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Good day, my name is Madrienne White, and |l am a
Muckleshoot Tribal member.

White, C. (2024). Duke’s Aura. Personal Collection

| walk with my ancestors from both sides of my
family as | navigate the academic, professional,
personal, and cultural pathways of life. |
acknowledge them for their guidance and raise my
hands to them for the strength, love, and
protection they have provided me. This
introduction serves as strands of a braid that
represent my positionality and intersectionality
as a person, a relative, a mother, an ancestor-in-
training, a protector, a professional, a student,
and a researcher. | offer this introduction to help
establish the foundation and provide context for
the thoughts, words, and positions in the text that
follows (White, 2024, p. 2).



Chapter One
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Introduction

Positionality and Intersectionality

Definitions and Language Use

From an Indigenous Worldview

From an Autistic Worldview

Native American, Indigenous, American Indian/Alaskan
Native (Al/AN), and Tribal

Neurodiversity

Connecting the Writer and the Reader

Unknown. (2018). Four Generations. Personal collection.



Problematic Language & Reconciliation
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= Worldviews on Autism in Society

I .

i Native Western/

1 American/American VS  Settler-Colonial

I Indian

|

| Inclusion- Member of Exclusion-
society Institutionalization
Revered and/or Dehumanized and/or
Respected, and pitied and discriminated
protected

Abandoned, Abused &
Accommodated Ignored

A fundamental incompatibility between

Celebrated for elevated  Taught to mask and

Indigenous and Western worldviews on consciousness "pass” as neurotypical
Autism Umm_sm with —QDWCQWO. Acknowledged for Silenced and/or omitted
strengths and from discussions

contributions

White, M. (2025). Indigenous Vs. Western autistic worldviews [Unpublished]. School of Education. University of Washington Tacoma.



Chapter Two

Literature Review

Rationale

Disability and Race

Tribal Critical Race Theory
Misperceptions and Miseducation
Settler-Colonial Impacts, Raising Voices,

and What is Next

Unknown.

(2019). Carrying on our culture and legacies. Personal collection.




Literature Review and
Rational Take-aways
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Accept Autism not
Problamatize

Western worldviews are
influenced by settler-
colonial values and social
constructs that value and
respect white abled bodies.
Historically, variances of
race, abilities, and other
social constructs have been
dehumanized.

Autistic and POC
are claiming space
In society,
academia, and
beyond

Brown et al. (2017),
Wong (2020), Ward
(2025), Bruno et al.
(2025)

—

Disabilities Studies
& Tribal CRT

Annamma et al. (2012) explored the
intersectionality between

“ disabilities, including Autism, and

race through a critical analysis of
Disability Studies (DS) and Critical
Race Theory (CRT).

“ The first tenet of TribalCrit is,

"Colonization is endemic to society”
(Jones-Brayboy, 2006, p. 429).




Chapter Three

Theoretical Framework
Experiential Interpretation of Indigenous Storywork
Indigenous Research

Methodologies, Interpretations, and Relational Accountability

Fernandez, R., & Villa, T. (2018). Story of the aye-aye-esh girl [Mural]. University of Washington.




Community-Based Participatory Research

I—I—Jmo qm.ﬂ m om — Supported by scholars such as Tuck & McKenzie,

CBPR includes a community-based approach to
research. To produce information and

“ q.m 320 —-—Am recommendations that reflect and respect cultural

identity, values, and sovereignty.

Indigenous Storywork

Archibald (2008) outlined the significance and richness of
ISW. Qualifying this process and practice of knowledge
transfer within Indigenous communities as a legitimate data
collection and sharing tool.

Klickitat Basket Story

Upper Skagit Elder, Vi Hilbert, provides a perfect example of
Indigenous storywork in this video: https://vimeo.com/396538608
It provides a multitude of conveyances of Indigenous worldviews,
values, and community relationships. Specifically including what
appears to be a disabled child.




