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Un i ver s i ty of ashi ngton

Abstract

T FFE C OF WO ENT FI E TEACHIN VAR A LE'S 0 TH E

SS'IGNME T OF SECONDA Y TE AC ERS BETWEE 5 UD NT T A{ S

By .chard i,ent Knut l

C alr erso 0 t e S perv ;sory Comm i t e" Professor Da le L Bolton
Co l.ege 0 c tion

1 5 stu y as designed
.

o ae errm ne 1 5 ch effec i v
.eac 1 g

ehdv i or s as en u sm and er a c 1a i .y ; mpac dec'si o s by

adm s ra or hen hey a e faced .; t h ass 1 i ng e chers 0 i I and

10 r c as ses . r

X e 1 en as con ducted ere S bj e c t s were

prese nt d woofie t + t i 0 5 J 0 esc i p ons (one low t ae ' d d on

t rack) and aske to a'ss ; 9n a f ' c t i t i 0 S tea c er to .0 n e of he t 0

posit i o s . i e fictitious eac he see c ea .eo for . e e .pe 'ment

WO h are a and ei h y-eigh U j ec s we e s ected a d 1

oresent pas i t icn were r domly ess i ned 0 treatmen condi ' 0 s he

sa I 1e ass r a i i e d ace 0 rd i n9 topr se t pos i t i 0 eld (p ec t i c i 9

d in strat.or : teac er; aomi n t s tr-e t i ve ~ amee , and tache r a i n e )

a OWl ng. a 3x3x4x2 (en nus i asm x -erba 1 c 1ariy x pasit ' on x t r ae '

a ig nmen) compl 'etely croS sed d s gn.



Depe dent measu ·es n add it ion t o ass "gnment t o t c'k

predi .cted teac er ef t ect.i vene s.s . n a l ow trac k pO S' " t i on and pr ec i cte

teac11 er ~ f fee t i vene's sin a h i .9h rae pos; . . 0 n. Metho'd-S 0 f a na1y si s

emp aye . inc 1uded 1o.gi t mode 1 . ng, ana ys s of vat l,d nee) and rnu 1tip 1e

.r egr es s lon .

e aJOY" f 1 ndin9s 0ft · s sudyindie a eo t I a _he ent ~ l Us i asrn 0 '

d te ac er' affect ed t 'h e as S 1 gn rr no t a te d ch • The nature of t 1 5

e ect . as char ac t e r i zed by q. tendency to ass i gn t eeche r s exh i ; t ·'ng

higher eve ·l S 0 entl1us i asm t o low t rack pas 1 i 0 S Thi s ef f ec t i s i

"he oo 0 s ite d i re t -0 0 f t hat whie h W0 u1d de c 0 ~ t f or t e pre v 0 u s y

reporte d i mbal.a ce' of s udent perceptions of teache r enth s ia~m

observed be~ een stude t tr ac s. Te echer ver ba1 c.1 ar . ty and the

pas i t ~ on of t e ec 1 S 10n maker di d not effect ... ne dec i s ion - fir e •s

S U, sequen: as $1 gn en t of t e teecne

Wh "1e bot h eacne enth us aSfTI and v Da 1 c1er ity ere fou d 0

affect t e red ' ct d e.f ·ect i venes s of , t e ache n l ow tr ack

·6s -t i on nei t her ' ere fo . nd t o af f eC t h~ pred "ct ed effec i venes s 0 '

a teacher in a high t ac k position Pos.i t i on of t he. dec; s i on - rn a er

re eacner n ei t her

tr ack. Based on su b -ec s I r espo ses '0 an open- ode d ques-t i on a t r

var i ab 1es i dent if i eo as impor ant to th e essiqnmen ; of teac ters to

hOg track pos i t tons ar e col lege GPA .and coursework.

•
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CHAP ER 1

I TROO.UC ION

man he mas import ant ce c; si ons mace by scnco 1 admi ni st r ator s

are tho se ; nvol vi n9 th e a 10 Ca i on 0 ' as.S ; 9nr ent '0ftc ner S Ttle

qeneral s gn i i cance of th·; s ass i qnment dec ;'5 ion . s ete rm·n'e 9 by t ne

eed 0' eouce t ors t o bel an . ,e economic constr e t t s with ped'ago,g i'c 'l

i nteres ts a 0 a asic c nee n or t e eo ita 1e t.re e .ment of a l l

stud nt s Tac he s am' n t 1 S d basi c ec 0 non ~ cpr6b.1em "n hetit
oJ.

1nvo yes t'he a l ocatio of scarce teso ces,. Tn he for oJ effec l ve

teach in g behavio - .e.f t o i mize expected ret rns ons , 1 an or a

student " les. It
~

pe d gogic al probl em " th at theau come vari a 1 5 a I n
. .

ionall yeffect" venes s of te aching benevi ors " 11y s 'ituavarr ous 1 S' usu

depends ' ,. and in 0 rder t o maxi mi ze on s ch S ude t 'outcomes as

acade , cae ievemen and .a t t itud; a 9a-, ns, t e a~c is ' 0 n- aker mus be

we l l e-rsed t he d Off r l n
• .1

l e a r i ng s y es of d " e se stunent

popu at ·ions d ' t heir su secuen t ly dlff.er'ing needs in terms 0

i ns ru c t i on a1 str eteq i es , methods an rna te r i a l.s .

Fi nal y , te ecner ass i 9 ment is a dec "s i .a t at r ats es t e i ss ue 0

st den q "ty. Because e fective teach "n g behaviors r epresen t ·scarce

reso urces ano beceuse the very ef fective ness' of tnes e neh av i or.s i s

sua ll y s it ue t i on.a l ly dependent", t ie i s t rib u ,. 0 n 0 f t hesereS 0 r Ce·~..



mo ng diver se stu ~nt popu a 'i ons s rare ly p opor t ionate .

2

dec is .ons as 0 wn i ch students are to 'ece i ve these' res ource s an d in

what emo nt s ha l serioUsimp 1 i c at ion s ; n r e 1 t i 0 n to bot h peda9o9 i c al

a d stu nt qui y issUes

he cen tra 1 purpose of th i 5 s udy' was t o cant i bute to be.s i c

understandi 9 of he' dec t s i on-makinq process u Jer l y t rrq th e assi qnme t

of t eacher s enc the res ltant d'; sri but i on ,of ef f ec t i ve teac 1nq

benavto s amonq ci ver se st dent popu at i ons. More spec t ttc al ly , n i s

rese rc w' s designed d termt e whether cer t a; n ' den if i ed teach i n

v.ar iab 1es aff ec t .e acne - as i 9nmen t dec ' s ion S made by admi i str d t or s

when c l ass 00 s a e i vi de ac cordi ng to s udent ab ility or cur icu l·ar
.

grou pln g

trac i ng .

Such ornogeneous .gr oup "ng 0 st dents · c common y kno n 's

Recoqr it i on 0 he n ed 'f or' t hi s k nd of s tucy resu 1ted f rom an

ex ami ne ' on of wo cu .en bodi es of resea C 1 (1 ) process-p oduct

carrel tional s·tu.d ·ieS on eachef ' ef f e t iene5 S ) an d (2 ) s t oi es

expl or' nq t he re l a i ens i p of trac i 9 and s tuden acces s to. sc noc.

re sources eacher ef fee t + veness sud i esc 0 nst i "t u e ·d pr esent 1y

urgeonin.g bOdy f research conc.er ed with u cover i ng t

char d. Ct er i st tcsad be avi 0 S 0 f t "Ie eTfee t ; ve eacher Of a ll ·t 1

t ea.¢h·i ng be aviors associa ted Wl ef fec t .veteachi n9 ". ver ba l e ar i

anenthusi asrn ". aIon 9 wi t h .·eacher engende rea re 1e \I a ear ru nq t in

are pro ab'l Y th e rnost geer·a1 . zabl e bei ngapp1 i Cd b1e t o mu-I ti p,1e

con ex s de erm'ined by var l0 S subj,ec t c.o ten . areas and di vers
' '-

s t dent popu1" at 1ans (R0 sensh . ne ) 1971.. R0 sen sh . ne &. F rs ., 1973; Goud,



Bidd e .~ . Brophy, 1975} MQreover, Gage ( 197 ) argued t hat "ser r 1c I

e fee t i veteach · ng behav i 0 r S .exis t (na i n9 '.ent hus i asrn ·asan ex amp 1 .)..,

and that such benev tors meke a difference i th al

subject rna t s and student ypes

gr 'd ,o e 1ev I s

t wou seem hen ·t ha such Il generic" teacher beh av lor s v~ o 11

co st i tute educ at i on-a 1 re sources 'neeaed by all s t uden t gro ps . Gi en

t a· these te deher ehavto son'0t ex' stin .aoequa t e pro i s ion ' 1 .

most ed c tiona l environments then student 9 0 ps are lef t to compet~

fo hetare sc er ce re sour ces H .. Educators ate presen ed i th d

res Dur ee a 1DC.. 10n rob em wi t very rea peoagog i cal a ld student

equi t y r amif i cat; cns . .

n fac t, Good ad in hts •Study 0 Schoo l ' 9 Proj ec t.. ( 98 1, p , 2'2)'

conc1uded ,hat stu dent S 1n hi h t rae ks r ate'd the . r . eacher S .as

teach .n9 1 h '9 ea er ve ba1 .c.l ar -t y and 9rea.t r en hus ' as m Fur th~ r,

Rosenbaum ( 1976) 1n a case study of a 1dwe s ern high schoo fou nd

ha ma ethan ha o t e stu dents he su v'eye~ perceive d ·· t hat

col1ege-t ack' stud~nt~ received bette ·t eacher s than 10 ~r-trac k

st dents'. owever , a note of edt ' o'n .sbou1d . e. qi ven in i nterp ret i n9

the Goodlad .st udy Goo dlad compare·s low t r d Ck studen t < per cep i ons

of t e i r te echer s wi t h h i gh trac k students I percep t i on'S of t
.
1 ..

teachers e conc1ude.d t hat a y s i 9n -f i eant di fferenee 5 1nthes

perce t ' ons were t he re su t of 'd i t f erences in the. teac hers 0 te acner

enav ior s fou nd
.
1 n .each t ra ek ann not the r esu lt of aifferenc s

be tween t e st.udents ..

Inanyeasethe' 0 r t 9 -n's of t h . s perce i ve"dun b a1ace'd dis t r i but i bn

of esources are urt'clear Good ad I sc one 1us i ons .; f cor r ec t ., mi gil t be



4

acco u ed or by: ( 1) the' " di vi dua 1 e acher IS '01" 1oc at i on of time and

attenti on; ("2) the d i f f er i ng types. of t e acner in t er act i 0 S wi t h

di s t i ct and e'p aratestuae nt p.o Pu1at; 0 r s ;. 0 r ( 3-) t he t eacher

as si 9nme nt .dec i s i ons of aami n i s t ra .0 r s (5ch afer & 0 -I exa 19 71 pp.

66 7') In t s st udy con t ri bt te s k owle ge rel ate to the ro l e p] ayed

'bY, hi s ' hi rd fa tor , t.e.ac e ass i 9 merit cec i s i on'S .

R0 senbal m (1 976 ) ass er t ed t at t h e .rna st i mp 0 r tant tea ch .n9 1 as

etween ab i l ity 'g oups vi s at in tns: '0 1'1 DCat i on of eac hers but i t e

'way that t acher el l oca e t heir a ten ion .. n ot er wO ds, the

'di screpency of 't e cher i nput s is more the pro duct of the t eac ler 5 d' d

he adminis trator's efforts to . , here tno lnves resource.s ey

perceive them to make the mas difference. eac ers w 0 t.a gh bot

i gh and 10 db - 11' Y gro ps ere fo nd by Rose nbaum to dev ·te

di spropor: i oriate amou n s of time and prepa at '; on to t he h i h'er

tracKs. It c 1ear , however,to rre t deg ree t h "s bO as . endorse1 s no 1 S

an f ur thered by adm · -",S t rat i ve dec ision -rna l ng processes,

spec i f t ce l y In h f 0 rrnul at i 0 of teac reo as S , gnmen ,S If

adm i n i st r -a t or s , l i ke teac ers, beli'eve t hat
,

.esources are
, ,

more

effic "ent y invested i ' tie nigher r ack s , t hen it · 5 l i ke 'y th ,a t i s

be l i ~ f W0 u1d be ma ni f est din t e way t ey a11oca e t e acher S," e

c 1as sroom I s mos.t p omt ne t r esource Further, ·S U.C a l l oca i on -ou l o

serve s :.a reaf f i rma t .Q of t he teacher s b i ased al oca t "0' of . i me

and p epa atio'h betw~e 'n ab 'lity grb ' pS~

,

However i t wou l d be 9 mis t ake to ass ume i.mmedi at el y t at a .i esed

a 1ocat .on of teacher 'S between t.r de sis th e pro duet of
.

a cor,lsc lOS



econorn i cal e· fort to maximize ' eturns (as easu ed on .s t uaent out come

v ri aD es) 0 i vested esources For exam 1e·, one pos s i b1e

exp ana lon for Good adls results is t at strong eache-rs are ewarde d

by be ing $5 ign d to hi 9 track cl as se s wh ictl prese nt e t eac er wi tt

'ncreased int~llect al stimu lation and fewer discipli e pro lems

Conver se ly, weak or pr ob em teacher s are- pun i shed by', be-inq assiqned to

a er trac c asses. This latter act ;~n is designed to encOlrag e weak

t eacher s to r ees sess t he ir commi ment to teaching as . .'a career.

Clearly "f evidenc were resented that st a g,ly supported this

v ewpoint then bot ped ag'ogi cal responsibi t t y and student e uity are

being und r ined

Another possible and eq ally cy ical explanation is .that sc 0 0.1

ad~ ·n ·str tors are mos afraid of canfl 'c i h the mor.e educe eo and

higher SES pa ent population whose children more predominant y occ PY

h ··g er , r q, ck st atus As a esu t , a schoo1 t S Str.onqer teacher'S are

to the highe . tracks

owever, . t rs impo 't ant to note that .an unec ue : d i stri but ion 0.

