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Abstract
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Stella M. Gran-O’Donnell
Chair of the Supervisory Committee:
Professor Karina L. Walters
School of Social Work
Background: Environmental climate change is an urgent concern for Pacific Islanders
with significant impact on place along with bio-psycho-social-cultural-spiritual
influences likely to affect communities’ wellbeing. Future generations will bear the
burden. Indigenous scholars have begun to address climate-based place changes;
however, immigrant Pacific Islander populations have been ignored. Although Filipinos
are one of the fastest growing U.S. populations, the second largest immigrant group, and
second largest ethnic group in Hawai’i, lack of understanding regarding their physical
health and mental wellbeing remains, especially among youth. This dissertation
addresses these gaps. In response to Kemp’s (2011) and Jack’s (2010, 2015)
impassioned calls for the social work profession to advance place research among
vulnerable populations, this qualitative study examined Filipino youths’ (15-23)
experiences of place(s) and geographic environment(s) in Hawai’i. Drawing on
Indigenous worldviews, this study examined how youth narrate their sense of place,
place attachments, ethnic/cultural identity/ies, belonging, connectedness to ancestral
(Philippines) and contemporary homelands (Hawai’i), virtual environment(s), and how

these places connect to wellbeing.



Methods: Innovative, multiple, triangulated methods were employed to investigate
primary research questions. Indigenous Methodologies (IMs), Filipino IMs, community
participatory research, and feminist narrative inquiry offered culturally robust and
grounded understandings of youths’ narratives. In-depth semi-structured interviews
were conducted with 12 Filipino youth/young people. Feminist narrative methods (i.e.,
Gilligan’s Listening Guide) were adapted; “I” and “We” Poems enhanced findings to
purposefully underscore individual and collective worldviews.

Findings: Three overarching themes emerged: 1) Places as sites of wellbeing; 2) People
make place; and 3) Spatial connections are associated with special places. Also salient
were reciprocal, relational interconnectedness and interdependence between humans
and nature, and Filipino cultural values: kapwa (shared identity), respect, gratitude
(utang na loob), and responsibility to give back to ancestors and forward to future
generations. Mentoring, socializing, and socialization processes were also significant.
Conclusions/Implications: Findings from this inter-, transdisciplinary study will
contribute to: 1) place and geographies of wellbeing literature among Island-dwelling
populations; 2) development of culturally grounded positive youth development,
environmental, and place-based health interventions for Filipino youth; and 3) policy
development to better meet needs of increasing numbers of Filipinos and other Island-

based Indigenous and immigrant communities with similar experiences.
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CHAPTER 1: INTRODUCTION

Background, Statement of Problem and Purpose of Study

By 2050, 92% of Honolulu’s shoreline will be under 20 feet of water (Anderson,
Fletcher, Barbee, Frazer, & Romine, 2015). Climate change is imminent for Pacific
Islander populations, and the impact of these changes on the significance of place along
with the bio-psycho-social-cultural-spiritual impact is likely to affect the communities’
health and wellbeing. The youth of today will bear the brunt of these changes. The
importance of hearing youths’ voices regarding the significance of place and how this
links to their sense of wellbeing inspired this project. I have chosen Hawai’i because it
is a land with which I am familiar; it’s where my father first entered the country as a
sakada* and toiled as a plantation worker in the late 1940s, where my parents first
settled as migrants to the United States, where three of my six siblings and I were born,
and where we spent the first few years of our lives. It is also a place where I experienced
a strong sense of belonging and connection with my ethnic/cultural community. As a
second generation2 immigrant Filipina woman and as a descendant of Indigenous tribal
peoples from the Cordillera, Northern Luzon region in the Philippines, land and place
hold special meaning in my heart. The Filipino population is the second largest
racial/ethnic group in Hawai’i and shares a common history of plantation struggles with

Native Hawaiians (Native Hawaiians are hereafter referred to as Kanaka Maoli or KM),

1 [derived from the Ilocano phrase “sakasakada amin,” meaning barefoot workers/laborers struggling
to make a living.] Filipino term that has come to be applied to workers recruited from the Philippines,
primarily Ilocos region, to work in Hawaiian sugar plantations between 1906 and 1946. Source:
Hawai’i Labor History Glossary www.hawaii.edu/uhwo/clear/home/HawaiiLHGloosary.html

2 According to the U.S. Census Bureau, the first generation is defined as those who are foreign-born.
The second generation refers to those with at least one foreign-born parent. The third-or-higher
generation refers includes those with two U.S. native parents. Source: U.S. Census Bureau online:
https://www.census.gov/population/foreign/about/faq.html#Q4



and indeed, many have intermarried. Hawai’i has the largest multiracial population,
almost one in four (24%) identify as multiracial, with the Asian and Native
Hawaiian/Pacific Islander heritage distinguishing it from the nation’s multiracial
population (Pew Research Institute, 2015). The impact of climate-based place changes
will likely affect many Filipinos, and Indigenous scholars have begun to look at
Indigenous health impact already; however, immigrant island populations of the Pacific

have been ignored. This dissertation addresses this gap.

Study Aims and Research Questions

In response to Kemp’s (2011) and Jack’s (2010) impassioned calls for the social
work profession to develop research on place-based studies with an emphasis on
addressing contemporary environmental changes among vulnerable populations and
youth, this inter-, trans-disciplinary qualitative dissertation study examines Filipino
youths’ experiences of place(s) and geographic environments in Hawai’i. Drawing on
Indigenous worldviews, this dissertation aims to investigate Filipino youths’ (ages 15-
23) relational experiences to place and environment, including their relationship with
their ancestral (Philippine Islands) and contemporary homelands (Hawaiian Islands).
Moreover, this qualitative study will examine how youth narrate their sense of place,
place attachments, and geographic and virtual environment(s), and how these places are
connected to their physical health and mental wellbeing (hereafter noted as wellbeing),
their ethnic and cultural identity/ies, sense of belonging, and connectedness.

Drawing primarily on Native Hawaiian (e.g., KM; Kana'iaupuni & Malone, 2006;
Kana'iaupuni & Liebler, 2005) and Filipino Indigenous (FI) frameworks (e.g., Carino,
2012; Molintas, 2004) related to place and environment, this study builds on their

common premise that place is central to the cultural survival and identity of a People as



3
well as their physical and mental health (hereafter noted as health). Place, therefore, is

critical to shaping identity and health among Native Hawaiian and Filipino communities
in Hawai’i. Furthermore, although KM and FI frameworks have grown out of different
cultural cosmologies, they share common core holistic and relational understandings of
the interconnectedness of ancestors, humans, nature, and all that is found in the
geographic environment. Although many constructs of place in Hawai’i are generally
tied directly to KM customs and teachings, along with ancestral obligations, these KM-
specific teachings have influenced worldviews of non-KM populations residing in
Hawai’i (Kana'iaupuni & Liebler, 2005; Kana'iaupuni & Malone, 2006).

As Kana'iaupuni and Malone note:

For people of any racial or ethnic group, the characteristics of place its

location, social and ethnic composition, physical features, and historical

significance to a people can have profound symbolic and practical effects

on identity and identification processes. Living or growing up in

Hawai'’i is certainly a notable experience that affects the

identity processes of all its diverse residents. (p. 291-292;

italics/bold added)

Moreover, although parallel frameworks of place and land have been drawn for
KM and Pacific Islander communities in Hawai’i (e.g., Kana'iaupuni & Liebler, 2005)
and Indigenous Filipinos living in the Philippines, no studies to date has focused on
Filipino populations residing in Hawai’i or on youth perspectives. This dissertation will
fill this gap by examining the perceptions, meanings, and experiences of place(s) and
environment(s) among Filipino youth living in Hawai'i. I posit that interpersonal
relationships — in places — interwoven with relationships to geographical
environment(s) are integral components of place attachment, sense of belonging, and

connectedness for Filipino youth. Ultimately, these are significant elements that

promote the positive health and wellbeing of Filipino youth.



The specific aims of the study were to:

Aim 1: Listen to and examine how Filipino youth narrate their meanings
and experiences of place and geographic environments that
promote their sense of wellbeing and health.

1a. How do Filipino youth conceptualize place and geographic environments
that contribute to their sense of wellbeing and health?

1b.  What places and geographical environments are seen as important,
meaningful or positive elements in Filipino youths’ lives? How do these
environments give the youth a sense of wellbeing?

Aim 2: Listen to and examine how Filipino youth narrate their sense of
belonging and connectedness to place across geographic,
community, and virtual environments.

2a. How do Filipino youth perceive their sense of belonging and
connectedness to place across geographic, community, and virtual
environments?

2c.  How do Filipino youth “connect” and “build” places with other youth in
geographic, community, and virtual worlds? (Social media, cyberspace[s],
places to “hang out”)

Aim 3. Explore how place and geographic environments promote
positive identity(ies) and cultural connectedness.

