old and Izumi had been in the U.S. for 30 years at this
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point. Izumi described how Yukio grew up in a slightly less traditional household, where his
father was the main caregiver and Izumi went to work at an office every day. However, she still
had a very close relationship with Yukio where she described most times, their dynamic was
more like that of siblings than mother and son. When asked how she knew this, she shared,
*A(:'j:1ﬂ‘t¢:t)§ié &IEL‘E.\O-C 60 —Gs *A(:(i__o)ﬁﬁ—elis :t:J 5 N : 5 N 15.[-(% 5 o)o bb‘\i
FLEAD?IVE2HHLTANEEASERSTESI &L D%, A, b, HD.
B%. BRORFHEEIERH>TEHAZL, THERIAFPLEYHLMS, HLo(1EY.,
She HD., BLWTE, REBIZBRSER5HB wHiLVA D5, (He thinks he can say whatever
he wants when he’s with me. When he’s with me, it’s like, how do you say it, he just acts in whatever
way he wants? It’s almost like he thinks that he can get away with anything because I'm his mom.

Yeah. Like he can show me who he really is, his true self. Because you know, his dad can be pretty
scary, yeah. | mean, his dad is also very kind but if you make him mad, he is really scary.)

Izumi described Yukio as an outgoing and energetic boy, who was generally social and
liked to be around people. She was open with others about Yukio’s ADHD diagnosis, as she said
that she did not feel the need to hide his disability or be ashamed of it

Az, ECTIEVWET, DA, EoTRLTTEEMLWTE, BT ETHALL,

ELSH FREREELELBHLEVL-FABANE > EN>TWVS & A—TUITLTES

WS TELRBHIMD. HBEEZS WSS IITHLL TLFZEWVWATLNE, (Sure, I'm open

[about his disability] no matter where | am. Yes. Because hiding it would be...a little weird. And it’s

also not something that needs to be hidden. I don’t feel that it’s a shameful thing and when I really

think about it, it’s almost like I'm being open and up front about it, so I would hope that the person
I'm talking to would also be open with me in return.)

This proved to be a good strategy for 1zumi, especially when searching for and enrolling

Yukio in different programs such as summer camp or summer school. However, before he
received his diagnosis, there had been ongoing issues with Yukio, especially at the local
(Japanese) preschool program he was attending. Izumi shared that in her experience, she ran into
more obstacles when within the Japanese (immigrant) community than when dealing with
(American) schools and teachers. 1zumi described how even though Yukio had not been
diagnosed at the time he was attending the preschool, she knew that he was a little delayed
developmentally. However, as his disability support needs became more apparent through

ongoing escalating behaviors, the school informed Izumi without any advance notice that Yukio
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could not continue to attend. Although there had been some discussion around supporting his
needs prior to his expulsion, there had been no follow through with the original support plan and

Izumi was forced to consider other options for Yukio.

In fact, Izumi shared that it was mostly within Japanese community spaces in the U.S.
such as the preschool, that she faced more experiences of the (Japanese) cultural stigma of
disability. Izumi stated that they did not face these kinds of issues after he started elementary
school and later on in middle school, as she reflected on her thoughts between the cultural norms
of Japan and the U.S.. She felt that the (social) standards that people in the U.S. followed were

more flexible in the U.S. than in Japan.

ML HoT-5H52 5. ST Tsue SN, P XYFLL EMGEEF L HI AR,
T. TITXHAZEAFESIFE. o, UL TNE>TLSDIE, KEIFZ S5 Loy,
F. BAURTH, THLEREL&ID%EL, THAXRST, XAZESELEIZTTZIVY Y
ARMIFEEONDED, TD, TIKHFDOEZIANHLHTLLI ?HFITShGLEDL,
MED, FNEB &2 EEZLBNEWVNTRNTT K13, T, AHIZTHES . (Iguessif
something [bad] were to happen, it’s always possible that [schools] could get sued, so they know they
need to deal with whatever is going on. And I really think that it’s true that the more you complain

and let them know what's going on, the more likely that they will do something about it. But in Japan,

if you complain, you can be on a kind of blacklist, clearly the opposite extreme. Like you get ignored.
That part, | think, should change, really.)

Thus, although the preschool was established in Washington state, the school still very

much followed the strict cultural norms and standards of Japan.

BARIFZESLTH, 25, BRADEEST, 5. AALGHMNRILZEEZTET, A=V,
CobEFGAN, FIZSo256APR-TTH, CobIEERGVPER->TEM L, AIIZEC
FTHEWG, E50V53D3HEHERIE, £D. AALGHRIL. ENCHLDLAR)ILIZA
DTHGEELWTRENED, TOoBDEERE, EAL., TH. AFBFELBEL, B, f{[I--
FALGEMN LW E2ASTWLS, 50 S5BELHLHEESIM 5, (InJapan, with
Japanese teachers, they really try to make sure that everyone is able to do the same things in the same
way. Over here in the U.S., even if someone does one thing, [teachers] won’t worry too much about
what others are doing. It’s not as extreme. I really believe that’s what might be going on. That
everyone is treated as the same and how they all have to keep up at the same level for that [in Japan].
But the teachers here, well you know, everyone is different here, so it’s almost as if, as long as no one
gets hurt, they act like everything will be fine.)

Izumi’s experience with (American) schools and community-based programs were very

different, where because she found people’s attitudes to be more relaxed compared to Japanese
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perspectives, it was easier to communicate in general in English. 1zumi described different
experiences with Yukio’s summer school and summer camp programs, where she was able to
establish good rapport with his educators ahead of time by asking questions and letting them
know about his disability support needs. In fact, Izumi became very proactive about asking
questions about the staff involved or what their daily schedule would look like and generally had
the impression that the staff involved were well-prepared and were ready to accommodate
changes where necessary. This was in direct contrast to the experience with the Japanese
preschool, where there appeared to be very little transparency between the teachers and Izumi. In
the end, Izumi’s efforts to advocate for Yukio within a Japanese community setting were not
successful. Of all the different programs that Izumi had enrolled Yukio in, none of them had ever
told Izumi that Yukio had to leave the program due to his disability.
Response to intervention tool
Izumi was provided with the comic first. She first responded by saying that the content
and information would be especially helpful to parents who were just starting out in American
special education. But to Izumi, the language of the narrative was a little challenging for her at
times, especially due to its more serious tone. She took a slightly more critical stance on the
manga, as she reflected on what worked and did not work for her in terms of how information
was presented.
DA ENBIHET VWV ERNET &, COBEMNMTT I, F—H., 5051
HDBBHO>T, H. COBAEG, =12, Po YL &> EH LWL, T IN—FHLL
AWEEBSATT L, BLLWEENASTLDE. ES5LTH P EYBb&oE BIT
MRFEFLZTOVFEL] TS ZEICELONE ST, €N DBEDZDEA. /87
— MoV EDONE R SIDLESFZLELE, 2 TWLSDIEHY FF . (Yes, So | think that
this is really great... This part where there were all these[parent] concerns and you could see what
was happening with them. And that it was obviously kind of challenging. And that’s the part that I
thought was the most difficult too. When you see all these difficult terms, it’s almost like a distraction
for my eyes. | feel pressured, almost like “I really have to read this part.” And manga has so much

potential. It feels like we 're not tapping into the true power of the manga, which feels almost like a
lost opportunity.)
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Although Izumi did point out much of what worked for her in the manga, she was also
quick to point out how the format had the potential to go much deeper in terms of engaging
Japanese parents. For Izumi, the language of the narrative became distracting, which left her
feeling as though she had to choose between focusing on following the written text of the manga
over the illustrations. Thus, her experience of reading the manga did not feel as complete. She
repeatedly shared how she felt that it was a “missed opportunity,” as she perceived the true
power of manga as being something that was emotionally easier to relate to through it’s
combination of visuals with words. Thus, when asked what stood out the most to her in the
manga, lzumi replied that she really liked how advocacy was defined and broken down into
smaller bits of information that were much easier to absorb. Unlike the sections pertaining to
IDEA and procedural safeguards, she felt that the visuals and language used in the advocacy
section was extremely accessible to parents. To Izumi, that example reflected the true power of
manga as a learning medium.

When presented with the text version, Izumi echoed a lot of her previous comments by
saying that the serious tone and language of the narrative were still difficult to follow. However,
unlike the manga, the text tool left a different impression on Izumi, where she felt that having
everything in text was not as effective as having visuals.

EINZLBEVNLE S &, P2 YES LTEMFEA-WIIHE 2B 05, MREL D,

HARTvIHBEWZHEoBb oS5, TNIEP2EY. 20, oMW <EBETY->TSH

LZEINDEIAHIE, B BEARCIKETRLIEZADNBIZAGTALLLRULDLGERVET, &

2K E =W WE A, (Soifyou look at everything when it’s written out like that, it feels so

much more like a novel. Novel or maybe more like a guidebook. And you know, if you're going to have

a manga version, it seems like it would be much better to show visuals instead, since that would stay
in your head much longer. If not, it’s just a waste.)

As lzumi compared the two tools, she indicated a stronger preference for the manga.

However, it was not that straightforward in terms of why she chose the manga instead of the text



ROLE OF COMICS IN JAPANESE PARENT ADVOCACY 48

version. lzumi gave a lot of suggestions in terms of what she thought would be a more positive
and beneficial resource, as far as taking advantage of the arts-based format. She shared how she
thought the narrative should be restructured to focus more on the unique and specific experiences
of the scenario parents, in order to help the reader make stronger connections between their own
challenges with schools and IDEA/parent rights. Thus, although Izumi preferred the manga
format, it appeared as though her experience of the manga was more about the potential it held
over text as a powerful learning tool, as opposed to how the tool “changed her worldview.”
Case profile of Junko

Junko was another Japanese parent who had lived in the U.S. for over 20 years after
initially moving for her college education. She currently lived with her white American husband
and their two children in a suburban neighborhood where her older son, Hitomu had been
diagnosed with autism at the age of four. He was now 12-years old. Throughout her interview,
Junko described herself as a goal-oriented individual, who did her best to learn about autism and
special education support after Hitomu was diagnosed. However, that was not always the case
where Junko shared how she had very little knowledge at the beginning and felt that it would be
better to simply not talk about Hitomu’s disability. It was her husband who encouraged her to be
a “more critical thinker” around how she felt about the disability stigma and to be more proactive
about advocating for Hitomu. As a result, Junko slowly began to attend public lectures by autism
experts to learn more, as well as through parent training workshops offered by the school district
and various community-based parent advocacy organizations.

£3%5. FHKT., £5, LET, £2%3% 5, A, EChi, TH, BZEAVA

FEBSATY, BATEIWVISASITE>FzoTWWS &KUY, woFYEH, 25, LY

Fr—IfTofzYeh. T2 avTIfTofzY ehRAICHE>-BREEHE >TWS

HzbDEEZEWNY ED. T5, ANBLALGEILEEZLTVSHIC. ERTNTEN -1z

BS5ATTIFTE, (Yes. Realistically speaking, | was worried. Yes | was. | went everywhere just to
see what I could learn. It wasn't so much that | figured things out on my own but more that, | went to
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different lectures and workshops and also listened to the experiences of adults with autism. And as |
was doing all of this, that’s probably when everything began to click together.)

After many years of participating in various parent training community groups, Junko
was eventually connected to the local Special Education Advisory Council (SEAC), where she
became an active member. Thus, over time, Junko’s involvement at the school district level
helped her to see and understand special education on a larger, systemic level than most other
(Japanese) parents. Although it was clear that Junko actively participated in various parent
support networks and did her best to not only advocate for her son, but also for all parents whose
children were receiving special education services, she also stated that she was not naturally a
very open person, especially around disability issues

WDEZLTWLAD, ESLTEZLTLED, ITEK2TEDLSTLKBHATTIFE, ECFE

TA—TUICEEEIMN>TVIDIE, FHA—TUIETILEEHDHL. THITHVEHLH

BEEDD, EH, oA —To, £H. FRELTH—TUICLE>TLDALvELIDE

BSATTIFTE, HEMICIEA—T Lo &R S5, [laughs]. (When I talk about [disability

issues] or why I'm talking about them depends so much on what’s going on. You know, when it comes

to how openly I can talk about it. There are times when I'm much more open about it and then there

are times when I'm not but I'm open to it. Well, sometimes I think that me being open about it is also a
means to an end. Personality-wise, | would not say that I am the most open person. [laughs]).

Because Junko had lived in Japan until her early adult years, her initial (cultural) frame of
reference around disability was very Japanese. One of her biggest concerns for her was around
other (Japanese) people’s “misinformed” negative perceptions of autism and other disabilities.
For example, Junko shared that even though she had been in the U.S. for a long time, she still
worried about how she talked about disabilities to other Japanese parents, as she did not want to
accidentally offend anyone. However, she also recognized the power and impact of being open
about Hitomu’s disability, especially in English. In fact, being open about Hitomu was a strategy
she had adopted over time, as she recalled how emotionally challenging it had been for her when

Hitomu was still little
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BIZIFRMNED, ToThi, FIZEREICRS. £D, RELFEETHHIC. TD. A%
L. EDBH. EDOBERT. D, VELDILEZFEZTI>N>TLIDETILKER D, /b
SR FEER, EEAM AL, T, HD. AALGKRE. FEAEAALGTFHL
BAEITE, TH. EoTH, [Fb. CTICTFATEHENLARETHFYESRLNL, 7 A
DANEDLLZ SO EH>TROASM S, [laughs] FAUY DA TH—T T TS,
[laughs] (So let’s say we went back to Japan and I were to meet up with some friends and chat with
them, umm, | would probably spend a lot of time thinking about at what point in the conversation
should I bring up stuff about Hitomu? When he was still little, it was really hard for me to talk about
him to them. And my friends over here, most of them have kids too. But when | meet up with them, well,
you know, we re living over here now so I don’t speak in Japanese and I don’t know what it is about
Americans. (laughs) They are way too open. (laughs).)

When asked to share about her experiences working with Hitomu’s IEP team, her
response was not the most positive, as she stated that she perceived his school district to be
overly optimistic and was constantly underestimating how to implement his IEP goals. She
described an experience in the past where she had worked with Hitomu’s IEP team to determine
how to set up his supports through the aid of a paraeducator. She described her extensive
knowledge of special education through this example, as she described how everything looked
“great on paper.” However, when it came time for implementation, there was very little
accountability and follow through. In fact, she found out later on that the school had not been
transparent about how there were no available paraeducators to support Hitomu, even though the
IEP team had all signed off their agreement on it. Thus, when it came time for Hitomu to start
the new school year, there were no paraeducators that were available to support his IEP needs
and goals. Although the school eventually found a temporary substitute paraeducator for Hitomu,
data was not collected and tracked consistently, due to the lack of structure and clarity around
roles. Thus, when it came time for the IEP team to reconvene to discuss Hitomu’s progress, there
were a lot of issues that needed to be properly addressed before they could move forward again.

Experiences such as these made Junko feel very uneasy as she felt strongly that the larger

issue was not about Hitomu and his disability; Rather, she stated that the school district was the
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“one with a disability” and that the problems around inconsistency and unaccountability was not

directly about her child. In addition, Junko also shared
WO, T NTZE0RE5TLBRDPHAFYLVERS, FAd— 255, B5DIE.
EZETLTEH, 2D, HUODIHIZ, HD. dueprocess fZEh., FERENLZTDHREEN
RAGEEZHEZLAGVRYIE, ECETIT>TIEDLLAEL, £5F5%F 5, T,
district BRIZH. T£5 YR ESICHTERLMRL TTELGLD LD SRERIC due
process EMTHLTED2F=b, LA LELARLEXME] 2T, F5005, F50L0W5%
ZANHL, Z50LS5EZAMHLY, (Sothe thing is that | really don't have much confidence in
[schools] that we’ll actually get a paraeducator. I, hmm, I think that no matter how much we try to
advocate as parents, because they underestimate the situation and even with due process, as long as
the parents don’t have the _funds to take legal action, nothing will ever change. Yes yes yes. And when
the school district itself realizes that there is nothing more they can do to change the situation, it’s

almost as if they believe that everything will be okay if the parents end up filing due process. That kind
of thinking is just too overly simplistic. They don’t take things seriously enough.)

Junko’s comments revealed a very different perspective on special education services and
support from the other Japanese parents who were interviewed, where she could clearly see the
“cracks” within the system. Unlike other parents, Junko understood that the focal issue was not
about her child’s need for support due to his disability, but that they were not always operating
within a fair system that benefited students and families. In fact, Junko’s more critical comments
towards special education also provided some insight into how “advocacy” was not always so
straightforward nor simple, whether it aligned with one’s (cultural) common sense.

Response to intervention tool

Junko began reading the text version first. She read each page slowly and carefully,
taking the time she needed to process what she was reading. She began her response by saying
that the tool itself was not too long or too short in length. She found the information to be useful.
However, she also felt that whether a Japanese parent would know what to do in terms of next
steps was questionable

([FLYo Helpful FEXBWET, TE, ThZERT TEKLPE5, ERICTINGPSES]

2TBRADIMESIMHE., TOREEDAD—ready E? EZF Tready MZ&LBhEH LNA

W, BIZ, BEEDZD, Y R—FrEH#LTLNDA?H, BMEBELFERS, ThiElTEE, T
1T, 25HAT., T&L]l 2 TE-TERICTZEBAIIDHZLWDBLALGWERS,



ROLE OF COMICS IN JAPANESE PARENT ADVOCACY 52

(Yes. I thought it was helpful. But I'm not sure that a parent would say, “All right then. Let’s start
[advocating] from this point here” after reading this. It might depend more on how “ready” that
parent felt overall? And to what extent they felt ready too. And also, whether there would be someone
to support them in their advocacy as well. If they were to read just this [tool], I think that in reality,
not a lot of people would feel ready to take action.)

But from her personal perspective, Junko found that the information on IDEA and
procedural safeguards to be very informative, as she admitted that she still had a lot to learn on
these specific topics. She commented that she liked the scenarios, as well as the learning about
the “basics of parent advocacy”, as it helped her to think about these details in Japanese more
clearly. As she reflected on the scenario examples, Junko also shared her own personal
experiences that were connected to what the scenario parents were going through. For example,
she read through the third scenario example of a Japanese mother discussing her ongoing
challenges with finding a good interpreter for IEP meetings. Although Junko was able to
communicate fairly well in English, she shared that she requested an interpreter anyway, as this
was the first IEP meeting at that specific school. The interpreter did her job relaying what the
IEP team said but Junko was not reassured by what the IEP team was promising for Hitomu. It
was after Junko expressed (in Japanese) to the interpreter about her doubt and negative
experiences with schools in previous years that the interpreter implicitly understood why Junko
seemed so wary of what the IEP team was telling her, despite their seemingly positive intentions.
As a result, the interpreter took the initiative to advocate for Junko and to clarify Junko’s
position on the matter. Junko shared that because of the interpreter’s advocacy actions, the IEP
team became a lot more understanding of where she was coming from, which led to a much more
meaningful and satisfying IEP team meeting overall.

In response to the manga, Junko stated that she liked this format as well, since reading
through the content was much easier than with the text. However, she also stated that if she had

to choose between the text and manga versions of the same tool, she would want both. For Junko,
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having two different versions would fulfill different needs for her; where in times of desperation,
she felt that having the text version would be more helpful, as she could focus on the details
more clearly than in the manga. She shared that the text version felt more “neutral” and thus,
helped her to take action more objectively; the manga was filled with a lot more emotions and
thus felt more supportive to what she was going through. Junko stated that because she was
already familiar with most of the information in the tools, the most appropriate tool for her
would depend more on the situation at hand.
Case profile of Chiaki

Chiaki had been in the U.S. with her family (her husband and three sons) for around three
years, where her middle son, Kenji had been receiving special education services in Japan for
over 10 years prior to their move to the U.S.. Kenji was now 15 years old, where Chiaki shared
her observations that he seemed to have adjusted fairly well to the U.S.:

Z531HATY, AAD adjustment, LANFADRB =&Y ELEFL VW2 THALBELD

BOoTWHIRUMNLETR, BANEELINLLVAEYIZH, BANMKAIZAY #RIZL

BLOHN, BYNBLL O, FBIZE>TELT, (Yes, so the fact is, with Kenji’s

adjustment, | feel that he has really adjusted much better than I thought he would. Even though he

doesn 't understand much English, and maybe he’s just not bothered by the people around him or the
people around him are really kind to him but it’s like he just goes on with everything with no issues at

all.)

However, Kenji was not performing well academically nor making adequate progress
with his IEP goals, especially on his (English) language and communication skills. Despite his
parents’ efforts to advocate at his IEP meetings to focus on implementing more supports for him,
Chiaki stated that his teachers and IEP team were not very responsive to their requests, as they
perceived his limited English skills to be the primary reason behind his lack of progress.

Because Chiaki and her family had been in the U.S. for the shortest amount of time
amongst the eight families in this comparative case study, Chiaki also expressed that she had had

a hard time adjusting to the U.S. at the beginning, where she rarely left her home for fear that she
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would have to converse in English with strangers. However, over time, Chiaki was able to feel
more confident in her spoken English skills; she also found her sense of belonging through
volunteering at a local (Japanese) library run by Japanese community members and through
joining Himawari-kai, the Japanese parent support group for families of children with disabilities.
Having had years of experience in Japan around Kenji receiving special education
services, Chiaki shared the different types of support that he had received and what the process
was like for them before and after moving to the U.S. Chiaki realized during the interview that
Kenji’s school in the U.S. had never taken the time to explain what special education services
entailed for him and that although she had received documents from schools such as prior written
notices and procedural safeguards, there was very little support beyond receiving documents in
English. When asked about “advocacy” and what it meant to her, Chiaki responded that she had
never heard of it. Most of the knowledge she had acquired around special education had been
through other parents at Himawari-kai meetings. She mentioned that she had heard of a law in
the U.S. on special education but did not know what it was about. For Chiaki, her biggest
concern was the lack of information and accessible resources, especially since Kenji was almost
an adult and getting closer to graduation age.
Response to intervention tool
Chiaki was provided with the text tool first. Upon reading it, her first response was a slightly
apologetic one. She shared,
I, BHYFEL, —I5. THALBEL, BRLALFEHTED - - GALLGI MY FEL
T=. Advocate, advocate 73, (Yes, I'm done now. Moreorless. I'm sorry. Not sure how much I really
got...but I think I got it moreorless.)