·i np s betwee n tr ack s doe s no neces sa i ly imply an unj us

dis ri but i o. That 't r 'a(: k "ng s t e p oduct of homogeneous qrou p i ng

bd. sed 0 n studen abtl ;~y 0 r Curr i cu1ar i nt e 'es t re s u1 s -nan ; nhere

i nequal i ty between qroups; an i neqi 1i y t at is i nescapeb ly' r ef e"C t e '

In eac qroup s respective need and consumptio of ve ious 5C 1oo 1

Be~aus.e t ack i ng qrovp s do not al rnani est t he sarne eve 1 of nee

of var ious . s c 001 r esou ces i nequ tty lS no n e c e s sari ly r efl ected r n
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dramat i c dt spert t tes be t ween t he leve l s of cer t tc ul ar t nnut s rece ived

by e ach group . f or exeno l e , s t udents in tn qne r tracks may neeo more

advanced t exts tha n students tn l ower t r eces , who rece t ve

si gni f i cant ly more general or basic text s . However , there ar e s ome

inputs of wh f cn bot h groups have it oes tc neeo . Among t hese er- e

"gener ic" ef fec t Ive teaching behavio rs .

More tnc tc e t tve of t he mequ t t y of it ct s t r t but ton of re sourc e s

woul d ee t he proces s by 'fII h l Ch al l oca ti on or ess tqr snen t oec t s t ons er- e

made . It woul c be more impor t ant t o know wne tne r cec r s t c n- mece r -s

beneve pr- ec t c t ebl y i n mak. i ng es s tonme nt dec i si ons end whether t t us

behavior i s con s i s t e nt wit h c ur r e nt educat i ona l kncwl ecqe and r esear c h.

Al l of thi s t he n c a l ls f or the in ... es t tce t ton ot t he fir st order

ques tion , "I s the re a sys tematic dtf f erence i n the esst qncent of

teac her s be tween stuoent tr ac ks based on t e acher charac teris tics?" In

t tn s s tudy , t ne cherec t er t s t f cs of conce r n ar e t he "cener t c" be havio rs

of enth us i asm and verbal c l ar ity . If a sys t emet tc difference i n t he

oeci s i on-mek m q benavtor of ecmtm s rra t c r s t s evt cencec , then

logi cal ly , seco nd or de r que s t i ons i nvol vi ng unde r ly i ng ass umpt i ons and

mot ives of th e benev ior next need ecores stnq . Al t hough t he ce tei Ieo

t nv cs ti qe t t on of thes e l at t er Quest i ons was not withi n t il e pur-v t ew of

t h is s t ucy, an e ffo r t was ma de t hr ough post t reatment Que s t i ons t o

obt a in da ta t hat WOUl d provt ce t ns f qnt i nto the r e t tonel e us ed by

educ at ors i n maki ng suc h ass ig nmen t dec i s ions .

•
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Object i ves

Th e reseerc n repor t ed here was des ig ne e! t o answe r th e t ol lowmq

ques t io ns :

1. Do t he t eachi ng beh avi or otnens t ons of enthus i asm and ve r ba l

c lar i t y affect t he assi gnmen t of t eacher s be t wee n hi gh and low tracks ?

2. Do dlffer ent educator s ( i . e . , st udent t eac her . teacher .

admi ni strat ive s tuden t . pract i c ing adminis t r a t or ) make a i ff eri ng

as signment deCi s ions i nvol ving high and low tracks?

3 . Do th e teecnf nq behavi or ot me ns t ons of enth us iasm and verbe l

c lar ity i nt erac t with the positi on of t he deci s ion -maker i n

de te rmin i ng t he outcome of t eacher as si gnment decisi ons inv ol ving hi gh

end low t r acks?

4 . 00 the t e ach i ng beh avi or oimens tons of enthus i as m and verb a l

c l ar i t y affec t t he ef fect i veness pr edic ted for t edcher s by

dec is ion-mak ers?

5. Do di f ferent educat ors ( i .e . . s t udent t eacher . t eacher .

admini s t r at iv e s t udent . practi c i ng admi ni strat or ) make diff er i ng

predi ct i on s of t eache r ef f ectiv eness ?

6. Do tne teacni ng behavi or dimens i ons of ent hu s i asm and ver ba l

c lar i t y i nter act with t he posi t ion of t he deCi s ionmaker 1n uet ermini nq

t he eff ect iveness predic t ed for t eachers by dec i s i onma kers?

7. Is t here a r e l at tcnst np be t we en t he pr-eoic t eu effec t i veness

of a t eacher and t he assignment of t hat t eacher ?
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Method

To acc ompl ish these ob jec t t ves it wa s nece s sa r y t o s tmu l et e e

dec isi on-making si tuation i n order t o manipulate ana coo t -o l

vari ables . It was as s umed t ha t exerc is i ng this co nt ro l woul d no t

change the behavi or of adminis tra tors s ign i fi cantly from t ha t 11'1

cor r esponding actua l s ituati ons . Ma terial s oesc r i b i ng ni ne f ict i t i ous

teacher s wno ot f f ereo sol ely on t he evalu at ive cteens tons of

en thus iasm and verbal cl ari t y . dn d two hypot he t ic a l t eachi nQ pos i t ions

were prepa red for th is stuoy .

All svc.rects were presen ted with one of the nt ne teacher

qua l i fica tion s ummar y sheets and toentice l pairs of t e ech t nq positi on

descripti ons . seseo on t he pr ovtoed in fo rmati on Subjec ts t hen were

asked t o assign the t e ec ne r t o t ne positton f or »nr cn t he t eecne r is

percei ved t o be be s t s uited . In e oci t tcn , s ubj ec ts were present e d

with two H ems conce r n ing t he pred i cte d et t ec t tve nes s of the t e ache r

1n e ec n o f t he descri bed positi ons . Finall y , s unj ec t s we r e e skeo t o

re spond t o one open -endeo Ques t i on il skl ng them t o describe the

rat i ona l e t hey employed i n ar -rtvi nq e t t he i r dec i si on . The ma j or

pur pose of co llec t ing these latter oe t e ....'as t o complement the

i nt e rp r e t a tion of t he e xper iment al oe t e and begin e di sc uss ion

i nvo 1vi ng ess umpt t on s dnd mot t ves unde r ly t ng t e ecbe r - as s i gnme nt

dec t s tcn tnq behav i or . A de tai led investigati on of these es sump t tcns

dod mo tives , ho~ever . Wil S beyond th ~ scope of this study .
•



Va riao1 es

The re search r epor t ed here f ocused on fi ve vari abl es of major

t n teres t , Va rlab les mani pu l a ted i n t h i s s tudy wer e : ( I ) t eache r

enth usiasm and (2 ) teacher verba l clarity . A thi rd , c l ass ifi ca t i on

b loc ki ng variab le , was t he posit ton of t he oec t s tc nmeker . The

dependent va r i ab le s were teacher assi gnment and pre dicted

effect iveness .

Th e signif i cance of t he indepe nden t vari abl es of t eacher

en t hus i asm and teacher verba l cla r i ty is based on the now volue unous

bOdy of research on t eecne r effec tiveness . Bot h of these t eecne r

beh av i ors ha ve been i den t i fi ed repeatedl y in t he l i t er atu re as

posti ve ly re lated t o s tuden t achievement (Rosenshine , 1971; Rosen shine

&. Furst , 1973; GOOd , Biddl e . & Brophy . 1975) . Indeed , of all t he

t eecner behavi or s as sociated with eff ecti ve t eecn t nq , verbal clarity

and enthus tasm dir e among the mos t gene r a1i 1. db l e , r e pr esent 1ng \'ihdt

Gage (1979) l abeled "gener ic" eff ec tive t eech t nq behavi ors tha t ma ke d

drf ference wi t h al l grade l eve l s , subj ec t ma t te rs and studen t t ypes.

In the expe r iment . t he eff ec t of these va r ia bl es up on t he as si gnmen t

of t eachers between hi gh dnd low s tuden t t r ack s wa s s t ud i ed.

The potent ia l impor t ance of t he c lass if ica tion va r i ab le . post t ron

of t he oec i sionmaker , 1S based on t he vi ew t ha t di f fe r ing ~ork

experience c an affec t t he i ndiv idua l's uac i s ton-me kt nq pr ocess ana

su bsequent dec i si on . The f ocu s of t hl S s tudy lS on t~ scnoa l

admi ni s trat or . Pre requi site t o bec oming an adm inis trator ar e the
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experiences of stuaent teaching , teach i ng , enc ecnt m stret ton

s t udent . ThuS. th i s r esear ch i s a cross-sect iona l study that exam ines

all four of these groups , look ing at the developmenta l s t ages of tile

aomt n i st r- et or , and t he un der 1yi 09 oeve1opme nt of dec 1S i on-n.a k i nq

patterns . For example , if admi nis t rator s demons t rated e sys temet t c

bias i n t he ass ignment of t eacher s be tween traCks , t hen one would wont

t o know wnet he r t his deci si on-maki ng behavi or 15 unique t o t he

admini strator ' s pos itIon dnd perspecti ve. or whether t he hidden

ass umptions and causes of t his behav ior migh t be sha red by educators

represent i ng a br oad r ange of dist i nct combi nat ions of experience end

or i e ntati on .

The significance of the de pendent vari able , t he es s t qnment of

t eachers be t wee n s tuden t t racks . l i e s i n the fact that t r aCk i ng

represents the co-exi s tence wit hi n inch vi dual s cnool s of two or more

di stinct s t udent populati ons . Acc ordi ng t o Jencks ( 1972) "differences

be t ween s chool s are • .. relativel y small compared t o .. . d ifferences

with in the same scnoo t- (p . 106) . Jencks furthe r conc luded t hat whil e

mos t f ec t ors represen ti ng d ifferences be t wee n schools do not ne.... e any

effect on schoo l out come s . t he se lect ion sys t em wi t hi n school s

( t r ecki nq ) "is the one measurable f ac t or t hat influences (educ at ional)

atta inme nt" Ip , 159) . Je nck s , nowever , did not su ggest how s ucn

traCki ng exe rc i s ed i ts i nfl uence . Thi s s tudy ex plored possi ble soc i al

mechani sm s unde r ly ing Jen cks ana lys i s . mechanisms relo ted t o t he

al l ocat i on of teache r input s be t ween t racks .
•
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Finally , predi cted t eacher effectiveness 150 'i nc luded as d

dependent ver-t eole because one woul d e xpec t t eacher assignment

dec isions t o be based on a pred ic tion of overa ll ef fecti veness. Yet ,

th e effect of enthusi asm dn d verbal c lari t y upon t h ~ pred icted

eff ect i veness of a t e acne r- needs t o be studied empir i ca lly . Further,

the assumed rel et t ons t rip be t ween the two dependen t vari abl es.

predic ted effec tiveness and assignment , needs t o be scr ut tm zeo , As

already noted in t he c t scuss ton of the r eseerc n pr obl em, teacher

assignment decisi ons are subject t o sundry politi cal , soci a l , and

pedagogica l infl uence s .

Defin i tion of Terms

Key terms wi 11 be briefly disc us sed here ; nowever- , oper at 10na1

defin i tions of variable s appea r in Ch ap t e r Ill .

Enthusiasm. In past stud ies t e ache r en thus i asm has been s t uc tec

pri marily th rough : (1 ) obse rve r rati ngs on pa ired ecjectt ves s uch as

"du ll versus s t imu lat ing" or on scales es t ima t ing t eacher "v i gor and

power "; (2 ) studen t ra tin gs of the teache r i nvolvement or excitement

in the less on; and ( 3) observer count s of incidents of tea cher

ent me t ion enc exc i t ernent as exemol tt led by t eache r movement s ,

ges t ures , and voice t nf Iec t t ons (Rosensmne and Furs t , 1973, p, 156 ).

Mor e genera lly , ent hus iasm denot es an i ntens e or eage r i ntere s t wh1Ch

1S of t en capab l e of arousi ng a s i mi l ar in te re s t i o othe r s .
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Verbal Cl ar ity . The t erm verbal clar ity is more spec ific t han the

term "c l ar i t y" which pervades teacher effectiveness literature . In

many previous studies, i t has not always been clear just what is meant

by cl arity . For example, organizat ion and the structuri ng of a lesson

appea r to be related to clarity . In recent year s in vesti gator s have

attempted to be more specif ic in separating behavi or s whi ch comprl se a

high rat ing on clarity . In the Goodlad stUdy , for examp le, c lar ity of

t he teacher 's verbal i ns tructions and t he organ ization of t he lea rn i ng

m the classroom were separated ( Oakes , 1981, p . 51) .

Thus. teacher clari ty as used by Goodlad and in this report refer s

specifically to ver bal c larity . Verbal clari ty has been stUdied

primarily th roug h student and/or observer ratings in response to such

i t ems as :

The teacher uses words I can understand .

The teacher gives c lear directions .

The students understa nd what the teacher is tal king about .

I understand what the teacher is ta lk ing about. (Oakes , 1981, p .

237) .

The above items place an emphasis on the teacher's abtlt ty to

communicate . to encode mes sages that are easi ly and accu ra t ely decoded

by students . In this study , verbal c l ar i t y refers to t he teacher ' s

ability t o clea rly express hi m/hers elf thro ugh words, both oral and

wr i tten.

Tr ack ing. Tracking 1S a general

ao i 1i ty group i n9 and curri cu1urn groupi ng .

term that e n c omp a ~ses both

Abi 1ity groupi ng se par a t es
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s t udeo ts ln t o homogeneous groups base d on lear ni ng abi lity. This

practi ce different iates ins tr uc tion by t ype, Quanti ty dno i ntens i t y of

work 1n an attempt t o leach s tuden ts at d le ve l t hought appropr i at e t o

their pot ential. Cur r ic ular groupi ng, on t he othe r hand, gr oups

s tudents eccoroinq to mte res t s , des i res . enc emot t tons (Conant , 1967 ,

p , 40) . Accor ding t o Ro senbaum (197 6. p • 6 ) oD11 Hy grouping end

curr icular grouping share two lmpo r tant social char ac t er is t lc s :

(1) St ud en ts dre gr ouped wi t h t hose wh o dre s imi l ar to themselves

eno s epara t ed f rom tnose who er-e diffe ren t.