3a. How do place and geographic environments inform Filipino youths’ sense

of ethnic and racial identity/ies and cultural connectedness?
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3b.  How do Filipino youth experience ancestral and homeland connectedness?

How do ancestral and homeland connectedness shape their current
relationships to place?

Findings from this study have the potential to add to the development of the
construct of “place,” especially how social relationships, meanings, belonging, and
connectedness provide a link to wellbeing among Island-based populations, particularly
Filipino youth. Here I refer to Tuan’s (1977) humanistic definition of place - as space or
location - created or given meaning by human experience whether real or imagined.
Places can range from a special chair in a room or bedroom to a neighborhood or
community, therefore, places are diverse with multiple dimensions or scale. I also
acknowledge Creswell’s (2004) definition that “place is... a way of seeing, knowing, and
understanding the world...atachments and connections between people and place...
meanings and experience” (p.11). Geographic environments, in contrast, I consider a
subgroup of physical places, namely, nature or natural environments including land,
earth, and water which humans interact with, oversee, or attempt to control.

Additionally, findings from this dissertation will contribute to the growing place,
environment, and geographies of wellbeing literature among Island dwelling
populations. The study’s findings could also be utilized to develop future culturally
grounded positive youth development programs, environmental, and place-based health
interventions for Filipino youth. Findings from this research will also inform policy
development to better meet the needs of increasing numbers of Filipino immigrant
youth and other island-based Indigenous and immigrant communities with similar

experiences.



CHAPTER 2: LITERATURE REVIEW

Background and Significance

Filipino youth and those who identify as part Filipino represent a significant
demographic group in Hawai’i where Filipinos constitute the second largest ethnic
group after whites/Caucasians (U.S. Census Bureau, 2010) and comprise 25% of the
state’s population, with 70% of them residing on the island of O’ahu (Look, Trask-Batti,
Agres, Mau, & Kaholokula, 2013; U.S. Census Bureau, 2013). In the United States, the
Filipino population totals 3.4 million, comprising the second largest immigrant group
after Mexicans, and the second largest Asian ethnic subgroup, after Chinese (Look et al.,
2013; U.S. Census Bureau, 2013).

The growth of the Filipino population in Hawai’i during the decade before the
last Census has been attributed to the increasing number of new immigrants from the
Philippine Islands, and this trend is expected to continue. Immigration from Southeast
Asia and East Asia, including the Philippines, is projected to persist and account for a
significant portion of foreign-born growth in the U.S. population. The Asian American
(AA) population is estimated to more than double in the next 50 years, from 15.9 million
(5.1%) in 2012 to 34.4 million (8.2%) of the total U.S. population in 2060 (U.S. Census
Bureau, 2012). Between 1990 and 2013, the number and percentage of immigrant
children arriving in Hawai'i reflected this trajectory, increasing from 66,000 (82.5%) of
overall child immigrants to 82,000 (85.1%) (Child Trends Data Bank, Oct. 2014). The

reception of Filipino immigrants to the Hawaiian Islands is unique, because Asians and



Pacific Islanders represent the largest populations on the Hawaiian Islands, whereas
they are approximately 5% of the entire U.S. population.
The following literature review is structured into three major sections: Filipino

Youth, Filipino History and Migration, and the Significance of Place.

Filipino Youth
Immigrant Youth

Immigrants across all age groups contribute to our nation’s racial/ethnic
diversity and prosperity. Accordingly, contemporary youth are more racially and
ethnically diverse than in any prior period in our nation’s history, with immigrant youth
representing the primary source of such diversity in the United States (Passel, 2011).

Immigrant children constitute one-quarter of all U.S. children and represent the
fastest-growing segment of the U.S. population. Their wellbeing is significant to the
health of our nation (The Annie Casey Foundation, 2009; Child Trends Data Bank,
2014; Migration Policy Institute, 2015; Passel, 2011; Tienda & Haskins, 2011). Between
1990 and 2000, the population of immigrant children age 17 and under in the United
States grew by 60%, from 8.2 to 13.1 million. Between 2000 and 2013 the population
grew 33% from 13.1 to 17.4 million (Migration Policy Institute, 2015). Although the
proportion of U.S. immigrant children has grown, the most rapid growth has been
among second-generation children of immigrants (e.g., from 14-22% from 1994 to 2014;
Child Trends Data Bank, 2014). In 2013, one of four youth under age 18 lived at home
with at least one immigrant parent; and, of these children, 88% were second generation
(15.3 million). Less than 12% (2.1 million) were children born outside of the United

States to foreign-born parents.



In contrast to earlier waves of (European) immigrants and their settlement
patterns in the United States, contemporary Asian and Pacific Islander (AA and PI)
immigrants are increasingly diverse in their countries of origin, cultures, values,
worldviews, spiritual beliefs, re-settlement patterns, and socioeconomic status.
Currently, more than five million AA and PI immigrant youth reside in households of
mixed legal status (i.e., where one or both parents are unauthorized to live and work in
the United States).

Moreover, a large number of immigrant youth now live in communities where
few foreign-born residents have previously settled (Tienda & Haskins, 2011). The latter
negates the protective health effects found among immigrants residing in “ethnic
enclaves” —densely populated areas of immigrants who share similar ethnic heritages,
possess strong ethnic identities, and where local networks for social and economic
support are vital to the community’s livelihood (Logan, Zhang, & Alba, 2002). As a
result, many immigrant families suffer from inequities in socioeconomic status,
education, political influence, and access to social, health, and human services along
with living with daily experiences and encounters of racism, discrimination,
microaggressions, and xenophobic acts and attitudes in their neighborhoods,
communities, or places (Perriera & Orenelas, 2011; Pumariega, Rothe, & Pumariega,
2005).

Filipino youth in Hawai’i face many of the same struggles and challenges as other
immigrant populations, including lack of access to culturally appropriate health and
social services, economic hardship, racism, microaggressions, and xenophobia.
However, on the Island of O’ahu, where the majority of Filipinos reside in Hawai'i,

Filipino ethnic enclaves do indeed exist, allowing for the development of dense social



ties—with concentrated populations of both recent immigrant and “local” Filipino
communities co-existing and thriving-particularly in the areas of Kalihi and Waipahu.

(A more detailed description of these communities is included later in the dissertation.)

Physical and Mental Health of Filipino Youth

While the increase in immigrant populations enriches the diversity of our nation,
the healthy development and wellbeing of immigrant youth remain fragile. Upon
arrival, many foreign-born immigrant children may at first experience better health
outcomes when compared to native-born peers. Yet, as length of U.S. residence
increases, along with assimilation and acculturation into mainstream culture and local
environments, this positive health erodes. This phenomenon has been termed the
“immigrant health effect or paradox” or “epidemiological paradox” (Argeseanu
Cunningham, Ruben, & Venkat Narayan, 2008; John, de Castro, Martin, Duran, &
Takeuchi, 2012). However, one study challenged the paradox claim, finding a protective
effect of immigrant status for some (mental) health outcomes; although the authors
caution against generalizing this protective effect for all Asian Americans, noting that
complex patterns, such as limited English proficiency, and other social factors are often
hidden or unmeasured in research and thus may be overlooked if AA/PI populations are
examined in aggregate (John et al., 2012).

Filipino and other immigrant children are also more likely than non-immigrants
to describe their physical health as “poor” or only “fair” (Capps, Fix, Ost, Reardon-
Anderson, & Passel, 2004; Child Trends Data Bank, 2013; Hernandez, Denton, &
Maccartney, 2008; Reardon-Anderson, Capps, & Fix, 2002). Filipino health
disparities—particularly with respect to chronic diseases such as hypertension, diabetes,

tuberculosis (second highest rate among all immigrant populations) among other



10
chronic diseases—are linked to immigrant status, low socio-economic status, poor

access to health care, and un-addressed health risk behaviors established in childhood
(Javier, Huffman, & Mendoza, 2007). Furthermore, Javier and colleagues note that
compared to other AA and PlIs, Filipino children are at increased risk for contracting
sexually transmitted diseases. Moreover, Filipino youth have substance use prevalence
rates similar to those of white youth, particularly for inhalant, tobacco, and alcohol use.
Substance abuse in Filipino youth has been associated with poor mental health (Javier,
Huffman & Mendoza, 2007).

Willgerodt & Thompson’s (2006) study utilized the national Add Health data to
investigate differences in depression, somatic symptoms, substance abuse, and
delinquency by ethnicity and generational status among Filipinos, Chinese, and White
youth. Their findings indicated that, after controlling for age, gender, and family
income, Filipino identification was associated with higher levels of delinquency and
depressive symptoms (e.g., mean levels of depression scores via the CES-D) compared
to Chinese and White identification. Moreover, other studies found Filipino youth to be
at increased risk for depression, suicide ideation, and suicidal behaviors (Nadal, 2009;
Wolf, 2002).