She then shared what her understanding of advocacy was from her reading the tool. She

explained in her own words and described the concept quite accurately. She added that the way
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the information was structured with a narrative flow made it easier for her to understand the
content much better.
I, INETHRATLEZSADALLDDL, COFRNEEPAE, 25, T50L5,
TESATYTN. ERfloTL S5, ERFINGH>THH T, HH. £, £ T
advocacy MH T 2DH ., RRICEHTL 2O0H-WEDOHRHFHMY E£F, (If | were to read
this section, only this part, then it might be harder to understand. But the flow, if you follow the flow

properly and what do you call these, these concrete examples and you look at these examples and it’s
like, ohhh | see, that's how that connects to advocacy. It makes sense if you follow it to the end.)

In addition, when asked what worked particularly well for her in the text, she responded
that being able to read the conversational style of one of the scenarios helped her to connect to
the example more deeply. Chiaki shared:

X, 7—A. COBBORIE. KFEXS>TLID., KEXIEPS XY SMYDPTINTT &

o AY. AD2TK %, 3K (This text. Hmmm. These ordinary conversations... Having these

interactions written out, they make it much easier to read and understand. It goes straight into my
brain.)

She also reflected that the language used was also a little challenging to process while
reading, as they were not generally used in daily conversation but were specialized terminologies.

As Chiaki was reflecting on her experience of the text tool, she also shared that perhaps
having visuals and charts within the tool might be helpful, such as what the structure of IEP
meetings should look like or what to expect in these meetings. Having more examples that would
essentially “pop out” at her (through visuals) would be easier to remember. Chiaki disclosed that
it was generally harder for her to focus and retain information through text, especially as a
“housewife who was not used to reading this type of material.”

| probed her with more questions to see what kinds of connections she was making
between the concept of advocacy and IDEA. Although Chiaki had shared her interpretation of
advocacy earlier in the interview, it became apparent that she still had a lot of questions around

advocacy and what it meant to be a good parent advocate for her son. She shared some
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frustrations she was facing at the time with trying to be a better support for Kenji in school and at

home.

TH, INBSFATTFE, ROFHEFIH S 5HT. EAEIETTONRREL LMD S
BOWATT LR, £, IMNEEE ST 52T, 25, be2EBANESTICEE
BOARKFLTE S THITEILEEFTCTEDATT (FE, REEIENTEATITHLTS
HBRLHHERIATTR. BRET, T, 8LV, RITEDLEL, EMASFERTHAILT
E0RMN BN, T, EAPEVTEEZALGWVTE, $oLFEVT, £ EEVTEATIEDS
AULLDD, LIFERDIEFARAIEE T, REL—F—TOL>2THLH2EFE53H80L0LD
M, ECETE®Dadvocacy ., Z5. PoBEEFLVTEHELDN >TSS DOHNELLY, (Sol
was thinking about this and the thing is, my child is 15 years old now and it’s really hard for me to
figure out how much | should be doing for him as his parent. When he was in elementary school, |
could at least say something as his parent and take care of anything that he mentioned to me but in
middle school, there was also the part about letting kids have some say in what they do. But in high
school, no, nothing. He says nothing to me. So I have no idea what’s even going on at school. And so
even if I don’t get a response, should I keep asking and asking to figure out if I should say or do
something or if I should just let him figure out school stuff on his own with the help of his teacher or
what. It’s really hard for me to figure out how much or to what extent I need to do this advocacy

thing.)

Although she did not directly respond to my questions on connections made around
advocacy and IDEA, the concerns she shared in her response indicated what she did understand
and her challenges around applying advocacy practices in real life. For example, Chiaki felt that
she was not making much progress at home with Kenji in terms of understanding how to help
him become a stronger (self) advocate, as she wanted to respect his growing need for space and
to make his own decisions. At school, Kenji had recently received a new diagnosis of autism,
which complicated the IEP process further for Chiaki and her husband as they did their best to
keep up with the new recommendations that the IEP team was making.

Because Chiaki had already mentioned earlier in the interview (before reading the text)
that having visuals might be helpful for her to understand the context and details better, 1 was
curious to see how she would respond to the manga version. Her immediate response when |
gave her the manga was excitement, which was evident in her enthusiastic comments when she

said,
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HH. $L, H—. T\ BLHOEEBEITY, L RELLL, £5RTAHS
(TTHELLHEYET, (Wow, this is great. Ahhh, cool. Looks so fun. Really great. Just looking at
this makes me feel excited.)

As Chiaki read through the manga, she shared that it was so much easier for her to
process the information in this format. She shared further,

S—Ao FAITH>HDESAERBICR Y TAVET, £D. Lo YRS, 1 A—D LK
AoECE BB S5VSETHT, T3, BATESIATEIMN. 25, ATTLL S,
BATHADARENT EBBIZA>TEET . (Hmm, | think that this [manga] version definitely
makes a lot more sense. It’s, I think because of those visuals. When the images are there and you 're
reading it, it’s like ohhh, how do I say it, with things like this, well, why is that the case? I guess I'm
not really sure why but they really stay stuck in my head more.)

Chiaki then compared the same pages of the comic and text next to each other and stated
that she strongly preferred the manga, as it helped her to feel more emotionally at ease with
learning new concepts. When asked to elaborate further, Chiaki said that despite the content
being the same for both tools, the biggest difference for her was that having a comic and being
able to see the facial expressions of the different (parent) characters made her feel less isolated,
She felt like she was a part of a “larger” community of parents who were dealing with similar

issues

FLe —#TT &R, T, ADENASTEHE, PoEYMDABLIKATEHALZS>TLS
DHEFMNEDE. BEHIZ. ABB2ALEEZTSH. BAEFLOLL. HOAN L LA L
EZATHO2TLODASHHRTELINLTI MM, I T HE, —ALwLl-, —AL
PIRWELALFET, 32T THELTARDEIIGRELALET ., FAEChERD L.
5. BAaNEIIC, HIZANDATTR, TOBEDHRIC, AL —AL+LQ{THA
BERELTAEDILRIZE ST LGANEZLTEHEIICHIZAS, HATHAL L
T, BIZGE->THEICZAS- Mo - -BEBEASALOTVALLLGELMNGEERWET, (Yes, sothe
content is the same, right? When you can see people’s faces like that and you can feel that there are
other people with the same worries thinking the same things, it’s easier to understand more
objectively that there are other people who are going something similar and | can really relate to that.
If you think about it. It’s not just me. I don’t feel so alone anymore. I have that same feeling I get when
I'm part of a community. When I see this community, I realize that | am a part of that too. Inside that
manga world. So it feels more like I'm talking to everyone and it’s almost like I can hear what they 're
saying. I'm not reading their words anymore, I can “hear” what they are saying. So, perhaps it’s just
to easier to understand what’s going on there.)

In fact, she felt that she could easily insert herself into the scenario narrative and imagine

herself “interacting and communicating” with these manga parents, as it was almost like she
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could “hear” what they were saying instead of “reading” what they were saying. For Chiaki, she
was impacted the most by the faces and facial expressions within the manga, where she felt she
would remember details about advocacy much better through relating to what the manga parents
were experiencing in the scenarios. She reflected on her own observations as she shared,
She £ITTHR. CHEYRNYPTINTI R, AITESS, ATESS, ENHLIND
N, RKEWDS, FEMNT - - - HHEZ580WTT, #Ext, SA, AELTTH, A
DIE ST, (Yes, | guess it would be easier to understand that way [with faces]. | wonder why. |

really wonder why. Is it because there are faces? Because everything is so visible, maybe....but
definitely better to have them, yes. So interesting isn’t it, how human psychology works.)

Interestingly, after reading the comic, Chiaki stated towards the end of her interview that
having only visuals and charts (i.e. without faces and people) might not be the most helpful for
her in terms of retaining information. However, visuals and charts would still be more effective
than text alone. For Chiaki, there was something about being able to see and relate to the
emotional expressions of other parents that made her learning experience much more positive
and meaningful.

Case profile of Manami

Manami and her family of her husband and three sons had been through a lot in a short
span of time. They had moved to the U.S. twice, where they had two different sets of experiences
navigating U.S. special education, as well as some time navigating the school system in Japan.
Their move to the U.S. had been due to Manami’s husband’s job, where they were expected to
live in the U.S. on a temporary work visa. This was not uncommon for many Japanese immigrant
families, where many families typically returned to Japan after the company contract was
completed. The first time Manami’s family moved to the U.S., they lived in Washington state for
three years and Manami’s third son had not been born yet. Her oldest son, Daisuke had received
a diagnosis of autism in the U.S. during this period, where he also received special education and

other disability support services. Both Manami and her husband began attending parent training
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workshops at Families First early on and gained some basic knowledge around special education.
However, they knew they would only be in the U.S. for three years and that they would
eventually return to Japan. So they did not invest as much time in understanding U.S. special
education very thoroughly.

Upon their first return back to Japan, Manami expressed her surprise at how everything
was set up so differently there compared to the U.S. It was as though her expectations had been
molded by her experiences and the knowledge she gained in the U.S. and it left her feeling
disoriented when everything would not go according to what she expected.

TAUATRADZZSIP-TEMERITT, Y R—FZ22(FTEOT, BRIZIE>THH#E

[ZT>T. EHRLEKIICTH. BREISYR—PEEINREDANLTENZITOEND

Mg, EBRST, HD. WRIC. BENE? >TLSDOM0HLHDT, £II29To12Y, A

L BEFER, MEMICT>TERIZ, SENERICEASDICAITTHEEZHAEICT-

fzYLtzmE, BREZ7AV ALY T IS LTVWT-HHBRIZREL-EEI

< ZE[E Y, (So Daisuke was first diagnosed in the U.S. and received support here as well. So when

we went back to Japan and | enrolled him in kindergarten, | thought that he might be able to get a

similar type of support or help from the teacher. There was an outpatient clinic at the hospital, which

we went to as well. And then there was the school board of education. We had to go to city council to
figure out his schooling and figure out what we had to do for Daisuke to go into elementary school

there. Japan is so different from the U.S. because everything is so much more ambiguous...so when we
first got back to Japan, it felt like we were going around in circles.)

After about a year of navigating through different systems and (cultural) standards in
Japan, the family found themselves back in the U.S. again due to Manami’s husband’s work
obligations. This time around Manami was having some ongoing issues with Daisuke’s IEP team
that she had not experienced before. When he was much younger, Manami felt that she could
rely on his teachers to make the right decisions, as they were generally on the same page about
his needs and goals. However, that was no longer the case. Manami was slightly confused about
some of Daisuke’s IEP goals but when she did her best to ask his teacher for more clarification
and concrete examples around how they planned to implement his activities, the teacher would

simply respond that “those were great questions” and never provided any clear answers.
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HHOSFYBNENEL I B &2 EFRVA U T+ A= 3 VIFHTIHRVALL, > TL
SOIE, A, FTVKLKELDIDT, AL -EBRIC. BREETALES> M. BT S
NEFFLGVWEEFLGOVALEGS>TLSDIEE S, AINhLEBTEL—oEho2E05, 2
TWS5NEFI TL<KRELFT ., (Something that | figured out is that unless you ask questions, you just
won'’t get very much information. I'll have to figure out different ways of asking questions, and that if
1 don't figure out how to do that well, I won’t be able to make any progress at all. Everything will just
stay at surface level and go nowhere.)

Manami was, in her words, not a confident English speaker at all and relied mainly on her
husband to communicate their concerns in IEP meetings. She had attended IEP meetings by
herself as well and in those cases, always requested an interpreter. She mentioned that she did
not know what advocacy was and that she did not know much about IDEA or parent rights. Most
of her concerns and questions around special education were not having enough knowledge

beyond the basics. She shared:

o, fAINHELE LTRBALGERZEVTIL-TEH., FAHEREEFTOFHRICETIEDH T,
FROFELFEZLELELIDTHDE, ESLTHAD, R, BEHIEESI> . AN, A
KOoTHAFYIS, ARETHEILHBEZL TR, —AMIZRITEHEFEIELDT,

o, MIMrEEBHYFIN?] 2>TEOLNTE., THICHEWTT] o TE2BPLOATY
1, T, TH, ERMIZANY EFTCRVDM GV ENZLD S, RITKEST., THH, £
SEAXBNERAFIEEN of=Z) EAVS TENENGHTETH, TDIHT., D5
T MIMBEREBELGWVWTYIHN?] 2 TEONTH, BT < HIZHNTT] 2 TE2H®D
ATT, AMZESWS, Fh, BODTBWEZAERERS AT E, (Yes, the thing is that
even if | were to get a lot of information to build my knowledge on what to do, the reality is that if |

knew I had to talk to a teacher about something, it’s almost as if every time, I have no idea what to say.
1 feel that in Japan, we re not really educated in that way where we debate and discuss matters. It’s
mostly a one-sided process in schools so even if they ask me if | have any questions, | would just end
up telling them that I didn’t have any. But it’s also that a lot of times, it’s hard for me to come up with
something concrete in that moment. After I get back home, it might occur to me that “Oh I should
have asked about so and so.”” But in the moment, if a teacher asks if | have anything to share, | end up
telling them that no, I don’t. I guess that part, that part of myself is my own weakness.)

Manami described how her experiences with building her knowledge and putting them to
practice in real life were at times disconnected. This made having smooth communication with
schools much more challenging, where on top of understanding the cross-cultural differences in
expectations in parent-teacher dynamics in the U.S., parents were also expected to be prepared
with questions or comments. Thus, these subtle differences in cultural norms made the process

for parents like Manami more complicated.
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Response to intervention tool

Manami read the manga first. Her first response after reading it was that the scenarios
resonated very strongly with her. She expressed that she could relate to how the parents were
feeling very well. When asked about what else stood out to her in the manga, Manami replied
that everything was easy to understand and that she would likely be able to finish reading the
manga if the information was presented in that way. However, she also expressed a desire for
more examples like in the scenarios. She shared,

COBIZIE-BARBLGH >TSS DA, $5<K ThHh, 45ELEL] oTRSIATY &1,
BIZIECDHINELS T, CTETERAERL-FIRAEISVWSIEEET. 2 TELF:
5. RN CDFLH LA THH, GAFEZI NI EMN] 2 THEAATI R, 2
5505, falh, BAK., BIZIE. HIHT I SAMNEZEVLWE-STRES, 20,
FHRIZCE ST, B ThH. FARTHEDHELITLEEBANZEA > TS BEEERICES
LE=CE@FGWThéE, THEISWSBZM-THEGANTEZAINT, H. CALEE
FIFTITIFIEDL ] ATV, ZOFH LS IXWEINTz 5 LW >TERWLE LTz, (Sofor
instance, these specific examples [scenarios] felt like this moment of clarity, like “Ohh that’s how it
works.” So if this example wasn’t here and [ was reading about so and so in that section, it would
definitely be so much clearer if the examples are there. So | feel that | would really learn a lot if there
were a lot of different examples that | can pull from. It would depend on the child, well, Daisuke has
never chewed on erasers or had any problems like that [referring to the first scenario example]. But if
I knew of examples like this, it would be very practical. I would think, “I just have to follow this
scenario example.” So, I really wish that there were a lot more examples that I could learn from.)

Manami explained further that with the help of these examples, she would be able to
better navigate different issues of her own. Even if her issues did not mirror the scenario
examples exactly, there would be a more structured way to think about resolving any issues
through them. She also shared that she really liked the drawings and that they were easy to
remember

FTIVEF, BT TKLWERS, @EZ55%, COMF5RXAbE COEVTHDH LD,
fAlfZAs5%, $SKIYFLTHERSATT &N, SA5A, TH, THL5D(F, £0.,
BATWIEEEIMN AN TTKCALDTELT LY, EhoERELTIET LK, fAIEESS.,
ADTERT N, (The drawings are good. They look really good. I wonder what it is...I felt that
these drawings and what was written about them matched up really well. Yes. So the message or what
it’s trying to say is really easy to understand. The information is really accessible.)
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When presented with the text version, Manami felt that the comic would still be easier to
read. However, she stated that she didn't mind the text version as she enjoyed reading books in
general. She suggested that because the drawings were very impactful on their own, it would be
nice to add a few drawings at the end of the text tool.

fetz. A AR HOFZABRTHYRT DD, SSVNIMNA—D2M A=V FRAMEE

IMH, COVNIDEHEET I, AZH5%4, REICTOIVIAFRAMASTDE,

faImng Z<, LW WWEEBWET, A, FZIFE. TH5VLSERMG, S5HAEF. S

—AhE. TOLSHIED. &, [TIFRIZEEIZA SR FEFIFDIRBELGELE, (The thing is

because everything is so much easier to understand with having those illustrations, Or images? These

illustrated images then. When you see these images there, | wonder what it is but if there were to be

some illustrated images at the end, 1 think that would be really great. Yes. But with these specific
examples, hmm, maybe it wouldn’t be necessary to have illustrations for the whole thing.)

Manami’s suggestion of including images with the text revealed how even if the tool was
not in a purely visual format such as manga, having images in general was beneficial and seen as
a powerful strategy, as they added a certain aesthetic quality that text alone did not have. Thus,
Manami felt that adding specific images would enhance her experience of reading mostly text.
Case profile of Natsumi

Natsumi and her family had moved to the U.S. six years ago due to her husband’s job at a
global tech company. Her oldest son, Shun had been diagnosed with autism back in Japan ten
years prior when he was just four years old. Natsumi described the different types of challenges
she had faced in Japan to get an evaluation for Shun. Although Natsumi was finally able to get
an appointment at a well-renowned university hospital, she was informed by the doctor that it
was “probably autism” but there was nothing that the doctor could do or recommend at that point.
Natsumi enrolled Shun into a local daycare after the unsuccessful attempt to get him evaluated,
where although he was well-behaved and followed instructions for the most part, his teachers

noticed how different Shun was compared to the other children. They recommended to Natsumi
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that he be evaluated as well. After waiting for about six months, Shun was finally evaluated and
received a diagnosis of autism.

Shun was around seven years old when his family had to relocate to the U.S. Natsumi
stated that everything had been very confusing for her during that time when they first moved to
the U.S. and were settling down. It was not as much a matter of understanding and
communicating in English but more so being unfamiliar with specialized terminologies,
acronyms and jargon.

HERFEMN AITEI M. LIIXFENAXFD. HD., R, 7T 7Ry FORLIE-OHA

W lELHEHIFLeLnTTh, HBNEELHL534 52 LET L, ERRTHZS

BAEITE, HD. HND, T, £33, 32AEVNTHIN DDA, T, EEHN

FEOLENC LT, 35 INMDBALGOILLADLHENSTESANLRE—FT,

EMBZESVSIHFTOS>TEHDT, BLERSTULSDIFFBIRZM>TVT, TATHEN

DO TWEIZATEIRTEDATY T E, KEBFIZT A Y DILERBEAZ NS - TE,

BIRENZ LMD LNGWNTE, BRMICENDZEROINSLEEET>ERLFE LA,

Shoe THIZEFECPO>TLNEERNET &K, (Like acronyms, um, like the ones that are

three to four letters, um, that there are many shortened words written in alphabet letters, right.

Looking at that makes me irritated. Not only in the progress report. Ah, that...yeah, I don’t understand

what it even means. It’s not about whether you can read English or not, it literally makes no sense and

that’s where I started. And that has been the case for us. So making a good choice means you know
the available options, and you can make a decision if you understand each option. When we moved
to America, we heard there are many options here, but just because there are many options didn’t

change the fact we were still clueless about what to do. Yeah, but here (school district), they are doing
a good job overall.)

For Natsumi, understanding documents such as progress reports (and presumably IEP-
related materials) was not a matter of understanding the English language, especially when
specialized terminologies such as acronyms complicated her reading process. This made the
process of understanding special education even more challenging for Natsumi, as she did not
have a reliable method of building her knowledge. However, in Natsumi’s case, she felt fortunate
that her son was attending a good school district where he was getting the support he needed.

As far as learning about Shun’s disability, Natsumi described how she deepened her
knowledge about autism mainly through online blogs written by Japanese mothers of children

with autism. She related strongly to the different examples and “case studies” presented on these
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blogs and felt that the information was useful in a very practical way. Natsumi also disclosed in
her interview that she had a medical condition herself that made it easier for her to empathize
with Shun when he was faced with challenges of his own. Thus, she was always willing to do
things “differently” with Shun, to help him feel better about himself and learn to make his own
decisions

ZD. P2[EYaUITEST. THELICETETHREN ST LIF. HD. LYHRT.
BEARE, BICES>RBES>TWS, AIEGAYDORNIZFNTH-T, AYZRT. B
ANESTRENDDEZ—EBHEAT. >TLWS50FL T, £, EHATHOFTHR-TE
To TNECLLTET. £D. 595, FARA IHLEEEFESITSH?1 TThik &
FESFTEMN?] EWS3TE%E, T, TERFESILELDOA?] &, E5VS2EZE, &,
FYREDFTONDEIITHELT, £ED, AYRTISLTHHBLIEY Leia<{T, oTL
D2 ELPELLTAIZLWATEE, L. BAaNIS. ESLFLNT, ThERBATLHI L
T. DB, KBLHAFLZEVLSDOH, ZADP- Y S SBEBMICAICHLT, 25, 33a=
F—ar, TE=LELTWVL, P2 XVERICEEL. HO. RHMICE GBS0,
(So for Shun, what was the most impactful thing was that, in the past, he used to be very
“passive,” where he’ll follow along with others, observe surroundings and think really
hard of what he is expected to do. Back home, he had been learning what to do within the
group, whereas when coming here (the U.S.), it gradually shifted to being asked “what
would you want to do?” “what about this, what would you do?” and “what do YOU
want?” that became more of the emphasis. Unlike before, where he needed to observe
and act accordingly to people around him, it’s okay to do what he wants. Learning how

to express yourself is important, and how to be proactive about communicating and
appealing about yourself, I think, became a really important foundation for him.)

In this sense, Natsumi’s openness about Shun’s disability needs allowed him to
understand his own needs better. This openness extended to how Natsumi talked about autism to
her two younger children and their friends.