(2) Grouping i s ba sed. at l eas t i n part , on a ranked criteri on --

ao i li t y or pos t s chool pl ans (c ol lege i s consi de r ed s upe r io r t o JObS);

the groups are unequal 1n s t a t us .

Fur thermore , r esearch i ndi cates t ha t stude nt popula t 1ons ln t he

col lege tracks are precontnent ly high - aOlli ty s tuden t s , and these i n

general and vocat ional tracks are of lower ent l i t y (Ale xanoe r and

/'le 0111 , 19 76, 1978; Heyns , 1974 ; Dav t s en d aelle r- , 1981) . I nus , f or

the purpose of thi s s t ucy t r aCki ng wtl l be de f i ned as "any schoo l

sel ec t t on system t hat attempts t o homoge nize c lass room pl aceme nt s in

terms of s tude nts ' persona l qualities , perf orman ces, or aspirat i on s"

(Rosen baum , 1976, p . 6) .

Teache r Effec tiveness . Th e t e r m t eacher eff ec tivenes s nes been

bandied abou t i n t he lite r ature 10 a rather l oos e way and no doub t

me ans many t hi ngs t o many peo pl e . For t he purpose of ttn s s tuoy,

t eacher effec tiveness re fers t o t he abi l i ty of t he t eacher t o
•

consis ten tly obta in galns 1n s t uden t achi eveme nt and/ or atti t ude s
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wit hin his or her classroom . Though there has been a myr iad of

criteria suggestea i n t he literature for the measurement of t e acher

effect iveness. none are more basic or less i mmersed in con trovers y

th an student achievement and attitude gains .

Assumptions

The fo llowing as sumptions are basic t o t he purposes and design of

t hi s study :

(1) Effective t eaChi ng behavi or s and therefore effect i ve teachers

are a scarce resource , underscor ing the importance of the pr ocess

whereby these resources are a llocated .

(2) While r ecognizi ng that teac hing behaviors are situat i ona l ly

effective , they will nevertheless fal l into e hiera rchical mode l ,

ra nging from the h igh ly ( i f not completel y ) genera l t o the h i gh l y

specific. I n othe r wor ds, whi l e some behaviors are so s pecific as to

be effective in on ly very nar row ly def ined situations , othe r s are s o

genera l as to be effecti ve in situati ons i nvo lving virt ual ly a ll grade

levels . su bject matters , and s t udent types .

(3 ) Improving the eff ici ency and effectiveness wi th whi c h

educational resou rces are al l otted i s de pen de nt upon an empir t c a l

unde rstand ing of t he proces s underly i ng al locat ion dec isi ons .

•



Limitation·s Of the Study

Thi·s study s sUbject to the 'f ol l owi ng limita ion s:

() The i.mu ateated cher - ss i 9.nrnen t s; t Ud . 0 ns 1ay 0 ap ur ~

tt e camp 1ex i y and many ub t et t es of r e el 5 i t ,a· t io ns . Suc h

comp1ex i t Y i s 0 f ten f 0 una i n i nfl uent i a po l i t ic a1) economi c a l and

SOC ' a1 foee t hat ar L neve n '3 nd diff 'i cu1t tore 1 . cae

(2 ) "nee te ache r and Job descri pti on informa ' on we e pr e ~e nt ea

thoug h P ; nted mat er ia 1s anY poss i b1e ef fe et S 0 f t h dyn ami C5 0 f

i te vie".; ng and obser i n he teacher er~ omittea rom t e s t udy

(3 ) h" anc i lliary of t h"s s tudy " co11 ec dae an ., s 0 a

that au ld t he begi n •
d lS C 1 va v 1r 9encourage l ng 0 a 5 5 1 0

assump lons and ma t -- es u de lying teacher alloca on decision

beh deta
.

in vest iga of tnese mpt ion's an d mot -ves 1 sv ors e l on d

not a pr"me focus of t hi s s udy .

() The popu1a i 0 n fro whie t.he .s ampl e '0 f dec i s i 0 - maker s \-,,1as

draw wa imited t o ~e ~o n a dry aamin' st ra t or s an d t e ~c ers lr d l ~ b n

and sub rban se t ing; here 0 e, ·gener a1 . z. t.i ons beyon th is

populat ion must be qual ' f i ed

Sum.mary

T e .gener e1 purp0 Se 0 f t his studY ~I as t o exam1ne ~I ~1 et her cer t 9i n

teach i ng v · 1ale s a' f ee t ee l S ons made
,

1 t e ~ ll ocat io n 0

as si gnment of eacners bet ween st l dent t ra cks . The ge n e~ d l
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s lgnif l c ilnce of t he t eacher assi gnment pr ool em is uetermtneo by the

need of educa t or s t o balance econom i c cons tra in t s wi t h peoa qoqt ce l

i nt erest s and a bas ic concern for the equitable treatmen t of a l I

stUdents . Thi s s tudy was aes l gned t o r espond pr lmar l ly t o the

ques t ion , " Is t nere d sys temat i c dif ference in t he ass tqnnent of

t eacher s betwee n s tudent t r acks basea on t eacher Char act eris t ics? " To

make t hi s det ermi nation a dec is i on-making s ituation was s t mul eteo 111

order t o mani pul at e and cont ro l variables .

Ine varia b le s tnv o l ve o in t t us s t ucy i nc l uded two t r e at men t

ver i db1es ( t eecner ver ba l e i a r t ty and t eacher ent nus i asm) and one

c las s i f icat ion olocklng varlable (posi tion of dec is ionma ker ) . The

dependent var i eoles were t he assignme nt of t eac her t o t r eck s and

pred icted t eacher ef fectiveness .

All s ubjec ts ..ere presented wi t h teacner s unm ar-y sheet s t hat wer e

ident ica l excep t f or the menf pc l att on of t he r-e t t nqs of teacher -s on

enthusi osm dnd verba l clar ity wh ich di s tinguiShed each of ni ne

conm t tons , and with roentt c e l pe t r s of Job descri pt i ons . Subj ec t s

t hen were as ked, based on t he informa tion provided , t o as s ign t he

t eacher t o the pos it i on f or whi ch he or s he was bes t se t t ee and t o

predic t the t e acher ' s effec t ivene ss i n each of t he ceso-t bee

pos i tions . Each subject was t hen present ec one open-ended oces t t ou

as king f or a cesc r ipt ron of the rat iona le eech empl oyed i n ar- rt vmq at

the decis ion .
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Orgdniz~t;o.n of Rema onder ·of t e Dissertation

Th "S 'e or consists of lye chapters, refer rices en

'pen 1 ces hapt.er J esen s theory an r e e rc h n t re 1a d

totedt e as $1 9nme • C dpte I pre sent s the me 0 and des1'9

the exp iment including he evelopment of material s t he

experimenta 1 prooenu es and he ana1ys is 'of the data he u1 S 0

the expe i n d re pre en e inC p er • C ap t e V nc 1 des a

summa y conclusio a d commendat io s



CHAPTER II

REVI EW OF SE LEC TED RELATE D RE SE ARCH

Over th e past fH ty yea r s t here has been a Ionq- s t enotnq

cont r oversy among ed ucators ove r the eff icacy and equity of t r acki ng

1n t he publ ic schoo ls . The eff i cacy is sue has r esul t ed i n the

e xt ens i ve exami nati on of the effect of track in g upon achi e veme nt ,

r e su It i og ; n a vo1umt nous but qc ite cent r-ed i ct ory body of 1ite r a t ure

( Findlay & Bryan . 1971; Bo rg , 1966; Sooolac , 1960 ) . 1

The mos t pr onounced debate over t rack ing , howe ver , has i nvolved

t he i s sue of s tudent equity . As a result ove r the past s evera l

decades numerous ot her s t ud i es have f ocu sed on t he s oc i oeconomi c

compos1tion of student populati ons ass igned t o var t ous t r ecx s .

Invar i abl y t hes e s t udi es have f ound d isp r oporti onate nu~bers of

s t uden ts with middle and uppe r soc ioeconomic baCkgroundS in co l lege or

high ab i li ty traCKS. and lower SOC1 oeconomlC s tatus s tude nts i n

vocationa l or lower -abil ity tracks ( Je ncks e t a 1. . 1972 ; nlexe noer &

McDill , 1976; Al e xander . Coo k, & McDill, 1978 ) .

Out of this deba t e, a modest but signif icant body of mo r e

spe Ci fica lly foc us ed resea rc h has emerged. In r ecent years

l E. g . • compar e Ek s trom, 1959 . with Go ldberg . Passo,," . and Jus t men,

1966 ; or Ot to . 1950. with Heather s , 1969 .
•
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t hi s r esear ch has exemt nec the rel eti onsnt p bet ween t r ackl ng .. no

5tvcen t access t o SChOO1 resources . Of a11 the sc boo 1 r esources

el Ioce t eo bet ween tr acks , t ea cher s e r-e perhaps t he most cr i t ica l .

ThU S, it seemed almost t nescepenl e tha t the now vo l umi nous body of

t eacher effect i veness r esearch be appli ed t o t he t r ackIng equ i ty

i ssue; and i no eeo Goodleo i n his "St udy of Scnool t nq Projec t " ( 1981)

di d j us t t nat .

Spec ifically, Goo dl ad reported t hat as comparee t o t hei r l ower'

track co nt e r par t s , hi gh track En gl i s h eno met bemat tc s cl asse s on the

j un i or h 19n and h j gtl SChOo 1 teve 150 exper i enced t eachers who t aught

with qreater c l ar i ty , expres sed greater en t husiasm, and ut i l i zeo more

di ve r se ins t ruc t ional me thods . Al l three of t hes e behaviors have been

identifi ed in t he t eache r effec t i veness literature dS being as sociated

with nigh s t uoent ect nevement , and i n some c ases , positive attit ud ina l

outcomes . Good1 ad ' s conc lusi ons have adCled f ue l t o Charges by cr itics

t ha t t he educa t i on af f or deo l ower t r ack s tudents is at least i n par t a

r e sult of ineffective and uninspi red t eaChi ng (Shafe r 6. Olexa , 1971 ;

Ros en baum, 1976; Heyns , 1974; Pearl , 1965, 1967; Shaf e r s Polk, 1967;

LeaCOCk , 1969 ; Ke ddi e , 1971; Gl asse r , 1969) .

ThUS , for the pur poses of t hi s st udy two ma jor s t r ands of r e searcn

are rev i ewed here : (1 ) stud ies re l ated t o t he rel e t i onsnt p of trackt nq

and s tuden t acce s s t o school r e sources , and (2) t eache r ef f ect i venes s

proce ss-pr oduc t cor re la t i ona l s tudi es . The on-go ing debate as t o t he

eff ec t of traCki ng upon acn t evement and as t o t he imbalanced
•

soc ioeconomi c compos i t i on of s t udent popula tions r e l egat ed
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t o t r acks has al ready genera t ed amp le at tent i on i n t he li t erature and

there is no need t o r ecap itul ate it here.

TraCk ing dnd Student Access to School Resou rces

In rece nt ye ars a mooes t but s ignif icant body of research nes

emerged , examln lng th e relati onship be tween lrack l ng and st ud ent

acces s t o school reso urces . A otf feren ce i n the dis t ributi on of

re sources between track s of t en resul t s by desi gn , engi nee red by those

hOldi ng t he per spec t i ve t hat resources shoul d be a l l oce teo ",'here t hey

c an ach i eve max imum returns (Parsons . 1959). Such r easoni ng dic ta tes

tha t highly abl e dod motiva ted s tude nt s s hould nave access t o an

enri ched l ear ni ng environme nt in order t o r each t hei r po tent i al .

St udent s of l esse r ao t l f ty er-e relegated t o non-college or lower

tr-ac ks dr'ld ta ught a t a leve l t hought eppr opr te t e t o t he i r aptitude or

pas t ach i evement. Ini s rati ona le fi nds s uppor t i n socio l og ica l t heory

( Dav is & Moore , 1945; Turner . 1960 ) . i n popul ar ar t i c l es (e .g. ,

He rn ns tetn , 1971 ) and i n phi losophic al wr it ings r ang ing fr om Pl a to t o

Hami lton. all of whi ch ar gue that effi ci en cy r equires the re stri cti on

of oppor t uni t y .

Converse l y . c r it i cs a rg ue that t r ack i ng ch an ne ls sc a rce resow ces

to those whO nave the least need f or them. benefi tting t he advan t aged

ret ne r- t ha n depr ived s t uoe nt s , Studi es show met when comparea t o

t he i r higher tr acx counte r parts s t udents i n l ower t r acks r ece tve les s
•

exposure t o:
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I . hi ghl y motlv~ t ea . acaoemica lly or l ented peers (A lexdnde r.

COOk . &- MeO; 11 , 1978; Rosenbaum, 1976) ;

2. counse lor s clnd vt t e l coll e qe end c ur r ic u l um r er areu

info rmati on (ctcoc re r & x t t sus e , 1963 ; SChaf e r &. utexe , 1971:

Ros enbaum, 1976 ; Heyns . 1974) ;

3. encoufag lng dnd postlve teacher r el at i onShi ps (Ro senbaum,

1976; Helle r . 1973; Schwar tz . 1981 ) ;

4 .

5.

engagement t n pres ti gi ous an n re wa rding dct ivi ti es, e . q,

recita ls, plays . fi elo tri ps ($hdf er & Ol exa , 1971 ;

Rosen baum, 19 76 ) ; 'M

physica l resources SUCh as ' ,b equipmen t , nd new t ext s

(Rosenbaum, 1976) .

Furt her , Rosenbaum (1 980 ) c i t eo ma ny of these f i ncl'i ngs as f actor s

that par ti all y expl ain the relati onship be t ween tr acx as signment anc

studen t s e lf -es teem. s ocia l e t tt t uoes , and s oc i a l beha vi or; a

r el e t t cns htp t ha t i s cha ra c terized by lowe r tr-ecc s t ucents exnt bt t t nq

sel f - de pr ecat ing at t itUdes t han h i gner t r ack

e much hi gher t nc t oe nce of nega t ive s ocia l beh avior

students.