Although the White House Initiative on Asian Americans and Pacific Islanders,
originally signed by President Clinton in 1996 and re-authorized by President Obama in
20009, calls for the disaggregation of data to promote better understanding of sub-ethnic
groups, research continues to group AAs with PIs. Few studies compare AAs (Anderson
& Mayes, 2010) and PIs separately, and fewer yet focus solely on Filipino youth (Javier
et al., 2007). AA and PI studies that included Filipino youth, identified the following

risks and risk-related behaviors among immigrant youth: assimilation (Greenman &
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Xie, 2008), acculturation (Eng et al., 2008), bullying, substance abuse (Nemoto,

Operario, & Soma, 2002), violence and delinquent behaviors (Goebert et al., 2012;
Mayeda, Hishinuma, Nishimura, Garcia-Santiago, & Mark, 2006), suicide (Else,
Goebert, Bell, Carlton, & Fukuda, 2009), gang involvement (Joe & Chesney-Lind, 1995;
Kim et al., 2008a), incarceration (Wolf & Hartney, 2005), teen smoking (Javier et al.,
2007), teen pregnancy (Nadal, 2009), and elevated high school dropout rates (Hune &
Takeuchi, 2008; Tucker, 2011). As Macintyre and colleagues (2002) report where you
live matters for your health and mental health due to social (poverty, access to care) and
physical properties of the environment, and, for youth, as Ding, Sallis, Kerr, Lee, and
Rosenberg (2011) claimed “are more likely than adults to be influenced by the

environment, directly or indirectly through parents or peers” (p. 442).

Filipino Youth in Hawai'i: Behavioral Risk Factors

Generational status among Filipino youth was also found to predict health risk
behaviors —particularly for delinquency and substance use (Willgerodt and Thompson,
2006). For example, being second-generation, compared to first-generation Filipino was
associated with significantly higher levels of delinquency and substance use, with the
likelihood of engaging in substance use increasing in subsequent generations. The
researchers point to Szapocznik and Williams’s (2000) acculturation framework to
contextualize their findings among second generation Filipino youth. They posit that
members of the second generation are likely to experience a larger cultural gap between
parent and child and to perceive less familial support in their home environment than
the first generation experiences, thus, placing them at increased levels of vulnerability to

adverse psychological outcomes and a greater likelihood for engaging in high-risk
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behaviors. Additionally, the researchers note that over time, immigrants become

behaviorally more similar (rather than dissimilar) to the majority culture, and this
cultural adaptation becomes even more pronounced in the third generation (and
beyond) and likely reflects a weakened traditional hierarchical parent-child relationship
that had previously served as behavioral controls for immigrant children (Willgerodt &
Thompson, 2006, quote Lin & Liu, 1993).

Finally, Willgerodt and Thompson qualify their findings noting that the
instruments used may “not capture the breadth and depth of emotional distress and risk
behaviors, particularly among Chinese and Filipino immigrant youth whose perceptions
of psychological health may be culturally bound” and “somatic symptoms commonly
and uniquely experienced by Asian Americans may not have been identified” (2006, p.
322).

Similar to Anderson and Mayes (2010), Willgerodt and Thompson (2006)
concluded that grouping Asian Americans together masks differences between sub-
groups. As a result, Filipino health disparities may go unchecked, thwarting early
prevention activities for Filipino youth in particular.

Comparatively, similar studies of Filipino and other AA and PI youth have been
conducted in Hawai’i with parallel results (Guerrero, Hishinuma, Andrade, Nishimura,
& Cunanan, 2006; Edman et al., 1998; Mayeda et al., 2006). While comparisons
between Filipinos and other AA and PI youths were made, a limited number of studies
examined environmental or place effects on health. For example, Cunanan, Guerrero,
and Minamoto (2007) conducted separate focus groups with Filipino youth, community
leaders, parents, and young professionals to explore key concerns affecting the

wellbeing of youth and whether they experienced the “model minority” label. Overall,
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Filipino youth participants reported they did not feel part of the model minority; and, in

fact struggled with several challenges, including the following: (1) negative stereotypes

of Filipino Americans in Hawai'i; (2) low Filipino ethnic pride and lack of role models;

(3) a significant lack of adult supervision, as parents/guardians usually work two or
more jobs; (4) acculturative pressures and breakdown of traditional cultural values; and
(5) lack of available youth programs in their communities. Importantly, connections to
family and Filipino culture and religion (e.g., church activities) were identified as two
key protective factors that buffer against such stressors.

Aggregating AA/PI data into one homogenous group can result in misleading
data and unintentionally reinforce the “model minority” myth in which sub-group
differences might be suppressed when collapsing the data. The model minority myth
also negates the very real struggles that Filipino youth must navigate. When data are
disaggregated, risk profiles emerge as Mayeda and colleagues’ 2006 study demonstrated
(e.g., high rates of delinquency, externalizing behaviors); however, these risks need to be
deeply contextualized within the social-economic-and political context of Filipino youth
(see discussion below).

Poverty, as it relates to poor parental supervision and oversight as well as other
related economic struggles, also presents challenges in Filipino youth’s lives and
impacts their likelihood of engaging in high-risk behaviors and poor mental health
outcomes. Cunanan et al. referred to Costello, who suggested that lack of parental
supervision is a likely mechanism by which poverty becomes a significant risk factor for
mental health disorders among youth (Costello, 2003, quoted in Cunanan et al, 2006).
Further, Yuen and colleagues (2000) have noted that this vulnerability may be

intensified by intergenerational conflicts and breakdown in traditional Filipino values.
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Microaggression distress may also contribute to Filipino youths’ stress and may

have particularly pernicious effects during key identity development time periods.
Microaggressions, as defined by Sue and colleagues, are “brief and commonplace daily
verbal, behavioral and environmental indignities, whether intentional or unintentional,
that communicate hostile, derogatory or negative racial slights and insults towards
people of color” (2007, p. 272). These authors highlight the potentially harmful effects
or psychological impact caused by microaggressions based on an individual or group’s
sense of belonging to a racial or ethnic minority. In another study, Sue et al. implicated
perpetrators and their lack of awareness towards these daily behaviors, which they
describe as “so pervasive and automatic in interactions with racial/ethnic minorities”
that they are often “dismissed and glossed over as being innocuous” (Sue, Bucceri, Lin,
Nadal, & Torino, 2009, p. 72; see also Huynh, 2012; Kim et al., 2008a; Kim et al.,
2008b; Nadal et al., 2012; Viernes, 2014).

As Asian and Filipino youth’s ethnic identity becomes even more salient in young
adulthood, chronic microaggression distress may increase their vulnerability to health
risk behaviors, including substance use (Blume, Lovato, Thyken, & Denny, 2012),
suicidality (O'Keefe, Wingate, Cole, Hollingsworth, & Tucker, 2014), depressive
symptoms (Huynh, 2012), and delinquency or poor anger management (Kim et al.,
2008a). Researchers have found the consequences of overt racial discrimination and
exposure to stressful life events to involve potential social risk factors for poor physical,
mental, and psychological wellbeing, and to contribute to anger and violent behaviors
amongst its victims (Baker, Hishinuma, Chang, & Nixon, 2010; Chakraborty &
McKenzie, 2002; Kim et al., 2008a; Sue et al., 2009). Exposure to stressful life events

and its relationship to adolescents’ emotional and behavioral problems have been
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confirmed across studies (Baker et al., 2010). Although limited studies have focused

specifically on Asian and Southeast Asian youth, existing findings have documented that
emotional and physical victimization was related to delinquency, including serious
violence perpetration (Baker, et al., 2010; Ho, 2008; Ngo & Le, 2007).

Mayeda et al. (2006) investigated the prevalence rates of violent and deviant
behaviors among a sample of Filipino, Hawaiian, Japanese, Chinese, and Samoan high
school students, the first large-scale study that included a diverse disaggregated sample
of AA and PI youth. These researchers found significantly higher prevalence rates for
violence, deviant behaviors, and minor delinquency among Hawaiian, Samoan, and
Filipino students than among Japanese and Chinese students. Mayeda et al. (2006) also
observed that “social obstacles,” including poor socio-economic status, less established
communities, immigration, and related cultural conflicts were the major contributing
factors to violent and delinquent behaviors for Filipino and Samoan youth. A cautionary
note: it is essential to examine Filipino and other racial and ethnic minority youths’
diverse social cultural, environmental milieus as part of their development,
contextualizing behaviors such as challenging authority, particularly parental authority
and traditional values; these behaviors could be pathologized if typical adolescent
developmental processes are not critically considered. Disentangling problematic
behaviors from normal identity processes and challenges is critical in contextualizing

Filipino youth health and wellbeing.

Youth Development

Storm and Stress Period: Middle to Late Adolescence

Adolescence has generally been categorized by most researchers into three

developmental periods: early adolescence (between 10—13 years of age), middle
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adolescence (between 14—17), and late adolescence (18 into the early twenties)

(Smetana, Campione-Barr, & Metzger, 2006). Participants in this study fall into the
middle to late adolescence developmental periods.