In terms of Natsumi’s experience working with schools and Shun’s IEP team, she
responded quite frankly that it was difficult for her to gauge whether the support that Shun was
receiving was good or not. Natsumi felt that without enough prior experiences in U.S. special
education, there was not much she could compare her more recent experiences to. However, she
also stated that she mainly had positive experiences with Shun’s schools and especially before

his transition to middle school. His elementary school teacher had advocated for Shun to attend
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an inclusive educational program in middle school, which ended up benefitting him
tremendously. In addition, Natsumi mentioned that she had worked with the same interpreter for
many years, which made her participation in IEP meetings much smoother overall. Although
there were mostly positive experiences, Natsumi also faced small obstacles along the way as
schools were not always transparent with how Shun’s services would be provided. However, in
this sense, Natsumi stated that she felt that they had been very lucky, as her overall experiences
had been fairly smooth.

Response to intervention tool

Natsumi read the text version first and described what worked well for her in terms of the
narrative and presentation of the tool. She described her experience, as she made a connection
between the scenarios in the tool and the “case studies” in the autism blogs that she used to read.

She stated,

HBD., T—RRAETAIZHES2TBHDAT, AHOYPTH--TT Lfa, TD. 5. EHEE
BETHAMBADT, T, TIMLERLS TS ETHZREHLTLNST, T, FhZE, &
URBEBROI=HICHERI vE U RERNTW ST, LoHEMIZES VI SSITHERL
T DNL>2TLIDIE, ENEFT VALY DPTMA>FERBVET, HD. £D. 3K
5. RADFRTRICTHNYDOTL. 2T, ©oEY, HD. ©o Y. HE. 50V H
ENFIH505, TOBMEDT v EU X 5T, Po[XYBERAN—FBRYOFTLEIDE S
2000EY, HD., " BLEFUOILEBERALEBRLT, 2o YPTLTEMNOIZE
B 5, (Um, because there were case studies, it was easy to understand. Like, how it started with
group discussion. And highlighting issues they had, and then taking out the essence you need to solve
the problem. So how would you resolve this legally, that was easy to understand. Um, like, it’s really
easy for those who are new to the topic. and yes, um, like, the issues highlighted here, was relatable
because it narrowed down what’s common issues for Japanese families. so, it was easy to understand

and good.)

Most of Natsumi’s response to the text tool centered around her experience of making
sense of the concept of advocacy. She reflected out loud on her understanding when she said,

HD., HD., BENHo1=Y, DLISBEHELST, £5U03ADEHD, 122175, BIL
D, HEAEDMERRAEN. E5053DDBHHATYIFEDL, TNITEVWERLGOAIG, &
W5, ZEZZED., BANBADEZERLENGVEF. FHOEDIZ, 2R L. EJ.
ERZTFE=-OI2, HD. HEXBLEAL, KITHICHEERSITEQBAT, £ BAT
EO2BLTYTITE, b, RREITAEVID, HD. BEAESLRRANFZABALRAL
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HIGEFRBVELITE, IR TI 5. SA. BEZLEFCES. BARETRAMNEENIL
WEBIMEVLSIDTHNIE, Po[EY CNBEEACSIEYERLDT, METEHEEEL
b, PolEYENDN—FE T4 v T DELS5BRIELET R, §5ATLT, (Like, for those
people, who have a disability or have dementia, there is civil law that assigns legal aid or guardian. |
wonder if that’s the closest word. Basically, if a son cannot advocate about things on his own, for that
child, he basically needs someone who can take over a negotiation to protect his rights. If you
presumably say it like that. then it’s like guardianship. Um, I thought that legal aid or guardians
would be the one. if you need to choose a good word that makes sense in Japanese, then those words
are about legal matters. So to find a word that corresponds to [advocacy], | think that fits well the
most, as I'm reading it.)

For Natsumi, her experience of the text tool focused mostly on processing what advocacy
meant to her as an abstract concept. However, after she began reading the manga version, she
stated that having visuals made everything a lot easier to understand, where having a multimodal
format allowed her to make stronger connections between the concept of advocacy and what it

would take to advocate as a parent.

Z5050ELF K, TAERWRELEERS, 2D, FA-LBENEEELDOT. D
MEETI R, BEOHBHELLLWVALEITE, 2505 advocate >TSS DDT=HDH
EELEDT, Lo, ES5VIAIITEZAZLLLDA, &5, EETERTEDREHRET,
Tyt REFBLLEY. TORYRALY, oTLWS TAEABNT I HANEDT, =
N TLRAIFRWNERBWVE LT, (Ithought [the manga] was really nice, | mean, the thing is we,
as parents are the party of concern, and these issues, even though I'm not the self-advocate with
disabilities, | would be the person who is going to advocate on behalf. Then, what should I think
about, in order to be able to get information and legally represent (my child). I could see the process
of simplifying and narrowing down the problem. so i think that was good for me.)

In addition, she stated that the narrative was much easier to follow through the manga,
especially when there were “case studies” or examples of specific parents and their experiences.
For Natsumi, it was harder to retain information when there were large chunks of text and having
the visuals helped her to stay on track with the narrative. She summed up her thoughts on her

experience with the manga when she shared,

FEEBEDIESHPSEY EDaTILHEON, HEAHAPTINT LK HEHoTLS00E5
AATRATI R, HE. BEITH, ER12&I5. HO., IZIE ] EMVSEZHD,
TH, T—RRETADN—yTHEIZE>TWC &L DL, HD. ERZNESLTERY
MBI, XESTESLTHESILRYET &M, EIFE, Thifé, CCREFEHES. £
25NTAERIE, B, TOIVSIKRETT—DTETHALEELST, BEZLIZESTS-
T. ZO5VSREL, 2 XY TS50 5D(F, F—RARE T a1E, BEITPY T TT K13,
(Manga still is more visual and easier to read. Even by chapter, like highlighting “this is
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the point!” But when case study is written out one after the other [in text], it's a little bit

hard to get the point across. Texts inevitably have those kinds of issues. But, in manga,

it’s clear that the part that needs to be summarized, can be done as a conversation, and
lead to the point, | get that kind of sense. | think these things, like a case study, manga is
much easier to do.)

Natsumi highlighted the benefits of having information in a manga format compared to
text through the excerpt above, by emphasizing how much easier it would be to provide a more
holistic picture of how all the details were connected. This was, according to Natsumi, in contrast
to information that was strictly in text. Thus, having a manga resource worked well for Natsumi
as she clearly stated her preference for the graphic format.

Case profile of Tomoko

H. IDEA END TSI PDTYD, H—RABEITMO>TEY, AT, EETH

FLEEFRWTLEWEWVWIENG-SA, TTLLVWGEERNET, HYDTLY,

(Oh, you mean that thing called IDEA? Uhh I've only heard the name before. What the law

states that must always be done, yes. I think it’s really great. I'm very grateful.)

Tomoko has been living in the U.S. for 16 years, where her first two years were in
graduate school in Pennsylvania state. She moved to Washington state soon after and has lived
there ever since. She is currently married to another Japanese immigrant and has a five year-old
daughter, Risa who was diagnosed with autism. Tomoko had heard of the term advocacy before
and described what it meant to her in her interview:

S—A, BIZIEERIFIBRO—FDT FART7—r o TELESALPBLTI D,

fAIT--ER?2EREWVNIN, YIIRA LTS, EUHAT. BOZS NS ECHME

FrEMAL., SOVIYR—INSIFELFTLDT, TNEI FAIL—LTHLTLE

SWLNED, (Hmm, I've heard how they say that parents are the number one advocate for

their children. Why...because we can assert ourselves? Or not assert but make requests. So

basically, it’s letting (the school) know what my daughter needs help with and the kinds of
supports she needs and asking for that in her classroom.)

However, Tomoko disclosed that she had never read the procedural safeguards document
from school nor was she aware that she had rights as a parent. She shared that her experiences

with Risa’s teachers were mainly positive; Nothing stood out to her that was negative and that
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she felt very grateful to her daughter’s teachers. She stated she had never experienced getting
denied services when advocating for Risa and that oftentimes, she was surprised by how much

Risa’s teachers went above and beyond to give Risa the support she needed.

BUOMREE<, BRERVWE L ERFGLT, BBFEL. H. PO XYBER? HD--
BFSADYR—MIBEHL2TH AL ELAEDLLELDT, DB, LW2EHYMAES T
TNETHEWGEELT, Y—EREFEINFLIELLVL, TLAZIFETPLTND
Az, HT=WERE LTI, (There is no bad impression. I haven't had any negative experiences. I
wonder if it’s because of their profession? I only meet those professionals who support children. So, I'm
like thanks, thank you all the time. I don’t think I was denied of services. In fact, I'm impressed how much
they do [for Risa].)

In fact, she found that she was typically on the “same page” as the teacher when it came

to understanding what was best for Risa, as seen in the following quote,

AE—F®D...AE—F. OT, Special Education DFEENN ML S B pADIT—)LF 5
LT. BELT. CAGRLTIIHFEESTIMNMBOTLSASIC, EFZRELONT. £
CH XK, H—FREVVWERNWET, #-VWERERLTEHDIATTITE, HE. 25, [
CR=DIZVBEWVSEIRD, BN ? LB -THILIE, ZRXELHN? >TSS
SIZB-TSHL, £DiBIE, (With speech, umm, the speech therapist, OT, and the special
education teacher, they will take the time to explain Risa’s goals, how they will be implemented...and
they ask me what | think about them after showing me the paperwork and from there, | say, yes. That

make sense. That’s usually how it goes. 1 feel that for the most part, we re on the same page about
everything. Like, if [ were to be like “huh?” about something, her teacher is usually thinking the same

thing.)

However, it occurred to Tomoko during the interview that she rarely asked questions
during IEP meetings, almost to imply that she trusted Risa’s teacher enough to follow her lead.
When asked to elaborate further on some reasons why she didn’t ask questions in the meeting,
Tomoko shared that it was not only that she didn’t feel she had enough knowledge to ask the
“right” questions but also that advocating for Risa was not so straightforward for her.

MELLZLDE, BANHAFYERLODD-LBELY LN, EBRLEBLVFTEVALY
BUODGE, AF-WE, [KENTI D, BANENEENH LN T FRTr— MIRBEFRE
BEOATYIHE, HAFY T FRT—FLBETH, AIN-THFEA, AFVERLORE
ETWDO3E-2TLES, THRREEHIFLETIHE, KALLBELLET ., ALV
ElIZGE26% 5, ENTRIZHE-D>T, TCETH, TTICHAIDEDLGA AL G
HEBSHLHD, IEE, (The fact that I don’t have enough knowledge and that feeling like |
shouldn’t ask too many questions or demand too much. Feeling too timid maybe. I mean I know that
I’'m supposed to advocate because my daughter has a disability but what if I advocate too much or like,
| always say it in apologetic ways. I get into this mode like “I'm sure it must be a lot of trouble but
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thank you so much.” And then I go back home and I'm like, was it really necessary to talk and present
myself that way. I'm serious.)

In fact, Tomoko mentioned repeatedly throughout her interview that the main issue for
her was not a language barrier. What was challenging for her was to communicate in a way that
would not make her a burden to her daughter’s teachers and knowing what were appropriate

things to ask, as well as how to ask them. She shared:

S—A. BEF-EEBEHITIVEELGALGATTFE, Lo FYEZBHEVSLYEL R
DHEBERIZGEDE. AEANEDAZT 27— a3V ENBREESLEVSIADAMN, £
LDADHEDFAIEL VG ST, Z—EIWLISIIT-FAEIT, 25, BAMEML LR
TEMBEOLNLGNESIZ, SECREYR—FLTELIEIITEVNAEN, HEFLELS&K
Yt, Z26DAMN, HEEA—IL, TRLTLLOIGEN, BEFELEZANLLOMNG
&M (Hmm, my English...I feel my English skills are probably on the stronger side or rather what |
should say is when it comes to my daughter’s education, building that strong relationship with her
teachers; well, what’s been the hardest part for me is building strong relationships. Hard like how?
Well, | really don’t want to be thought of as that annoying and troublesome parent. It’s more about

making sure that I know what to say so my daughter gets the support she needs. It’s more about that
than my English skills. And email too. Is it okay to email this and that or would it be better to talk

directly?

In another example, Tomoko also shared that writing emails was challenging for her at

times, where having access to a sample template letter allowed her to see how to communicate in

a more concise and clear way.

DUTNERBTREREROZ L LAZEVTHWFE, BAA—ILTEE. £ 5RVAT
T &M, ENo3L53F0VT. BELGVEIAIE, JHLT, 845X 15 5 7< oWz EME,
AIICEBSE ST, BRELEERHELLECEVWSATTIFE, REFLE—DDEETFL
FRHELEEDTLLHHLPLBNTIN, HD. SHFLEINTBVTH AT ITE,
BoTLLE—TEDLATVWESEVEILEFES &, 32 ERLA—XIZITCALOBRLMEL
S, T. TILTE2LEID. THRELECHM-THARER] »TEENDLEON L L—
(I'm trying to write as simply as possible in a way that addresses some issues at the very least but it’s
always too long when parents write emails, you know? So it’s about trying to write down everything I
can and then deleting all the unnecessary details, to get everything down to 5 sentences in my emails
every time. There is something about the Japanese language that’s really tedious sometimes, where
you know, in English, there are ways to say things that get straight to the point. I was thinking just
now about something | read about (special education) sample letters and how if | use their language,
maybe it might be clearer and smoother. And if I do that, I'm sure the teacher will think that I'm on

top of my stuff.)
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When asked to explain why she felt this was so important to her, she replied that through
establishing good communication and developing strong rapport, she would be able to ensure
Risa received the support she needed in the end. Tomoko shared:

ZTOANEBER, 2F<AZ2=27—230%E50E. SFESABBEREENT, Heixst
M, T. BEFHRICBOLWYR—EDTERE < & 312, (The interpersonal relationship, to have
good communication, and building good relationships between parent and teacher. That would result
in providing good support to the child.)

Tomoko’s response above was a typical (parent) response that reflected Japanese norms
and values around wanting to preserve positive relationships with teachers at school, for the
child’s benefit. For Tomoko, she felt strongly that she needed more knowledge to know what to
say to create a better impression, whether it was in person or over email. Even for someone like
Tomoko who shared that she was conversationally fluent in English, knowing how to create
these positive impressions was different and more challenging for her.

Response to intervention tool

| gave Tomoko the text tool to read after she shared details about Risa and her past
experiences with schools and IEP’s. Her immediate response was positive and that it was exactly
the kind of resource that she was looking for and asked if she could read it right away.

Z5. S3LSOMFELVATY, [laughter] A TRULNTT A, (Yes. This is exactly what |
want. Can | read it?). There was an air of calmness around her as she said this and from my
observations, it was hard to tell how excited she actually was. We were also sitting in a public
library at a small table, where we were trying our best not to talk too loud or draw attention to
ourselves. While Tomoko was reading the text tool, | jotted down notes and comments about
different things | had observed and heard her talk about during the interview. After she finished

reading the text tool, | asked Tomoko what her general impression of the tool was. She took a
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moment to calmly think about my question, flipped through the pages and pointed to a section
towards the end. She stated:

—FBMRFE =DM, T TTHR, HABEOREZEDEFOERIEDIFE., FHOKE
DTSV TICEEZHHSMMNTE S, (The part that really left an impact is right here. The
more you know about your rights as a parent, the more you can be a part of planning your child’s
education in a meaningful way.)

She went on further:

EREOPSFYRILEEEZFD. REET. N O2ESFDRLIYELEZLELDOHDREER
LA GDT, SRELC L STRRIZHEDEEIC, BADNRIZIIBE 5124, (1 think this
will be very useful for parents who have kids with the same disability diagnosis who are a bit older
than my daughter, especially if they run into similar situations.)

She read the statement that she pointed to earlier to herself again and flipped through a
few pages while | waited. | asked if anything else in particular stood out to her but there was
silence as she flipped through the pages further. | waited for several minutes and sensed that

there was not much more she had to share. I then introduced the manga version to Tomoko who
suddenly looked more visibly excited, as she exclaimed, $&. EHEZ 5., (Oooh, looks fun.)

She began flipping through the manga pages as she looked at the illustrations and shared her
thoughts:

—RITRLEVWATIFE—RLGATT LR, £<, T2BELFET, B2, FLrL< T,
PolFY, BETLEINR. 2—A. FREBEBRRKICELANHLIDEBRELLILGLDE,
25, RAY DRy Ry Ry THIZDCAT, 40U PT L, HEMTT MM, EEDEE
EMHTLKS Lo RWTTL, EEELGHEZL, BAMFEIZBRELOXEEMNY TRISH
LREVLDIZ, SEIIXEEMYEERELELG>TRLBATTITE, TNEEELIEDD
Lo SaMEIRIZIEZDMNSEEIZHIEX D, (It almost doesn't feel like (the content) is the same. But it’s
the same right? | would buy this one (comic). Probably. The one without the words. Hmm, | wonder
why. It might be that comics are just more fun to begin with and all the important points jump out at
you like boom, boom, boom. Easy to understand. And what else is it? Well, you know, the topic itself is
really serious. It’s almost like the opposite of the comic, where there’s just so much serious text and [
already don't have enough knowledge and going through the text feels like a lot. But with the comic, |
can read it more leisurely. The drawings stay in my head more.)

When faced with both the manga and text tools, Tomoko felt that the former was the
more obvious choice for her. This was not only due to how important information was

highlighted graphically, which made details easier to understand and retain. It seemed that
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manga also provided more space for Tomoko to take in information that would typically be
harder for her to digest (without the proper knowledge, according to Tomoko). Thus, it appeared
that the manga essentially provided access to information by using visual cues that helped
Tomoko feel more emotionally at ease.

Tomoko shared her reflections further and acknowledged that she was now in a position
where she felt that she could take in the information much better than in the past. She stated that
might not be the case for a parent who is just learning that their child has a disability and
especially on thinking about the law and what they would be expected to do as advocates.
Tomoko also mentioned at the end that she felt more motivated to read up on her rights.

BICEAS. STATAHATTITE. BlICENGED S, RIFE. > TRERLIEEGEVEL, Z7FD

MBLEZTEIDLELERSATTIHE, SAh, PoEYVNELYRIDAT, RHADAH-

TS DIFEENH D >THAN DT, CHUMLEREEIDISDH>TULSHIZ, b

A2ELTIVMREEEDAST. 29— THBHBEESIATTIFER, TALRIELEETYODL

BELWTELD-T, BEEATHEWLWL, HS5->THEHIWNTH, AMLEREBERGVI ELHZAL

PR TROTLED, HEESTEALGEEL 2TV LPHZNTYMN, BEXST, B &

DEFRATHEINE>TRSIATYITE, Forme, sol'm reading this now and I think I can

handle it. I'm okay. It’s not as much of an “oh my god!” feeling anymore. It might be that I just know

more now. Yes. | mean, if | was back at the beginning, the beginning being when I first found about

my daughter’s disability and I would be wondering about what will happen with her education and I

would need to advocate, it would be too much. Like, I have to do what...and to that extent?? It’s not

like I would be thinking about that to begin with and so even if | heard about (advocacy), | would feel

like that doesn’t have to do with me. The law isn’t exactly something that most Japanese people are
familiar with. Maybe | should read up a bit more about it.)

Tomoko’s comments from the excerpt above revealed how special education advocacy
felt intimidating to many (Japanese) parents including herself in the past. Although she
recognized that she had come a long way since her daughter was diagnosed with autism, she was
also personally familiar with the emotional stressors that many Japanese parents faced when
navigating disability and special education support in the U.S.. The uncertainty of navigating so

many unfamiliar situations in a different cultural context in a different language, and about a
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topic that was already challenging to talk about in Japanese made reality that much harder,
especially in the context of being expected to advocate.
Case profile of Yuki

Yuki was the mother of three children living with her Japanese husband in a suburban
neighborhood of Washington state. Her two older children were identified as having different
degrees of autism, where the older child, Mariko was non-verbal and her second child, Touma
was considered as being on the milder end of the spectrum. All of Yuki’s children were born in
the U.S., where Yuki had lived in the U.S. for 18 years by the time of the interview.

When Mariko began attending school, Yuki was initially impressed with the type of
services that were available for students with disabilities. Mariko was receiving speech therapy
and occupational therapy on a weekly basis and transportation services were offered to and from
school. However, Yuki mentioned that she did not have enough knowledge of special education
at the time to know if what Mariko was receiving in her IEP services was adequate or not.
Although Yuki was not a confident English speaker, she was able to communicate using basic
English vocabulary and typically requested interpreters, where possible, to help her in her
communication with professionals. She learned from other Japanese parents through the
Japanese parent group, Himawari-kai, that it was important to explore and find as many learning
opportunities for their children (with disabilities) as possible and to not simply rely on schools
alone. It was through conversations with such parents that Yuki began to learn more about
special education at the beginning. She developed a strong friendship with another parent in
Himawari-kai who had two sons with autism and learned how important it was to be proactive in
setting up positive learning environments for children with autism at home and in school, among

other tips and advice.



ROLE OF COMICS IN JAPANESE PARENT ADVOCACY 74

It was also through Himawari-kai that Yuki learned of a parent training program for
families of young children with disabilities at the nonprofit organization, Families First. Through
attending and participating in this parent training program for two years, Yuki was able to learn
more about what it took to support Mariko and her needs more effectively and to navigate special
education, as well as other disability support services, more strategically. By the time |
interviewed Yuki, she was no longer the parent who was struggling to understand special
education as she had described earlier. There was an air of humility around her as she also did
not act or speak in a way that one might expect from a parent who had gained so much
knowledge, skills and experience around advocacy in such a short amount of time.

Yuki shared a more recent example of how she resolved some conflict with Mariko’s
teacher at school, where the teacher had initially denied Yuki’s request to allow Mariko to use
her iPad as a communication device in class. Despite Yuki’s attempts to advocate for Mariko, the
teacher felt strongly that the presence of an iPad would be highly distracting to other students
and thus, impact the overall learning environment for all students in the classroom. Instead of
giving up on the situation, Yuki expressed her concerns to Mariko’s speech therapist who also
felt that Mariko could benefit from using an iPad in her classroom. The speech therapist decided
to advocate on Yuki’s behalf and spoke to the teacher to explain why and how it would benefit
Mariko to use her iPad as a communication device. Moreover, the speech therapist informed the
teacher directly that making sure that students were paying attention in class was part of the
teacher’s job and that Mariko should not be the one to blame if the class was acting up. As a
result, Mariko was able to use her iPad in class soon after that incident. Yuki reflected as she
shared her example,

BICCDEWN? 2 To 54, T3 &RAIZVE, Pol[E—8H, HELTOREHIEHBL

DMIEDTULND . (What is the difference here, I swear. Sure. Sure it’s that way, I guess. I mean, as a
parent, our voices carry less weight maybe [compared to that of professionals]?)
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Yuki stated that it was not due to a lack of effort on her part when she did her best to
advocate on her own for Mariko. However, it seemed that no matter what she said, schools were
always quick to deny her requests and list off all the reasons why they could not accommodate
them. However, over time, Yuki realized that the best way to be heard was to involve other
professionals who could advocate on her behalf, much like the speech therapist had done. In
another example, Yuki shared how she had developed a good relationship with Mariko’s BCBA
(behavior specialist) who began to attend Mariko’s IEP meetings with her.