Study Design
Research Methods/Methodology
Justification of methods

Chapter Four

In Practice

Participants

Protection of Human Subjects
Analysis

Research Questions

Design, Inclusion, and Indigenous

Research Realized
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White, C. (2026). Duke’s heart [Drawing]. Personal Collection




Native American Autism Page 1

Research
Questions &
Answers

Research
Question Results

Q1. Are you enrolled in a Federally Recognized Indian Tribe

@ Key Results = B out ol 7 participants were members ol a Federally
Recoygnized Indian Tribe
« One parlcipant was a descendanl

p Tribes Tnbal altiiabons: Muckleshoot, Nisgually, & Alaska Native B86% o :mmﬁ m o:m o—.‘m ﬁ: —-o:m: *o: —\l

a§ Timellne December 2025-April 2026 . .

yeany S , e These questions were asked in order
B y included 3 in-person inlerviews & 4 onling inlerviews, bal lineaga

to determine eligibility to participate
in the study, to gather qualitative
data about the participants, and to
determine the Tribal affiliations of

Q2. Are you the biolagical parent of an Autistic child?

m Key Results = 5 oul of 7 participants were lhy biological parents of an
Autstic clild
* 2ol 7 pariicipants were lhe guardians of an Aulistic relalive

© Notes: Parcipahion was epenad up to mare lhan jusl biological T1%
paronls Lo allow a wider range ol lamilies to parlicipate. This m ™~
was done Lo acknowledge realilies of ly systums, um ﬂnﬁ-o — cm :Hm I
thal lten include exlended laimily 1a household 71% Bio parents,

Q3. Has your child recelved a diagnosis of Autism Spectrum Disorder?

m Key Results * 100% Ot parlicipanls said yes fo ttus question

& Q3-a Participanis were asked Ihe child’s age al diagnosts 100%:;

nﬁ Q3-b Parucipants were asked what tha child s current age is

100% Autism
a Notes: Ages ranged froin 2-10 years old at tme ol diagnosis Diagnosis

S S S S S S ST G S I D L D S S S S S S S S D D D S ——




Native American Autism Page2

Research
Questions &
Answers

Q4. Do you have more than one child dlagnosed with Autism Spectrum Disorder?

m Key Results » 1oulol 7 paricipanis answered yes 1o this queslion
= However, an addilianal parent was I Ihe ASD diagniosis

process lor a second child '

& Gender Genders of the 2™ ASD diagnosed children were not asked lor, 14%
bul were revealed n inlerviews as leinale children

14% sald yes,

Bullhere is a
a Notes: Children diagnosed with ASD lrom Q3. Males 6. Female 1 mma\“ possibliity

Q5. Did you recaive Culturally Relevant (CR} or Indigenous-informed (1l) Instruction,
materlals, educatiaon, or uqﬁunu_._..ua_ at the time of diagnosis and assessment?

@ Key Results = 6 oul ol / parucipants answered no" 1o lhis questian
= Onepal
servicesinto/etc. lrom the daclor conducting the
assessment, but the location where the assessment 100k
place was i a CR environment on Lheir reservation B86%

ant said yes and no, they d

3 Participants expressed negative experiences during the

© Notes: assessmeni "Weiren't istengd lo, we had lo work harder.”
) 'Process was dillicull & inimidating " “Felt disconnected & deficit- s ﬁ&n Y)SkD
receiving CR
model language was alienating, denying child's i
Olhor rosponses 1 offered CR suggeslions Yo assessors, 1 didn't stc.

expeclit, 1 would have preferred CR support fo feel more
underslood. & 1 gnjoyed the lamilianty ol having the assessment
done n a place-based locauon

In !i!.&!ll!.. ‘-inn.ir’ﬁvin?;.i_ ﬁﬁu._.‘%s-—i_:’_ _!-.KI

uﬁ.ﬂ_.xan!!.i Idantity réprosented? How did thay make you leel? Wete indarvantions halatul?