The transition to adulthood is culturally bound. Specifically, Smetana et al.
(2006) described the period of adolescence “begins in biology and ends in culture,” (p.
258) noting that the transitional biological markers of puberty are more clearly
identified, but the transition to adulthood and corresponding emotional and cultural
maturity are socially and culturally bound. Arnett (1999, 2000) has asserted that the
psychological stages of developmental often do not follow a clear, linear path based on
age. Arnett (2000) described “emerging adulthood” as the transitional, extended phase
for contemporary young people 18 and older who do not identify as “adults” with
traditional responsibilities, including living independent or semi-independent lives in
their own homes. Comparatively, Smetana et al. (2006) have focused on the sociological
definition of the transitional phase to adulthood, using markers of marriage and family
formation, completion of education, and entrance into the labor force. Social markers of
reaching “adult” status and maturity are culturally bound. For Filipinos, and other AA
and PI populations, the transition to adulthood is not particularly affiliated with the
value of independence (a Western cultural value) but is associated with interdependence
(a non-Western cultural value of connectedness).

From a psychological perspective, the developmental period of middle-to-late
adolescence is typically marked by what G.S. Hall (1904 cited by Arnett, 1999) first
described as a period of “storm and stress” along with significant changes. Researchers
have identified at least three common challenges faced during this period: 1) conflict

with parents; 2) mood disruptions (moodiness and emotional vulnerability); and 3) risk
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behaviors (Arnett, 1999). For some, the latter may include experimentation with

alcohol, tobacco, illegal substances, and initiation of sexual behaviors—placing them at
risk for related infections and diseases, which may complicate their development and
adjustment.

Arnett (1999) acknowledged that cultural and individual differences in storm and
stress exist along with individual differences exist within cultures in terms of how
adolescents exhibit the range of its manifestations (Arnett, 1999). Moreover, Arnett
(1999) explained that a degree of independence, based on Western values of
individualism, allowed by parents or adults and expected by their adolescent children, is
a key difference between traditional cultures and the predominant Western culture. For
Arnett (1999) the Western cultural value of individualism assumes that adolescents
should be in the process of transitioning and attaining full independence from their
parents by the end of the adolescent phase. Although the transitional process for youth
to gain independence in Western societies has been found to be a key factor during the
period of storm and stress, in contrast, Arnett believes (1999) this may not be a leading
contributor among youth and their parents in other, non-Western societies.

The “storm and stress” period is also a normative developmental process for
youth in traditional or non-Western cultures and societies, although how it manifests is
culturally bound. The potential for intergenerational parent-youth conflict is heightened
for immigrant parents and their children as different cultural expectations for storming
and stressing emerge. Specifically, the influence of Western markets, media, and
consumption patterns among immigrant youth are quite profound, and, as a result,
immigrant youth are more likely to adopt individualist cultural values in contrast to

their parents. Adoption of individualistic values including “western” notions of
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“independence” among these youth may contribute to increased turbulence in

relationships with their parents during normal storm and stress developmental periods
(Arnett, 1999; Hall, 2004).

While the majority of youth successfully maneuver early developmental periods,
for immigrant youth, the overall adolescent period is complicated by their immigrant
status, ongoing experiences of microaggressions, racism, and xenophobic attitudes from
the public and sometimes from peers, differences in cultural expectations from parents
and family, and other social, economic, and environmental influences. Immigrant
Filipino youth, particularly first generation youth, have particular developmental
challenges during storm and stress periods- including adjustments to the new country
and daily survival in their neighborhoods and communities. Other factors that Filipino
youth contend with in this period include potential exposure to race-based bullying,
including via social media, and related consequences. Storm and stress periods of
adolescent development are particularly challenging for immigrant youth when they are
navigating being part of a contemporary “youth” culture while simultaneously
navigating being a youth, young person, as well as familial and communal socio-cultural

norms and expectations.

Adolescent Social Contexts: School and Community

Findings from studies in community, neighborhood, and youth development
literature are in agreement—neighborhoods, community, and schools are critical social
environments for middle-to-late adolescent development (Garcia, Coll, & Szalacha,
2004). Youth learn and develop critical skills in their neighborhoods, schools, and
community clubs, including how to interact with peers, as well as learning how to

“cultivate a sense of belonging.” However, healthful opportunities to engage in
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community-based enrichment programs and youth-based community services are

typically tied to socio-economic resources. Wealthier neighborhoods with large tax bases
offer many opportunities for youth development and enrichment, including libraries
and after-school programs, while fewer resources are found in low-income
neighborhoods. Moreover, poor socio-economic conditions combined with oppressive
environments, drug trade, and gang control in neighborhoods create particular
challenges for immigrant youth to read and navigate. Middle adolescence is a critical
developmental time for these youth as they navigate social position and neighborhood
hierarchies, school environments, community and ethnically based youth culture, and
popular media (Garcia, Coll, & Szalcha, 2004). Garcia and colleagues (2004) have found
that youths’ cognitive, emotional, and behavioral development are integrally related to
their social position, experience of discrimination and racism—and that neighborhood,
school, and media serve as both behavioral promoting and inhibiting environments for
both prosocial and anti-social behaviors. These authors acknowledged the significant
roles that community context, race, and cultural factors play for youth of color,
particularly immigrant youth. In particular, they noted the significant role of
acculturative stress and related experiences as “newcomers” to the community setting
for immigrant youth. Correspondingly, Garcia-Coll, and Szalacha (2004) described the
significance of schools as the first major institution immigrant children confront outside
their homes. Schools serve as the prototypical agencies of acculturation, with profound
consequences for shaping immigrant children’s engagement to the academic system,
motivation to learn, and future aspirations, while schools also offer opportunities for
positive (and sometimes negative) connections with adults outside their homes and

families. While immigrant children are initially found to enter school with positive
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attitudes across early developmental periods, by middle adolescence, immigrant youth

disproportionately exhibit negative attitudes toward school, teachers, and their learning
environment, becoming disillusioned and disengaged, which could lead to poor

academic motivation and achievement (Garcia-Coll & Szalacha, 2004).

Youth Culture: Social Media

While social media offer today’s youth a portal for entertainment and
communication (O'Keeffe & Clarke-Pearson, 2011), social media networking has created
a new cultural behavioral norm among contemporary youth, including immigrant youth.
According to O’Keeffe and Clarke-Pearson, (2011) any website that facilitates social
interaction is considered a social media site, including social networking sites (SNS)
such as Facebook, Instagram, SnapChat, and Twitter; gaming sites and virtual worlds
such as Second Life; video sites such as Vine and YouTube; as well as blogs. The average
American child age eight years or older now spends more than seven hours a day seven
days a week with screen media, including watching TV, using the computer, playing
video games, and using hand-held devices (Rideout, Foehr, & Roberts, 2010). Further,
as Rideout et al. (2010) stress young people’s frequency of use has intensified as they
multitask on various forms of media during any point in time. Through daily instant
media bombardments, children absorb and interact with messages from a wide range of
popular media and culture (the Internet, movies, television, Ipods, Ipads-music lyrics
and videos). By editing or limiting content, media has the power to communicate
powerful messages regarding race, class, and gender, shaping youths’ views of the world
and contributing to preparation for all phases of life—including academic, social, and
civic life (Garcia-Coll & Szalacha, 2004). The exponential growth of these contemporary

technological advances in youth culture (e.g., mobile phones, Social Media, and
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Networking Sites) has provided opportunities to create important peer-based

connections and instill a sense of belonging and connectedness, as well as create
opportunities to perform their identities for others to see and interpret (Boyd, 2007).
However, not all social media opportunities are positive—some sites nurture unhealthy
environments for children and adolescents (O'Keeffe & Clarke-Pearson, 2011). In fact, if
unchecked and supervised, many sites pose serious threats to adolescents’ wellbeing by
promoting addictive behaviors, creating exposure to cyberbullying and/or sexting,
creating access to inappropriate content, and, in some cases, creating vulnerability to
stalking by adult or youth perpetrators (Goebert, Else, Matsu, Chung-Do, & Chang,
2011; O'Keeffe et al., 2011).