5L HD BCBA BN —#&IZEE [EPT>T<NBIFE, 3—A. £33, EFIDAZP-1EY 1

ABNTIT2RYU ENT D E. FLSHIRNEDL DG >TL S DIET LR 571z, (Soright

now, there is a BCBA who comes with me to the IEP meetings and hmm yes. What | realized is that

when I bring a professional with me to these meetings, their [IEP team’s] perception of me and
everything really changes.)

Yuki also had experience working with the Washington state Office of Education
Ombuds (OEO) to resolve disagreements with schools when it became absolutely necessary and
quickly realized the benefits of advocating for herself. She shared,
THh, GANMHZIELEL X TEL T CITREBENEERTINGLC T, HBEFLINT,
W35, TToblkemergencyl 2T, TBEBARE] 2> TLWSDEPHIEE-> T, &S
LTEof=n. BT CIZ. £505 0 BANSEHN T >LOMESEE>T-b. ©o T,
PoTNEO>TVSIDBHEND, I—Ao PoOLESLABEIELE>TLS DA
BHHH Y, (But you know, it’s not like they get back to you right away after you contact them and |
ended up waiting quite a bit. So | called them again and told them that this was an emergency and
very urgent. Maybe it’s because I really tried to convey how desperate I was feeling but they

responded very quickly and said they would be able to help me. Hmm. When | think about it, | suppose
there are a lot of instances where it really helped that | spoke up.)

Yuki realized that as beneficial as advocacy was to her especially when seeking support
in more urgent cases, it was not always easy getting a timely response back. In this sense, Yuki
learned over time not to wait in such situations, but that it would require her to advocate multiple
times where knowing how to communicate effectively helped her to achieve the results she

wanted.
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In addition to getting connected to different professional support services, Yuki shared
that she also tried to attend different community and parent organization events to see what she
could learn from them and explore the resources they had and if anything, whether she felt that
she could be a part of their parent community.

T, TEHIFEYHATITOTHEIIER ST, BRMUELHDITE. KRITHE -5 T>TH

&IHWE, SAh, T, TITEDLEMN-z. BAE>MTh, +2([EYH. BESHLDIT

EOoTWID b &2 EBHNRERLIZS, 15 TNUERTAENTE . AAGEOS T HA

T, UAF—HhD, BDRGEEFL B LAL—EBMEAVTNT, 25L&, £

S5tiktal 2 TE-T. T, BRHLI3BALEE>TLSDELSERNYEZDID L, D

Ao ENITBRMNIE, (Tusually feel that I should try to attend at least one event. Maybe it’s just my

personality but if | hear about something that sounds interesting to me, | want to check it out, yes. And

if I really feel that I don’t quite belong, you know, with all the white parents there and | feel like a bit
of an outsider or the odd one in the crowd, then maybe | might not go back there. But then again, | see
that everyone there has the same concerns as parents and because our concerns are all the same,

everyone does their best to listen to me despite my English and can completely relate to what I'm

going through and also share what they 're going through. We have a way to share together, yes.
There was a lot of that for me.)

Yuki described in the excerpt above how she tried to step out of her own comfort zone
and attend as many disability-related community events as possible. It was through such
community explorations that she realized she generally had more in common with other parents
of children with disabilities than she had initially thought. Thus, despite any language challenges,
Yuki felt that she could share and essentially advocate for herself and her children in these
spaces. It should be noted that most parents in this study described how they did not venture
outside of the Japanese community to seek support. Yuki was one of very few parents who
shared that this was important to her, especially in gaining more knowledge and access to
resources. In her interview, Yuki was also the only parent who had defined advocacy as
something that was done for you. In other words, she understood the term primarily as a noun, i.e.
a person or professional who acted as an advocate on someone else’s behalf, in contrast to doing

it herself. However, Yuki also described her own acts of advocacy, where she did not rely on
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other professionals. Thus, it appeared that Yuki’s interpretation of the concept of advocacy was
not only complex but also context specific.
Response to intervention tool
Yuki was given the comic tool first. Unlike most of the other parents, she talked and read
through each page at the same time, which gave me some immediate insight into what she was
thinking and how she was responding to individual panels and pages. As Yuki progressed
through the manga, she showed a general and quite basic knowledge around IDEA and parent
rights. She commented that everything was easy to read and understand and that she was
impressed with how the content was presented entirely in Japanese. She also stated that while she
would prefer the manga in Japanese, there was also a part of her that felt reading the information
in English might make more sense and perhaps easier for her.
Sho BHYRTL, A, BRBAREBETHIEFS5HN, THLAAXEL L. DIFZE. 1o
CHLLRELB S, HETHOIFSN, M55, BELREBAEENOSIETHTL S
(TE, BREBLEEHEN#L KK LB » > T, (Yes, easy to understand. Yes. | definitely think it
would be better in Japanese. But if it’s in Japanese, in my case, I feel like it might actually be harder
for me. Reading everything in English, I wonder what it is. There are terms that I'm just used to

seeing [in English] and if they were in Japanese, | feel like it would make everything more
challenging.)

Yuki mentioned this several times throughout her interview, where she stated that having
information in English was easier to follow in some ways like in the excerpt above. Yuki’s
response following that was filled with knowledge around special education, as well as some
comments around how she tried to be more proactive with her son, Touma after he was
diagnosed. This was mainly due to how she felt that she had failed Mariko in some ways by not
acting sooner.

When presented with the text version, Yuki initially laughed out loud and commented on
how much text there was to read. She stated within less than a minute of reading through the text

that the manga version was the better option. When asked why she felt that way, she responded,



ROLE OF COMICS IN JAPANESE PARENT ADVOCACY 78

T, FIEo0YTHEMYIZCL, HATREBELEGDYDPT DG ST, 3—A, B
EMNBIZOEDT VOGS ? (It's like, having so much text everywhere makes it harder to
understand. If it’s in English, maybe I can pick out some familiar words?)

As she continued to say that the manga version would be the better format for this
resource, | curiously asked her if she had read the procedural safeguards document from schools
since it was in English and she had stated that reading certain information in English might be
easier for her than in (translated) Japanese. Yuki stated that she had not read it and that she
would most likely not read a translated version of it either. She shared further,

fAli=55, HAFYEERDLGWEWLI N, HAFY., £5FE0 - - - EoTHHEIBERLT
E. HOoTEEDLLGVWEEKRG VLA, ENOBELGERIC, KK S5W0W53 &I eEM bE
VYIRS, BnEE. H. KKRZISVSTEEVTHIAE>TLSDO09 05 LeA,
EMBEZESVNIDZERENT, EoMTBEVEITFIE, H. IEN, 5052 &AHoT-.
ESLES2TULIHEIZ, 3LMALELISVWSDZE, —BEBMEWLNTHLHDR, RIZF,
HELGWTE, THEADDE=HIZ, Hof-b., TAERNEVLDIGES>TLSDEHAND
BFICHEZR DG TWLWIRBEIZULMNE > THEL, (@ wonder what it is. I have to say that it’s that
I’'m just not very interested in reading it (procedural safeguards). Not really, no....I know that it’s
important to have knowledge, but there’s no point to having it if you don’t do something with it. SO
when | need something, if I moreorless know what the topic is about and | look over the information
and I'll know what’s been written on it. So as long as I look over this information and I keep it
somewhere safe, when something happens and it’s like oh my god, so and so happened. What should |
do? And maybe I can do this or that. I have everything together at home. I haven'’t read them yet
though. But if something happens, anything happens, | was thinking that | would have all this
information to refer to and use.)

It should be noted that although Yuki exhibited the greatest amount of knowledge, skills
and experiences around parent advocacy, she stated that she did not see herself as a strong
advocate. This was mainly due to her feeling that she still had so much to learn with regard to her
children’s future and that she was not always confident about how to begin planning for their
lives as adults. She also stated that most of the information around advocacy would be helpful
for parents who were just starting out in special education but in her case, she needed
information that allowed her to see a larger picture beyond school (i.e. systems navigation) and
that with the right information, she would feel more prepared about advocating for her children

and calling herself a strong advocate.
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Chapter 5
Cross-case analysis

In this section | provide a cross-case analysis of the eight cases who received both manga
and text tools but in a different order. | explored the affordances of manga over standard text by
examining some underlying themes in parent responses by comparing how parents made
meaning of their experiences with each tool. | then examined whether order effects made a
difference in these experiences. Parents also shared their views on what the tools should include
to be more effective and useful. It was evident that parents experienced each tool very
differently when re-envisioning its possibilities and reflecting on what it takes to become
effective parent advocates in special education.
Responses to manga and text tools

The research questions that | set out to explore through this dissertation focused on how
parents made meaning of two very different formats: graphic (manga) and written text. Given the
differences in format and presentation, my goal was to examine how parents made sense of their
experiences with these tools to better understand the types of affordances that manga could
provide over standard text.
Experiences with manga

One of biggest affordances of manga according to the general consensus of parents
across all cases was that having its multimodal format made special education advocacy and
exercising parent rights under IDEA much easier to understand. As seen in the individual cases,
parents spoke about having positive experiences with the manga. They shared how they liked the
manga for a variety of reasons, most of which the benefits of using images and visuals in

conjunction with words. Izumi summed it up very simply by stating, ¥ 2 (XY # T, & TRIET
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5LEVSDON—FLNERNET &, (Having these visuals and being able to convey so much
with visuals is really the best way to do it, | think.). Kazumi echoed similar sentiments when she
shared, P> IXYUKRTRTEINSIEER S, XFEITTERDE. BRDOHTRETEEL, (It's
probably because I'm looking at the visuals now. But when | see it in all text, | have a harder
time imagining it in my head.) She elaborated further by stating,
ERETN—DTEMBE, 3—A, E3LBAETEDLOLRLSIAEITE, FA. (IO
[CHEDEOTVIDABA > TIRWNTE, IEEMNRBAEIDH DL, [T, BEL LA,
COEES>TWSASIZHE-T, BADOHF(Z5E S, (When the law is all written out like that,
boom...umm, for me it ends up being like, “Oh okay” and that’s it. It’s not really clear how it all

connects but when there are images or explanations there together, [the law] ends up staying in my
head as something that | need to know.)

For Kazumi, having visuals made a difference in terms of how everything was connected:;
in other words, the visuals helped to make what she was reading more concrete than having text
alone. Having visuals and words combined also proved to be useful when parents read over the
section with different scenario examples, where many shared that they could easily relate to and
connect with what the characters were going through. Manami shared how helpful these
scenarios had been for her when she stated,

COFZIE-BEFRELGH>TOSDOM., 32K ThHH. BdFELR] >TRSIATT &1,

BIZIXCDFIHNEL T, CCEFERALERLBFIZAEZSVWS2L%ET. 2 TE-T=

5, AN DBNHEEDN THH. BHIFEZIWNSTEMN] 2 THEAATT R, =H

5I5WLS5, faih, BALG, HIZIE. fINT S SAMMNEZLE L WWE>TRES, (So for

instance, these specific examples [scenarios] felt like this moment of clarity, like “Ohh that’s how it
works.” So if this example wasn’t here and I was reading about so and so in that section, it would

definitely be so much clearer if the examples are there. So | feel that |1 would really learn a lot if there
were a lot of different examples that | can pull from.)

In Manami’s case, it wasn’t just having visuals that made information more concrete and
thus easier to understand. For Manami, having examples of potential challenges that other
Japanese parents had faced made the overall context much more relatable and easier to

understand. Similarly, Natsumi shared her reflections on her experiences with both the text and
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manga and came to the conclusion that manga and its visual elements were well suited for
highlighting different scenarios in contrast to text. She elaborated further,

FEEBEDIESHAPSIEY EDaTILHEON, HEAHAPLTEINT LA HEH-oTLSI00E5
AIWEATI R, HE. BEITH, 2RH2LT5. HD. TTIEFH!] &EhVSETHD,
TH, T—RRETADN—yTHEIZHE>TWLC &L DL, HD. ERGNESLTERY
MBI, XESTESILTHESILRYET &M, EIFE, Thifé, CIREFEHED. £
25N TAERIE, o, TOSVWIRFETIT—o TETHAREEST, BEZELITESTS-
T. Z5LS5RL, P2 XY TS5SVS5DIE. ¥—RREAT 1 I1&, BEIFPYPTVTT K13,
(I suppose it’s true that the fact that the manga is more visual would make it easier to read. And

having the different chapters also made it easier to pinpoint certain information. But when you have
the case studies (scenarios) all organized one after the other , I tend to space out on the main points.
There’s something about reading long text that does that to you. But with this manga, the way that it’s
put together, this process, where you see all the conversations that are happening and you see what
[parents] are dealing with on a daily basis, well in that sense, | feel like having these case studies
[scenarios] as a manga is much easier to accomplish.).

For Natsumi, utilizing a manga format made a lot of sense to her, especially in how
information on special education law, advocacy and parent rights were organized and put
together for the reader. This was especially useful in how the case studies or scenarios had been
arranged in the tool itself, as Natsumi commented on the more interactive nature of manga and
comics in general. For Natsumi, it was easier to stay on track with what the manga was trying to
say compared to the text, as she expressed that she often lost her place when reading through
large chunks of text at once.

Parents also shared their insights into how manga provided more emotional support for
them, where they also felt that the format itself made the topic less intimidating and more
inviting overall. For example, Kazumi shared,

THEINETIVHIALPLELTOTAIAIZLT., FHROBET DL, H—. ADDHEH

2HBA=NE, TOMN, TH T YBEZLOND, BRELEBDTDRFLERFLEDFINL LA

EANBDLLENL., COVSIEEFENMICAES>TREARLZER I TLSDAPY HPT LY,

(So let’s say that [in this scenario] this is no longer Arisa but it’s me instead and if you take a look at

how the child is doing, it’s like ohhh, Minoru has that same issue! And it’s easier to relate and switch

over into their roles. Because | would be able to change places with her in this example, it would be

about me, my feelings and my son and in instances like this one, it’s so eaSy to relate to her and agree
on what felt troubling.)
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For Kazumi, having examples that she could relate to, where she felt she could easily
connect on an emotional level, provided a way for her to make more meaningful connections in
her learning experience. Other parents expressed similar sentiments in their interviews as well,
where having relatable and realistic examples helped them to see the larger picture around parent
advocacy more clearly. This was especially clear when parents stated their preference for the
manga by sharing that they would need not as much time to be mentally and emotionally
prepared to read it, compared to the text version.

COVLTERZENR, YT <(HR, PoTLNbdE, FAN—oTEVTH ALY IFP®

2ERPT VLR, FALGPEF, —B—EFREFLZVC oA AL, PLoFBICDED

FULFT, A, DA, (If the main points are all there and easy to understand, | think that it

would be easier to read [in a manga/ than if it’s alllll there in just text. Well, you know with text, it’s

not like you read every last word either, so | would definitely prefer something that catches my eye
and is easy to read.)

Both Yuki and Kazumi emphasized in their interview how it would be preferable to have
a resource that was easily accessible, not only in content and also in presentation. With both
parents, as well as others, there was a sense that gaining this knowledge was not an easy process
but an emotionally exhausting and time-consuming one. Thus, having a (visual) manga format
helped to make this learning process smoother by helping [the reader] to feel more motivated,
unlike the text version that left Kazumi feeling as though she had taken in too much information
at once.

For Izumi, although she stated that she preferred the manga over the text version, she also
pointed out very quickly how wordy everything felt to her in the manga and how having to read
over difficult terms and language so carefully took away from having a more positive experience.
She had also mentioned in her interview that the tone of the narrative felt a little rigid at times

when she shared,
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Sh, TTLLVWERVWETA, Zo&, RELGRBEFNETEDH, beoEEH. BEH
[CTBHATHNIE £5DL. HD. 5—A, BE2EFMENLIBEDEFRLM
AITESID. She BRHTATLSBIZPSEY B &2 LBVRALET, EZHho—H0D.
BEHEITICHNBALZFTE, ESLTHEOSEYBBFHELZL. EFLUL-FELA-
THh o, BEZOBICBRIZES>THRAL»SESIDH T, HD. BN DEBELD
[ZEREDAICELITHIE, Yes, I think it’s really great but to be quite frank, there are just too
many words. | think that if this is going to be a manga, you need to uhh, hmm, the language...if there
is a way to make it a little softer, how do | say it/ | just feel that as | read more of it it, the tone of it
feels a bit serious. And so, yes, the manga is the better one but because there are so many words
everywhere and a lot of kanji characters as well, so | end up putting in quite a bit of effort just reading
everything. It’s like, it’s too bad that because even though the manga is all there, my line of vision
goes elsewhere and not on the manga [images] themselves.)

Because manga were seen to be more emotionally accessible in general, Izumi felt
strongly that it would be more beneficial to use less jargon and more common, everyday
language, with a variety of different scenario examples to read through to make the overall
information much more meaningful for the (parent) reader. In this sense, Izumi emphasized
throughout her interview how important it was for the tool to include language that was
emotionally accessible. It was not just a matter of creating a narrative in a manga format but also
the importance of presenting information that made (cultural) sense to Japanese parents in an
emotionally relatable way. In this sense, the language and tone of the narrative of the manga did
not always line up with the (emotional) accessibility of the manga for 1zumi, thus leading to
slightly less fulfilling moments in her manga experience. However, Izumi saw using visuals and
having many scenario examples as positive strategies to incorporate when she shared,

She EREAR, EVOS XYL ESEESLTHABHIELD S, ZTOENEINOSE

YUFIZHE 2B 2THL0A, TREMAIZPSIXYZD. £3B&2ELRNLTIFT, #

REETTEH%, (Ohyes, definitely [prefer manga]. The only thing is that because the topic is

S0 serious, that seriousness is now all in text. I wonder if there might be a way to bring it down a level
and use the visuals and the conversations to convey the information.)

Izumi continued to emphasize the importance of having information that was easy to
relate to as parents of children with disabilities and elaborated further in this following excerpt,
Relatable, easy to understand Z @ IEP @ meeting, 3., Z5WL5MD &N, 3K relatable

e, REDBREDEEMG, 26, ENIET I relatable ZEBS L. ThaZ57F
EBS, &, A, FEA, HIZRIE T16 BOFIZ. 5B TELERPAELE?HBATHEHWLNTD
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ROFEDELENLC RN &N 5003, £5. 2K, 2D case FFTITLFAB LK
nhd, T, TOEFEMG, MITESID, £D actual, AITES>D? ZTDEKMLGHIZ.
veryon 3 ?12m 5 DELILZOICANSD] ENE, T5003, ZD. £330 SA.
F3%F5%5% 5., (Relatable, easy to understand this information on IEP meetings. Things like
this. Very relatable, I think. Because that’s how it really is in real life. So, I think it’s very relatable
and this example too. What was it... the child was for example 16 years old and mom asking him
whether he had finished his homework but him not being sure whether to do it or not....things like that,
it’s really..this case is so easy to understand and relate to. So with having those examples, how do you
say it, those actual, what are they called, those scenarios were very on point. Like the one where he
puts the eraser in his mouth. Things like that, yes. Exactly, yes yes yes | get it.)

Izumi was one of the few parents who had more knowledge of special education and
advocacy than other parents who were interviewed, which was evident in how she voiced some
opinions that were different from the rest of the parents such as her feedback on the narrative text.
She also showed a deeper level of understanding about the issues facing Japanese parents by
taking a more objective view of the information itself, while acknowledging the need to present
details in a way that was in essence, sensitive to the (parent) reader. Thus, Izumi continued to
emphasize how having examples that reflected the real-life challenges that parents were facing
helped her to feel more engaged with the presented information.

The manga appeared to make a strong impression on Chiaki, who as described in her
individual case description, shared that she felt less isolated through feeling connected to other
Japanese parents facing similar challenges navigating special education. Chiaki had lived in the
U.S. for the shortest amount of time out of all the interviewed parents, where she was facing
different and arguably more complicated issues with her school’s IEP team due to his transition
into U.S. special education as a teenager. Moreover, Chiaki had also expressed that her own
language shortcomings were a barrier, where it was harder for her to feel like make personal
connections and build relationships with the people around her. Thus, upon reading the manga,
Chiaki expressed that she felt as though she was a part of this (imagined) community of parents.

In fact, being able to relate to the different facial expressions of parents (in the manga) felt very
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comforting to her. Even in her response to the text version, she shared that the conversational
exchanges in the third scenario felt the most real to her out of all the scenarios, as it was the most
emotionally relatable. Thus, it was clear across all cases including Chiaki that Japanese parents
valued the emotional components of manga and its ability to provide a cushion of support,
especially when it came to reading about special education advocacy. Moreover, incorporating
emotionally relatable elements into the narrative and embedding the perspectives and
experiences of other parents worked well due to the Japanese cultural norm and expectations of
group harmony and interdependence.
Experiences with text-only

When the parents who read the text tool, their experiences sounded markedly different
from when they read the manga. Although parents also shared positive comments of the tool,
their focus appeared to be more on the usefulness of the information itself, what they already
knew, and how much it made sense to them. In the cases of parents such as Chiaki and Natsumi
who had not heard of ‘advocacy’ before, they were able to gain some insight into what the term
and concept entailed. For Tomoko, although she stated that she had heard of ‘advocacy’ and
knew what it meant, she had never made the connection between advocacy and having parent
rights. As described previously in her individual case description, Tomoko had shared a short
response when she pointed out a parent tip towards the end of the tool that she found to be
particularly insightful in how she thought about parent advocacy. When asked to share what else
stood out to Tomoko, she did not share much more. Chiaki had shared that she had never heard
of the term ‘advocacy’ before but that she had a slightly better understanding through the
scenarios that were included. She explained,

IO, INEHFRATEERADALBLDSL, COFRMELLrAE. 250 505, f

TESATYD., EFfloT5h. EFRFINSH-THOHT., HH. £5h. £ T
advocacy MH T 2DH ., RRICHTL 2O0H=WEDOHRHFHNY E£F, (Right here, if | just
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read this [section on advocacy], it wouldn't make much sense to me. But if you follow this flow, these,
how do you say it, these concrete examples, with these examples, you start seeing how advocacy
comes up and | see that how it all connects at the end as well.)