, nd

Thi s

rel attcn stup be tw een track es st qnmen t and negative e t t i t uo es t cwerc

se l f and others na s been f ound t o be independen t of sex, r ac e , soc i al

c l ass , apt i t Ude , class r ank, f athe r's occu pat ion , rQ , and qra des

(Ros enbaum , 1979 ; Kel ly , 19 74; Polk 8. Scnef e r , 1( 72 ) .

Of cours e , ~hen s o lely bas ea an these f i nd i ngs di r ec t l on of

causa l ity 1S f ar fr om cer t a i n. but when one ana lyzes t he ot f fer ences

i n track ass ignment in t erms of s t uoent access t o sc hoo l r e s our ce s,



persuas i ve t heory and a rguments emerge . Indeed, much of the

discuss ion generated by suc h an analysis 1S r emi ni scent of Hi e

desegregat ion deba te underlying t he Brown dec is ion of 1954 . In this

landmark oec ts ton the Supreme Court r easoned that even gi ven t ha t

physical resources wer e dis tr ibu ted equall y , if Bl ack s tuaen ts were

denied access to highly motivated , academical ly oriented peers. t hen

t hi s woul d i nescapably st igmat ize and oemoti vete students, affecting

bot h t heir subs equent socia l and academi c growth.

Th is sentimen t has s i nce been r egul a r ly echoed tn the litera ture

by r e searChe r s :

To some degree. ed ucational strat i fication

ens ures segregation and di ff e rent i a l access t o school

re s ourc es and personnel . ( Heyns , 1974, p, 1449).

Altho ugh adm i nist rato rs claim th at t rack i ng

t reats all stude nt s equally. t he t our nament st ructure

of tracking t s apt to lead Quite logica lly to unequal

treatment. ( Ros enbaum. 1976 , p . 178) .

... s tuden ts i n high tracks had in teractions wi t h

others which wer e more posit ive and, the refore , more

l i ke l y to enhance the i r c l assroom experiences t han aia

l ow- t r ack s tudents who experienced more negative

cl assroom relationships wh ich , l n turn , were more

l i ke ly to a l i enat e the m f rom t he c lass room . . . . Those

who st art ou t with the least success and s e t i sf ac tfon

end up with t he l eas t. (Good lad , 1981, p. 23) .
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However . i t should be not ed t hat virtua lly al l of the studie s

cl ted 1n t his secti on heretofore were sur vey st udi es invol ving d

number of scnoo l s or qualitative studies of t nc t vtdue l scnool s . True

experiments ut111 1109 "contro l group" school s t tr e t do not man ifest any

forma l or inf ormal me thod of t r acking ere rare . Thi s r ari t y IS

at tr i bu t able t o ( I ) t he di ff iculty of fi ndi ng sc hools t hat df e

comparable on al l imp or t an t var i abl e s othe r than t r aCk ing ano (2) the

inf eas i bility of r enoomly as signing track i ng end non-t r ecktn q

condi tions t o ex i st ent schools . In essence , toe stuc res t hat pervad e

t nt s s tr-eno of l ite r at ure exp lore t he rel at tonstn p between traCk ing

eno access t o sc hool r esources without examtn fnq s t voent acces s t o

SChool resou ~c es in non· t r ackea school s .

Of all t he r esour ces all oca ted between track s perhaps teache r

input s are t he most crit ical ; and as prev i ously c ited . cr iti cs ch4rge

tha t t he t each i ng prov tcec lowe r track students is often in effec t ive

ana un inspired . Thi S cr i t ici sm i s in t eresti ng i n t ha t t he pl ethora of

s t ud i es m the area of t r-a ckt nq has concent ra ted on s tudent

ect ri evement or on t he tmael ancec socioeconomic composition of s t uce nt

populclti ons rel egated t o tracks . Rarel y have ins tructiondl

di ffere nces i n differ ent tracks been examin ed (Rosenba um , 1980 . p.

369) •

Although researcn in thi s eree has been modes t , st ud ies do re vee l

t hat teecners t end t o meke fe we r cenends on lower track students and

app ly l ess exacting s t enoerds t o

t eeccce, 1979; Rosenbeom, 19 76 ) .

t he i r perf ormance (Keodte , 19 71;

Fu r t he r , t here is some i ndi cation
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tha t t eachers exhi bit behav iora1 di ference s between d i ffet ent

racks Glick (1975 ) fou nd that eachers modify the ci f f icu l ty of

their I a quaqe "for cri f f er-ent ability roups wn i l e. Hel le ( 19 73 )

showed tha t eacher s .g i ve di sapprov 1 more of en
.
1n lower' D1i Y

c lasses t ha hig e ao i l i ty classes Fina ly as already oted

Goodlad (981) epor te t hat bot high track English and mat c l as ses

on t he j nlor hi9 h and hi h schoo l l e ve l ·s pefceived the "r t~~chers

teachin- greater verba 1 C ar ity, express 1 ng grea er ent
. .

Sldsm

and t 1 i i n9, rna red i verse ins U'C i 0 a1 me t hods hal o err dek

counter arts

The argume ts suppa lng 'h uneq ua l 'di s ribu i on of schoo

resources be .wee

scare . ty 0 school re sources and the necess i ty of efficie t lv

inves t i ng. these reso urces 5.0 as to rea 1i ze a imum returns Ye t, th is

rgumen presumes ha the 9 te eepers of these. r esou ces demons rate

an acute awareness of the nature..of eo Cd i ana 1 inputs ted eme ters

of des tree 0 t comes , and the f nt icaci'es of the p oce S by wh i ch t ie se

in puts are t ansformed 0 au comes. Some daub has been cast as, to

the epth of his awareness by -s t ud f es wt ten found school

admi i s t r ator s · . . .res ponses .0 ~u'est ·ons c6ncerning thei

tr ecki ng sys terns to be in d .reet contrad i ct .on wi t h most t eecne s I ~ nd

stu dent s • respon5 es 1n th e sarne schoo 1s (.co: erne ,

.Ienck s, 972,. p . 97). Sue t t nd .ngs i di cate a d gree of e i trie r'

con us ·a. gnorftnce, or , ~·t t empt e ~ de~~ptip by administ a or s .
1 n

resp0 ndin9 to S'uch basi'c qL est ion 5 as "./t·le t her t e i r eh00 S eve n

pos s e s s a r acki ng sys tern



Teacher Effec·tiVeness P ocess-Product Research

ducators have long been conce ned it uncoverin t e

characteri s t -cs an be av i ors of the e t t ec ti ve teach r As poi nted

ou by G ge (1963)~ "There 15 no lack 0 p acti ca l justification for

researc on he questi'on 0 ho e c er effective ess an e measured

pred i cted anc imp oved 1 (D. 114). S ch research is needed in order

odes ~ 9n teacher edu at .·0 n pro g} ams topr'o i de a b··as' s f or t e· cher

cer t i fie at .0 tom dke beter l' r i n9 and prom0 t .0 n dec ' 5 ins, a d ever

o a'ss 'gn edcte s to speci ied teac ing posit "ons

The b sic para igm mos. ot t en employed in his researc a es he

f 0 110 \~ i 9 form:

•
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Iden t ify or se lec t a cr i t er ion (or set of cr i rert e ) of

teacher effect iveness . Thi s cr iter io n then becomes th e

dependen t variab le . The research t aSK is t hen: ( I) t o

meas ure th is cr iter ion, (2) t o measu r e potential corr-el et e s

of t h 1s criter ion. and (3) t o oet ermme t he det ue1

corre la tions between t n f s criteri on enc its potent ia l

co r r e la t es. (Gage , 1963. p . 114)

Gage f urt her presen ted Mitz e l's (195 7) criter ion of eff ect iveness

paradigm ....ntc f all ows f or t he i nte rmedi ating er tect s of cont i ng ency

factors and parti cula r c l ess roon inter act ion variab les . Cont i ngency

fac t or s inc lude env ironment al variable s and pupil var i abl es whi le

class room i nt er acti on variables inc l ude spec t f tc t eacher and s t uden t

behavi or s brought to t he classroom , resulting t n oer -t tcule r ki nds of

s tuden t - t eacher i nte r ac tions . Fin all y , Gage (1978) s timu l at ed by

Doyle 'S ( 1978) compreh ensive cr i t ique of t he process -produc t parad igm,

expended t he proces s - pr oduc t paradigm t o incl ude t he t nte rme utet t nq

effects of s tuoen t r es pons es and psyc nol oq tce l proces s es t hat gover n

l ear ni ng (SUCh meot e t tnq processes as attend i ng. tr-ensl et tnq ,

r eh ea r si ng , and t aSk pers i s t ence ) .

The eff ec ti veness cr iteria most often empl oyed i n pr-oce s s -pr-oouc t

cor r e la tional s tUdies a re me as ures of stude nt ac nievement and/or

attitudinal outcomes . Thes e co gnit i ve and aff ec ti ve ou tcomes

repre sen t the "produc t s" of t he ecuce t t cne l enterpr i s e . Corre la t es of

effec t i vene s s . on t he other hand , c an t ak e t he f or m ot t eache r

charac t er is tics and be tl avio r s , or c lass room activ i t i es and co nd 1tion5;
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all of whl Ch ore as pec ts of the "process " through whi ch t he "proouc t "

1 5 proauced.

Resea rc h utlJizing such a pa rad igm has adva nced e t an eccel er eteo

r ate s ince its descr ipt ion by Gage i n 1963. This fa s t adva ncement wdS

made pos s i ble by educa ti ona l psycnoloqi s ts whO de vel oped and modr t t eo

observa tiona l i ns trume nt s f or t he classroom e1 Urlng th e 19605 .

Probab ly bes t kn own of t hese c l as s room observ ational sy s tems IS

"i nt er act i on anel ys t s" devel oped by rl enoer s (1970) eno Amidon and

Flander s ( 1967) . Ul t imate Iy , t eacher ef f ec t i veness r esearch has

r esu l ted in a r i ch body of l t t er ature which has in recent yeers been

t reated in a numte r of r evi ews (Rosensnt ne , 1971 , 1976 ; Rcsen snt ne &.

Furs t, 1971 , 1973; Dunki n &. Bi dd le , 1974; GOOd , Bt ocl e , & Brophy ,

1975 ; Bro phy & Evert son , 19 76; and Med ley , 1977 ) .

Out of thi s body of r es ear ch hav e emerged gene ral cb ar ac teri s t i cs

of the effect ive teache r , Le. , a teache r who reel t zes des ired s tudent

outcomes . Teacher cha racteri sti cs an d be nev t or s which e opear t o be

eff ect i ve i n rea liz ing desired s tud en t achievement ou tcomes i n a

ver tety of s it uat i ons , and whi ch have been doc umen ted oy numerous

stuoi es , i nc lude cl ar ity , ent hus i asm, t ask or i ent at i on or time on

task , and fle xi bi l ity . Of specia l i nt er est t o th i s study are t aacner

ve r ba l c la r i ty and t eacher entnus iasm.

Th~ s i t uat iona l de pendency and nar r ow sco pe of gene r a l i zdDi li ty of

many t eacher benavi ors i dentified In process-prOduc t cor re la ti onal

studies are wel l known. yet, of a [ I t he t eacher beh aviors assoc ia ted
•

with effec t i ve t eecntnq , verba l c la rity anc enthu s ia sm, el onq witn



teacher en gendered re 1evant learn i ng t ime. are among the 1lI0St

qenera l t zeoIe . Inoeeo , Gage ( 1979) pe r s ues t vel y ar gues t hat "qenert c"

effec tive teechtnq bene .... t or s exi s t (naming ent hus ia sm as an ex emot e )

and th at t hey cons t i t ut e the f i r st 1eve 1 of a bterer- cn i e l mooe l of

t eacher behav i ors , a leve l tha t tnc Ivoes t ea cher behav i ora l Di mens ion s

t ha t mak.e a differen ce with all grade leve l s , Subjec t ma t ters, an d

s t udent t ypes .

Verba l Cl ar ity . Rcsensntne ann Fur st ( 1971 . 1973) repor t ed t ne t

the ma s t cons t s tent 11 nk oe t ween e teach er- benevtor ( pr oces s) dna

s tUden t achievement (proQuct) was t eacher c lar ity . Un for t una t e ly ,

however . Ros ensn t ne an d Furst ( 1973 ) a ls o eckno.... ledged that it i s not

c lear jus t what is meant by c l ar ity . For exampl e , both "organi zation"

end "verbe l clari ty" appear ed t o be re l et eo t o "c larity" . Acco r-o t nq

t o Rc s ens t nne ( 1971) much of t he r eseer cb on teache r clari ty t o t hat

t i me f ocused on hl gh-inf e r ence teacher behav i or s as t he i ndependent

variables . SUCh h i gh- in fe rence beha vi or s are ope n t o SUbJec t i vi t y .

Examp les of early studies that emp loyed l ow inference benevt c r s ,

noweve r , f ound t hat effec tive t eache r s ( 1) phra sed quest i ons so t ha t

t hey were en swe re o t he f irs t t i me wr thout addit iona l informatio n or

add i t ional questions inter sper sed befo r e the student r esp onded (wright

&- Nuthal l , 1970, ). and ( 2) used f ewer "veq uenes s wor ds" seen es

"some" . "mdny " , "of course" , ana e "littl e " (Hill er , Ef s be r , & xees .s ,

1969 , as c ited by Rcsensn t ne &- Fu rs t , 1971 ) . Mor e recen tl y , $ml t tl and

land (1982) r ev iewed il nueber of s tuc t es gene ra t ed ou t of th.e .... or k of
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Hill er e t e l . The ir revi ew r evee Ieu that high fr equenci es of teache r

vagueness terms and maz es
2

inh ibited st udent ecntevement • Bo th

mazes ana vagueness terms are exampl e s of th e low inference verba l

benevt or s t ne t Rcsensn ine and Furs t (1 973) pe rce ived as bei ng

consplcously unlden t ifi ed in t he l iterature t hey revi ewetl .