Unsupervised use of social media and networking sites (e.g., Instagram,
SnapChat, Facebook) can create opportunities for exposure to cyberbullying—including
race- or gender-based attacks. A recent study in Hawai’i conducted by Goebert, Else,
Matsu, Chung-Do, and Chang (2011) examined the relationship between cyberbullying
and mental health problems (anxiety, depression and number of suicide attempts in the
past year) among a multiethnic sample of high school students, including Filipino,
Native Hawaiian, Samoan, Caucasian, and Other (including African Americans, other
Asians, and Others) youth. Surveying 677 students recruited from two high schools, the
majority of whom were Filipino (46%) or Native Hawaiian (22%), the authors found that
more than half of the students, 56.1% had been victims of cyberbullying in the past year.
Additionally, in contrast to their peers, Filipino and Samoan youth were significantly
more likely to report feeling “badly” about themselves as a result of cyberbullying.
Overall, the researchers reported that cyberbullying was associated with mental health

problems, including anxiety, depression, and suicide attempts. Specifically, Filipino
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youth who reported more phone cyber-control and web cyber-control were more likely

to report cyberbullying victimization via the web than were Native Hawaiians, Samoans,
and Caucasians (Whites). Additional analyses revealed that ethnicity, gender, grade,
and cyberbullying victimization were predictors of negative mental health
consequences. For example, cyberbullying victimization increased the likelihood of
substance use, with binge drinking and marijuana use approximately 2.5 times more
likely to occur among Native Hawaiians in comparison to other racial and ethnic groups,
and increased the likelihood of depression by almost 2 times and suicide attempts (more
likely among Filipinos and Native Hawaiians) by 3.2 times (3.2 times for females and
4.5 times for males). Goebert et al. (2011) recommended a multifaceted approach,
including school, family, and community programs to strengthen positive relationships
and promote safe use of technology as promising strategies to reduce and prevent
cyberbullying.

Based on their study of an ethnically diverse sample of adolescents attending an
urban Southern California school (N=2300), Sun, Unger, Palmer, and colleagues (2005)
found that nearly 99% of youth accessed the Internet at school and/or at home with
higher SES adolescents and those of Asian ethnicity having higher frequency of Internet
use. After making adjustments for selected demographic and psychosocial variables
adolescents with mental health (i.e., depression) or emotion regulation concerns (e.g.,
hostility) tended to use the internet with greater frequency. Additionally, adolescents
having more psychosocial risk factors or detrimental health behaviors were identified as
more likely to use the Internet. Specifically, smoking and smoking susceptibility as well
as alcohol, marijuana, and inhalant use was associated with internet use. Based on their

findings, the researchers recommended further research to gain in-depth understanding
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of the positive influences and negative consequences of adolescent’s Internet use (Sun et

al., 2005).

Youth Culture: Importance of Belonging

Researchers have identified belonging and connectedness (CDC, 2009; Resnick
et al., 1997) as protective factors that are critical for adolescent healthy development and
wellbeing (Whitlock, 2004). Belonging to others, social institutions, environment, and
self (as discussed by Hagerty, Lynch-Sauer, Patusky, Bouwsema, and Collier [1992]) is a
universal human concern. Maslow (1954 cited by Resnick, 1997) identified belonging as
a basic human need and ranked it number three in his hierarchy of needs.

Cuervo, Barakat, and Turnbull (2015) described the concept of belonging as

offering:

a clearer understanding of the efforts made by young people to remain
connected to people, places and issues that matter to them, as well as their
relationship...to stay engaged, healthy and active in the issues that matter
to them ...and...to the times in which they live...It also renders visible how
social change impacts on which ways of being are possible to Indigenous
youth. (p. 5)

These authors have argued for an expansion of the traditional “youth-as-transition”
models of belonging to one that describes a series of belonging pathways, trajectories, or
routes across social relationships, health, wellbeing, place, culture, and inter-
generational relations. Specifically, they argued “for an understanding of belonging as a
relational and multi-dimensional concept, with its spatial, relational and temporal
dimensions, interconnected and at play at a particular space and time” (2015, p. 24). To
belong is to experience a type of attachment to others in place.

Citing other researchers from sociology, education, geography, and anthropology,

Cuervo et al. (2015) reflected on the spatial aspect of belonging for young people and
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noted that belonging implies a sense of rootedness, or form of “place” attachment that

influences their everyday decisions (e.g., whether to stay or leave a peer group,
community, or virtual place). Moreover, these authors described belonging as expressed
or materialized in young people’s relationships to people who are significant, through
(intergenerational) interactions with family, peers, and other community members that
can promote their capacity to generate a bond and promote intimacy, as well as help
shape their choices and decisions (Cuervo et al., 2015). These places can manifest as
actual geographic-based environments, such as the natural world (e.g., beach,
mountains), as well as in social worlds, such as school, community centers, clubs,
athletics, and in shared spaces where place is created by virtue of the people who inhabit
the relationship (e.g., friendships, home environments such as kitchens) and impart
compassion, wisdom, and love—where people make place.

Attachment to peoples and to places interconnect to create the phenomenological
feeling of being “at home,” therefore, at ease with oneself and one’s environment,
consistent with Tuan’s (1975) humanistic views of place. From a contextual-temporal
lens, Cuervo et al. (2015) highlighted how belonging can also be used to understand how
young people manage to build a life in a time of rapid social and economic change.

Furthermore, Cuervo et al. noted that youth, too, is a relational concept “linked to
social, economic, political, cultural and ecological currents that form the consciousness
of a generation” where belonging can ““act as a kind of barometer of social change™
(May 2013, p. 3). This allows other researchers “to understand the continuities and

changes in youth lives by identifying and understanding the ways they belong to their

>

times and how they strive to connect and build to ‘modes of being’ ” (Probyn 1996, p. 19)

through their social relationships.
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Building on the analytical frameworks of Yuval-Davis (2006) and Fenster (2005),

in his review, and from the field of geography, Antonsich (2010) focused his attention on
two major analytical dimensions of belonging—place belonging or the “intimate, feeling
of being ‘at home’ in a place,” and the politics of belonging, which he described as “a
discursive resource used to construct(s), claim(s), justify(ies), or resist(s) forms of socio-
spatial inclusion or exclusion” (p. 645). Antonsich clearly focused his attention on the
forms of territorial belonging—the everyday notion, “I belong here” as in belonging to a
particular community-such as Kalihi or Waipahu for Filipino youth.

Antonsich (2011) observed that belonging is often used synonymously with
identity, specifically, national and ethnic identity. Similar to other authors, he noted that
the term also encompasses the emotional dimensions of status or attachment. He
acknowledged the lack of theorizing (Anthias 2006; Mee & Wright 2009) and the vague
definitions (Crowley, 1999; Skrbis et al. 2007) surrounding the notion of belonging in
place. Yet, in agreement with other researchers, he contended that belonging is
multidimensional (Marshall & Foster, 2002; Croucher, 2004; Johnston, 2005; Yuval-
Davis et al., 2005; Manzo, 2014 ), and he asserted that “modes of belonging,” as a
concept, is often used to describe the numerous ways attachment to places, groups,
cultures, neighborhoods, and environment is evoked (see also, Sicakkan & Lithman,
2005, Manzo, 2014).

Although May (2013) also acknowledged the lack of uniformity of a definition of
belonging—she preferred Linn Miller’s (2003) comprehensive definition of belonging—
in which “belonging is a feeling that affords ‘a sense of ease or accord with who we are
in-ourselves’ and ‘a sense of accord with the various physical and social contexts in

2%

which our lives are lived out™ (Miller, 2003, p. 220, cited in May, p. 78). For May,
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belonging “is a feeling that tells us something about a person’s connection to themselves

and to the surrounding world of people, cultures and places” (p. 78).
Ann Game (2001), utilizing self-in-connection theory, emphasized that belonging
is “inherently relational” because it requires connection to others, to the world, and

openness to others.

To find our self, as we might typically say of belonging, is to find the self
that is not a singular separate identity progressing through life’s stages,
but a self in connection. A sense of feeling solid within ourselves comes
with neither a turning in nor shutting out of the world, but with openness.
(p. 228)

Based on experiences of inclusion and exclusion, Caxaj and Berman (2010)
examined the sociopolitical context of belonging among immigrant youth, its impact on
their health and wellbeing, and the youths’ agency and resistance in constructing a sense
of belonging in their countries of resettlement (i.e., United States, United Kingdom, and
Australia). While the process of resettlement is charged with many challenges and
transitions related to creating belonging, Caxaj and Berman proposed that opportunities
also exist for creating a sense of belonging and promoting health and wellness during
the migration process to a new country. Newcomers, whom they described as
individuals engaged in constructing a new “home” with a sense of belonging in a new
land, face new and unfamiliar environments that can both threaten and facilitate their
sense of belonging and wellbeing. Caxaj and Berman (2010) maintained that for
immigrant youth in particular, creating a sense of belonging in their new environments
is central to their wellbeing. Furthermore, belonging was identified as a significant
resource for the health and wellbeing in newcomer youths’ lives (Caxaj and Berman,

2010).
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Caxaj and Berman’s (2010) qualitative study examined the political context of

belonging by analyzing online blogs in the United States, the United Kingdom, and
Australia, along with secondary analyses of transcribed interviews from a previous
Canadian study. Their findings and analysis support the need to address newcomer
youths’ transition processes to a new country which they found to be shaped by
complex, multilayered structures of oppression, encounters with boundaries of
exclusion and inclusion, as well as burdened with cultural, emotional, and political
challenges and opportunities (Caxaj and Berman, 2010). Despite challenges restricting
youths’ efforts to gain a sense of belonging, namely experiences of racism, unfamiliarity
in their new environments, social stigmatization and economic disadvantage, the
newcomers drew upon personal strengths and resiliency and actively resisted forces of
marginalization (Caxaj and Berman, 2010). Youth raised awareness through speaking
out in public spaces, harnessing familial, community supports, and constructing
alternative worldviews to promote diversity and build community. Through these
efforts, youth worked to build a sense of belonging and connectedness not only for
themselves but also for society. The intersectional framework employed by researchers
offered important insights and valuable understanding of how newcomer youth
construct a sense of belonging including pathways towards wellbeing. This study and its
findings have added to the extant literature regarding the socio-cultural -political
processes as part of the context for newcomer youths’ resettlement experiences (Caxaj

and Berman, 2010).