Chiaki shared that it was through the scenario examples that the information she had read
on advocacy started to make sense. Without that context, she stated that she might have struggled
to make sense of what she was reading about advocacy (in its specific section) and how it might
apply to parents in special education. In contrast, Izumi had shared in her interview that the
section on advocacy and what it entailed stood out the most to her with its use of simple visuals
and breakdown of definitions. Thus, when comparing the experiences of parents such as Chiaki
and Izumi on how they responded to the same information (on advocacy) but through different
tools, it was clear that having visuals worked to Izumi’s advantage, where Chiaki had to continue
reading to make more explicit connections between what she was reading and her understanding
of parent advocacy.

Junko and Yuki shared some insightful and different ways of thinking about the
emotional support that these tools offered parents. Junko stated that whether she chose to read
the manga or the text version would likely depend on how she was feeling and what she needed
at the time. More specifically, Junko shared that if she was feeling desperate and was unsure of
what steps to take, she would choose the manga as the visuals would help her feel more
(emotionally) ready to take action.

HD. AIEH5. £D— #HEHE anxiety, DELTT, DEAXEL T, DEENEL T,

T. 52T, T, BEHREFITE - CobDILAMBLEETL>TLSIRFELE >z, 97

X, DBZBEIEZ 256297 < o (Hmm, I wonder what it is, well, let’s say a parent is feeling a lot of

anxiety and is worried. Very worried. The level of worry is so high. And if that’s the case, with getting

information...if the parent felt that it was important to know all this...well, for me, if that was me, [
would choose this [manga].

However, if that was not the case, she stated that she found the text to provide a more

objective view of the information, which would be useful when preparing ahead. In Junko’s case,
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she was the only parent who indicated that she would want both versions of the tool. It should
also be noted that she had the most extensive knowledge of special education of all parents
through her ongoing involvement at the district level. In her interview, Junko reflected further on
the usefulness of the text version when she shared,
([FLY, Helpful ZEFRBVWET, TE. ChERT TELPSES, ZERICTSIHALPSS )
SDTRZEINEINE, FOREEDHED—ready E? EZET ready ML dhd Lk
Lo BIZ, EFEOZD. Y R—FZ2LTKNEIA?H, BRERERS., ThEFREE Ch
2T, S53HAT., T&LI »TELSTERICTZEAARFRDGLDBLAGWERS,
(Yes, I think [the information] is helpful. But whether after reading this I would feel like, ‘All right.
Let’s do this. This is where I can start right now’ would depend on the parent and how ready..they
are? It might really depend on how ready they feel. | think that in reality, parents would need someone

who can provide that support to them. If all they have is this [information] and they read it, I think
that in reality, there would be very few parents who would feel ready to take action.)

From Junko’s perspective, she found the information to be useful. However, she also
recognized that for some parents, it could be more complicated as it would not be immediately
obvious how to make use of the information provided to them. Thus, it seemed that having more
knowledge of special education allowed her to be critical about how the information was
presented in general. Junko saw the benefits of both tools to utilize in different ways that served
her purpose at the time. However, for a parent with less knowledge of special education in
general, Junko felt strongly that it depended much more on how “ready” a particular parent was
to take the necessary actions to advocate more effectively. In that sense, the text version was not
as helpful compared to the manga. However, she also suggested that having a combined version
with both the manga and the text could potentially be very helpful.

Y uki also shared how the language (of the narrative) was challenging to get through due
to complex words and terminologies that they were difficult to read in Japanese. Yuki had shown
that she had a very different understanding of advocacy in her interviews that had worked for her

so far. She had been the only parent that stated that it might be easier for her to have an English
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version of the manga, as it would be easier to identify the terms she already knew to keep
building her knowledge.
Sho BNYRTL, A, XAIBARETH-IE5H, THLARELL, FADBE. -
CHLIRELB»S, BETHROIFSA, @255, BELREN-EENC-(FHTLS
(T&, BAREBRLFEHBENRELIE LB » DT, Yes, it's easy to read and understand. Yes, it
would definitely be good to have everything in Japanese. But | have a feeling that in my case, it might
feel more challenging if everything was in Japanese. Reading it all in English is, I wonder...maybe it’s

because I come across words [in English] that I'm already used to seeing but in Japanese, I get the
feeling that the words [in Japanese] would be more difficult to read.

It is worth noting that Yuki stated that she was not bilingual and did not feel confident at
all in communicating in English. However, she also found some level of comfort in reading
materials that she had grown accustomed to. She did not feel that same level of comfort and ease
with the material in Japanese, as the words themselves were complex terminologies and literally
challenging to read. In that sense, it was as though she had built a rapport with English language
resources, where none existed in Japanese. Thus, although Yuki stated that it would be useful to
have this information in Japanese, having information in English would serve a practical purpose
for her, as she would not have to figure out which Japanese-translated terms and concepts would
correspond specifically to what she had learned in English. Overall, Yuki said that she felt more
favorable towards the manga, as she read them often and that in her opinion, the text version was
harder to get through as she shared, FIE > Y TN YIZ < LY, TAD, (Too many words
everywhere and so it’s harder to follow, kinda.).

It is interesting to note that regardless of the English language capability of these parents,
having knowledge about special education appeared to play an important role in deciding what
would be considered useful to them and what would work best. Parents such as Junko and Y uki
shared their different perspectives on these tools and were able to justify how they felt using their

special education knowledge and experiences.
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Order effects: Manga-first group
Parents in the manga-first group responded positively to the manga, as described
previously in the different examples above. Preference for the manga was also clear where upon
seeing the text version (after the manga), parents immediately commented on the visible
aesthetic differences of the two tools and how much of a difference it made to include visuals.
When looking overall at the manga-first group, there was less focus and fewer comments overall
on the text tool when compared to the manga, as the attention was mainly focused on the manga
during the interviews. One parent, Kazumi skimmed through the text version after reading the
manga and shared how she felt about the two tools and especially the text version. She stated,
{5, INFHALETTEARTEEVL S IEVWIHE>B 05K, hfZotfzb, H—. &
ADMKRBELLGALTED, h, [ETANGE, SEFHRENL DT TREHEL AL
AT, (You know, reading this [text] one makes me feel tired as if I just ate a big meal. If it’s that
[manga/ one, I feel like we might be able to make it work together. With this text version, it’s like I

have to get fired up to do it. That sense of, I'm going to read this tonight after I put the kids to sleep!”)
[Kazumi]

For Kazumi, it was not simply that the manga was more fun to read and more accessible
in general. She also shared that with the manga, she felt that she could “make it work together”
with the manga, implying that she would be more open to reading it in general compared to the
text version, which would require her to get extremely motivated and to make time by planning
ahead.

Order effects: Text-first group

Parents from the text-first group had fewer responses in general and did not share as
many comments in their experience of the text tool (first post-intervention interview) in contrast
to the manga (second post-intervention), where they appeared to be much more engaged through
their visibly heightened emotions, as well as their overall response to the manga. This was

evident through the rich details that they shared and the amount of enthusiasm they exhibited
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when talking about special education advocacy in the context of the manga. In this sense, the
differences between how parents were making sense of their experiences of the two tools and
what worked for them were made clearer by the extent to which they were able to re-envision the
tool.

All four parents who read the text first appeared to be very quiet and more focused when
reading through the text. There were more silent moments throughout these interviews compared
to the group who read the manga first. Thus, there was not as much of a heightened emotional
response, as there was a more intellectual response, where parents like Natsumi and Tomoko
reflected on what they had learned about parent advocacy, as well as the idea of exercising their
rights as parents.

In contrast, when the parents in this text-first group were given the manga version to read,
they appeared to be much more excited and enthusiastic compared to when they first read the
text. For example, Tomoko shared after reading through the manga version,

S—h. EREEBERIZBELADNHIDEBELLLGLDE, 25, RSV Ay

YTHIZDCAT, #0hYUDPTL, (B)Z-o<KY W (K) HETI N, EZFEDEEHL

HTLBLeHWTh, EEELGHREL, GANEICRBELVXEEINY TRIASH LA

WDIZ, ELIIXEFEMN) EZEXRELLGHO>TRERLGATIIFE, ThiEEELIEDHD L,

ISHENRICTERS N DEEICEHTE S, (Wellll, it’s possible that I just enjoy reading manga more in

general but the [important] points all just jump out at you and it’s easier to absorb. (laughs) looks

exactly the same UW (laughs), And I wonder what else it is, well it is about the law, isn't it? And it’s
in this serious form as well. And there’s already so many serious/formal sounding words that are hard
to read and if that was all just text, I would feel like it would be a lot of work. If it’s [a manga], | can

read it more leisurely. The drawings would leave an impact on me so it’s more likely to stay in my

head.

In this example of Tomoko above, she shared her positive reflections on her experience
with the manga. Her responses with this second intervention tool was different from the text tool
in that she shared a lot more comments and reflections around the manga itself. Moreover, she
was also quick to point out familiar visuals in the manga, to highlight how she was engaged with

the manga beyond just the narrative and information provided in positive ways. She was much
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more attuned to how the information was presented, which appeared to contribute to her overall
positive experience. There was a lot more attention focused on different details, where Tomoko
verbalized her responses out loud in a more enthusiastic way as she read through the manga.
Experiencing the tool through re-envisioning its possibilities

By looking at how parents interacted with the two tools, | took a Deweyan approach to
examining how their experiences with an arts-based or aesthetic tool would compare with one
that was purely text. One of the differences that was evident in how parent experienced the two
tools was how they responded to the question in their first post intervention of what would make
the tool better from their own perspectives. When comparing the initial responses of both parent
groups to their respective tools, parents who read the manga version first provided richer, more
elaborate examples of what would be useful information compared to the parents who read the
text first. Parent in the manga group also shared how they felt the information should be
presented (e.g. visual or not), so that it could address what they didn’t know and where they felt
they lacked knowledge.

For example, parent made several suggestions about incorporating more scenarios that
would essentially “teach” parents what would be appropriate to say to teachers and schools, how
to communicate that and essentially how to work more effectively by knowing the “social rules”
of American cultural norms. Kazumi shared her cultural insight when she stated that Japanese
parents would need to be told explicitly that it would be acceptable to disagree with teachers if
necessary and what it would actually mean to be seen as an equal partner with schools. Both
Kazumi and Manami also stated enthusiastically in this part of their interviews that they would
like to have as many examples (scenarios) as possible so that they could be more (emotionally)

prepared by knowing what to expect. Izumi suggested using flow charts and using decision trees
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to help parents understand the larger picture and roadmap of special education to advocate more
effectively.

Sho YFVAEND, DA EIEDIED, EMIF VA FADBEBZAATIE, VF VA
(FIROMNLERHOYFET 1 DITHEOTOLK ARV VAL LELD 2?2 AMEDHIZZS S, Le, 2
NESELYF YA RITSAE =6, FaldH 5 case study No. 1, 1 to 0. what—1 to
10 £TIT>T. &f= case study No.2, 1 to 0 o TE-FAMN. TH—1 LS55 IZF
BSHE, ghbh, Thebhé. HlIRE. Lo, decision tree #TzL\DZEHENTI NzH
BE2ERPTULNGER ST, (Yes, definitely the scenarios. Yes yes. So with the scenarios,
what | was thinking was that maybe it would be better if there was just one that you could follow from
beginning to end. So at the beginning, you could, if you're going with that scenario, stick with it as a
case one and present all the way from one to ten, and then case number two, from start to finish and |
think that it will all make sense like an ‘aha!” moment. Either that, or maybe in addition, there could
be for example, a decision tree and that could make everything easier to see and understand, | think.
(1zumi)

AEITHEOTHILEIERIE. P2 XYBEIRCESIVISIL, AALTYR2EY 12
DBHICL G LT, fAI?2E2MK I, LW FUFRHEIMNG, Lo, T, THLINERK
BIZELS4DFEHFDVF VAT, AARITHTEFESLRWLL, THZESELGDE. oY
ZFRTOLRADINERIZTESIDAH27=6. [H, TISVIHEEI S Lizs
AER] 2TWS ES3H8DELNDETT<LBIMNSD, (If you really want parents to be able to
use this, if possible, instead of having each example with all these people, because you know, you have
all these great scenarios already. And it’s possible that not all parents will be able to relate to these
four scenarios. But if that’s the case, if there was a way to understand the process from the beginning,
it would be so helpful because then you would think, “oh this is what I should do if I was in this
situation.) (lzumi)

There were also many suggestions about using visuals and images in different ways to
highlight what were the most important things to know about American special education and
how they were different from Japan. Junko shared some ideas of how to make information from
the manga even more transparent for parents when she shared,

AN, T35, b, AFLAR2 DHEHWVE, DA, T, PFTUFTOEEF. C0. #&

DHEERELGE ST, ZTO, KEVERITIKEMET, DEVAITF—RS 2 FAF-LEDOH

KLHENTEHELWLDE LNABWTTIFE, E51A 5, (You could maybe, you know, have two

columns or something. Yes and when there is a scenario, make these drawings bigger and then using

these drawings as the main part but also have a smaller section where you list out the key points of
things to know. That could be really helpful, I think.)

Parent had shared in their interviews that it was challenging to find information on
special education that was also easy to understand. Thus, it made sense that Junko would suggest

making the already existing information more transparent for parents to understand. By utilizing
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both drawings and also ways to highlight the main takeaway points, Junko felt that the tool had
the potential to become a more powerful learning tool.

From the individual case descriptions, most parents had shared that they continuously
faced challenges when knowing what to expect from theAmerican educational systems,
especially in special education. Although some of the issues were structural problems, parents
also stated that they often did not know how to take proactive steps in an American school
setting. Given that the issue for most immigrant parents including Japanese parents was not
having enough special education knowledge, as well as access to the cultural capital needed,
highlighting these issues through using visuals and scenarios in a manga format provided an
engaging experience for most Japanese parents that was also easy to read.

Moreover, another important affordance of manga over standard text was its ability to
provide emotional support to parents, especially when dealing with unfamiliar situations and
challenges with schools, IEP team meetings etc. Due to the fact that all parents had their own
unique circumstances in addition to immigrating to the U.S., it is impossible to conclusively say
that all Japanese parents would benefit in a similar way to the manga or text tools. However, the
fact that the manga was seen as more emotionally supportive reveals how for these parents,
knowledge and information were inextricably intertwined with social relationships. Thus, having
a resource that was tailored to them not only as parent advocates but also as Japanese parents
made their learning experiences more engaging overall. In this way, many parents expressed how
having information in a visual format helped them to feel more emotionally ready as well. Thus,
when learning about special education advocacy and the law, using manga was useful in not only

conveying complex information in a more accessible way but also in providing some level of
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emotional support and validation to the parents who continue to advocate for their children with

disabilities.
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Chapter 6
Discussion

This comparative case study sought to explore how Japanese immigrant parents of
children with disabilities experienced two different tools aimed at supporting their role as
advocates for their children in special education. In order to understand how presentation of
information can provide more meaningful learning experiences for these parents, | explored the
affordances of using a nontraditional format such as manga over a standard text format. Results
from parent interviews described how most parents had a more meaningful and engaged
experience with the manga over the text version. However, their responses also revealed how
they related to the tools in different ways. The following discussion section examines three
themes across parent experiences and responses to both tools including: 1) Exploring emotional
and intellectual responses to tools; 2) Connections between Dewey and parents’ aesthetic
experiences; and 3) Cultural aspects of parent experiences.
Experiences of tools: Emotional and intellectual parent responses

The interview data from both the individual case write ups and cross-case analysis
revealed that parents found the manga to be more emotionally supportive and helped them to feel
more (emotionally) prepared to navigate special education advocacy. This was evident from
examples that parents shared where they stated that having a manga made the overall topic much
more accessible and less intimidating to them, such as when Chiaki shared that she felt less
isolated and more part of an “imaginary” community of Japanese families facing similar
challenges together. Junko also shared that if she was going through a particularly difficult time

with schools, she would also choose the manga over the text version for its ability to validate and
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acknowledge specific (parent) emotions and experiences. In contrast, parents who read the text
first shared a more intellectual response around making sense of advocacy and special education.

Although parents who read the text first shared a slightly different and arguably less
emotional perspective on their experience with the text tool, that was not to imply that the
parents who read the text version did not respond in emotional ways to the tool. Both Chiaki and
Natsumi described in their interviews how the narrative of the text tool helped them to
understand advocacy on a much deeper level, which in turn helped them to connect emotionally
with making sense of prior experiences that they had with schools. Although manga appeared to
elicit stronger emotional responses from parents, the text version also helped parents in making
emotional connections to what they knew and had experienced. Thus, both emotional and
intellectual responses were present with how all eight parents experienced the two tools, where
emotional responses were not simply restricted to just the manga and intellectual responses to
just the text tool.

In fact, their overall feedback revealed how parents shared elements of being both
emotional and intellectual, where parents shared more positive emotional responses overall with
the intellectual content, especially when information was supplemented with visuals in a manga
format. Without that visual element, parents appeared to rely more on their past experiences and
their knowledge of special education in general to make sense of the intellectual content and how
they responded to it (emotionally). For example, as a parent with more special education
knowledge, Junko replied in a markedly different way from Tomoko, who in contrast, had shared
that she had never given much thought to what it meant to have parent rights in the past. Both
parents responded in emotional ways to the text version; however, Junko’s comments focused

more on her frustrations with school districts and her perceptions on systemic issues around
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accountability, while Tomoko’s comments focused more on what she could do differently with
teachers and schools moving forward. Thus, how parents made meaning of their experience with
the text tool appeared to depend more on who these parents were, what they had experienced in
the past and what they understood about special education.

In this way, there were individual differences with how parents experienced the manga
and text, which also spoke to how arts-based modes of knowing made a difference in their
experiences overall. Similarly to Eisner (1985) , Bruner (1985) discussed how people generally
had two main modes of thought, one relying on logical proof and empirically based truth (i.e.
paradigmatic), and the other focusing more on stories that dealt with human intention and action
(i.e. narrative). It appears that while there were also benefits to having a format that reflected a
paradigmatic approach (text version), having a narrative approach provided more meaningful
ways for Japanese parents to connect with the information overall.

Connections between Dewey and parents’ aesthetic experiences

By examining the different forms of the tools, interviews revealed that parents were
responding to the tools based on how information was presented through an aesthetic (or arts-
based) format or through text alone. Both tools employed form in different ways, where as
Eisner (1985) stated, “Whether collective or individual, the common function of the aesthetic is
to modulate form so that it can in turn, modulate our experiences.”

Parents consistently reported having more positive and meaningful experiences with the
manga and that it was more emotionally accessible and relatable in comparison to the text tool.
Given Dewey’s (1934) theories on art as experience and with emotion being the “cement that
holds the experience together,” it was not surprising to find parents sharing stronger emotions

overall with the manga compared to the text version. In fact, through Dewey’s perspective,
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emotion was seen not only as the result (Hohr, 2010) but also a cause of the way they thought
about their advocacy role and experiences in special education. From the interviews, it seemed
that having visuals contributed to a much more satisfying experience for the parents, as they did
not have to rely on the information alone to make sense of what they were reading. In this sense,
having visuals appeared to add to the parents’ experiences of the tools, as the arts-based format
also elicited stronger emotional responses that in turn unified their overall experiences in a more
cohesive way compared to the text tool. Even in cases where some parents such as Izumi pointed
out what did not work for her in the manga (i.e. the tone of the narrative language etc), her
responses overall reflected an emotional trajectory which despite any moments of doubt during
her experience, was fulfilling for her in the end.

This is not to imply that parents did not have an aesthetic or emotionally satisfying
experience with the text tool. The data suggested that parents still had meaningful experiences
with the text tool, especially in cases where parents obtained more information and knowledge
about special education that they previously did not know. Thus, the connections that parents
were making in the present relied on their experiences of the past, which in effect, transformed
their understanding of special education advocacy for the future.

Both Dewey (1934) and Eisner (1985) stated that all experience is the product of both the
features of the world and one’s relationship (to the different objects and events) within that world.
Our experiences are influenced by our past, as it interacts with the present. This was evident with
the parents of this study, as their knowledge of and experiences with special education in the past
informed how they responded to the tools in the present. In addition, Eisner described how it
would be critical for the viewer to have some level of competence to experience the form (of the

tools), where the responses would likely vary from individual to individual. All parents in this
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study had prior experience in special education; they were all positioned to understand the
information that was provided to them, where they responded in both similar and different ways.
Based on parent responses, | would argue that all parents in this comparative case study had an
aesthetic experience with the tools, according to Dewey (1934). Moreover, because the context
was slightly different due to using specific tools, parents described their aesthetic experiences in
different ways. Having an manga-based format proved to be useful for Japanese parents when
learning about special education advocacy, as they shared that the visuals helped to enhance and
intensify their overall experience.
Cultural aspects of using manga as an educational medium for Japanese parents

It was evident from the interviews and data analysis that culture played a significant role
in how parents made sense of the information presented to them. The majority of parents also
shared that they would prefer the manga due to their (cultural) familiarity with the medium.
Given the widespread use of visuals and multimodal educational mediums in Japanese culture
(Ito, 2005; Cohn, 2011), it made sense that parents would make more affirmative connections
due to having more exposure to manga and other arts-based formats in general. The familiarity
of the manga format, as well as the use of visuals to highlight information apparently made the
experience for these parents more relevant. This was especially the case with how emotions were
conveyed through the images and text used within the manga in culturally recognizable ways for
Japanese readers as Bryce & Murakami (2004) described. Therefore, it is important to consider
how Japanese parents might benefit from having information and resources that are not only in a
visual/manga format but also culturally accessible through the ways information is presented,;

that take into account Japanese cultural perspectives of disability and considers what makes
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sense to a Japanese audience when speaking to the topic of disability, parent rights and special
education.