= 6 outol 7 participants responded that therr Indigneous identity
was nol represented dunng ASD engagements
= toutol7r yes & na, Er W was place-based

6@ Key Results

by not cullurally relevant

& Resp 1o 2 sad are do
secondary Interventioiists were famiiar wislhar elh

B6%

eir bast. 1 lel that

, nol N Am _ 1 researched
Q's for CA rusources on their own, 1 [elt intervenlionisls were Unrespansive
10 CR requests. 1 was upsel aboul 1he lack of N. Am reprosonlation & 1 88% said Identity was not
represented during

] LAt | o iGN giesciy, sahety & Wil o vk 100k pocedoncs Interventions

Research
Question Results

Questions five and six:

These questions primarily focused on the
intervention and engagement experiences of
their Autistic children and their families.
Themes focused on whether or not they
received culturally relevant (CR) or Indigenous-
informed (ll) engagement or interventions.




Native American Autism Page3

Research
Questions &
Answers

Research
Question Results

Dﬂ Currently or In _.__..o.vun.. what did education & Isarning look like for your child? Are there

practices or strategles thal your child connects with?
- ded thal . and anolher
m Key Results 2 ol 7 responded thal consistency alded In learning, and anol
2 ol 7 sawt accommadations are needed before learning can

take place
1 responded that behavioral programs heiped learning, 1 said
technology supported learning. and 1 said music/movement 29%

combined with spectal ntelests aided n leanmg

© Notes: These wera layered answers, with 3 o1 7 §§9§=ﬂnﬂﬂ&r o:mm.ﬂmosm mm<m= m:n omm—ﬂ.n"
soundrmusicidancing, and riythm supporting learning accomodations alded in
feaming

These questions focused on the area of
education. i.e., what approaches to education
worked well with their children. And if they

QB. Has your child's schoal, medical or therapy clinic, that you know of, offered any

parental Autism informaltn sessions or training?

m Key Results « 4 oul ol 7 parucipants answered “yes" 1o this question
= ol 7 answeied “no” ol Ihis question

s7% (parent) received any education or training on
ol c e, Autism Spectrum Disorder (ASD).

provided parent
educalion/iralnings

Q9. Plossa shara Ideas or recommendatlons for culturatly ralevant (CR} or Indigenous-informad (M) instruction,
iniabisi fadn, sducation, or angagestient thist you suggest be offered to Muckleshool or American indlan/Alaskan Native
Aullstic pefatives & famiiies.

» 3of 7 responded lhey would iike N. Am, centered malenals,

parenl education, and ‘cullurally grounded support”™. 2 ot 7

wanted Indigencus language, songs, books, and culture taught

P Key Results .

in classrooms
Ihey wanted Ir s slall & therapies availabla 42%
on tnbal lands, 1 said Tribal cormmundy engagement al schaols

o 0

was nesded, stud

1 voices needed & teaching about

respecliul engagement wilh disabled studenls. ww_embivmﬂsuwhwﬁ_‘_ﬂ b E -
& Notes These were layered answers, wilh a heavy emphasis on sharing,  nterest In mI materials & - - -
understanding, and inplementing N. Am epislomology, ontology, educalion

praxis, and pedagogy In learning opportunitics & setlings




Native American Autism

Research
Questions &
Answers

m Page 4

| @10. If these were offered to you, how would you feel receiving Indigenous-Informed (il)

| Instructions, matatials, and engagament?

& Key Resulls

a Notes:

= 5ol 7 responded they would teel seen/visible/acknowledged or
represetited

= 1esponded they would be gratelul, and 1 responded they
would fes relisl & reassurance Lh

herr chiid's needs, culluie,
and (denity wese being respscled

These wore layered answers, with olher leelings being shared:

bgreased Wust, conhidunag, combon waltomhd, increassd

understanding, and included

fhat wolld be yolir rspanise i yoll did

|occupalional therapy?