Filipino Immigrant Youth and Belonging
Pratt’s (2003) qualitative study analyzed focus group data collected as part of a

process to document Filipino immigrant youths’ efforts to write a play to enact their



28
experiences in Vancouver, Canada. Twenty-six first- and second-generation Filipino

youth, half of whom were born in Canada, participated in the study, which aimed to
capture narratives or stories of dislocation and home-making (i.e., belonging) among
recent immigrants. Pratt noted that the Filipino youth participants “naturally express a
yearning to be at home,” yet, for these youth, “home’ is an ideal — a desire that leads
them away from Vancouver to the Philippines” (p. 44). Further, Pratt described the
youth’s home-making process “as venturing out and gathering together loose threads of
biography scattered in Canada and the Philippines” with the purpose “to unify one's life
story and find the resources to rebel against alienating experiences of racialization” (p.
44). Filipino second generation youth, “continue to feel displaced—not quite at home—
in their country of birth” (p. 42). These youth, Pratt explained, resisted forgetting from
whence they came and looked to an ideal of the Philippines in an effort to recover a
sense of “home” in order to achieve a sense of belonging in Canada. While Pratt
differentiated Canada from the United States, she asserted that “the forced migration of
Filipinos living in Canada must be read within the same history of dislocation, uneven
economic development, and political struggle” (p. 44).

Pratt (2003) also emphasized the importance of recognizing that parents’
experiences of immigration, dislocation and relocation touch the lives of their children.
Filipino youths heard stories of their parents’ struggles with racism in Canada, although
youth are second-generation Filipino immigrants, they lived their parents’ adjustments
first-hand —through stories of the early years upon arrival as well as daily stories based
on experiences of troubles and frustrations faced in their jobs. Given the above, Pratt

acknowledged the burden carried by Filipino youth in attempting to balance their own
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daily immigration-related struggles with their parents’ difficulties as the prior were

bound by values of respect and gratitude towards their parents.

To describe the impact of parents’ memories of trauma on their children’s lives, Hirsch
(1999) coined the term “postmemory” (Hirsch, 1999, cited in Pratt, 2003). Although
postmemories are powerful, particular types of memories that children “remember”
only as the stories and images while they grew up, due to their nature and intensity, they
are found to constitute marked, independent memories “precisely because their
connection to its object or source is mediated not through recollection but through an
imaginative investment and creation” (Hirsch, 1997, p. 22). As another example, Sugg
(2003) extended this to children of Cuban exiles who envision postmemories or wounds
attributed to a “generational legacy,” triggering children to identify intensely with these

wounds and with Cuba as a homeland.

Youth Culture: Importance of Connectedness

Connectedness is a critical component of belonging. Drawing on AIAN spatial
and relational worldviews, Indigenous scholars have recognized the “interdependency
between humans and nature, the physical and spiritual worlds, the ancestors and the
future generations (Walters, Mohammed, Evans-Campbell, Beltran,, Chae, & Duran,
2011, p. 184) and that this interdependence provides the foundation for creating, among
human beings, a sense of belonging as well as for fostering health and wellbeing.
According to Indigenous worldviews, “environment, mind, body, and emotional health
are inextricably linked to human behavior, practices, wholeness, and hence, wellness”
(Walters et al., 2011, p. 184). As cited in Walters et al., in recent years, research has
provided evidence for the interconnectedness of the mind, body, and place—particularly

in the fields of psychoneuroimmunology (Lyons & Chamberlain, 2006), epigenetics
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(Holliday, 2006), cardiovascular disease (Kuzawa & Sweet, 2009), inflammation

disorders (Jessop, Richards, & Harbuz, 2004), and neuroendocrine and immune
functions (Seeman, Dubin, & Seeman, 2003).

In the literature, belonging and connectedness are oftentimes intertwined
concepts. For example, Hagerty, Lynch-Sauer, Patusky, Bouwsema, & Collier (1992)
noted that connecting one’s self to the fabric of surrounding people and places creates a
sense of belonging. Drawing from Indigenous worldviews of interconnectedness, Hill
(2006) posited that Indigenous positive mental health is directly reflected in a “sense of
belonging as connectedness.” Similar to other Indigenous scholars, Hill (1996) has
stated that a sense of belonging is a basic human need, where connectedness is vital to
the health and stability of the individual in relation to family and community. Further,
Hill believes that a sense of belonging through these interconnections plays a significant
role in nurturing positive interpersonal relationships as well as in promoting the
wellbeing of individuals, family, and community. Further, she noted that belonging
includes the “psychosocial environment and the relationships among individuals and
their community” (p. 210).

Underlying theories and models of connectedness as a protective factor in young
people’s lives typically draw from attachment theories such as Bowlby’s (1980), as well
as positive youth development models such as the Social Development Model (Catalano
& Hawkins, 1996; Hawkins, Catalano, Kosterman, Abbott, & Hill, 1999). Positive youth
development as well as attachment theorists have all noted that health risk behavior
takes place in the contexts in which adolescents live, play, study and ultimately connect

(Bernat & Resnick, 2009).
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Scholars have observed that youths’ sense of connectedness can be nurtured in

critical places and environments—particularly among parents, family, schools and
communities (Whitlock, 2004, Bernat & Resnick, 2009). In particular, familial and
social institutions play a critical role in facilitating important connections, creating a
sense of connectedness and belonging for youth in general, but even more so for youth
during the resettlement process of refugee or immigrant youth (Caxaj & Berman, 2010;
Sampson & Gifford, 2010).

For Whitlock (2004), who primarily examined adolescents’ connectedness to

schools and school environments, “connectedness” refers to:

a healthy, protective relationship between youth and the environments in
which they grow up. It is increasingly clear that opportunities to
experience a sense of place, belonging, and trust during adolescence
promotes wellbeing — not just for individual youth, but also for the
environments in which they live. (p. 5)

McMichael, Gifford, and Correa-Velez (2011) have highlighted interpersonal
connections, particularly among loving and close familial relationships as vital to the
wellbeing and healthy development of all youth. For refugee youth, they noted that,
particularly for healthy and vibrant families, the family plays a key role as a force for
“positive resettlement outcomes as they provide the immediate social context in which
adolescents face challenges in a new country” (p. 179). Based on their review of research
over the past two decades, Bernat and Resnick concluded that connections among
familial and social institutions are critical to wellbeing of young people. They noted that
the “connections that young people have to adults, the schools they attend, and the
communities in which they live are key determinants of the health and wellbeing of
adolescents” (p. 376). Further, their research demonstrated that adolescents’ sense of

connectedness to others, family, and key institutions—such as schools—served as a
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buffer against social stressors, was protective against a range of health risk behaviors,

and was associated with positive mental health outcomes (Bernat & Resnick, 2009, p.
376).

In contrast to connectedness, the lack of connectedness, or dis-connection, was
reported by the 2003 Commission on Children at Risk to be a key social determinant of
high-risk behaviors and poor mental health among youth in the United States. Other
scholars have supported this observation through their research, showing that social
isolation and disconnection in particular are equally salient as determinants of risk
behaviors as tobacco is to poor health outcomes (Bernat & Resnick, 2009; Feldstein &
Cohen, 2003). The Commission and supporting evidence from research concluded that
“children have a biological, primal need to connect from birth and the more likely this
need is met the less likely problems will result later in life” (cited in Bernat & Resnick,
20009, p. 376).

As part of their review, Bernat and Resnick (2009) emphasized the need to
address adolescents’ connectedness at all levels, including religious institutions, parents,
non-parental adults, school, and the community. For these researchers, connectedness
involves caring, protective relationships between youth or young people within their
environments, including with other adults or individuals (within or outside their
families) and those who belong to or are part of their wider social networks or
environments, e.g., schools or other institutions (p. 376). These authors describe
positive connectedness to healthy adults and institutions as critical points in the lives of
young people, or anchors that help facilitate youth’s wellbeing and decrease the
probability of poor health outcomes and their choices and engagement in high risk

behaviors (Bernat and Resnick, 2009).
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Filipinos History and Migration

The dual, long-term colonization of the Philippine Islands and Filipino peoples by
Spain and the United States has a history of over 450 years, collectively shaping
contemporary Filipino immigrants’ and their children’s lives, with ongoing
consequences not only for their overall health and wellbeing but also for the health and
wellbeing of future generations (Bulosan, 1973; Cordova, 1983; Espiritu, 1995, 1996;

2002; Labrador, 2002; Okamura, 1998, 2008; Takaki, 1998).