Research on Japanese families with children in special education (both in Japan and in
the U.S.) has consistently described how maintaining strong and harmonious relationships with
professionals was generally the expectation and cultural norm of Japanese families (Lebra, 2004;
Kayama, 2010; Kayama et.al., 2017). Parents in this study preferred information that depicted
actual people, their feelings and how families navigated social relations with schools, in contrast
to factual information about special education and the law. This was the case whether parents
were reading the manga tool or text tool. Thus, it would be important to consider how culture
and cultural perspectives around disabilities and special education can be taken up in creating
resources that also address the cultural disconnect in parent advocacy.

In the parents’ re-envisioning of the tools in their interviews, they shared how they
wanted information that helped them to essentially access the cultural and social capital of
American parents. In other words, they wanted to know appropriate ways to make requests or to
communicate more effectively, to not only maintain positive relationships with their child’s
schools but to better understand the expectations of schools in relation to their own expectations.
Because the cultural norms around parent-professional dynamics are different in Japan compared
to the U.S., having information that could be broken down into specific phrases, questions and
ways of communicating was what the parents shared would be most useful to them. This was in
line with what Clark (2018) discussed with how ‘culture’ should be redefined for CLD parents to
gain the appropriate knowledge and behavior skills to advocate. Knowing how to communicate
and act with teachers and schools in ways that lead to maintaining positive relations require a

certain type of social and cultural capital, as discussed by Clark (2018). The objective was not
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simply about getting facts and information on special education for these parents but also
information about how to act on this information and the strategies needed to achieve results.
Ong-Dean (2009) stated that without access to the appropriate social and cultural capital, parents
would face challenges in advocating for their children with disabilities. In this sense, using
manga as a medium to explore issues related to parent advocacy for this dissertation proved to be
a step in the right direction. Having a manga and including scenarios within it made information
much more accessible and easier to understand for Japanese parents. Thus, utilizing this manga
format created more opportunities to focus on specific cultural issues for Japanese parents and to
highlight the challenges of U.S. special education advocacy.
Limitations of the study

The first and most important limitation of this study focuses on the overall research
design and methodology used. Because this area of American special education research on
Japanese immigrant and Asian families in general is still relatively underrepresented and not well
understood, it was imperative that | gained more insight into these issues first through an
exploratory approach. This qualitative comparative case study design allowed me to go deeper
into the experiences of Japanese parent advocacy in the U.S. through examining the ways that
Japanese parents responded to different questions and tools around special education advocacy.
While I was able to gain the needed insight into how these Japanese parents responded to these
tools, it was impossible to capture everything through one qualitative comparative case study.
Thus, follow-up qualitative studies would be needed to further explore this area of special
education advocacy for Japanese immigrant parents of children with disabilities that go beyond
case studies. Other qualitative research designs should be considered in order to better

understand how these issues come together. In addition, understanding these issues through a
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quantitative design may also help to further establish causal relationships between the tools and
the parents’ experiences.

A second limitation of this study is that it focused only on the experiences of eight cases
of Japanese immigrant parents of children with disabilities in the U.S. Because the sample sizes
were small, these experiences may not be generalizable to other Japanese families in the U.S.
Moreover, this study recruited parents who attended the same parent support group, Himawari-
kai. Although having prior rapport with the mothers who participated in this dissertation study
was not necessarily a limitation, it is possible that parents might not have felt as comfortable in
sharing personal details about their children and family if they had not known me prior to the
interview. Thus, it would be interesting to implement a similar study where Japanese parents
with no previous connections to the researcher/interviewer are recruited and interviewed.

Another limitation of this dissertation was that it focused only on the experience of
mothers. Understanding the roles and experiences of Japanese fathers could yield more insight
into understanding parent advocacy for Japanese immigrant families. From the demographic
surveys, many participants had indicated that they attended IEP team meetings with their spouses.
Thus, it would be worth exploring how (immigrant) fathers are involved in the special advocacy
process as well.

A fourth limitation was that interviews with parents consisted mainly of families of
children with autism spectrum disorders and two with attention deficit hyperactivity disorder
(ADHD). This was due to how parents were recruited (through snowball sampling), as the
majority of parents who were connected to Himawari-kai knew each other and had children with

autism and ADHD. This would limit the understanding of how Japanese parents of children with
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other more visible disabilities and chronic medical conditions might respond to the tools
developed on special education advocacy.

The final limitation of this study was that parents were informed that | personally drew
the manga illustrations as a part of this research study. Given that Japanese parents tend to be
very respectful towards professionals as a way to maintain positive relations, there would be no
way to determine how differently they might have responded to the tools, if they had been
created by a different artist with no ties to the community.

Future directions for research

Future studies need to consider different approaches to understanding these issues,
whether they be through follow-up qualitative studies or quantitative studies including more
rigorous experimental designs. Future qualitative studies might also consider exploring these
issues more longitudinally to examine how Japanese immigrant parents conceptualize and apply
advocacy practices in special education. Addressing these issues through a mixed methods
approach combining both qualitative and quantitative methods may also help to obtain more
conclusive results that are based on both qualitative data, as well as reliable and valid measures.

Future studies should also include larger sample sizes of Japanese parents of children
with a range of disabilities to understand how these families make sense of parent advocacy in
special education using different mediums. In addition, it would also be interesting to explore
how race and nationality may play a role in how Japanese parents in interracial/transnational
marriages make sense of advocacy. It is worth noting that within this study, the mothers who
were married to non-Japanese men shared more positive experiences and connections with the
concept of advocacy, as they described their spouses providing a lot of emotional support in

dealing with the cultural differences of Japan and the U.S.



ROLE OF COMICS IN JAPANESE PARENT ADVOCACY 104

Future qualitative research should explore developing more manga-based or visual
resources for Japanese families navigating special education support. Moreover, such resources
should not only be limited to helping Japanese families but also other immigrant families from
diverse cultural and language communities. Although it might not work for all families across
diverse cultural and language backgrounds, having different modes and mediums of information
that are arts-based could make details much more understandable and accessible, especially for
immigrant parents with less American cultural capital. It would be important to not only include
visual aspects but to also consider the cultural perspectives of CLD families and to support them
in understanding the cultural disconnect within the law and in accessing the cultural capital
needed to advocate for their child in culturally responsive ways. By thinking more about culture
at the forefront, future studies can investigate the possibilities of creating resources that would be
engaging to other families of diverse cultural and language backgrounds and what we would
need to know from a research perspective, in order to develop these resources.

Tapping into research around culturally sustaining pedagogy (Paris, 2012) could also
provide a potential platform to consider what resources could look like for other communities as
well. Developing such resources with different families and communities could also inform
educators and professionals on what best practices can look like when supporting immigrant

CLD families and their children with disabilities in special education.
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Appendix A
Table 1
Parent demographics of "manga’ parent group
Survey items Parent 1 Parent 2 Parent 3 Parent 4
Parent name lzumi Manami Kazumi Yuki
Child name Yukio Daisuke Minoru Mariko
Age of child 12 12 9 10
Sex of child Male Male Male Female
. . . Autism & .
Diagnosis ADHD Autism ADHD Autism
Child's birthplace WA Japan Japan WA
Siblings N/A 2 brothers Brother/sister  Brother/sister
Years in US 30 5 5 18
Years in WA 30 5 5 15
Married to (husband .
. White .
race/ethnicity) ) Japanese Taiwanese Japanese
American

Primary caregiver Mother/father ~ Mother/father Mother Mother
Father's educational HS diploma BA BA MA
background
Mother's educational BA HS diploma BA BA
background
Father's occupation Bus driver IT engineer Accounting Company

. : CPA & : : .
Mother's occupation startup CEO Housewife Housewife Housewife

More than More than More than
Income 100K 100K 75-100K 100K
Community Suburban Suburban Suburban Suburban
Japanese & Japanese &
Language at home English Japanese English Japanese
How comfortable speaking
in English? Very Not at all Not really No
Reading and writing in
English? Very Not at all Not really No
Attend IEP meetings Yes Yes Yes Yes
Years receiving SPED 9 5 6 7
Satisfied with IEP Ye_s, but can Unsure Unsure Yes
be improved

Comfortable speaking up at Very Not at all Very Comfortable
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IEP team meetings

SPED outside of US? No Yes No No
Knows sped laws? Yes No Yes Yes
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Table 2
Parent demographics of “text” parent group
Survey items Parent 1 Parent 2 Parent 3 Parent 4
Parent name Tomoko Chiaki Junko Natsumi
Child name Risa Kenji Hitomu Shun
Age of child 5 15 12 14
Sex of child Female Male Male Male
Diagnosis Autism Autism Autism Autism
Child's birthplace WA Japan WA Japan
Siblings N/A 3 brothers Sister Sister/brother
Years in US 16 3 20 6
Years in WA 14 3 20 6
Married to (husband .
race/ethnicity) Japanese Japanese Wh'.te Japanese
American
Primary caregiver Mother Mother/father Mother Mother
Father's educational MA BA MA MA
background
Mother's educational MA BA BA BA
background
Father's occupation Engineer Technical Sales Sales
manager
Mother's occupation Housewife Housewife Elementary Housewife
school staff

Income More than More than More than More than

100K 100K 100K 100K
Community Suburban Suburban Suburban Suburban
Language at home Japanese Japanese English Japanese
HOW co_mfortable speaking So so Not really 50-50 No
in English?

No language
Reading and writing in issues but
English? other Not really 50-50 No
challenges

Attend IEP meetings Yes Yes Yes Yes
Years receiving SPED 2 3 8 6
Satisfied with IEP No Unsure Unsure Unsure
Comfortable speaking up at Comfortable No Comfortable ~ Comfortable

IEP team meetings
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SPED outside of US? No Yes No Yes
Knows sped laws? No No Yes No
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Appendix B
Interview protocols

Preamble: | am interviewing Japanese parents of children with disabilities to better understand
their experiences related to special education and the types of resources needed to support their
child more effectively. The interview will be for 1-2 hours. | will be asking you about general
questions about you and your family; your perspectives on disability; your positive and negative
experiences with schools; knowledge about special education law and parent rights; and
anything that you would like to share that is related to how you have learned to navigate special
education services in the U.S..

L. BAVWEE->TLWSEARAADEFSADREEN, BEPLPEFIADOYR—HIC
HoI2)V—RERDITEDIZEDE I LGRBESINTEINEFZLIYRCERT 5-0IC
AVEAELA—FTH>TWET, COA VP EaA—F1-2BHEEZFELTVET,
AR EA—TIEEIZ. CREICEALTOEMY. BFIADEFIZDONT, ERED
KMo T-1RER - B o 1-#%8R - Special Education ICEHY HEFEOREZDIEFIIZ DL
TOHE - FLTF7Z AYAHTSpecial Education DH—ERES5HBHTENDLSH
EHERER - FATI NI DN TRINV =W EBINVET,

Fr. AVAEA—IZO T LTW=EW-EABRIIITAATREIND Z EERIT
LET,

Parent background and (cultural) perspectives of disability
e Adjusting to and living in the U.S.

o How long in the U.S.? Citizenship/PR status?

s TRAUYDIZEAESEFTFNTI N ?EEHEGJVISA, FV—2Hh—
FeBHbTIN?ENELTREZEONF LD,

o Family dynamics at home?
s CREORFEHRATSESL,

o Communication proficiency in English?
s HEEZEERBETOIZIAZHS—I 3 URRERIESITIN?

o Japanese community involvement vs non-Japanese community relationships?
» ZELOBABARANTIZI2A=To4—IZEDLKHWVSMLT/EHh>TL

EFIM?
s FAYADAZI AT 4—IZIFEDL S WSMLT A/ BhoTWE
ITM?

o Cultural differences between Japan and U.S. in terms of how disability is seen?
» FAYH - BRETEFICHLTRERBNESLRLLEZLEHYF
IH? ENELGETIHN?
o Knowledge and openness of child’s disability and needs with other parents?

- OREBEEDALLEEEZTHIEEHYFTIN?
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- CBEHERMOREEFEOA-LICHERTEFSADEZFICEAL TET
DITERNGVESEEBbhETMN?

Experiences with special education & parent advocacy
e \What have your experiences been like in special education, especially in IEP meetings?

o Special Education DFEERIZDWNT., HFICIEP E—TFT s VI HBETOINFE
TORERICDONWTHATLZELY,
e What is your relationship like with your child’s IEP team?
o BFSADIEP F—LEDBEARIZOVWTHA TS,
e \What was your experience like when you first started attending IEP team meetings?
o RUDEDIEP E—T 4 JIEEDKIGRELTLEMN?
e Example of something that went well with schools.
o BFIADEBIZIDVWTERESIFS WS LEDHAERICOVTEHH
MECEELY,
o Whydid it go well? filALF < LZWEFE LTF=h
o What were your expectations as a parent? 3l & L TRIZZERICHAIFL TLVEL
f=hh?
e Example of a challenge with schools HFSADEBIZDOWVWTERE EFTHME
N2 EDHHRERICODVTEEMNE LS,
o What happened? fafh¥é Y &£ L f=hs
o What did you do to resolve the issue? ED & S ICHBEZEER L E L=H,
o How satisfied do you feel with how it was dealt? $1FD LV FRRIZB LN FEL
f=h,
o When faced with challenges with school, what is your general response with
schools and why? 4 EIEN H > =BV DEED K S ITHIGE L TWET
M2 E-EZNIEHEETTH,

e Any other examples? A MER E DHEEBETHIRIZE DTS LIEHY FT
o

Knowledge about IDEA and parent rights
e What do you know about U.S. special education law and how it relates to SPED services

in general?
o TAUNDEBIZETHEFEICOVTH>TWWA I LEERENECES
LY,

e Coming from a different cultural context, how do you feel when you hear that U.S. has a
special education law?
o THAYAICEBICETIERE MAIXSIFI) HEHZLITODNTIHE
MTIM?FE=, TOESIGEEENHSZEICEHALT, ESBORFET
R
e What do you know about parent rights? If you don’t know, what would be helpful for you
to know?
o EBICEITHREFDEFICOVTIHFMTIMN?
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o ZHEHMTHEWNES. REFOEFICOVTEMIZBRSZ L. S50W5 2L
PONLEMMBEVNSIELDIEHYFEFIMN?
e As aJapanese parent, what would be helpful to you in terms of understanding how
special education works?

o FAVADEFRIZDLWTHOREEZENLA—BMOTESLERVWERS LI

BATYIMN?
e When you hear the term, “advocacy” or “advocate” in special education, what do you
think it means?

o FRARAD—FLEFTZFRT—FEVWSEEEZRARYYILITar—2 3
COGTHEWV:=CEEHYFEITM?

o CHADEE. MOBAADREEICT RAHS—[TONTEDESIZE
DEDITFHASNFIN?

Questions about comic or text tool (post-intervention)
e Tell me about your experience reading the comic/text booklet.
o BHZRALBREBZEEMNIEFEZEL,
e What did you learn that was new knowledge for you? What was the most surprising fact
for you?
o BMZHAT. REBDEFVCEZEICONT, AIAFHLWMVMERAHY FL
f=thr?
o FIRIZEZS =L DIEHYFIMN?
e Was the format helpful for you to understand special education law and rights, as well as
“parent advocacy”? If yes, why and how so? If not, explain.

o BHODI+—<v bE T1REBICLST7 FARHI—] [ ZLTEBICET
HEBEENICOVWTERT HDITRILEL=MN?
e Thinking about the future, do you think you will be able to apply what you learned from
this resource to any real-life situations? Why or why not?

o BHEZHRATHIHHT, SERIDILEAHYFELEM?FENEL
TTIm?
e Which images OR text had the most impact for you and why?
o BEHOHPDG/ XETHRICEST-1OEHYFELEN?ENELGETT
m?
e What other information would be helpful to add to make this resource better?
o BRZEKLIVYBWLWHDIZTTS=8IC. TH5WVSEHAH > BWNERLT:
LOEHYFEFIN?

Is there anything that I did not ask that you would like to share?
B THEME-RNBOMIZHLEAMNTER - BEAHYFLEOBEAMNME S,
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Appendix C
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Appendix D

Parent Advesasy of

Japanese Families
in 2he V.3,
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Japanese Families who were
Interviewed for this booklet

Keiko

Has lived in the U.S. for 5 years.

Married to a Japanese husband with 2 children.

Her 7-year old son was diagnosed with PDD-NOS

(now Autism Spectrum Disorder) right before moving to
the U.S.. The family is planning on moving back to Japan.
Can read and write in English, but is not confident in
conversation.

Arisa

Has lived in the U.S. for 17 years.

Married to an Asian American husband and has
a son (16) with a diagnosis of Tic disorder and
ASD-like characteristics.

At home, conversations are mainly in English,
but Arisa uses both English and Japanese with
her son.

Mayu

Has lived in the U.S. for 17 years.

Married to a white American husband and has

2 daughters. Her older daughter (14) was diagnosed
with Semantic-Pragramatic Disorder at age 5 in the U.S.
Her daughter has experience receiving Special Education
services in different states.

Misato

Has lived in the U.S. for 14 years.

Married with a Japanese husband and 3 sons.
Her oldest son (21) received an autism diagnosis
when he was back in Japan, and has experience
receiving Special Education services in Japan.
The family speaks Japanese at home.
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| was born in - | have worked in the disability field and in special education
Hello! Japan, grew up
; in Malaysia

gﬁ: n:me * parents and their children

R and have lived in with disabilities, as well
I'm a PhD the U.S. for as professionals.
candidate in 20 years now.
education at
University of |
Washington |.
Seattle.

My research so
far has focused on
Japanese and
Korean immigrant
families...

...and the types of challenges that they
have faced in accessing special
education support.

My experiences have been mostly
around working with children and
families who come from immigrant
refugee background, also known as

Everything is %
so different

_?_he b5 | found that many challenges were

culturally-based and in fact, became
barriers to how families access

special education services for their children
¥ois
! hard ¥
| to know!
what you
‘ don't |

My focus is on
Asian immigrant families.

My prior research findings from interviews with Japanese immigrant families

2. Parents with a strong understanding of
their child's disability and the needs were
more open about their child’ s disability.

1. Parents felt the need to be respectful
to schools, no matter what.

"It's important in my culture to

respect other person. "1 usually tell people from the beginning.

It's much easier that way."

My approach is not to negate
other's opinions, but accept
them with respect.”

"If | den't have a common ground,

1 probablly won't share much.

For example, even if other mom shares
‘oh my child has autism.’

All | might say is 'oh is that so...""

3. Connecting with other Japanese

4. Communication with professionals was
families is important.

challenging, especially due to
language barriers.

"Being able to talk in Japanese
with other moms with a child

"It's really important for me
who has disabilities is really important.

to be able to meet in-person
compared to over-the-phone,

Like casual talk or gefting advice/tips.

It's possible because we speak the
same language and are also in
similar situations.

I can get more nuances too.

But in reality. it won't happen
as often so | find it little disappeinting.”
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From my \
previous study/

families faced
challenges
that were
unique to them

but also
common for
families from
immigrant
backgrounds,
especially
around
parent
advocacy.

it was clear \ 2 /
that Japanese \ a Q /

CLD families :

have shared
the types of
barriers they :
faced when
working with :
schools :
as follows:

’;':,This was not

on Y ‘the case for
N [l :most white,

. -:middle class

3, ::monolingual

oy families.

Parent advocgcy is an important
part of a child s special education

but for the parents that were
interviewed, they were unsure
how the law connected to their
child's education.

"Have you ever thought about
how there is a law on

 special education
in the U.S.?"

However, by
understanding the
law and your rights as
parents, you will gain
the knowledge and
skills to prevent
problems or resolve
problems early.

pue s| Me| 8y} Jeym noge jybnoy}

‘uopjednpa s piyd InoA syoedw) 3} moy
J0u eAey Aew nok jey} o|qissod si 3
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What is advocacy |n the context of special educatlon"

| ADVOCATE (verb): to p—
1 plead for or argue in favor of

— )
your
child's
first
teacher

your ’

child’s most
important
role model

ADVOCATE (noun): one that
argues for a cause; supporter or
defler]der' (e.g. an advocate for

In English,
advocates
exercise
their rights.
However,

in Japanese,
advocates
"protect”
vgliweir fights

has child's
best
interests
at heart

responsible
for your
child’s
welfare

guardian,
surrogate
parents.
professionals
and community
members too!

You know
your child better;

The law gives you
the power to make

than anyone eise. educational

3 decisions for
The school is j your child.
involved with
your child for z Playing an active

role in this
decision-making
process makes you
an advocate.

a few years.

A good education
is the most
important gift
you can give

to your child.

7 involved - -
Y with your - |
\ child \ 1
for life.

148
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Within the law, disability is

149

Special Education
Law and History

*Individuals with Disabilities
Education Act (I.D.E.A.)

understood to be a natural me ms]
part of the human experience 58 c %
and that it should not impact £ 3 _E_i &l The current structure of
the rights of individuals to gg_ o5 special education law
4 participate and E-) 2 is called, “Individuals with
contribute to society. . g Disabilities Education Act”
9 (I.D.
w
3 ; -ﬁ

Before 1975,
the educational needs
of millions of children wi
disabilities were

not being fully met,

as they were excluded

In 1975, the Education of
All Handicapped Children's
Act (EHA) was passed.

completely from the ;5,;1225 I—:?hggs .

public school system. benefited
children with
disabilities

Children who had
undiagnosed disabilities
did not receive the help
they needed to succeed.

In some cases,

families had to find support
outside of the public school
system due to a lack of
adequate resources.

and families to .
access a FAPE and
in improving
educational results
for children with
disabilities.

*Education of All Handicapped Children's Act (EHA)

I—1

Legislative intent of the law

Many could achieve some
level of independence and
also ensure they would
not be forced into
institutional settings
needlessly.

When the law was first created, the belief
was that with proper education, many
individuals with disabilities can become
productive citizens who can contribute to
society instead of being forced to remain
burdens.

The EHA was renaméc\i;\- o
Individuals with NN
Disabilities Education:

Act (IDEA) in 1990,
in order to focus -

more on the individual
instead of the disability.

Since then, IDEA
has been amended
several times and
continues to change
with court cases,
the political climate
and social norms

of the present.
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It was also believed that improving educational results for
children with disabilities is essential to ensure:

- ., b v %
* egquality of opportun\n}yob Each state has their own
* full participation, O

: special education statutes \G%
* independent Iiving'ag% (

K b¢/ and regulations that must be %
* economic self- < = | B consistent with federal law.
sufficiency %) z ‘ X Ih| BFl Rules vary depending on which {#
U.S. state you live in.