& Key Results

© Notes:

« 4oulol 7 panicipants answered they would feel happy,
amazing. v would ‘Love 11
red thuy would be unsure, 1 said they would lesl

validaled and 1 said they would leel accepled, supporled,

prionhized, & less isolatad
Layered responses revealed that parents would be supportive ot
1 Ihe engagemenis. They
also exprassed that they would leel thankiul for the

and would want to be more ihvolved

represantation Qverall. 6 oul ol 7 parlicipanis responded
posttivaly to this question

71%

71% said they would feei
ssan il Ihey recaived Il
services/
imerventions/educalion

- vgﬂﬂu_.hg.i_‘ﬁ. ing inglgancis-

tnformed (1) & cullurally retevant (CR) Instrucilon, .in.o:.n._m. o:u-no..:-..:. [ vo..o::m.E.-uﬁtn: or

57%

57% of parlicipants sald
1wy would be happy il
thay leamad thelr child

received CR
interventions

' @12.D0 you believe that you, your family, and your child might potentially benetit from n..__:.:n__.<

| relevnt (CR) and Indigenous-informed (I1} Interventions, resources, and educatlon?

6P Key Resuits

& Notes

» 7ol 7 rasponded that they beheved CR interventians would

benelil therr child and fainily.

In addition 10 the “yus ' answars, panicipanis also satd they thought
CR intervunlions would help bring the community closer logother
conmec

were needed lor progress, they wuould tesl mvolved,
apen, and this would help wilh bullding sell-esteem and idenlily
lron Another responded with concerns that non

hlions could e Mkem by not being culturally
And une respondud hay wiauld ke 1o see a sludy o

recelving CR intervenlions, (0 lrack/imeasure outcomes,

100%

100% of respondents said
thiry balaivid ey’ lamily
would Benedit flom CR
mturventions

Research
Question Results

Questions nine through sixteen:

These questions focused on Parents’ thoughts,
feelings, and predictions of outcomes regarding
receiving and offering (CR) and (ll) Autism
education, engagement, or training for their
children, families, communities, educators and
medical professionals/ therapists.




Native American Autism Page 5

Research
Questions &
Answers

Research
Question Results

| 0._? Do <o= have any, u_.nn_n.*g- Bmma_._m 1he outcomes <a: would oxvmn. or anticipate
| after recelVing Indigencus:intormed () iiterventicns, regource and education?

& KeyResults * 40l 7 responded they beleved posilive oulcomes would [ollow

I 1 interventions/resources/sducatiun
* 30l 7 said il could/possibly change outcomes

; 57%
a Notes: Atthuugh 3 of 7 said they belisved I nlerventions cauld nmpact
u » u
outcomes, Inay all befieved the children would still bensiil from D .H .” : : ﬁ .
the C R interventions. resources, and aducation 57% ol respondents : mw —° : m : — :m —-o :m m — x mm : »
beligved Il interventions
would have a positve

These questions focused on Parents’ thoughts,
feelings, and predictions of outcomes regarding
receiving and offering (CR) and (Il) Autism
education, engagement, or training for their
children, families, communities, educators and

Impact on aulcomas

& KeyResults ° 7outol7p
family, and p1

Respondenls butewa (hal these fesources could bring lamilies
a Notes: closer, address Autism denial and shigma (n Indigenous
communiies, would improve cominunicalion, connect paople o 100%

resources, could Increase |

enygagemant, connecl adulls to
culture 100, make Autism farnilies teel more underslood, and hetp

100% of respondents n = -
outsiders understand our people beller lo iImprove relationsips & 5 Q — * _ \
sald community, family, ﬁ ﬁ
chatlengu st ypes of N Ain 1 said communily and professlonals s_o:<_u Bm —om u-no mww—o :m m m—.m —m m-
engagemenl was cnitical for Ihis work & would like lo see beneifit from I} loolkits

nlrastructure (o ensure accuracy and respectiul reprosentation

0._u. s __.i.d !d..a_:n '.&._ wish 1o express or share regarding your sxperlence or storyssa vn..n:- olan

>:=n=n chlld from the Native Amerlcan/American Indlan/Alaska Native/indigenous community?

m Key Results 1respondenl expressed leetings ol denial & having 10 adjustiherr
dreams and expeclalions as a lalher, lo realily. They realized their

child was stll compatent, but accomplishments looked diferent

Encouiages othurs Lo lake advanlage ol supporl, ask questions, &
& Notes S S 2 s as 100%

designed for N.Amy, cluldren lo succeed, Aulisiic of not”™. Due 10

having negalive experiences wilh syslems, they would like 1o see

ed, lagal support for 100% of respondents hao

of sducators & lkiiuss for sludents, they  GIBTENE Things o siy about
being i NLAM. parant to an
also ke greater representation avdrall, grealer support lor Autistic chad

Since Tune Imimemonal curnculum pr

pusrunts, accountd

accammadalion needs, and inora consultation wilhy parenis.