Yet , both of t hese low i nfe rence behaviors are re lated to the

verba1 expr ess ion of the t ea cner . As a lready no ted , qene r e l

org anization i nf l uence s c l ar ity ratings [Ros ensnt ne & Fur st 1973) as

does ent husia sm or t eacher dynamism (McC a le b. 1979) . Ieecner- oynemt sm

represents non- verbal e~pressl0n which inf luences cl arity ra t i ngs .

reese find ings underscore t he need for prec i s ton in dea l ing wi th t he

more general concep t of "c l er f ty" , The dt s t tnc t t on be tween c larity

end del ivery (dynam ism) needs t o be s t r e ssed es does t he di s ti nct i on

between verbe l c l ari t y (serent t c and syn t ac ti ce l s ense) ano lesson

org<3nl za t ion (s t r uc t ur i ng , s equencing , ana pac ing ) .

En thus i asm . The en thusiastic t eecner i s ces cr t ued by McCa leb and

White (1980 . p . 29 ) es one eno "appears mor e conf iaent , us es fe wer

nonfl uenc i es, appears more ex press ive non-verbd lly , has mor e eye

contact , and uses qree ter voce ! ver tety" , Fu r t he r sig ni f icant r esu lts

have been ob t a i ned i n st udi es ....hich e xami ne t he re l at i ons hi p be t we en

t eaCher mOb i l i ty , gestures , dnd voi ce in f l ec tions t o s t udent

2"Hunt (1965 . 1968 ) refer red t o mozes as uni t s of d iscour s e t hat do

not make seman ti c sense . Smith ( 1977) de fined ma ze s t o .. be f a l s e

s t ar ts or halt s in s peech, r edunda ntly spoken word s , and tan gl es of

words" . ( Sm ith & t enc , 1982. p , 38)
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ec nt e vement (Rcsens ntne , 1970 ) . However . the se l ow 'i nf e r ence

behavlor s compose onl y a part of t he construc t of en t hus i asm dna it 15

generally recogn i zed t hat f utu r e studi es shou ld be conduct ed to

dete rmine others i n oroer t o de fine the cons te l l ati on of behav iors

percei ved as en thusiasm . Despite t hi s l es s than full exol t cet tcn of

tne cons t ruc t en tn us tese , howeve r . i t is genera ll y accepted t hat

t eache r e ntnus t asm, li ke cla r ity , i s one of t he most cons is tent lt nx s

between t eacher beha vior and des i r ed s t uden t outcomes .

SUlIll1ary

A re vi ew of t he l i tera t ure 10 t he areas of studen t access t o

sc hoo l resources and t eacher effectiveness process - procuc t

correlati ona l s t uai es establ i shed the f ol l ow i ng significant poi nt s :

( 1) when coepered t o t he ir higher trdck counterper t s , lower t r- ace

s t uoents rece ive less exposure t o vari ous school resources . f ncl uut nq

ecedemtcelly ori ent ed peers , cont act with counse lo rs . pos t t tve

re la ti onships wi t h t eacher s, prestig ious ac t ivi t ies . and such physi ca l

r es ources as lab equipment an d new t exts .

(2) Thi s diff erence 1n exposure is th ought t o be negat i vely

rel ated t o st udent se l f -esteem. soc i a l attitudes , dnd soc ial behd vior.

(3) Tedchers in t er act different ly with s t udent popul at i ons of

differen t t rdcks .

•
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(4) Ve rba l clar ity eno en t hus i asm, bas i c t eache r be havt cr s known

t o be as soc i at ed with academi c ecnt evement , are ex per te ncec

di f ferent ial ly between student t r acks.

(S) A d is t i ncti on mus t be made be t wee n verbal c l ari ty dnd c l ari ty

as the f orme r i s a d imension of t he l at t e r.

(6 ) Ve r ba 1 c 1ar i ty end enthus t asm ar e two of t he mos t

genera Ji ldb le of a l l t he t eacher behavi or s f oun d to be assoc i ated wi t h

50 tudent ech i evement •

These pot nt s orovi ce oackgfound f or t he f ocus eno design of t he

s t Udy . However , t hi s s t udy made some unique contr ibut ions .

Fi rs t , whil e t he c t s t tnct ton in t he l j t er at ur e bet ween verba l

c 1er t t y and c Iar i t y i s of ten ecknowledged , many eouc ators cant i nve t o

use the t e r m c l ar ity r egard less of t he wi de rangE of ways i n whi ch t he

cons truc t is oper at t cne l tzec and meas ur ed. Thi s s tudy qual t f t es t he

cons t r uc t by labe l l ing and de f i ni ng it as verb a l cl a r i t y . SuC h

labe lling i s more precise . Second and more important , t hough prevl ous

s t udt e s speak t o t he dif fer ent ia l a ll ot ment of t eec ne r i nput s between

tracks, none have examined t he role of t he admini s tra t or in affecting

th i s di sparate a ll oc at i on.

•



CHAPTER I II

METHODAND DESIGN OF THE EXP ERIMENT PROCEDURES

The gener al purpose of t his s t udy was t o determine whether cer ta i n

id entifi ed t eachi ng variables affec t decis ions maoe i n t he all oca ti on

or ass ignment of t eacher s bet ween s tuden t tracks . To make th is

det erm i nat ion the s t Udy tnc Iuce u t hr ee s tages ; (a) the conten ts of a

s imul at ed teecber -e ss i qnment s ituati on wer e determined; (b) an

experi me nt Wd S conduc ted by presenti ng subjec t s with d ifferent

trea t ment s and ha vi ng t hem make cer t ai n deci s ions reg ard i ng

hypothetica l t eacher s wt t nt n the simul at ed s itu ati on ; and (c)

s t ati s t i ca l ana l yses of t he dat a obta i ned i n the experi ment were

complete d dnd t he resul t s were int erpre t ed .

Ex per iment al Mater ial s Devel o~

Mater ia l s cevetocec for t he exper imen t tnc luced: (a ) simulated

JOb descr ipt i on s and t eecner prof tl es ; (b) an ins t ructi on sheet ; (c ) a

response form ; and (d) a per son al data form.

Simulat ed Mat er ia l s . A two-paqe sumner -y shee t of professi ona l

qual i fica tions was deve loped for a f ict i t ious t eache r . I The f ir s t

lSummary sheet s were prep ared per Bol ton. 1968, pp. 61-62.
•
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page of th i s summary Shee t i ncluded demo9r~phi c . educa tion al an d

perti nent oeckqr oun d det e on t he teacher . The second page of t he

s ummar y i nclude d eval uat i on f illi ngs on a number of di fferent

evalu at i on d ime ns i ons . Ni ne dif f er e nt se t s of r-at tnq s we r e de vel oped,

one f or eecn t eecher qua l ity condit io n. Howe ver , the onl y r-e tt nqs

tn et ver t eu between t hese n i ne d i ff erent descrip t i ons were on t he

di mensi on s of verb e l cla r t t y dna enthusrase , (Se e AppenOlx A f or a

complete reprOduc tion of t he t eacher summary Sheet .)

Rati ngs were expressed on e sca le of 1- 7 with 1 bei ng l ow, 4

medi um, end 7 high . The r ati ng sheet cons t r uct ed f or subj ects i n t he

f i r st cond it i on i ncluced d hi gh ra ti ng of 7 on enthus iasm ( EH) and a

l ow rating of 2 on verbal cleri ty (Vl) . Thus , the r emaining ni ne

condi t ions can be expressed as fol l ows:

Condit t en RATI NGS

C1 EH Vl

C2 EM Vl

C3 El Vl

C4 EH VM

Cs EM VM

C6 El VM

Cl EH VH

Ca EM VH

Cg El VH
•
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Demogr aphic data generated f or t he f t c t t t tous t e acher exc luded

i nf orma t i on t hat expl t c r t l y or impl ic itly sugges ted sex , e t t mtc t t y , or

ma ri tal s t etus . Al though age was el sc excluded . deg ree da tes enc

yea rs of t each i ng experi ence were t nc l uced . The name of t he t eecne r

was sexual l y ambi guous; eno the teache r ' s t r- e t nt nq i ns t i t ution dnd

places of pre " i ous emp Icyment we r e f ie t tone 11zed and des i gned t o be ar

no r eg; ana 1 conn ot at t ons . Ot her oemcqr aph i c dat a prov i dec i ne1voeo

gr aduate work , t eaChing cer t i f icat e , sec onda ry schoo l act i vi t ies

pre pared t o di rec t . la nguages spoken, hea lth . prof essi ona l memc ersntp ,

SCholastic dverage , dnd breadt h dnd depth of cour sewor k. All of t hese

dat a wer e qener-a t ed so as t o be in nocuous or slight ly post ti ve i n

order t o por tray the t eacher as aver age or s ll ght ly above aver age on

t hese ai mens i ons .

Eva lua t ion r at ings. ot her t oan t hose on ent hus i asm and verba l

clar i ty . inclUded measur es on:

1. appearance

2. r espons ibi li t y

3. sense of humo r

4 . br eadth of general know leage

5. know l eage of profe ssion al matt ers

6. know leage of t eecn tnq me t uods

7. knowl edge of SuDject mat t er

8. interes t i n ch i ldren

9. organi lat i on and management

10 . c re ativ i ty

I I . coope r at ion
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Rat ings on each of the se e valu ation di me nsio ns. were he l d cons t. ent

be t wee n tre at ment conct t t ons . Al l of these ratings were generated so

as to port r ay an average to s 1i ght 1y above aver aqe teacher and were

fated on a 7-po i nt scale i n t he 4-6 r enqe . See Figure 3.1 fo r i.l

r epl ica t i on of the fat i ngs presented SU bjec ts .

ThUS , i n essence, nine f ic ti tious t eacher s were cr eated . Howe ver ,

t hese nine teache rs were identical except on t he evaluat io n ratings of

enthusi as m and verbal cl ar ity . The teacher port rayed as t he weake s t

of the ni ne was rated a 2 on oot f enth us i asm and ve r ba l c la r ity whi le

the t e acher portrayea as the s trongest was r atea a 7 on t ile same t wo

dimensio ns . The number of ni ne was reached by comp letely cross ing the

three l evel s (hi gh, med ium. l ow) of the tnoepeauent variab les of

enthus iasm and verbal clarity .

The r at ing of 2 wa s selec t ed t o indica te a low pr esence of

enthusi asm and/ or ver bal cl ar i t y because a rat i ng of 1 wa s thoug ht to

pr esen t t oo muc h di sc r epancy between the cont r ol l ed evalua t ion rating s

and t he man ipulated ra ti ngs . It was t npor -t ant t o min imize percei ved

t nconq r- uence between r at i ngs. Further . i t was ac kn owledged fr om tile

outset t ha t eva l ua t i on ra tings are general l y perceived as be ing

i nf l at ed and thus raise hi gh expectat i on s r n thOs e r evi ewin g s uch

rat ings . As a res ult , it was felt t hat whi l e a rat ing of 2 t noi cateo

a very l ow leve l of en thus iasm and/or ve r ba l clarity, it a l so

i ndi ca t ed tha t the t e ache r d i d not di sp lay a t ot a l absence of either

teac hi ng beh avi or an d that a cond i t i on existed in whi ch thes e t wo

beh av iors were eve n l ess in presence .
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Figure 3.1

Evaluat i ve Data Presented Subjects·

CHARACTERISTIC HIGH AVERAGE LOW

7 6 5 4 3 2 1

Personal appearance . • • • • • x
Res ponsiol l ity and mat ure -

judgment • • • • • • • • • • x-
Enthuslasm* . * * *• • • • • • •

Cheerf ul ness , sense of humor • x-
Cooper at ion. • • • • • • • • • x- - -
Cr eat i vi ty eno r e sourc ef u1ness x-
Breadth of general knowl edge • x-Knowl edge of professi ona l

mat t er s . • • • • • • • • • x- - -
Knowledge of t eachi ng me th oas . x-Knowledge of subjec t mat t e r

ana background • • • • • • x-
In te rest i n chil dre n

(st udent s) • • • • • • • • x-
Or gani Zd t i on .nd management . • x-
Ve rb a l cl arity*. * * *• • • • • • •

• • •

• • •

* No t e:
7) and

SUbJec ts wer e pr esent ec with r a ti nqs on En t hus i asm ( 2, 4, or
ve rb al cl ar i ty (2. 4, or 7) depend ing on t reatme nt condi t ion .
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In addi t i on t o t he t eacher summary Sheets , a palY of Job

desc r ipti ons (Pos t t ion A and Pcs t t t on B) ve-e prepar ed ( s ee Appena l A

A) . The f tr s t cescr iot ton .... as of a hi gh scnco t t ee cnt nq pos it ion

1nvc 1v1ng t he i ns truc t ion of hi gh eb t 1t t y s t udents 1n euvenceo leve1

soc i a l s tud i es . The second oe scr t pt ton was of a posit ion tn vo t vtnq

the instruct i on of low ability stude nts in basi c or remed ia l 50c 1d1

stud ies . The con s truct ion of these j Ob descrip t io ns was almos t

ent i rel y insp ired by ac tual de scr ipti on s f r om f our school di s t ri c t s

near Seat t le not parti c ipati ng 10 t he study. Job des cr ipt ion s

i ncl uded:

1. the JOD t i t le ;

2. t he primary functi on of t he posit i on;

3. the person t o whom t he teacner was di rec tly respons ible ;

4 . major f uncti on s and res pon s t o t lt t t e s of t he pcs i t t on;

5 . mi n imum qua l\fi ca ti on s and prefe r red pe rsonal Qu al it i es .