When state law conflicts with
federal law, federal law has
ore authority, according to /4
the U.S.constitution.

...for individuals
with disabilities.

It is important to
prepare students
with disabilities to lead productive
and independent adult lives.

To ensure your school provides S :
your child with FAPE that includes  Recrua® . I Hiild & healthy
= working relationship

“..-special education and with the school

related services designed to meet l'?';uticr,\-sv?ii[ﬁ
the child's unique needs sohiions
and prepare them for further

education, employm“ent and i
ndependent living*-* (7. 5~

(20 U.S.C. 1400(d))

({22

A //:f/l;{."

) that will benefit
both parents and
schools for{
child's success!

So what do effective parent advocates do?

Gather facts and information.

Use facts and independent documentation to resolve
disagreements and disputes with schools

Plan ahead

Take the time to educate yourself about the local school
district and the law. Know how decisions are made and by whom.

Communicate in writing

Communicate in writing and write follow-up emails to
clarify problems, as well as to document events, d

iscussions and meetings. If a statement is not written down,
it is not said.

Ask questions and explanation

Ask questions and learn to define and describe problems by using
different parent advocacy resources that teach you to communicate
more effectively with schools.
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According to research,b=1
some common
parent-school
problems included:

“Finding the
right information
is like
winning

the lottery."

As research suggests,
there are many complex challenges
for parents to

navigate Special Education system.

Buthow do these issues
identified in the research look like
in a real life? :

~We will take a look at 3 scenarios
~ on common experiences shared
in my interviews with Japanese families.
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- 8o itaite and there's '
Scenario 1 i 6o, Sy e And | think
i Hiroki to |y s it might be...
Keiko i | get when
| O! R
Py s i i | get closer
b not to school.

that big of

“| often wonder
what's going on
with Hiroki's
progress and

because of

Hiroki's great!

1 { if he is being
m.);r:n:fralt:.t‘lons a good student. oh, but there is
wi iroki's ; ;
this one thing
teacher, But it can be

a little
overwhelming
in the
moment to
ask in English++-."

though.

__Mrs Taylor.

. (d
What could it Guess | shou
this time

But then
again,

| guess
there's
been

a bunch of
little things

Sighs.

Waiting for
another

email--*
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! Hmm?
~ He put
i an eraser
» In h's

., Mouth--.7

It wil_l take me a while
but I'll do my best to write

—
S her back using translators
e e and dictionaries. <
Might be really clunky
gnglish but at least
I'd be able to say,
Well, _
she = S
[ Dl;gitr)‘akbsly /('Thank you.
f Iwon't | N\ I think so and so.”
| beableto | e e
understand... |° \
She always : { e :
tells me. / e::\ellil : ‘/l d ) each
{ wonder ee : . <
l\ I will | her | why she | We: yeryday | wish she’d
\ i | with a . | othe say something,
\ email | won't bt ot
ou later.’ question, | just talk ut she probably
you . thinks | won't

she'll | to me

usually || in-person;’
| email || ;
\me back | \

7 i
A \ i S

understand.

< But umm, | guess we really don't

talk that much in general.

R We! \\ s petter

(puuns

NUl (;\JC“\.’
ideal "
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My son
goes to
general
education
class and
receives
1 hour of
SPED
services.

Back in
elementary,
| used to be
able to

talk to his
teachers,
but not once
since he
started

high school.

| Since he
started
high
school,
| have so
little

| contact
‘| from

| school

‘| that

| was
not aware
| of this

|| issue.

But it's not like
| can ask my
16-year old

"Have you done

"Did you turn
them in?!"

...all the time.
It would annoy him.

your home work?!"

challenge
s that,

once he

4 leaves

school,

he can't
seem to
recall
any
school
related
matters.
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As part of his
accommodations,
he can submit his

One
time

he is working
on his homework
and turn it in
during that time.

But in reality,
he can't finish
everything in 1 hour.

. e | found the school
assugnment.wnhln assignments contact me
a grace period. that Were if this has
due 3-4 been an
During his weeks ongoing
SPED class, baforel issue?

Why won't

| also

Issues that came up
in these 2 scenarios:

Arisa's case

unclear

potentially mismatched

Scenarioa_

One day...
at Support Group
Meeting

~

£) - SPED and IEP supports are

- Unclear expectations with
communication with school
- Son’s IEP goals and academics

any clear explanations

Keiko's case

- Challenges in communication
- Unsure of son's progress
B - Expectations with schools

never
received

why my son
needed

SPED services
in the first
place...

were unclear

| how they

Every one

| to be able
|| to share

talked about

were so glad

their concern
in Japanese

Then the
topic of
issues
with

came up...

s interpreters ¥
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You know,
| think school

districts car]not
afford “real
interpreters

The [hired]

interpreters are
better at speaking
Japanese, | think.

But
many
of them
are not
fluent
when it
comes to
interpreting
what | say
into English.

7

It can be so
difficult to
understand
what’ s going
on at these

[IEP] meetings

without someone
who can keep up
with the teachers
and professionals.

Hello there.
Ntce to see. everyone.
Hope t m not mterruptmg

We
were
talking
about
finding
good
interpreters
and how
hard it

In my

who are
schools

enough

experience
so far, most
Japanese
interpreters

provided by
always know
SPED to help

Japanese parentsor‘“
in IEP meetings. \y““’he medt

don' t

about

planning to... ;

Or the interpreter whose \
interpretations were very
short compared to what
was said in English,
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Luckily for us,
my husband
and | have a friend
who is American
and is fluent in
Japanese as well

He helped us so much and
we were able to communicate
better with schools during that
time because he could do

simultaneous interpretation.

But it became too expensive
for us in the end.

our pocket.

,"' We had to| ! l:]m;w

| pay $40 And the e

| an hour school My husband

L district wouldn’t isyAmerican I usually have

S pay either. as well no problem

’ understanding

f{?:;;had his English when
ot of . 7 we're at home.

But somehow,
during IEP
meetings, |

have a hard time
keeping up with
what he’s saying.

When I've attended
IEP meetings by
_myself,

they're talking fo me,
the terms they use
are different.

the teachers have
always adjusted
the way they talk to me.

So | suspect that when

; TN
.fj Ir'llr \"\. h
" When [ 1just f \
it comes | wish |Where is
to IEP’s, there was |all the info
understand :
evenrif'if was |, a better on all this?
\ all in japanese -\‘.\way. / How
Y frustrating.
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What 5, i
: m
9oing to do :Vith

constantly
trying to j
catch up S

| need to do
something

these

tghelp Japanese ;
g My son.... moms are Learn \
' something |-

hgre to new every "

listen time . |

and help. 4

...and find
some solutions
to this situation. [

) [, N .
Misato's issue: Mayu's issue:

AW . ) Communication styles of
We_re you able Finding quality teachers and |IEP team is
to identify more interpreters difficult to understand;
challenges that and language
parents were support lack of knowledge about

going through? special education

terminologies

p E——
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Now that you have read through these scenarios,
let's cover some details about

"Procedural Safeguards”

in this next section before revisiting the parents’ issues again.

159
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(FAPE) to child

' .
" What's the intent of The:IDEA s
Procedural Procedural
safeguards’ | | Procedural Safeguards? || |sateguards
is a document | ——————— ——— :‘ rn::ﬁet:;se
that you o
shou)I, d « For parents to examine all educational records problems can
on their child be addressed
receive from - Participate in meetings around the identification, between
evaluation, and educational placement of the child
schools at + To obtain an independent educational evaluation parents and
IEP meetings. of the child. schools.

To ensure a free and appropriate public education

* Informally through
|IEP meetings

» Complaint to the state
education agency

* Mediation

* Due process hearing

* Appeal to court

"Prior Written Notice"

The school is

PRIOR WRIENNOTICE |

i

required to
+ What the district is : send this
proposing to do ~ document

- Explanation of why
district is proposing
or rejecting to take action

. after a decision
. has been made

s o ; but before

+ Description of evaluation o ti
procedures, assessments np et.'n(.en Ing

a decision.

and other factors taken
into consideration

You should receive your procedural safeguards
from schools**-.

« At least once a year

* When you or schools

request an evaluation 7
for special education
eligibility > 3;;‘;;%;:
' AT
%

* First time you file
a citizen complaint

* First time you request
a due process hearing
in a school year

* When a decision is made to
remove a student for more
than 10 days in a school

year as part of @

disciplinary action
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Unlike in Japan, the final decision making

=¢

PARTNERS

does not fall
primarily on
the school
or teachers,
but include
parents as

Therefore, giving

“consent” as a parent
and equal partner,

whether for evaluations,
placement changes or
decisions on |EP goals
is very important.

However, many Japanese parents
may feel uncomfortable in this role
at first because being so direct
with schools is not considered
respectful.

The IDEA law presumes all parents of children
with disabilities will be able to take an active
role in advocating for their children.

In such circumstances, it may
be helpful to think about

PROCEDURAL SAFEGUARDS
as a "rulebook” for exercising
your rights.

A rulebook that sets the basic
expectations and requirements for
school districts and parents to work
together more collaboratively.

Remember, prior
to EHA in 1975,
schools were not
always accountable
to the education

of children with
disabilities.

So it is having these rights
that allow parents to have
a say in their child's
educational planning***

to have the power to
agree or disagree with
what your child's IEP

has proposed.

|
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If you are having challenges
with your child's IEP or with
the IEP team/school district,
a good pace to start is to
know what you can and
cannot ask for.

General Approach
Lack of Information

* Your agenda will
become part of

f you have a hard time getting answers to
your questions, write a parent agenda for
our next meeting. It should include your

concerns, problems and proposed solution.

+ Share it with the |IEP team

before the meeting.
* Bring extra copies!

your child's educational file.

It is acceptable to
make certain request
and ask questions,
especially if stated
explicitly in the
procedural safeguards.

Let's revisit some of the challenges
that Japanese moms were faced
with in the earlier scenarios.

Hldden issues

'The simplest strategy when communication
“and actions are not consistent is to put your
equest in writing. :

- Ask for a response to your request.
* You can use sample letter templates on
these types of issues.
Request data on |IEP goals.

Different views of the child

_Request an |[EP meeting as'many
mes:as needed in the school yea

Thank you for the meeﬂng todayl_
Unfortunatety, we did not-getito
discuss my concerns. so
-I.would like to request
another meeting..."

Be proactive

+ If you have a hard time understanding the IEP
document, put in a request to receive it sooner
(e.g. one week or more).

» if document wasn't received on time, you can
request to reschedule the meeting.

* Prepare for meetings by making sure you know
what questions to ask or concerns to bring up
(that is evidence based) about your child’s IEP.

+ Ask for Prior Written Notice and other important

documents in your native language.

Don't be
afraid to ask!
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Part of being a parent advocate for your child

Remem ber . is letting schools know when you have something
is not going smoothly with your child’ s education
or your role as an |[EP team member.

' Keiko: Lack of Information

* Send questions and/or concerns to teachers about son's |IEP
progress in writing

+ Ask for clarifications and questions about behavior issues and
the suggestions about OT

* Request data on |IEP goals and progress

* Be prepared to follow-up and ask questions

risa : Mismatch on support and needs

» Communicate with the teacher

- Bring up concerns about son's recent academic performance and
issues with his late homework submissions

| - Ask for details about how one hour of IEP support is spent every week

* Request data on his IEP goals and be prepared to discuss revisiting
his IEP if necessary

Misato: Hidden Issues

- Send an email communicating concerns with gquality of recent interpreters
and how it's challenging to participate properly in |IEP meetings and advocate
effectively with the language support that has been provided.

Propose a solution

< Example >

= Ask school to find another interpreter.
) - If not possible, ask school to pay if you can find an interpreter.

- If schools decline your request, you can ask (in writing) for the reason
why your request is being denied

Mayu: Lack of information
* Communicate to get |IEP earlier.
* Be prepared with questions and concerns before you enter the meeting
« if you still feel like you cannot keep up due to the specialized terms used,
send a parent agenda describing situation and ask for support.
< Example >
- Ask teachers to write out the special education terms they

use and make them visual, so that mom can take notes on them or ask
questions about them during the meeting.

* Another approach is to be able to ask the IEP team to slow down during
meetings and/or asking them to do brief recaps of what was discussed.
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Summary

There is no one perfect strategy or approach when dealing with uncertain situations.
This is because everyone's situation will be slightly different, whether it’s you as

a parent, your child’s needs, the individual school district, or the type of people
who are in your child’s |IEP team.

However, it is important to know that there are different ways to resolve issues
you may have with schools. It may take time to learn what you need to know
about IEP’s and special education, as well as IDEA and parent rights.

RS

But this learning will be an ongoing process as your child’s
needs and IEP teams will change over time.

It is also possible that laws may continue to change
around how special education support is provided.

ou.are on this journey to becoming a more
knowledgeable parent advocate.

The more you know, the more
successful you will be.

If you don’t know, find a way to know!
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Gather information y—‘\ Communication is the key f
— || Parent Center
F——— f any
. Hub There are Keep track © tion
WrightsLaw i many useful and all com‘munlca
web & b°°k - ___resources. with schoo's )
l Office of Educatlon
= —, Ombuds (OEO)
Office of Supenntendent - >
for Public Instructions | — A =il o
©ospy | d -
"4
1 d
I
C
_ e You will be glad you did when
By building your know‘ledge ébout special s s
education and what it means. have rights, - S RN BRI
you w1Il be able to partncnpa' more f < -]
: O & 3/2/20XX &
r
r
Talk to other parents syho may be gomg through t ial e ion er
s 1m|Iar eXpenences and sntuatlons to know what i l ducah |Eﬂ +QMF\ Q*ES
workéd for them. Don't limit yourself to only s : \ s
Japanese parents. f ; 3 g
You may learn useful;strategies from other \ ; E"e”_ if you.tan read and write
parents as v«qell especially when dealing with school English, it may be helpful to use

sample letter templates from
the internet in books such as
Wrightslaw on special
education advocacy
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Disclaimer

This resource was developed based on interviews conducted in 2016
with 4 Japanese parents of children with disabilities.

Scenarios based on their experiences may not generalize to all Japanese
Immigrant family's experiences with U.S. Special Education.

To ensure the confidentiality of participants, pseudonyms were used
for individuals and organizations in the scenarios.

Special Thanks

Special thanks to Mayu, Misato, Arisa, and Keiko, who shared
their personal experiences to create this resource. This would
not have been possible without their participation & support.

Resource support & translation check:
Miho Onaka, MSW

PhD Committee:
Cap Peck, PhD
Sharan Brown, PhD
Jose Alaniz, PhD
Amy Ohta, PhD
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Appendix E

FAUNBHHEECS 2 BRARED
RPLY KNP REHDS—
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FLU®IC

CAILBR, DR REHBELEFEROBEIRECHEL TV REREDAKKEETT.
BEEEN, NL—7F5, TLTHEX20FLCRY KT,

NDAEDTIURMNT I3 FRREEEXE REBBEORSTRERENHDFLEE, REEH, TL
TEMRREBVEERIHYET,

ZTOHRTE, Xt FFBA ZHA Culturally and Linguistically Diverse (CLD)E E D N2 BE- #E
ROIRKT, BICTOTRBROCREZPLICHR—NET>TEELL,

COMFE. BAE- BELSOBRORKENRIC, TAUNORKBEEZTA2HPTEAZRE
RECEID DA BEDEREAZELI—-LT, b2z EllEYELL,

A123E1—N8bh2klt : HRARKOREY Z &
STRLEFOHARAORBEICAZEI—LThA 2L,
1. FEEOEBEILODVTHBNIH2REEEF L, FEEOEECODVTHOAILEF—T 2T
»H>
a. "HEBEINBL 2E8KBICTNULEFEEBVAELABVWTTR, flZE, 55
DFF—TAALBATITR2TELNEELT, HB—FSHBATITH, TKD-
5525 LhBVTTR,
b. TREAICEEICELET L, fELE® 2EAN K . RIANLSE2E5XPVET, 4
o ZRANSORRZEFINIZEETS
o "THOARVAELTROHBAFVHFZEEETA LR, ZHhBFROXLEE
BOATITHE, BETHDERFLBEVWTT, BELFT, .
o REREMRAKLLENIZI1I-S—a>TEENEEZRBLD
o "BRZEFELVEITFEBENBNLEZYLT, MWEThEEMTEDZNT, EX
ADZHEBNETIHE, dUNES, ChRBFISBVERT T, Bo2<VEH
EHUINE, BEITDEETEDNDT, 4
o MOBAXRAT, BEDHATEELEF ORKENDEN UNFETEKXY]
o "RAIURBOEEZEZE LBEFTANBBETALBERFELLEY., £6, HHKL
Ve TOVWSREBRERIZLKBYNTEVE—2T, BEETHETEDIONHY N
EWE,
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DAV BELI—NS, MO CLDRELEBEFRULSICEEDENSKDMAEH B, "FEE
DT RRT—bh1 EVSRBICHIZBERIABEORAEHD DAY ERL I,

AEMI T, CLD RIENZEREDOXRY EV) TEHRTAIRBE L TUTEZHITFTVET,
BROTZE

SEDE

Bl MERDEV

MZzBHFITIAEVLVOLDASKL

. AEER

CDERSICCLD RIEDZERE., BAERBRPRETZE -—SELIIRKERFESLLENOTLI,

a > w0 bh =

Q7 RRAS—EVWSEFRAVNCEHFBUERITN?
TEVECEZTT R,

BEOHDFEELILESDT, REBEBOY—ERZZTIR, REEICLDTRRAD—RBETE
BEETY, LAL, B BERAORBELT 2 LAV EEI—TREODRBEELEBNIEDLSI(IC
BODFEELEDEE., TLTHSOREICEDO>TVROAANEEBATL L,

TFRUVACREHRBBICEBIDERN HIOEZHFHATIAN?
EENEDRSICCHDTDE FEADEBICED D TVWAIDAERLCENBVWAEZVERVE

T, LAL, ZRERBEEOENZEBIDEICL>T, FEZERICHVEY, BULBRKETHE
RUEVTBDOICRIEERT,
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BEBECHVTO (7 RENS—) £@ 7
ﬁ%%ﬁ%&'ECZtO‘C—%&Ub\RT |\“7J'\"7'—|\'C“3'°
REEFFEEICELT

—ERIOKE

—HAREZO-LEFIL

FRZELESLT<NBA

RENANZZZAT<NDA

HTETRRT—NIBRZZERTERT, R¥, BEA, ER. EFIRPHEBAELE,

F RART—b

(BH) : —OEHICIE A% RATS
(%) : IBPIREHEBTOA (B : PEROHEE )

TA..D.V.O.C.A—FETS/VTENENSELSPSSETT R

WFED Advocate ( 7 RART—h ) AEFMZERL "7, $20ICFL. BARFBICERT D L%
Mz "EVTFD, EVWSKSICZAT VAN DPLESOTENBAIHED2NDEETET,

REEEFEECD—BOERETT, ZRTHDIXELEDEKEZFEILLI>TEDY TN,
REEIESFETAO—LEZBLTEDURT,

TDLESH, ZETRRBELCFELCOHBEICHITIREEEZSEATVET, FELOHBEICETS
REZEBNICTSET, REEEG "7 RART—h, ELTOREZBVET, FEEICEST
BOWHBEZEATHTR LK, FEEDOPRIZEDTETERNBEFTIRNERYET, (WL, 5)


https://ejje.weblio.jp/content/%E4%B8%BB%E5%BC%B5
https://ejje.weblio.jp/content/%E4%B8%BB%E7%BE%A9
https://ejje.weblio.jp/content/%E4%B8%BB%E5%BC%B5
https://ejje.weblio.jp/content/%E6%93%81%E8%AD%B7%E3%81%99%E3%82%8B
https://ejje.weblio.jp/content/%E6%93%81%E8%AD%B7%E3%81%99%E3%82%8B
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RBAEBBICHEIDEREBEOHSE
BE, TAXUHCHF2EHEBBICETHEZICE,. EREEZEEHSEZE (Individuals with Disabilities
Education Act, LD.EA)EVWSEDNFBHYET,

IDEA (2004) k6 DO EELEFEEN BV ET,
1) EBI%E 704> L (Individualized Education Program (IEP))
2) EETEIBLHEEE (Free and appropriate public education (FAPE))
3) REHWDDIVIRE (Least restrictive environment (LRE))
4) EY17%EE (Appropriate evaluation)
5) {REH L HEIDS M (Parent teacher participation)
6) EMFHE ICHAAETNZREREE (Procedural safeguards)

COERTR, BERADALEOBRBE I THY, BEZREICHAINOSMETHT S #F
CEHEBEBATRVIBRVEEIMTVET,

1975 FLLRIE, ATAECOBREOH D FEECNRNUFRICBZLHBEZZTDI LN TEREAT
Lo &, BYIBRMIABVWFELERL, ZRTHBEBYR-—NEZFDENTEXREATL
oo NUFRICTDBEESHFBL 212128, KRICKRBEERETERALSOHYR—NERDFT
WL,

1975 F(IZ £ EE R #F 3% (Education of All Handicapped Children’s Act (EHA)) A" B3 L TESR, &
ENHDTELICEBTHUELRLKBELZREHIDZCLEZEEIT. BEOHDFLELOHBEOR
E0E>HHEEVELLE,

*rOEEFEOERW ¢

COERNFEENLLENG, BUBHBBLI > TREOHDATETRO—BEL THRACER
TEIHLED<BIET, SETREZEOHR—PNELTESTVERKOEEBZRES I ETL
2o BEDHIADZ<SBEEHANTTERCELEZER I LKL 2T, FHRELCERICANRSHhTL
ROELZOMBIBDENTERL I,

1990 FIZ, EHA (& IDEA [CHEEh, BETRHESEYOERICEREZEVEZEDOICRYEL I,
ThORE, BReBEHH®, BUAER . H2BR0E{Le L £ (2 IDEA RAELNREE WBREDF
C3W) XL,
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IDEA DESHIFE, BENHDIFELNDHBFLEREIDCLILK 2T, BEDHDALEANFTEEH
£, TERSM, TLUTEENBYZBRIDCETT, FRHALTHBIX<KBHULEYOZV
ERCAFTEEREZFERRIITIEZRBFTITVET,