Native American Autism

Research
Questions &
Answers

Page 6

Research
Question Results

~@15. Continued

ntroduclion to Autism as dark

Key Results 1 respondenl| descnbed their inili:

m Velled with delicit-inodeled language and negatve bias. But they
broke through barners, negative sligma, & sought |1 ways of

Ihinking aboul and angaging with their ¢

Id They are happier wilh

e e T e S S S

Ihis outlook 1 said they want N Am. parenls 1o feel cointoriable
having an Autistic child, IW's nat bad, it's beaubiful, and nalural 1 57%

[ . . .
respondent wants more inclusion lor Autsm families at cullural — o:mm#—o:m : — :o #—.ﬂ—\ocm: m—x#omsu

ceremonies, svents. ete To represenl vur community as a whole 1
respondent said, “II's hard, t's been hard” being a parent of an 57% of respondents

[ .
s e oo st vt opoenty oy DS Taatirs i These questions focused on Parents’ thoughts,

would have a posilive
peopla. 1 respondent said, "Qur children need us o advecale lor impact on oulcomes

| . . _a: i
Ihern, because they can't do it for Ihamselves, and we need - *mm_—smm‘ m:g vqmg-Oﬁ—osm o* o:#ooamm qmmm*n—:m

cullurally-grounded services and resouices’

_ e = S | . . .
”_-mn._“:n» nﬂmu decolonfzed Natlva American Autism engagement, education, and/or _=n_=a.o.: — —-mnm — <— :m m : Q o.ﬁ.ﬁm —\— —.—m Ao xv m : Q A — — v >: .H — m 3

I . _ i
P Key Resulls contenl, and place-based services for Autislic children and ther — mgcomﬁ—o-‘d‘ m:mmmmgmsﬁﬂ o* ﬁ_‘m—s—:m *0‘- ﬁ—-m—*

lamiles One ot ose respondents also inanlioned "wrap-alound

o &1 e
i children, families, communities, educators and

respondent tnenlioned re-establishing tradiions thal teach

& AndNotes

leadership & seivice, creating nelworks ol support and commitment, —

1 medical professionals/ therapists.

respondent would ke Indigenous Autism 1esources and books, like
“lain Unigue” (Sheldon, 2023). They also wanl 10 see Autism 28%

nonnalized, especially in cullural spaces, they said, “Qur children
ale connected Lo uur culture’, 1t should by open and nviling, 1

respondent replied they would like children lo have the freedom 1o

axprass themselves withoul having 1o hide or obey (ke In boarding ey, of respondents want
schools), kids should be taughl to sell-advacale, and “Let children place-bassd, CR, &

be who they are williout having o apologize™ 1 respondent sdid Indigenous repressniation

included In Aulism
they would ke 10 sea inare early intervenlions and resources and services

activiies educating aboul Autism, ta help desigmalize Autisin, lo
celebrals dilferences, and Jal people know Il's ok to be diferent 1
respondent satd they would like Lo see Indigenous communiies

mave away lrom syslems Ihal see Autism as something to lix. They
want our communily 10 see our clildren as a whole. lamily,
community, and cullure. They also expressed lha need 1o slop
lorcing Indigenous children nia systems hal were never designed
for them They want adapled systems (hal respec! indigenaus ways

ot lsarning, communicating, and being

S D S SN S S —




Chapter Five
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Discussion/Implications

The Five R’s and How to Honor Them

Data Interpretations

Duke’s Autism Acceptance Walk

Further Reading and Recommended Books

Ending with a Story

White, C. (2024). Grass Dancer [Photographl. Personal collection.