The sa le dr f f erence s be t wee n t he low tr -ac k eno high t r ac k. j oe

descri pti ons were i ncorpora ted withi n the Pri ma ry f unc ti on stateme nt

a nd Item 1 of t he MdJ o r Funct i ons and Respo nsi bil i t i e s . These

differe nce s were r e f l ected bot h in s tude nt ability anc curri cu la r

ernpnest s . The low t ra ck. pos i t i on (Pos i t i on A) wes "qee r eo t o... er u

i nsur i ng basi c compet ency work. t n socia l studies emonq l ow- eb i I lly

s t uden ts In non-co l lege t r ec xs" , whlle t he high t r ack positi on

(Pos i tion B) was "qeer-eo t o-e -o insur ing ececemt c e xcel lence ( in

we stern ci vi li zati on studi es , soc lology . and othe r re l at~d s oc l o l

studi es areas ) among h igh - ob i l1 ty students preparing f or col Ie qe

adm is sion . "
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Tn at the aesc r ip t ions of t he low t rack posi ti on and the high t rack

posit ion were ident ical except in th e very f undamen ta l areas of

student ability and curri cular empne s t s was no t f ound t o be

incongru en t with ac tual J Ob oe scr-t p t ions us ed by meny s choo l

distr icts . An exemt net ton of more t han 60 j ob descripti ons t r om

numerous dis t ri c t s near Seat t le t ouno it t o be quite consncn f or JOb

descripti ons t o vary l ittle , even i n jOb t it le , when descri bing

fu ndament a l ly di f feri ng posit ions.

Under ly i ng the deve lopment of both t he t eacher surrtllary shee t s an d

JO b oescr-tpt tons wa s t he major a im t o crea t e a se t of s i mul ated

mat er i a l s t hat aChieved a ba l ance bet ween t he neee t o exerc ise a t i ght

c ont rol over t he situat i on clna i nf ormati o n pro v ided s uuj ec t s wh i le

r ep li c ating as much a s possib le t he t y pe s of ma t e r i a l s and i nf ormati on

to whi en practi ci ng admin is t rato r s are actually e xpos ed . An

acknow l edged sncr t comt n9 of t he 50 tmu1e tec 50 i t ue t 10n i s the f a i 1ure t o

incl ude a n opportunity f or s ubject s t o i n t ervi e ~ or obse r ve t he

teecner t o be ass ig ned . Whil e t he va l id i t y of i nte r vi ewi ng techni que s

used in act ual prac tice as a s our c e of tn f or me t t on fo r pr e d ic t ing t he

effec t i ve nes s of a teac he r i s ques t io nab l e ( Bol to n , 19 73 ; pp . 62-7 4),

ac tua 1 obse r vance of t he t e ache r can have a prof ound impact on the

c onf idence with wh i ch a t e ac n t nq ce no t oa t e i s se lec t ed eno

svcseque nt l y as si gned . Furthe r , o th e r i mpor t ant ccn s toe r-e t tons dna

sources of tnfcrmat t c n c onfronting the prec t tci nq edmt nf s t r atot- ...'e r e

t nes cepebl y excluceo , Pc s s t b l y , mo s t not ab le emcnq el t erne t t ve

sourc e s of i nforma ti on ar e f or ma l and inf orma l c onvers a t i on wi t h the
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t eac he r's fo rme r supervi sors . Among the many consi dera tions facing

pr actici ng admini s trators that were exc luded f rom the simulated

si t uat ion are concern s re la ted t o i nt r adepartment al staff seniority

and status. av ailabi lity of c la ssrooms , and schedu l i ng constraints .

Instruc ti ons . Th e instructi Ons t hat accompanieo th e simulated

mat er i a l s directed subjects t o read the two job descripti ons and the

teacher s ummary s heet . Then, ut i li z i ng the in fo rmation obtetneo from

t hese docume nts . t hey wer e to as si gn t he described teacher t o ei t her d

low track pos ition or a high t rack pos iti on. Bes ides r eco r din g t he ir

teache r as si gnme nt. oect ston-me ker-s were ins t ruc t e d t o respond to a l l

Hems on the response f or m, i ncluotnq one open - ended Que stion whi c n

aske d for a br ief de s c rip tion of t he r at i ona l e t hey employed i n making

their decis i on . In e nv t s ton t nq a context within whi ch to place this

hy pot he t ic a l deci s i on , subj ec ts we re instructed to draw as much as

possib l e on t he ed uca tional envi ronment and student population wi t h

which t hey c urrent ly worke d.

Subjects were s peci f i c a l ly directed not to f ee l undue co ncern

about t he pos it i on whi ch wa s no t f il l ed as a resu lt of their

as signmen t of the de s cri bed t e ach er . They were t o assume t hat this

unfil led posit i on wou ld be g ive n to an undesc ri bed teacher who had

demonstrat ed eq ual ef f ect ive ne s s t n both l ow and h i gh track

position s. Th us, it was stressed that the importance of the subject ' s

task wa s t o ass i gn t he de s cr i be d teacher to the position f or which he

or s he was bes t su i t e d. #
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~onse FOrm . The r esponse form present ed t o subjects cons i s t eo

of f ive H ems . Item 1 asked subjects t o t uent tfy t he e sse nt i a l

di f f er ences be t we en the job descr ip ti ons . Thi s item was used as a

check t o i nsure that the differences between Job descr ipt i ons we re not

so $ub tle as t o go un no tic ed by subject s . 10 only two cases ( .7%) uia

respondent s f ail t o i dentify the essent i a l differ ence be t ween t he two

pos i ti ons i n s tuoent ab i l i t y and cur ri cula emphas ;s . 2 It em 2 ask ed

subjec t s t o indica t e whi ch assi gnme nt he or she woula make whe n fac ed

wi t h t he d tcnotonovs Cho ice of ess t qnt nq t he f ic tit i ous teacher t o

either the low track or the high t rack posit ion.

Items 3 and 4 as ked f or predi c ti ons by the Su bj ec t of how t he

f ictitious te ecber would be rated at the end of one year of teecb tn q

i n the l ow track pos t t ton and the nigh tr ack oost t t on r espective ly .

An exampl e of t he Ef f ect iveness Sca l e 1S Shown be low:

2Bec du se t he in tent ion of t he Check i t ern wa s t o i nsur e t hat t he

differences in j Ob descr i ptions we re not so subt le as t o go unnot iced.

and not t o screen c ases , these two c as es were i nc l uded tn the da ta

anal ys t s . Further , whil e both cases f ailed t o c learl y demons t ra t e

that t hey pe rce i ved the difference s between the j ob oescr tp t rcns , they

did not cl e arly demons t rate that they mf spe rce tved t he dif fer ence s .

Rathe r , t he ir r e sponse s were charact er ized by i nf er ences ma ce about

t he two des cribed pos iti ons . Each c ase tnot ce t ed t hat the d iffere nce

be t ween t he posi t i ons was t he mo t i vat ion level of e<:1Ch pos iti on' s
•

respect i ve students .
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Effective: • • • •
•

•.

4

Very

Inef ect 've

Fin al Iy ,. item 5 d sed subj eCt s to ·e5pond to a open- ndeduesti 0 n

see ng t e r eeso s and information utilized i n making th i r

assignment detisions.

woo impor t an po i sneed to b.e made about he lI,ef ec i veness 11

items. F- st , he i tems d Od at spec + y what cr i ter t e shou d be used

rath r itn def i . ng overa1 "ef ec i veness II as' left to the

sub -ec 5 o employ his or her .
own- c 1 er i a This was done

; nte t ·ana lly to a11 ow SU J€C S to make a sta. erne t abo t the as signed

tach r s poten ia to be ef ec ive, ' t hout imposing upon the su ject

a ef tn i ion which e or she mi qnt perce ve to e too narrow or

res rict 've. In other wordS was des; d at subjec t s make a

statement regar ing p ed " ted effectiveness egardless of how they

erso a y def ined the te m

he items as ed fo r pred ·ct ions of rat ings of

effec t tvene ss rat er ha p edictio s "of actual e fe tiveness I as

recogn·zed at s bjec s harbor i nq a deep sea ed sk ept i c i srn to a d th e

eva uatioil process and the v a l i d i t y of such rings mi g t e as i ly

render JO divergent responses d peldi g. on the p raslng of tt e

questio. Yet pred icted rati g5 ere deemed prefer r ab 'e t o predi cted

act a1 effective e-ss for -o r ascns , Fir s t a pre. i cted r at i ng ga" e

s bjec s a context i n h ich to place t e ir ratinq ; and s ec n , d
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predicte ra lng normally would e inf uenced n any case by pred 'c e

actual eff~ct"Ve·ness revealing t e relative -e atio ship et we en

p ed"cted e·ffec 'vene s i he 1O\'I track d nd h i9h rae posit .ons -

Personal D-ata I I .d.:ddit ' "0 tothe Re spo s"e F0 Ii a.. Per S 0 i a1

Data Fa m as a1so deve-loped nd prese ed to a

form con S ;-5 ted of six demcqr aphi c i tems :

1 state of es "denc

2 current pas" i. n held

3 age

4· sex

5. ears of orm ni s tr a ion experience

6. ye rs a aching experie ceo

5 bjec.ts 'h i s data

hese data we~e· col1~ct-d ior t e purpose 0 d~scri in th sample an d

to categoriz.e subJects by po ' t ·on

An i ""i t i a 1 d aft of hoe s irnu 1a eo teacher

s i 9 ment c tv it i r c 1U·. 1 9 t e res ponse nd persona 1 da a forms was

pret.e s teo in 0 e Se ett t e an one Boise i gh schoo on s

adm in i strator s, "
SlX eacher·s~ two studerit t~ache~s and two

ad~inis·t a ive inter s. Ihe act v 1 Y' asadm' ; ster oe d f 0 1low i n9

specified proce u es hie allowed for a br ief mtrocuc t ion of t he

5 tudy exp 1ain ' ng the genera 1 scope of the esearch and C· ti ng he

endors'ernen t s of the s y by t 0 or thwe s t profess "o nal

. "org-an 1 Z d i ons Subjects ere the el lowed 0 complete the act i vi

" .
,ndepen e 1t 1y f 0 0, 1n9 t e wr itten i s t ret ibn s prov i ded .. 5ub j ec t s

were observed and timed Aver dget ime of cor p1et i on was 17 .mi nute-s
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In none of t he cases d id t he s ubjec t t ak e more tha n 21 mt nut es .

Conene nt s were s ol icited f r om t he par tic i pan ts af t er comple t i on of the

act iv ity . The sub j ec ts tn dt catec tne t t he acti vity was sof f t c tentl y

c lear , but they sugges ted t hat t he t eacher sUlTlTla ry shee t t o tl o- t he

j Ob de scr i pt ions 10 t he ac t t vt t y packet in s t ead of pr eceot nq them as

they di d 10 the i nit i a l draft. Tne doc ument s were r eorde r ed

accord ingly .

Tne Ex pf?ri ment

The pur pose of t he expe riment al s t udy wa s t o exami ne : (al tne

effec ts of te acher en tn us t esm , t eacher ver- ce l c lar ity , ana

decis ion-maker pos it i on on t eacher as s i gnment be t ween tracks ; (b)

ef f ec t s of ent husiasm, verb al c l arity , and decisi on-maker pos i t i on on

pr ed i c ted t eache r effect i venes s t n hi gh and low t r acks, end (c) t he

rel ati ons njp be t ween prea lcted t eacher ef f ect ivenes s ana t eacher

as s i gnmen t be t ween t r ack s . Subj ec t s were pr esented wit h it pac ket of

ma t e r i a l s entit le d Te ache r Assignment Activ i ty wht cn tn c l uoec

i ns tr uc t i ons , s i mu lat ed JOb de scripti on s and t eacher s unm et -y sheet s , e

re sponse form, end a per so ne l data f or m. Packe t s were designed s o

t hey co u ld be compl e t ec by Subj ec t s i nde pendentl y wt tnout a i d fr om an

expe r imen t e r or trea t men t ddll1i n ls t r a to r .

A s t enderc pdrag ra ph whi ch br iefl y i nt r oduced t he s t udy enc c i t ed

enocrsemen t s of t he s t uoy by two Nor t nwe s t professi onal c rqeoi zet ton s

wa s redd t o those Subjec t s cont acted in person and in cluded i n a co ~ er



letter for t hos e contacted t hrough the mai l . Fur t her a cover page was

at tached t o each Teac he r Ass i gnment Ac t iv i ty pac ke t whi ch agai n

s t ressed the sc ope of the s tUdy . Al l subjec ts except 23 admin i s t r a ti ve

i nt e r ns (8% of the t ot a l s ample or 32% of the subg roup ) were presented

t he Teache r Ass ignmen t Activi ty i n pers on by e ither the princi pal

i nves t igator or h i s representi ves . A n umb~r of i nte r ns were cont ac t ed

by mal l because t he cos t of cont ac t i ng each one i n person was deeme d

pt- on tuf t tve , "Whi le as many as f our admi ni stra t ors and f our t eecne r -s

were contacted I n one scnoot , enc t eache r educa t i on s tudent s were

con t ac ted i n groups as large as 2S i n ecucet t cn classes .

adm in is tra tion stude nt s / i nte rn s we re muc h mo r e di s persed and much

fewer in number . There f or e i n orde r to ar ri ve at t il e des i red number of

SU bJect s i t was necessa r y t o con t ac t pa r t of the adminis t r at ive

s tudent /i ntern popu l a tion t hrough the mail. Becaus e in mos t cases

even t hose s ubjec ts who wer e contacted in person ....'e r e a ll owed t o tak e

t he experi mental packe t home t o comple te . it was es s umec t hat

r e spons es were no t a f fected due t o t he mode of ini ti al subj ec t contact .

The avereqe length of t t me f or corsple t t cn of t he ac tivity wa s

be tween 15 and 20 mi nut es . Th e expe r iment was conduc ted ove r a pe r i od

of 10 we eks ;1'1 J enuar-y -Narc n 1983. In all c ases Subj ec ts r ecei ved

i dent i ca l in f ormat i on excep t for t ha t whi ch was des ignee t o be

ma nipulated .