TO3TBCEILELD2T, "REHEB FEEOHDFEELZ "IX25M TREEL, B ICRHEZ
had "ZXEY—EX, ELTONENTZRIELTVERT,

KA b:

IDEA FEFET T, EIFEITR > TEMNIES RA 2EHTHH, ALERTEMICKRYR
BIFFBSCENBYNET, EL, MOEENEHFEEFBETIEERE. EPRETEHSNATVS
RENBRAENDERBETEDSNTVET,

CORSIZ, ZRDELEBENH D FECLERBEDEFNNERTTFSNTVRILELADST,
FRAICIRBEELCETNSEZDATHIEHEN DU EL A, TOLYH, ZEEZSRURBEEN/BERZ
EHIBENFHYNET,

FRET—RELT, REEBEZE-DOKXKELEHENFfHVET:
1) ZERNFFEEICEBETEIN S LOHEE (FAPE) ZIRELTVIAREHD L, DFY,
MEAZDFEEND_—RICHR 2 EREREBTOLVOBEEY—EAZRHBL, ZFEEOEEH
B, RBZTUTAICAGEEREYR—RNTSHE0, THH (20 U.S.C. 1400(d)).
2) ZREKVEBVIBIBRZEVTVK ZE, HIREF, FEENMNKINTRLEDHICKTBEEDH
BFREREONSDFEICBKDESRAT S,

REENFRYEBVT RRT—RNIBBICE? (WL, 5)

o FLVWEHRZINETS : EREASER MEICERLLIAREEZFED, ZREODEROT—
BXREEMRT B,

o EFICEMETS  #FOZEXIIOVTOBHBPAEREICODVTHAN, EOXRSICEXE
EOYEN RSN, HICI DO THREREENBIHLNEH>THKERL,

o X145 —>3a VRXETIS  EXNICXYERYREX—)ITITV, AZ1Z5—>3>
AN B2 BEREBALPEICTD, S—TAUITPHBRBELLENE KUAEHXRELRE
B/ —RBEICRBREE2THL, &L "Ebnkl e, FEBFEnTVWEI > BE, T
hiE Tahorkle,s (KB B,
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o HASKVWIEIBEBHICERLHBAZRDS : T™HAsRKV\, CEIrHDEE. BEEZN
BICIERADEHIC, REBOLEDICESHE "TRPLUNTRAAS—, OBREZEDLSE
WMEEDEMANICEDLDEDICTS,

RUVERHOZA TEREDEROFT—BP, FR BHREBOATLALEORNUZBITE LR
TEEHA. Z<ORBEREICAEZLZEBICIEALTVRERLUIPELNEHA,

RT7LY NP RERAD—OHETE, ZFREREBTOS DOIL HIBENERENATVET,
o BEEDTE
o EEHEBICERE>TESAZL!
o BhIEE#E
o JdXa2=0—>3>7F EBH
o FEECICHNTEIEBMDT—FH

12BE1-DSOBIA: "HEZKDSHFT AV DIDPIAZVD T, AEERICEHE
BAESH) IO TELGICES UALEVICRALET, 1

BE

CDESIE, BBRBEESET—NTIBDICES BRIV HEMEEN T ER > TREDFIICL S
REDPNET, T, CNEDEGEREREDLESBETUSREDBDTL &5 2?2 AEASKE
DPEDLRETI—DEFPI LI 2 TELI ODESBBZSVFERTVEEL £ 5,

BEAY

TA4dEA

RKEHEE 5 Fo BAADKREZADTHD 4 ARK. KRB ( 7R ) HEAERERESE ( PDD-NOS,
REOBBREARIRNZL ) OBMZETXVACBETZIHICZETS, BEOLHBFRICKFEFTE.
REOHZAEERFTED TN EQRERFETF,
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bYzzh
RKEEFE17TF, TOTRTAVADAORERSED 3 ARK. RE(16)FF v JEOR & BEEAR
RONZLDEAAN H D, RETRERNBAFEZFS BV CORFBEALFFLZERNISELTVS,

FHEA

KEEF17TE, FAVAAOREZADED 4 ARK. RZ(14)Id 5 BOFICHKEHSERE

& ( Semantic-Pragmatic Disorder ) DB MZT7 XV AT T3, BEZ7AUVREDI 2V RNOMT
ZHERBRHY) ., RENTREBAIRIR>TVET,

hEETA
KEEE14F, BRADKRE ZADEFND 5 ARK. MALLERBQRNESHVEICBATEHRED
P EZ (T, EXRAMEBATRIXIBEZV/ANBZLLCENH D, RETRBALRETRFEEZT D,

>FVA1 - TrdEFA

BICAZ 2 THOIIU P ZVATIIIE, TVTETVTIBBRBEIATIER, HEI/RFNFETIE
FUATIIIE, BROBZEEE 2THS EEILHAFDIER T/ Z—LHRBEETEATY, TD
B, VVDEDBESBIEDREDIITHEVDE—EDDE L TEFEBHSATTIIRE, TO3&
RETERVFdo &2, TELLRICHEBENBOEDNEX—NTEPR, 4 2TUDE T&EIE
X=N7s EBUDD, EWBATEDFEE " 2F1—, I EXTFT4Z5— THRPBIATT, X
—NDKEETRFRFLTHLEZEVEVITZVATTER, WD VYEPLLEDSFE—2T, TE,
BENPESHEBLED LY ZBVATT L, TELTAZEOIZANLEDS OT (1130 ESHEEHL
S50 4 REVE TEDHETE2T<SALSVVDIZ, 2TUSCEEX—NT<hBATT LR,
Z5, BOIRBENTEZVEEIDTBDETL LS R, BEFZADZZEEZXETTIIE, BN
EREO2LNVLT, $UHES, CARESBEVNETOT, BEESDITTEIEIBATTIIETET
The BHHEESPE TV BAT, BB 2 ESTDOHICE>THLVEERESATTIIE, 5
& D E(RENTHI)DDSHENEBPATBIATIT IR, CHSSVEBTNFVVATLES
17E R,
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>FVA2 - BHNESTA

5508 FIBEFEZZRTYN—NE 15/ SPED DY —EXEZIITET, NERDEIZ,
BHXN WL THEELEBFTHRSBOLEATTIIE, BRTEEILES, J

ELES T2272 1) 2TEI2EDY, RIEELEKBERICFIBO2EATT, BRICA2THS

WICZED S BEDED 2D TR DEEFCATLE, PPEE2T, 16 HDEFIZ TTHEYS
E?2I1E5PAEHLE? ] ) BATEHVTEELENSNBEDT, —hy, ZFROZLEICX—ILTE
RBUSLVAEIE, BATABETX—NTEIDEXRES T, L1, BEFDHMEL T '#

K ELHESEZREFEDCER T ODVEDNSKIFTLESSLLST, ESHBLESVDSP

PEFENEERFITET,

—i, BEHEEEL THBEETESELL TERVNCEIZREI2TVS L, —REFEHZR
DAELICETES 2THEEEY ST, TOETELL TRV BATIIIE, 2REL —HBETIEHK
PEFL, TFIBELEI3—4BHGDERE DN 2 TBATT LR,

F'ce, CSVSCECEZRADSEHRL TS HBEVATLESHR?,

TRPEBFICEA THBE Y —ERDBBELEDEDNELI VT VHBED 2EATTIFE . St
ST, FENCEDHICE/RS NESED 2EDIC, EPBVET, J

BE CD2O2D>F VA TCENO LA 2TELCL -

TATEROKREENTAIIZT—2 3V ICETEITH. EFOERTORFRPRE FRHISH
ICRHBSNTWVWD Z EN TR

S BHREBEOHR—KNPIEP F—ANSOHYR—RNFPEBETEV, ZREOIDAZI 21T -3
AVHEENRETEHEV, BEFOPYR—KROZ—ANH>TLVE&L

>FVA3 - DEDYETN—T

EBADYR—NIN—TDE—F127ICT

EDREEE AFFTWAEHHTEB LN E TEABLEEFICHY, BRDOEEIZOV THE
(CEYELE,

ZEE EEDBRDOITE 2S5, ZHEAZXVATIE SEDTFTINITAE,
ERRBIEL TERL TRHHZS TESVSHI2THEZETL YNB LN EEBEATT LR, B
EDNCEHVT, REICETDESAEF) RBELPE2TUSHEEZVAT, IEPSI—F71>270
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TREDABEEMHEIT DD 2T, LLEFTVPEFIKDEDE>TVBSESDPHIBATEHEIEEHL ()
?r'?-ot&o -

T4 "D, BEBBIEMP2TENTTS ?,

AEEE B, ESTEESE, 2545L, WBARAEARIIBDOTAZETTILRI2THEEL T
ELECBHFEATT, 4

'HBOBEETIE, ZXIFEHEL TS NEAEZZEDEREAT, BHEHELD IEPIZDVTHL VP
IPUPES 2T BADEDTII VS —NE2D N E2V, "B, BIBEFRBEREFTEA T, 2
TUVSHED, ZEFTIRSBEITLEDIZIFADLL LKL TS ABZVAEDZLS T,
IS56ZYF—BlEICBHBDEANEVDTXIDADE T, HEBS LFELS T, 2DE
CBTZDHICT2EBFLTUBATTIIE, IFBEARATESDLE5L2EFATTER, 16
B 40 RAKLBEDT, ES5FTBETIIAIIANELTIRE£2EHAZZ 2 TEPNTHEE
AL TBATTER,

Fip T, PIB, SEDEAETFXUIDABZATIIE, FAEHKERETHEL TRHIEDD
BDIZ, BBHVSIEPI—T 12 0EERDEI2TBICEELAS P SHEVBLE 2EAT, 2
SBES<SBSEZNH L S TRADISHEVEBSATT LR, B —ATSMIBE, DL
NWICHELEFTAEPE TS NBDT, EDEBTSE<S EDESHEFADELIES EBESATT L
o J

EW 'BRITSBLBIDS, ChERIABDEEEDS &, £S5 BHVEELFDEI>RZE Tig
ENTEDPPBATY, IEPICOVTIE, AERZFTEDPISHZVDPELNZVDS,
TECHALPHEVDBZERVETHBEE5<, ALZETERZETE, PIAZVERDERZ DA
ZUTTER o

SHNE 'COSVSEREDESDLFICAN YT IFHRE 2 TENET LR, BESH2TLESLD
DEIDTHEMBLECEESET L,

&EFE THELEESEBOET, ('2DELHENTIRACEBDATTI LR,

T4 "TEXFAZ—EDEESLESITL 55 R.

&HE 'SEDEFDCEE, ESIEALEVALEFTEEG— AU RESERLES VDS P
DPEBES THAET, 4
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2R TECSPOTHETAFNLTHAEHHTE THYIIEAZBD 2T TTER, (1 DEMD
BEohdEDsBdL- - -

BE: "FVARBULTHAAREKNFEAISBABICOVTESICHZ CENTERLETLELS
h2.

AhE L NBESETR—INPEOVVEROAMTR

T EZROKE: EPF—LAOESDAI 1T -3V ARMIUFHL V., BHHRBEBEOFEMAES
bAasEL

chEsNIFIFAEREAT, ENFHRE CHMIIAETN-RABWIER ( Procedural Safeguards ) &
PNTVDRBEDENERAMRE, BEESFTIVAOBRELEVERBVET,
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ENFHE ICHMAENREEE ( Procedural Safeguards, AT, REHEE ) &, MH—ERHLS
REZBICFEENDEATT,

IDEA &, #¥REREOHMTHABNIRELBOAAN RSV ZZORBEETAELTVET,
o REHEEBOERELE?

o FEEDHEILEIITRDHETE, REZEIZRICRDDEREFBLH

o FLEDZH BE, TLTHEDITL—IXKNERETEIEODI—FT 1>
2, REEN2SNTIEFEFSED

o ZFXDEEBRGLIZLER THRISIEE, ZXPSHTLEF=FHEIZLD
BEEZIIDEFETR LS

o FEEDHEETHEYFILRDHEFAPE)EFIK T B L8

o HHEHABTR. 2R REBOBBEREKLBHLETHRRENETT (WL, 48)
o IEPX—F7127TDHELAEL
o MOHKEHEIZHTIELAN
o FBfF
o BE&
o HHIN\DETF

REBEEBETTSN TV IREEOHER: XEIC KD ERIEA (Prior Written Notice)
FZRIE, FEELOHBICHEDIRAEETEN HDHE. TORESENTHEEADFICXEICELD
EGEA (T, BRBHANE ) 2RBEECESLETAEESEL,
EIBANEICEK. ATO3IRAEENTVET,
- EXFAERIELTVDOH
- BRIGTIRENGERATFLETRAICENED OREOHH
- REILLELEEE- TEAXVNOBRE. TOMOERLR L OFME

CEATLEDL?
ChESDOXNER. REENE—FHATHERTDENRYBLSFAEZIGEERE, TOSETE
ANENBZZTHDERNNHY)ET,

ZFRIG, REEBOENMNEXEZUTORICREECREITIZEN BUET,
- BRE—FIC—E(IEPX—FT142JTOHEEHNZ)
- FEENRBHRBEBEZTILOICMELEEZ, REEXRLEERNIERL LK
- REESNOTCERNCEIZERHRUEZREL 2K
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- REENFZEECYOTHRB2ZERLLEE
- ERFZFECEZEOHDFELZREAELTI0 ARLEEFRICTDIREZL LK

BARERFEV, FELOEERTL—AXVMNOEE, EP OJ-ILPRE BRERELCHTI&H
RREHER, FRPELELETTRESFEEN-—NF—TH2RBELEHV KT,

TOLD, EEREORCRFEEIBTHELAV, FRELBERETDEVS>DBETEALY]
<7,

IDEABF TR, 2TORBEENEZEOHZFEELOLHICEBHNICSMEL, TRRT—KTBZ
EZBRELTVET, LAL, Z<OEFAOREBELEST, ZRAICERIZIZ L, XF
ICBDLBCEICHRZRUBAELNETERA, ThE, BENMVERCERIRPEZRHDDETE
HE/ESNDE2DFICBVET,

AZzEELESREVWADLSBVGEER., ZRICERTEDZZENEP N TV I REEEZ ")L—
LW7Y 91 ELTETRBEATHRIEVVERVET,

BHICMNLBEY ., 1975 FLHIE, BEOHZFELOHBICEAL TERE—VOEFZRSEE
ATULI,

BE, BYBEFNIREBEEATVSRIEICR>T, REENFELOHBEIROTZVICHUE
RZEL, EPFT—LNRELERGZRHBRZETITZDINNIHDDTY,
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EL. FEEDIEP R EP F— LA FREOETHEN HZDOBSE, ERTER L TERZV
CEEZFTHA2DTHBLKERVWTL &S, REEBETHRICENMNNTVWSZEICBLTERLEY,
RAZROIZY TR ERFHABREHETT,

— RO F770—F

1)

2)

6)

BHRFR: DASBVWIEANDERZR D20 RESIFEES. ThZEEEEHTHE R
BENSOERSEHE, ELTIEPEI—T 12 JCESBRAL

a. BELTLAlL: BE BRELEVBREREED
b. E—FAVUDEICIEP F—AILZTTLTHL
c. Z7URNRRDICAE!
d [EPEX—FTA42VJTIITFULERBENSOEARFEECOHEBEICATD 771
ICEMEAhTVL
Bhi-FEE:

a. £L, 2127232 VLERARERBICMSNLET O3V ME-> HE, —
BEHELFREEEATHAZERTSZETT
b. 9 "EEZHEVLETL EFM- X—I)LICEEEXLES
c. BRBT—ALIKUEYTILOFEBENFRY NTERDHTSN2OTHEWER
LEL&S
EP J—ILOEFTEEBRENTF—FEVITAM LEL &S, EROTF—2OHERIREE
DERTY,
EL. FEELDHBICBLTBEN oY), BRIRERL 212V LIEBE, BEIEP X
—TAVUERKZEZERLELLS, ChEREEDHEFTT,
&L, IEP DEEZ#E ERIZ2OLCKEIrVEZSE. BACTOBEREZE>TESS
FOFMOX—ILTUIIANLEL &S (fl: 1BEFZE, ©ULRENRED 2 LEE.
S—TAVIEERIBDEISVITIANLTERVTY, )
a. BRBABREARSZERSEHEZRBENE-—SHETERTEDLSUIIARLT
ERVWTT,
BmENCH<
a. FEEDIEPF—LEFELAEVLEVLIER®, BEE. LDELTVWRREEZEHANIC
BEALSIC, BRIICHRNBTZZEEH LY, BHREBZDER (Fl: BEEXED
BYBATVWAO-)LARESFH ) ZEBL TH<
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TNTR, TREDBFADBBEALEOMAZHICRBREONBTZRTVERL &S, .

TAOAT AWK :
FROZXEEDTIZIAZT—232VICETEIRME. BTFOERTORFPHER: FRIASHICKRD
5hTVDZEN T,

HYEEZADMK :
BHRYABOYR—KP IEP F—LASOYR—NBARTEV, EREOIDIIZT—32FE
NAETEL, BEFOHR—ROZ—ZXAH>TLEL,

HhEEETADRHK :
BEHICIEP ICSMIZ-HOBRI VGV BREZACSEEBL TV,

T ADRIK :
BHRHEBICEII AR EMAZEI DHISKEV,




ROLE OF COMICS IN JAPANESE PARENT ADVOCACY 182

BATHBELEVWCE  FEEOTRRT—RNELTORED—BRK, FEEOHEX IEP OY
R=RHFSESVW2THEWVES, IEPXNN—O—BEULTERICEADCETT,
742
EH#HTE
o VAEKADMIEPI-INOEKERICODVTEE VEBEEFRICEATEAD
o SRENSEBETH (CELILZWT ) OFRELTOTZDHBRRIZOVTOFHAERD
THhd
o fHl:HUIAZWKBHBROEDREVWINSHA2ESVSEICHATVDINDN ? BHIE
HiEHAZDA 20T ZDHRDCEILL2TENKSICCOBBETEICHLTE &I
B DN ?RE
o EPO-IIOEKXEEODADT—RZERTS
o JAO—TYTNERBEDEMBEL THL
HhZ:
IEP T—)L DEEAELIZ D) TEETS
o RBAXEOXEELIAIIZS—>3arrL?
o FEORHBICHEIZIBEL, REOKBEICBHAL TOENIHDEEEAD
o HIAZEND1KETENLSBYR—N2ZFTTVI0HNEHNEHAZRDS
o IEPd-)L0OEIAEEODAZT—REERL, VEICHSUTI-ILORELEZE
R HETHDEREL THL<

HrE L
BhiEE
o X—)TBROVAVTAICODVWTHEAEN D ZEA (EFFINFHHERV )., IEPIC
TEEBN—RFT—1 ELTESMITBDENHL VWV EZEEAD
o MARZIRTTD, fl . ZRICESERZRODITESSIERETSH, ELFTRERIEE.
BATROWLBEREEZEROBETENA TV RS ZTD, RREFRNESLILES. &
DESIBRBTCRREHNTLLEOAOHPAEEATRERTZELORDD
Eip:
DT
o EPOEFZEI—TAVJDORICESITESSELSERTS
o Z—FAVI/DOHETI_EBMBERPREBEELARTOURDOHDEBED /— R EEPTHL
o LELEI—TFTAVITHEDLINBZIEMABBIDASHVES, BRIICTNDEZEA,. S—T1
TEOHR—KZUIIANTS, §l . EFAESEZFESBRICEEHLTESVERHHA
ZERDD, FllEk, EPE—FT 12 TJFRRWD><KYELTESV, RELEZ LA EZRR
ICENLTES S,
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xe&dH:

DFa1T—2arlell "RE) GEBEXTIO—FHFIH3bHTREHYERA, BEESFES
DEFZEBFERICESNEENT, EBHL2>TVWBREKX: [EPF—ADAXYN—PFEEN_—X
ICRI2TETHEDLDTLBNSTT,

FThes, ETTFOSNTLV IR HDCET, BYBFRTEREDBEZBRID LN TE
£

IEP X HBHE. TNHS IDEAEZPREBEEOHENSECEHL TERIZIOICKEBNNAZIHLEL
nEXtA,

LALFHOZ—ZAX IEP F—LNEHTREEEIL, TOHEERETIENERKERTWVIT
2EMDTY,

e, ZBIFLECRETNBZ LD, BHREBEOYR—NOREEOLZITREMEH)ET, FHO
FHOE, REEGT RRT—RELTOARBEZZT, FHOHBFZYR-—ML TLLREBICD

<TL&S,

BRYBRBRPHAFAEB/DICET, RYLCFHOTRRT—RELTHRILTVKZERVET,
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1) AXazZr5—>avie
o FREMOXVYEVRBREFR: 77A4NTERBELTHBL (BREEMSHOBEN SH > K
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o HWENHZAZSENBETH >TE, Wrightslaw BEDH U TILL X—BETHEDN T
PEVELEFES EXYRTL

2) ABZEEDD
e I|EP X IDEA: BRIXZEHFICHIZRBEQITO)Y —ATHEREZED D (EICKFE).
o Wrightslaw "Z1Y 00—, &KE DI 7Y A [https.//www.wrightslaw.com/]
o Office of Education Ombuds (OEO) [htfps.//oeo.wa.gov/]
o Parent Center Hub [httos.//www.parentcenterhub.org/]
o OSPI [hitps://www.k12.wa.us/]

o HEABXREZOEMNOEJBNIECRELE., FHOBBOSSVIVIIEROH DS
MATERDRSICAY, FHOLODORVHEBEEFRAODYR—KFTEDLSICKY)
9,

e RAULSBREBOHAIRBEELBESTRLV»ERREREDHEHRRBELLEY., RAL
FRICBE>TVAREEF L THESNBBEHREBBHICEDHEL £S5,
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TERE

COMFIFE 2016 FICHANDBAATEERZF >OFHORBEENRICITONEA 21 —%TT
ICESNEENTT, BAENERNBRFETOEKRBERAREE D Special Education (2B % #25k
ICHTEFERDENDTROYERA, BFETIAY: ABRBRE7SAN—2BEELEEZEALT
WET,

ARIY WY ORA
COMF=EDICHEY), CEEORBRAEBTFLLTIKEELXWETA, hELETA, HYE
Eh, TAOEA, LT, HRICIHAKLEE D EBRCONSBHBL LTFET,

ERMER D
BHxHR, Msw
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