Closing &

Recommendations

The First Analysis of
Obtained Results

According to the
research, there is a deficit
of culturally relevant
Autism engagement and
assessment tools and
practices for the Native
American/Alaska Native
population.

The Second Analysis of
Obtained Results

The parents of these Native
American Autistic children have
creative and respectful ideas
about how to incorporate
culturally relevant engagement
with their children, families, and
community, and to incorporate
Indigenous-informed books,
traditional language lessons,
songs, and dances into
educational methods,
interactions, and interventions.

The Third Analysis of
Obtained Results

Features and elements of
Culturally-relevant Autism
engagement for Native
American Autistic
communities may include:




Closing
Continunued

7 out of 7 Participants said they thought their child
would benefit from culturally relevant
engagement and services

Below are two examples of culturally relevant and identity-

affirming literature that exemplify inclusive learning opportunities
that honor identity representation.

The following chart provides examples of
inclusive and identity-affirming engagement
with Native American Autistic Communities

Inclusiveness:

Multi-generational, Multi-
cultural, Cross-sector
engagement, etc.

Everyone was welcome:
family, Elders, Educators,
Friends, Caregivers, Leaders,
Therapists, Community. etc.

Sensory-Informed:

Fidgets, squishy toys,
chewies, Play-Dol, etc.

Items were offered to
everyone, and a quiet
coloring station was offered
as a self-regulation station.

Culturally Relevant:

Songs, prayers, place-based,
& design elements.

2025- Prayer song by Colby
White Sr. 2026- Feast song
by Muckleshoot Canoe
Family, Duke’s Aura design
by Colby White Sr.

Acceptance:

Neurodiverse or Neurotypical

Activilies were designed to
be included. respected, seen,
loved, and valued by all
Neurotypes.

Food & Allergy Considerate:

Food aversions and allergies
are comnion for Autistic
relatives’.

Cousiderations were made for
dairy, egg, & nut allergies.
Soft & cruncly foods were
offered. i.e., apple sauce

i
Entaberh Chechid Sharaan

I am unique

Lindgren, S. (2023). This is my hair. Muckleshoot Language Department.

S S S S S S G SN N S D S SIS S e S — . —————— —— —



End with a Story
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There once was a little Muckleshoot boy from the sqwalac “Huckleberry”
village. He was bright, loving, and sometimes silly. He was also Autistic, which
meant the pathways in his mind operated differently than those of people
who are not Autistic. The people called him Roadrunner because he could run
so fast that no one could keep up with him. He was also a shapeshifter; he
could be a buffalo, an elk, a shark, a fish, a dog, even an elephant or crocodile.
Because Roadrunner was Autistic, he spoke differently from the other
children of the village; he moved differently, he thought differently, and he
acted differently. Some thought he was too different, and they stayed away
from him because he didn't play, talk, or interact like the other children.

But some thought he was fun, creative, and energetic, and appreciated his
humor, artistic nature, and his unigue point of view. As he grew older, he
started to become friends with more people, as well as animals, spirits, and
places. The people began to see his gifts- generosity, love, imagination,
humor, and empathy. People began to learn from the boy who was becoming a
young man about understanding, inclusion, kindness, and appreciation of
diversity in all of its forms.

The boy helped people become more mindful and caring for their Autistic
relatives. He inspired them to open their minds and their hearts to see the
impact, the genius, and the medicine of these Autistic relatives.

When everyone started to recognize the value and importance of difference,
and began to include and accept their Autistic relatives, the spirits of the
Muckleshoot homelands- their ancestors, animal relatives, the natural
elements, water, earth, air, and fire, and spiritual beings- were so pleased,
they blessed the Muckleshoot people with health and happiness for seven
generations. They also blessed the people with unity, strength,
enlightenment, and with more Autistic people to learn from, to include, and to
tove. This made the village and the future generations joyful, respectful,
accepting, and strong.

This was the dawn of Autism Acceptance, education, engagement, and
inclusion for the Muckleshoot and people of sqwslac village.




Respect and tignitubutod
o —\m .H m .H : Q m Thank you for your time and Consideration

Gracias

Gracias por su tiempo y su consideracion

Thank you
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