The des ign of t he ex peri me nt was a 3x3 factoria l r ancoe nzeo bl ocv

des ign wl t n three oepencent me as ur-e s eve I I eb1e . Al l hypot heses f or
•

main effec t s and i nt e rac ti ons were tested . In addit i on . cor- r e l attone I
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and lys -s was unae taken 0 ascerta in the re. at i onsh -p (s) be 'I e t he

th ree dependent me.a sure s· rack as.s i 9. ment· pre i cted effec t i venes -

1 'a 1 w raek pos t ion and pre d i cted ef fee t i venessin a·, h; 9h tr ack

Popu The 288 subjects in the experimen in c l uoed : (a ) 'h i gh

school p "n··c i pal s· ad . tee .p i nc tpe l s j I o ) h 'gh school teacher s.' (c)

seconds y (7- 2) : d inis ration stude sand i nterns ; ano (d ) s tudent s'

inseconda' y ( 7- 12 ) her tra in i'n
. .

programs. On y prac i c i ng

adminis ra or s an te c e s rom hi g Sc 00 15 we e samp ed because he

si mu 1d ob l em . S coue ed i n hP gh sen 0 se ng an d the. bas ic

Quest io l ated to tracking
, t he . ; gh schoo1researc as In

S • tra " ' and e aching -
u en s pre se r V1C a mln l lon rogrdms were

se 1ected t bas
.. of he r they " for secondaya ne ere . rep- " n

c r t t f i ca ion , Su ch cer t ; f i . a ion rna esc andid d e s e l i . b e f or

emplqyment a the ig h sc 001 level ~ w et r i ndee d t hese s ubjects

secur-e eventua 1 em cyme t t : t e hi 9, sc hoo 1eve he j unt or h i 9h

SC hOD 1 1eve 1, 0 a a 11 i s beyond t . stu Y I S ai l i y t o ored i ct.

Somewha "mi 1 .r 1Yt t eacher s were d e· fr om 11 sub j ec t er.eeS JUs

as bu i l ing acmtn t s tr-e ors come r om all su .i ect ar e.as .
. .

Tne pr ac icing adrni n i s ra ta sand te echers he samp l e were

emp eyed in 38 h ° 9 1 set oo l s fr ol 29 dis r i c t s i n Oregon,. Wastl "ng t on

and da o. The aomtni s r atio '. st ude n l i n er ns and t eacher educ t "on

stude ts were from r.e i ing i ns t i t tion s l n ti e same t hr e s t etes { e ~

Tao e 3.. 1)
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Dec · s 1on mexe Pos i ; 0 Qy ·S .a e of Res i e ce
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Of he 38 h ' gh schools invo l veo .i n the study f ou r -e r e f rom t he

Bo r se, 1daha are a 10 f om t he Port 1arid', 'Or egon ar ea', ,4 f r om

Ce ntral-Eastern. .

Ad mi ni t rative

"un l ve s es ,

u ve

ash i ngt on) and 20 f om the Sea tle-Puge Sound ar ea.

st udent s/in tern wer e se ec ted f om t \'0 1d d ,0

two Orego n un i ver s it i es ,
,

est i 19ana S l X "n

d cat ' on s tu den t s / s udent eac er ere selected fr m

one I da 0 rnst i t utton , one Orego . ns t itut i on " and St11 9 to n

i situ ion s 1'1 ra e i 'ng admin is " tor no eacher s we e from

hi gh school s w' h r 0 I I'm nt s nat snal er t han 780 5t uden sand l ot

gr e a r n 1900 e e y -four preen ( 2"8 ) 0 f he sch0 0 1s wer e

bet een 950 a 1 in st dent en 0 me t

Fo r ur er escr ' p i on 0- th sam e ee T l es 3 .2 and 3 3

wh "ch show a breakdown of samp le s gro ~ps by sex a d ag e r sp ~c t i v _ l y

Samp1i n9 Proceaur s S'i nee th ur ose of t e study as o

oe t ermi ne the f e
-

of ' de if "ed t ea , 9. a i ab1eson he eacher

as s i qnrne t dec i s to in.9 of b1i c seco dary duea or s i n gene a a d

s pec ' f ic a y on cmi n i s t r atcr s , subject e e s a i f ied a.c cordin 9 to

pas- . t ; '0n (e uc t i on st ud nt / st LJ de
. ,

e chers teach rs adrni is r at i on

s tu en . I i nterns , a d p ac i c i'ng adm i ni s trator s) he selec ion of

S· Djec S 'il S 1 i mi eo to' 0 y hose who ereemp oye d -n pu l ie hi gh

sch oo1s or pr ep ari 9 fo such ·ernp oymen

Altho 9 subjects we e not ra domly se·lected th ey were r endon ':/

ass i 9ned by st r at i .cat i 0 to 'net .. e a t me' t 9r 0 ups . ~ 0 SU J ect was

more t nan one r e a IHe t gr up The r an dom a s iqnment of t re at rnen s

,a s re a1i zed by 0 r der i ' ) bas edon nbe r s de r ; ved f r om a ra oom
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a e 3 2

Decision'~make os 'tibn y Sex

M.d le Ro ot dl

22 50 72

30.6% 69.4%

21 2% 27 3%

7 7 17 4% 25. %

23 48 7

32.4% 67 6 /

22 1% 26.2%

24 7%

25 47 72

34 70- 6 3%

2 0% 25 7 .

8 7% 16. % 25 . 1%

34 38 72

47.2% 52 8%

32 7% 20 8%

11 8% 3 2% 25 1~{

10 183 287*

36 2% 63' 8% 100 O~~

Principa

T acher

Column

Acnnn i str 1 e 5 u en / 1 . r n

Teac r

Educa -on Teac er/Stu ,e t

umbe s . cells equa S' CO nt
ow %

Co1umn %
Tota %

o e subject d -d not res pon t o he per sona demoqraph i c iter as k ing
for responden 's ~ex.
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Decision-maker Position By Aae
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numbers t able, teacher assignment acti vity packet s, which embodied

eecn of t he n ine a lt f er- en t treatment s . Four st ack s of packe ts ", er E:

const ruct ed , one f or ee cn s tr-e ttf t cat ton of tne s ample . Eecn s teca

contai ned t hir t een teacher da ta shee ts for eden of t he n r ne

t reatments . I n admi n i stering t r eat ments t o subject s , oat a shee ts were

dis tr i buted fr om these r andomly or der ed stacks i n a st r a i ghtf or wa r d

manne r , giving e ach su bject the data sheet at the t op of hi s or her

respective gro up 's s lack at the t i me of his or her tr ea tment. Thi s

procedure Wd S f o l lowed unt il the s t acks were exhausted or a min imum of

eight SUbJect responses were obt a ined in eaCh of t he 36 sample cell s.

Jn t he case of pr ac t ici ng eomtnf s tr e t or s and t eacner s , bu ildi ng

pr t nc tpe l s firs t were cont ec teo by phone or by le tter . Cont t nqent

upon t ne tr agreement t o per t t c tp ete in t he s t udy , t hey ....ere t hen

cont ac t ed in person. Generall y , it was t ne bu il d l ng pr t nc t pa l - no

sou ght other members of hl s /her s t af f (bot h t eache r s and as s t s t ent

pr inc i pa ls) oe s tce s h imself t o pe r ti c t pete , Ine pri nc ipa l was

ins tructed t o try ana aCh i eve a represent at l ve cros s sect i on of

ht s zne r st aff in f inalng par ti cipants . It we s not uncommon f or a

pr i nci pa l t o se lect one planning period f r om .... nt ch t o seek teacher

participants , s mce the compost t ton of t eacher s i n a qr ven plann i ng

peri od we s consi dered rel ativel y ra ndom eno repr esent a tt ve of tne

staff as a wnole , In a nlinor 'ity of c ases , cent ra l of f ice pe rsonne l .

t eaChers , or vi ce - pr 1nCl pal s f l lled t he r o l e of bu l l d i ng l i a i son

instead of t he or mc t pe L In a ll cases t he as s rg nment of tre at ment s

was random.
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In the case of adm ini strat i on and t eache r tra inees , the Lean s of

t r ai ni ng inst ituti ons and i nd iv i dua l i nst ructors wer e contac ted by

phone ana t hen In person. Con tin gent upon the pernn ss ton of t hese

Deans and i nst r uctors, student t eache r s and s tuoe nt administra tor s

were cont ac ted in their educat i on classes and rece iv ed treatments as a

gro up . The onl y exception t o th is was in t he case of a numb er of

adm i nis trati ve students/interns who we r e contacted by mal l . In

limiting participants t o only t hos e prepanng f or secondary

cer t i f ication it wa s f ound t hat the numbers of remat r unq e ligib le

admi ni st r a t i on s tuoent participants still t ak i ng classes was grea tly

re duced . Th e refore , a number of inte rns were appr oached t hr ough the

mai l at the i r indiv i dua l schools . Twe nt y- t hr ee r es pons es we r e

recei ved th rough t he ma i l resulting i n a response r at e of 58%.

On e reason why t n t s response rate was no gre ater than 58% was

because no follow-up t o the initi al ma i l i ng of the assign ment exe r ci se

was undertaken. Forty assignment pecke t s were mailed out i n an

at t empt to ob t ain 15 responses to fill adm irlist at ive i nt e r n ce l l s wi t h

a mtrumum of 8 obser vat ions per cell . Twe nty- three respo nses were

r ece i ved, and the t arge t ed counts fo r each cel l ve-e met and in s ome

cas es surp assed. Therefore , a f oll ow-up mail ing to obtai n mo re

r e sponse s was not undertaken and the da ta col lection was c l osed . An

ana lysis of t hose re sponses received showed a re lative ly eve n

d istr ibut ion across t he nln e treatment gro ups . It woul a not be

expected tha t t he treatment wo ul d effec t the response r- ete as the

d iff e rence between treatme nts are subtle.
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One coul d ar gue thdt t hos e who re sponded exhibited more of a s ens~

of vclun t ee r-t sm t nen t hos e who did not , but tn t s was not unl H.e t ne

Sdmp le as a who le whO were dccessed upon t he basi s of vol unl dry

per -t t c t pa t ton and whO , t hough not r andoml y se tectec , we re ra ndoml y

ess tqneo t o t reatment condit ions . Furthe r , in compari ng t he 23 ma i l

re spondent s t o the 57 eomtnt s tre t t ve s t uoent a/ t nte r-n s ccntec t eo In

pers on , no signifi cant d iffe re nce s wer e fo und on the person al

demogra phi c i t ems.

Finally , when the number of obse r vat ions in a cell su rp assed t he

ces u-ec cel l t otal of 8 , cases were r andoml y selected , us i ng a r andom

numbers t ebl e , and remo veo f r om t he samp le . Twenty - t wo of t he 36

cells ned ce l l t ot a ls greater t han 8 . In t ctel , 33 cases were

ran domly sel ec ted ana r emoved f ron, t he samp le i n order t o i nsure eque t

n's in each ce ll and or t hogon a l effec ts of the manip ul dted var l abl es .

The Experimen ta l I es k, The genera l e xper t ment a l procedu r e was as

follows : fi r s t, suojec t s f tll eo out a s nc r t personal ca t a f orm;

second , Subjec t s were pr cv i ced i nf ormati on regard lng a hypothet i ca l

t eaCher and two hypothet i ca l teacn i ng posi tions ; t hird , Subj ec t s

ass i gned the teache r t o one of the two posit i ons ; f ovr th, s ubjec t s

pr ed icted how eff ect i ve t he hypot he tic al t eache r would be r at ed i n

both positi ons a t t he end of one year ; ana fifth , subjects gave a

brie f descrip tion of the reasoning and t ype s of i nf ormati on t hey

ut i l i zed in ar r i vi ng at thelr aSSi gnme nt dec ls i ons .

Cont ro ls . In the hypo th e tica l situati on. it ....as nec es sery to

control ce r t a i n fd ctors in or oer t o de te rmine t he ef fec ts of the
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t r ee t ment variables . The f oll ow i ng we r e held c ons t an t for a l l

treatme nt condi tions .

1. Ass i gnment s itua tion . All hypotheti ca l teecber s were a f ready

ass igned t o a gi ven bu i 1d10g ana were cenc toates for t wo

explicit ly defi ned high schoo l social s t ud ies pos i ti ons .

2 . !!leat her ;,,)l t eacher s . Of the ni ne di f f er ent teachers a l l

were i de ntic al excep t f or manipulated e va luat i on ra t i ngs on

enthusiasm and verba l clarity . The s ex , e t hni c t ty, an d see

of the t e ac he r s were not provi ded . All ot her demog raph i c and

evaluation rd tings of th e t eache r s were he ld constant .

3. Format dnd in s t r ucti ons . The format and i nfo rmati on provi ded

al l subjec t s WCl S nelo cons t ant . [dCh SUbjec t wa s presented

with iI se l f - c ont a i ned , un i f ormly ar r ange d pac ket of

material s . In no cases did t oe content or or cer mq 01

ma t er i a ls vary be t ween SUbJects.

Thr e a t s t o Va l i d ity. Bec aus e t t wa s t he a im of t nt s r eseer c n t o

crea te d nypothet i ca l si t uation that an e duca to r might ac tu ally

conf r ont t n his or her own e ducati onal se t t ing , t t wa s i nescapab l e

t hat t r- ecec f t s be made in t he des ign of thi s study . One of th ese

tr adeoff s was character iz ed by a need to achi ev e a t ight cont r o l over

th e situat i on enc i nf or ma t i on prov ided sub j ec ts wt nle r e pl i cat ing as.

much as possib le t oe ac tual t ypes of mate rials , i nfo rma t ion , (lnd

deci si ons confron ting practi ci ng ecn t n ts t r-a tor- s . Fur ther , t r eoeof t s

we re made 1n or de r t o r e ac h a bal ance between the q~al ity of

tnfc-me t t cn obt a ine d e nc th e effi c iency wt t n whi c h it i s obt a ined. A



high '.pr 0 1 Y e designing of th is exper imenta l task as to

mai ntain a ~

s mp e l <;t r i t y and ml rm ze 't he
.
nne i ves.tme t of

,bj ect s , hile preserv i ng t he integ iy of th e informati'on colle t t ed.