From the Philippine Islands to the Hawaiian Islands

Although the earliest recorded history of Filipino settlers in the United States can
be traced to those who landed on the shores of Louisiana in the late 1800s, Filipino
migration to the Hawaiian Islands (a U.S. territory), commenced a century later, in the
early 1900s. Historically, Filipino immigration to Hawai’i and the continental United
states (i.e., mainland) was composed of diverse groups and tribes from various places,
islands, or regions from the Philippines. Moreover, enactment of U.S. policies also
controlled and accounted for the in-migration of Filipinos. Passage of the 1943 Tydings-
McDuffie Act classified all Filipinos as “aliens” and was the first law to exclude and limit
Filipinos entrée into the United States; it maintained a quota of 50 persons per year.
Ironically, this law was enacted during the period of U.S. colonization of the Philippines
(1898-1946), when Filipinos were not considered U.S. citizens. Later, the Luce-Celler
Act of 1946 provided a quota of 100 Filipinos per year, along with Indians (South
Asians); without passage of the Act, Filipinos would have been barred entrée into the
United States due to the Philippines’ independence declared that year. After passage of
the 1965 Immigration Act, a new wave of Filipino immigrants arrived in Hawai’i driven

by family reunification or family chain migration and the recruitment of skilled workers.
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Since 1990, immigration from the Philippines has continued, consistently making

it among the top five countries of immigrant origin. In 2013, the Philippines was
number four, accounting for 4.5% of the 41.3 million immigrant population in the
United States (Migration Policy Institute, July 2015). This group includes a growing
professional class—primarily nurses and health professionals—who have changed the
socio-economic profile of Filipinos in the United States. Yet, despite the influx of
professional and managerial sectors, the Filipino population writ large remains
socioeconomically challenged. Filipino immigrants bear the greatest socioeconomic
burden and continue to labor in low wage markets such as janitorial and other service

sectors, including many tourism related jobs in Hawai’i (Okamura, 2008).

Early Immigrants and Sugar Industry

The official first wave of Filipino immigrants, known as “pensionados,” consisted
of privileged males sent to the United States for education and grooming to return home
to work in business and government. As U.S. colonial subjects, the second wave,
composed of manongs (title for older men) and sakadas (unskilled, hardworking
laborers from remote tribal villages) recruited men from the Northern Luzon region,
began the initial Filipino labor diaspora in 1906. The manongs and sakadas,
predominantly single men, were enticed and recruited for plantation labor by the
Hawai’i Sugar Planters’ Association (HSPA) with free transportation and the incentive
to become wealthy and provide economic support for their families in the Philippines.
The strategy to recruit Filipino laborers entailed reinforcing and sometimes replacing
earlier immigrant workforces from China and Japan (Alegado, 1991; Espiritu, 1994,
1996; Labrador, 2002; Okamura, 1998, 2008, 2010). At that time, the Japanese were on

strike and refused to work. The recruitment of Filipino contract workers to the Hawaiian
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plantations, along with the discriminatory and racist treatment by plantation bosses and

other laborers, initiated Filipinos into a socio-economic and socio-political status that
has continued for generations. Filipinos were the lowest paid contract laborers, expected
to work at least 12 hours per day. Alegado (1991) described this as the
“proletarianization” of Filipinos, during which they were forced into the Hawaiian
Island plantation’s political economy.

Starting with their initial contact with HSPA, as Alegado (1991) reports, Filipinos
were under the HSPA’s control, with no choice of which island they were deployed to or
the type of work they were assigned. Plantation bosses, usually White or Portugese men,
isolated and restricted Filipinos’ and other ethnic group laborers’ activities —ensuring
that they lived in separate housing quarters and held different work assignments so
differences in pay, general living conditions could not be discussed or compared since
Filipinos received the lowest wages. Further, Filipinos became totally dependent on the
plantation for basic needs, including access to food, housing, medical care, and social
activities. For Filipino men, many with no wives or families, the celebration of cultural
events on the plantations, especially family-like celebrations, revived the social
reproduction of traditional communal, cultural practices and where languages were
spoken, were associated with “home” on the plantations. Observing the “life cycle”
celebrations fostered artificial kinship networks, particularly among single Filipino men.
For example, following the traditional practice of having multiple sponsors for baptisms
and weddings, “calabash” family ties were established by single men and women who
honored one another as ninongs (godfathers) and ninangs (godmothers) (Alegado,
1991). Serving as unofficial uncles and aunties, these men and women became part of

extended family networks or partido in the closed plantation system. These familial
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extensions of support, along with mutual aid associations (e.g., saranay), and township

or tribal associations (e.g., Ilocos Norte Association), fostered homeland experiences on
and off the plantations. Moreover, as home was re-constructed within the plantation,
and later within communities living off-plantation, Indigenous practices and worldviews
were maintained and also evolved as they interacted and incorporated Native Hawaiian
worldviews (Alegado, 1991; Labrador, 2002). These traditions have been transferred
intergenerationally and continue in Filipino ethnic community enclaves on O’ahu and

among extended family systems throughout Hawai'i.

Diversity in and Demographics of Hawai’i

Hawai’i has been proclaimed the nation’s most ethnically diverse state (Salzman,
2012; U.S. Census Bureau, 2011). From 2000 to 2010, Hawai'i's overall population grew
12.3% to 1.36 million with the largest population residing in Honolulu County on the
island of O’ahu (953,207). Of Hawai'i’s total population, 57.4% are of Asian descent
(U.S. Census Bureau, 2011). As Okamura (2008) observed, similar to California, no
ethnic group constitutes a numerical majority, with relatively large populations of
Whites and Asians. In 2010, almost one in four Hawaiian residents reported being of
mixed race, a 23% increase, distributed across all age groups, since the last Census (U.S.
Census Bureau, 2011). Among those identifying as mixed race, the largest group was a
combination of Asian with Native Hawaiian and other Pacific Islanders. In general,
Asians populations, including Filipinos, tend to have higher rates of outmarriage
(outside their racial and ethnic group) than do other racial, ethnic minorities.
Individuals identifying with three or more races totaled 113,640 people, which was 8.4%

of the population (U.S. Census Bureau, 2011).
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Interracial and interethnic marriage between Native Hawaiian women and

European and American men was well established by the early nineteenth century, with
limited social stigma associated to outmarrying (Salzman, 2012). Between 1983 and
1994, Hawai'i’s rate of intermarriage accounted for almost half of all marriages
involving at least one of Hawai'i’s residents (Fu & Heaton, 1997, cited in Salzman,
2012). Okamura (2008) and Salzman (2012) credited Hawai'i’s history of acceptance
and high rate of intermarriage, immigration from abroad, and in-migration from the
continental United States as factors contributing to individuals identifying as mixed
race, along with individuals’ willingness to claim more than one racial identity.
Okamura (2008) asserted that singular racial and ethnic categorical terms (such as
Native Hawaiians, Japanese Americans, Filipino Americans, and Caucasians) are not
useful descriptors for Hawai’i’s contemporary populations. He argued that while these
conventional categories are not false, they are misleading because they imply that racial
and ethnic specific groups remain unmixed, mutually exclusive units that reproduce
themselves and therefore, represent a specific percentage of the state’s population with
the potential to mask the state’s multiracial, multiethnic environment (Okamura, 2008,
2010).

Filipinos represent the second largest racial/ethnic group in Hawai’i with 24% of
the population self-identifying as Filipino or as Filipino in combination with other races;
15.7% self-identify only as Filipino (U.S. Census Bureau, 2011). Since 1995, Filipinos are
also the fastest growing ethnic minority in Hawai’i— due in part to having the highest
immigration as well as highest birth rates. Seventy percent of the Filipino population in
Hawai'i live on the Island of O’ahu (Center for Philippine Studies, University of Hawai'i,

2011).
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Ethnic Enclaves on O’ahu

In this section a demographic and social profile of the two prominent Filipino enclaves
are presented since these two locations are where the overwhelming majority of the
youth and young adult participants reside. Further, historical and cultural place sites
are located here for Filipino communities, e.g., the State’s Filipino Community Center
and the Hawaiian Plantation Village. The latter symbolizes the plantation life and the
plantation-based political economy which can be the viewed as the precursors to the
first Filipino ethnic enclave (Alegado, 1991) on the island of O’ahu (English translation
means “The Gathering Place”). Historically, Waipahu and Kalihi, includes Kalihi Valley,
have been anecdotally referred to as Filipino towns by locals, academics, and others

(Labrador, 2015).

Filipino Ethnic Enclave: Waipahu

Waipahu is located in the West side of O’ahu , approximately, 15.1 miles from
downtown Honolulu, the State’s capital. Once considered the center of the Island,
Waipahu is a former sugar plantation town, now a census-designated place located in
the “Ewa District close to Pearl Harbor. It also served as the capital during Queen
Kapiolani’s reign. Waipahu is an artesian spring whose name is derived from two Native
Hawaiian words, wai, meaning water, and pahti, meaning “burst or gush forth.” Early
Native Hawaiians took pleasure in the cool, clear water gushing from the ground and
named this spring Waipahu. Sakadas, or Filipino plantation laborers, also took
advantage of the spring water while toiling in the afternoon heat (Labrador, 2015).

Two notable Filipino historical community centers are located within Waipahu’s
boundaries. The Hawai’i Plantation Village (formerly the Sugar Plantation Mill) which

currently serves as an outdoor museum that showcases the lifestyles and experiences of
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Hawai’i's plantation workers, including plantation housing shacks for Filipinos,

Japanese, and Chinese. The Island’s Filipino Community Center is also located in
Waipahu, the largest outside the Philippines. This relatively new Spanish inspired
Center celebrated its official opening in June 2002 (Labrador, 2015).

Sociodemographic profile of Waipahu. According to the U.S. Census Bureau

(2010), the population of Waipahu was 38, 216 residents (or 36% of the State of
Hawai'i’s residents). Of Waipahu’s population, the Asian population represents 25,628
residents or 67% of all residents; Filipinos account for 21,122 residents or 82% of total
residents; Native Hawaiians, Native Americans/American Indians/Alaska Natives, and
other Pacific Islanders account for approximately 5,200 residents or 13.6% of total
residents with two or more races totaling 5,560 or 14.5% of the total population.
According to a recent report published by Hawai'i’s State Department of
Education (2015, January 9), the student enrollment for the academic year 2013-2014 at
Waipahu High School was 2441. The racial/ethnic breakdown of the 2013-2014 student
population was as follows: 69% Filipinos, 7.9% Native Hawaiians, 7.5% Samoans, 5.7%
Micronesians, 2.3% Japanese, 2.0% Whites, 0.9% Hispanic, 0.9% Two or More

Racial/Ethnic Groups, and less than 1% of Other Racial/Ethnic groups.
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11:321156112;1 School Complex — Demographics by School Community and State
School State of
Community Hawai'i
Total population 60,305 1,360,301
Asian alone, percentage 67.1% 38.6%
Native Hawaiian and or Other PI, alone, percentage 13.5% 10.0%
Two or more races, percentage 14.5% 23.6%
Foreign-born persons, percentage, 2009-2013 38.3% 17.9%
aHgieg}; Ssi}’u;(z)loggrzi(;llage or higher, percentage of persons 81.0% 90.4%
Languass oo han il spokenat ome
Percentage of population 5-19 20.4% 18.4%
Median age of population 36.7 38.6
Number of family households 12,372 313,907
Median household income $75,980 $66,420

Source: U.S. Census Bureau, 2010; the American Community Survey (ACS) 2006-2010 five-year
estimates (centric to 2008), and the incorporation of Hawai’i’s HSC boundary areas with updated 2010
Census geography. Figures for educational attainment and median household income are sample

estimates obtained from the ACS, adapted to conform to HSC geography, and should be considered rough

approximations of census counts.

Table 1b.
Waipahu High School Student Profile

2011-2012 2012-2013 2013-2014
Fall enrollment 2463 2450 2441
Number and percentage of students 2225/90.5% 2213/90.1% 2250/91.4%
enrolled for the entire school year
Number and percentage of students 1206/49.1% 1230/50.1% 1338/54.3%
receiving free or reduced-cost lunch
Number and percentage of students 231/9.4% 231/9.4% 235/9.5%

in Special Education programs

Number and percentage of students
with limited English proficiency

411/16.7%

390/15.9%

265/10.8%
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Table 1c.
Waipahu High School: Community Educational Attainment
School State of
Community Hawai'i
College Graduate 20.2% 20.4%
Some College 31.3% 31.4%
High School Graduate 31.5% 20.0%
Less than High School Graduate 17.1% 10.2%

Source: Accountability Section, Assessment and Accountability Branch, Office of
Strategy, Innovation and Performance, Honolulu, HI: Hawai’i State Department of
Education. Published January 9, 2015.

Filipino Ethnic Enclave: Kalihi Palama and Kalihi Palama Settlement House
Kalihi-Palama is also considered a Filipino town. This urban neighborhood is
located adjacent to Kalihi and Kalihi Valley, downtown Honolulu, and Chinatown. Over
63% of Kalihi-Palama’s residents are of Asian descent, primarily Filipino, compared to
55% of Honolulu’s population. At the time of the industrial revolution when
immigration and the social settlement house movement were booming on the mainland,
and Filipino immigrants were pouring into Hawai’i, the missionary movement took hold
in Hawai’i, particularly in Palama (Nishimoto, 2000). In the early 1900s, as Nishimoto
(2000) recounts, the Palama Chapel was built by a Hawaiian philanthropist and offered
a range of services including Sunday school services, prayer meetings, a sewing circle,
choir, entertainment and kindergarten. At that time, Palama’s residential community
consisted of prominent and middle-class Hawaiians and part- Hawaiian families
including Queen Lili'uokalani and members of the ruling, ali'i class (Nishimoto, 2000).
In January 1900, five cases of bubonic plague were found among Chinatown’s
residents. To eradicate the rodent infestation, the source of the plague, an urban fire was

purposely set. Unexpectedly, the fire raged out of control burning down several blocks
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and leaving many Chinatown residents, primarily Asian immigrants homeless. In

response, the Palama Chapel was faced with an urgent mission to offer health care and
related social services to their new residents. This endeavor was abandoned four years
later as providers became overwhelmed with efforts to help the homeless. Palama
Chapel converted into a social settlement based on Chicago’s Hull House inspired by
Jane Addams’s vision and philosophy of socialized educational reform. As Nishimoto
reports a social work director, Rath, and his wife were recruited from the mainland to
plan and implement the settlement house’s programs.

The chapel was renamed, Palama Settlement, to more closely reflect the broader
scope of its mission consistent with other settlement houses. Due to the multiethnic,
multidenominational background of its residents, the settlement house implemented its
work as an independent, nonsectarian institution (Nishimoto, 2000, p.177). The new
social work director and his wife “settled" into the Palama community, living and raising
their family on the grounds as part of the settlement-house philosophy. Their immediate
efforts focused on offering safe, low-rent housing as well as services and programs based
on the settlement houses’ holistic, family-centered —strengthening foci and social
change approach (Nishimoto, 2000). To counter typhoid fever and other diseases in the
Palama community, Rath advocated for housing improvements to alleviate the
sanitation related health problems and diseases.

Nishimoto (2000) describes Rath and his family’s many accomplishments that
resulted in significant changes in the Palama community including: (1) the territory of
Hawai'i's first public health nursing department; (2) free dental and medical clinics; (3)
a day-camp for children with tuberculosis; (3) a day nursery for children of working

mothers; (4) a night school that offered English, American history, civics, and geography
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classes, and on the North Shore of O’ahu; and (5) a "fresh-air camp" for children and

working moms.

Recreational activities — both indoor and outdoor - were also initiated: (1) an indoor
swimming pool with hot showers; (2) a ggmnasium and bowling alleys; and (3) a
playground, tennis courts, and basketball courts. Beyond regular programs, Palama
Settlement also initiated studies on tenements, infant mortality, and child welfare.

In 1925, Palama Settlement moved and expanded its services with territory-wide
fundraising. The new facility and its expanded programs and services included five high-
priority programs: medical/health care, public health nursing, dental service,
recreation, and community camps. Medical care facilities offered clinics for STDs/IDs,
family planning, women’s health care services, and the coordination of weekly child
health checkups. In addition to health services, Nishimoto (2000) explains how the
expansion of services also included music, arts, and vocational classes as well as
recreational programs, organized sports, swimming, and socializing opportunities
offered through movies and related activities.

Kalihi-Palama continues to support the local community with more than one
hundred years of community service, although the settlement house’s programs and
services have shifted based on consumers’ needs along with limited funding and
resource constraints (Nishimoto, 2000). While some of the primary medical, dental and
public health services were long incorporated into the government funded public health
service system, many social services are still available to support the low-income

communities offering a safe environment to promote their wellbeing.3

3 Source: Kalihi-Palama Settlement website. “Our Programs,” para. 1. Retrieved from
http://www.palamasettlement.org/programs
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Filipino Ethnic Enclave: Kalihi

Sociodemographic profile of Kalihi-Palama. Kalihi is an urban, inner city
community that consists of 46,000 residents (Center on the Family, University of
Hawai’i, 2003). In general, the community mirrors the low-SES, middle class families
with diverse ethnic minority backgrounds of its Farrington High School students. Kalihi
is one of the oldest neighborhoods in Honolulu and considered home to many Filipino
immigrants pre and post the 1965 Immigration Act. The community has the highest
percentages sta