As 'a resu 1t of these t r adeof ts l the s udy ; S VLJ 1ner ao 1e 0 cert d in

threats to i 'erna va l i d i y., However 1 -s the au ho r I S b 1i f t l at

the l mp tt 0 t ~ reats on t he stu y ' res ults was i ns i gni f i c,a t

e fo 11 0 .. ng are threa s th t tne r e eder s 10U d con i der i (1

eval ua -; 'g t h ~ s s, udy

• 5 pervls1 0n s ' uation . a a pr or; .s sumpt io s w re ma de as

a t he q a li y or quant ; t of s uper v i -5 i 0 t hs t t rre

YP0 t he t i ca 1 tea ne r W0 u d r ece ; ve f ' er be i 9 P1 cedin 't e

Eval.ua 10n r .2,.

hypot! et.ic a l s i t ua t i o ·

•___ _ _ _ _ _ ---lIl._ Ut i 1Z 1 9 ev d 1uat '· on 'at inqs Wl
.
1 n

hie o .couc he sUb J'ect's meas r e of te'ache
. -

ef tec 1 vene ss

ant0 0 p r a' io all y de fi ne h t 0 i ndepe de nt varidb1es

runs' t he r i sk of be -ng inner : i ned by a ceep-se a ed ske t i c i sm

ha bore a ~y su j C'LS ow rd s ue r a ngs 1fan ide nt 1f 1ab e

su b-group of s bJ c t s be 1i eve th at s uch rat i ngs o not

reflec' the te~cher per fo,r l anc~ mens ons ey are des ' qrie d

t d me asure ('a s mu Ch as , t e eque d t i 0 na con t ext ,and i n LJ S

with wh i ch the eacher intefacts or' t e bias 'of t l ~

'SU erv sor w-th whom t he te ac er works ), then the res lt s a e

n anger o f e i ng at lea s t ' n part a pr6d uc o f t! i s

s kep i c i sm..
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3. Independence of decis ion s. SUbjects were i ns t r uc t ed to

complete t he task l ndependent ly from al l other subj ects .

Howe ve r , t he tasks generally were not eumtnt s tere o 111

moni to red s i tuations. Ther ef ore t he degree t o whi ch the

decis ion of subjects are independent is unknown. but there is

no reason t o believe t he i nst ru cti ons wer e violated .

Analysis of Data

The variables i nv olved in t he study are summar ized i n Table 3.4 .

On completion of t he experi men t . the f ol Iowtnq data were avai lable

on each subject for analyses :

1. Pe rsonal data regarding sta te of resi dence . pos iti on, age,

gender , years of adminis trative experi ence , and year s of

teaching exper ience.

2. The tedching aS Si gnment glven t he hypothetica l teachers.

3. A meas ure of pred icted effec t ivenes s of t he hypothe ttc a I

teac he r in a low track pos ition .

4 . A measure of predi cted effec t tvenes s of the hypotheti cal

teache r i n a high track posi t i on .

5. A measure of reasons an a t ypes of inf ormat io n emp l oyed by

SUbject s in arr i ving a t t heir ass i gnment dec i sions .

Log linear and Logit Model ing . In order to asses s the ma m and

in terac t ive ef f ec ts. of t e acher qua li t y ( i.e. , verbal cl ari t y and

enthusiasm) and the decis ion-maker 's pos ition on track as s i gnment ,



Table 3 4

ar les Invol ed in th S udy

Ind~ ndent V r · b s

o penden Var " bles

E

es Levels

an "P\J1a ed.

1 Te acne E h 1 S ow 1 Te c e as 1 nme t

b eo i UI (be e student racks,

c Hig and 10 )

7 Teac e erb Cl a
.

La 2 Predi c ed her1 a ea

b Medi " (seaI c lveneS$ e

c. 9 1 es 1 7· 1 very

-neffective 7 e y

eff ect' e)

Classifica lon.

Pasi · 0 of d t den achers

Oecisionmaker b Teache

c S- d nt Ad inist ators

d. Adrn i ~ -st ator s



109 1; nedr tee ni ques 0 more 5 ec i i ca11 y .091 mode l i n9 m t had ")

~ re dPP ie d. to he 3x~x4~ 2 (enthusi ·asm

t r d ck ass i 9n ent) dat d' • See Tal e 3 5

ver a l cl ar i t y x pas; ; I X

Log ?t rna eli ng wa sse 1ected as 'an approp r i ate me thod of a a lys i s

b c a se the de errde t var i ab l e of t r ack as si qnme twas dic ot omou s •

Tr adi ionally -t as 0 te been ass me that u d~rly -ng a die 0 orno s

or even 0 ytomous v r a 1 s a co ·uUI1l) lieven hen t e d" cho amy

of ; n e e s s d: -a e or e lp .oy ed-.unem l oyed an d t hat 1 1S'

reas o bl to 5 5 m (f ) t na he pro ao t l ity oi s tri uti on over

5 ch a d a l ve c'on i n urn s normal" (F i' n er q., • 4) .

F rthermor egre S10n an ·ana Y5 i5 of var 'a ce m nods are so ob u.st

a the em act of 'olations 0 sut h an ass u~pt'o on he val idity of

ttl ese .me' h0 S 0 a 'a 1ys es . s dU '10 us . On t e· o her dnd , 109'1 i nec," r a d

10gi methods 0 a a ys rn a . s ch an 5S P 10n unnece sary by

as SUI 9 tat t he Cd e90r' es of a ere s ·c 1 s - rcat ion .. e di scre t e

nd fixed

Logit .
cons 1 5 o f our basi c st ps , model

aq ein s' whic he. d ta re 0 e es eo mus be i dent if i d. The

simp est mode for . t.h ia a In " S S udy an be epre sent ed- .
1 a

br evi ated n tat ~ 6n ·s f a 11-0 s.

[ E ] [A]

vIher [ Pi · poS . t i 0.n , [ E] e t hu5 i aSill ' [ V] ve bale1a i t y a d [ ]

tr~ck assigriment Sue a mode epresen s no ·i tact ions Or-

.sso i at ons between he expl anato ry [ P E,. ·a d V an d dep ent A]

var ab les The a a 0 9ue 1nan a1y si s 0 f v r i an e ~ 0. 1d be a cas , rl



Tab le 3. S

Cros s Cl assi fic a t io tl o f Samp le . ~ c-e rlll i n9 t o : ( I) E'tll hus l .sm of hypo lhl'l ica l reecne- ,

(ll verbal clarit y of hypothe t i ca l t e ecbee , (3) pc s t t i on of dec i s ion -maker ••nd

( 4) track ass i gnmen t of t eecbe-

(I'I thus la sm Vl' r b. 1 Pr il'lc i pa h Te achf." r Admll'l'i s lr at ly e Te ach l mil

Clar it1. S tudent~ Stude nt s Tot ah

High t , _ Hi gh to_ High to- Hi gh to_

Track Track Track Tr.ck Track TraCk Track Track

High 1 e 0 a J 5 1 , J2

Hi gh Ayer<lg e 1 , • • 1 7 • • 31

t o. • 4 1 , 5 J , 1 31

High • • 1 , J 5 ) 5 31

Ayer .ge Av{'r . g{' 5 J 1 5 5 J 1 , J2

t o- 1 , • • 4 • J 5 31

Hig h 5 1 • • 6 1 5 ) J2

to_ Ayer ag{' 5 J 5 J s J ) 5 31

to- I J • 4 1 s 1 I 31

t ot etv J5 31 ee " J5 17 II 41 '"

ir:

"



whi ch the re are no ma i n or i nt eract i ve eff ec t s. A seco nd example

(PEV] (EA]

r epr es ent s th e model wher e the r e i s on ly an e t hust esm [ E] mem et tec t

upon assi gnment [ A]. A t hird example,

[ PE V] [E VA]

re pre sent s a mod el in which t her e i s an ent husi asm x ver bal c larity

i nt er act ion eff ect . 3

The second step In l og i t anel ys i s 150 t o e s tt mete expected cell

va l ue s unoer- each of t he mode l s . Li ke t ennlt ar t wo -dt me ns to ne l ch i

squa re t es t s , these e xpected cell va l ues are a functio n of the

mer-qt ne l t ot a ls of obser ved va lues . Unl ike a t wo oi menst onel chi

squ are , however, loqt t me t noos allow f or the s tmc rteneous examinati on

of th ree or more otmensto ns of ct-o ss-c l esst f i cetton dat il sens itive to

the possibi l ity of t hree fac t or and hi gher -o rder i nt er ac t ion s emonq

t he var iab le s . In mos t cases estimated expected va lue s er e gene ra t ed

us i ng maximum l t ke l tnooo e s ttme te s {M:" E) and t hey er- e compu t ed f or

each mode l t o be test ed (for MLE comp ut a t t cna l fo rm ulae see Fi enberc ,

1981 , Chapt ers 3 and 4) .

The t hi r d step i nvo l ve s taking a oarticul ar mode l and see mq if it

y ' ie l us expec t ed va lue s c lose to t he obser ved va lue s. Goodne ss -o f -fit

t es t s ere used to test t ne degree to wni cn these expec t ed va l ues

3fjo te t his dna logy oe twee n l ogit mode ls and ana lys i s of var i an ce 1';>

dependent upon the a pr tc r r iden t if i cati on of exp lana.tory (or

i ndependent ) end response (or dependen t) variab le s.
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generated by a gwen mode l fit t he dat a. Since severa l model s are

t ested. goodn ess- ot-f i t tests are not independent dnd cannot be tested

separately . In order to ai d t he selection of the t erms t o be inc luded

in the mode l the l tkeli hooo-r-e t t o qocdnesv- of -f t t s te ti s t t c f or any

gi ven m ere rc htce l logit model 15 part iti oned i nt o severa l add it i ve

Pdrts . 4 This l f keltnocc-re t tc goodness -ot - fit statistic i s de noted

by G2.

The final step in logit analysis i nvol ves t he selec tion of d mode l

t hat "best" fit s t he oet e bas ed on t he l t kel t nooc rati o chi sq uare

s t a t is tics . In t nterp re t t nq G2 for t he selecti on of d model it is

impor t ant t o look for r at ios th at are nonsi gnifi cant at wh ateve r a lpha

leve l has been preoesi qnet ed . In ot her wor ds a s tpnt f tcent G2 r at i o

i ndi cates a bad fit between t he model's expected va lues ano t he data 's

actua l observed values . Models are arranged in nt er arc ntce I order

with those con t e tntnq lower -order t erms preceotnq t hose with

higher -orde r tenms . For examp le , t he model

[PEV ] [VA] CPA]

4Hi erarchica l model s are a se t of mode ls i n whi ch higher -order te rms

may not be i nc l uded un less rela ted lower order t erms are a l so

incl uded. For exampl e i n this study t he model [PEV] ( EVA] c annot be

t ested unless t he moae l [ PEV] [ EA] [ VA] is a l so inc luded. All

hierarchial mode l s must Include the basi c t erm [ PEV] [A] tF ienberg ,

19B1; Ch apt er s 3 and 5) .
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precedes [PEV] [VPA] in the hierarchy . Though there ar e sever -e j

methods fo r selecting a model (see Fi enberg, 1981, Chapte r S) ,

generally one woul d proceed through the hie ra rchy of mooel s fr-om the

bottom up In search of the lowest order or most parsimoniou s mode )

tha t bes t f i t s t he data .

Because this study i s interested in model s that assess the effects

of categorized variab le s on a dichotomous "resp onse" var iabl e, log it

models whi ch ar e e s pec ific "type" of l og l ine ar mooe t s were formed for

testi ng . Furth ermor e , as t hese explanator y variab le s wer e manip ul at ed

"des i gn" var iab les , t ne three-di mens iona l margi nal tota ls

correspo nding to the exp la natory vari ab l es are t aken as fixed . Thu s ,

in t hi s study all mo de ls tested mus t include th e term [ PEV] (see

Etenber -q , 1981 . p, 97) .

Eff ect s Upon Tr ack Assi gnment. Logit mooel t nq methods of analysi s

were undertaken t o answer t he f ol l owi nq questi ons regarding t ea cher

ass ignment bet wee n t racks :

1. Do the t eacbt nq oehe v io r dimensions of enthusiasm and ver ba l

clarity affec t t he ass ig nment of te acher s between hig h and l ow tr eces t

2. Do different educ ato rs (L e . , student t eacher , teacher,

admi ni s t r at i ve s t udent, pr act icing admini stra t or) mak e dif f er i ng

assignme nt decis i ons in vol ving high and l ow t rack S?

3. 00 the t ea cn t nq beha vior dimen sions of enthu s i asm and verba l

clari ty i nt er ac t wlth the posi ti on of tnc deci si on-maker t n

determ ining t he outcome of teache r esst qnmen t deci s ions t nv oLvi nq nt qh

and low tracks?
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In order 0 respond to t ese ques t i ons 9 mod ls were tes ed aga 1 ns

edta and are preser t e ~ n Fig ure 3' 2.

he umbe 0 poss "ble mode s that can be es ted is a func t i o of

he mbet of dime sions in a c ass c lass ~ficdt "o n and can gro to 'e

qui te l ar 9e . Ten umbe 0 f rna des i ni i a 1yeons t 'Cte d ndested i s

con t i ngen on t e theore .ce1 bas'; 5 of the hypotheses I.n t i s s tudy

nree i ndepe dent var -t abl es are orthog.ona by des' n Therefo e

associat"o between va -ab les are on ly 'of i ~te r t in re lat"onship t o

he cepe ent v r ' bl. T us the n i e el ad s cons tru ted f o

dependent v r i ab l es t at are poss.ib e au come

tes t i ng repr se t 11 0 .n e ati ons i ps be wee he indepe dent and

of a tra "tion 1

three- ay ana lys "s Of v r nee. I he'

[ ] [A

rs mode

epre sen t S 0 ass acia t 1'0 S bet een the i ndependen t Varia 1esan d t e

dependen variable e h ninet een

[PEVA]

no e1

epresents a t hre e way "I n er ac on et een a 1 t e two - way

'n eract·ons nd a ll mei neff ect S' oft e i ndepen dent var i ab s on ' t he

depende t variab e.
-

Effects Upon Predic Analysis of
.

v rlanc.

methods were under t ken t o nswer t he fo l l owi nq que st i ons rega "d ·ng

th~ predicted eff ec & e 55 of t he assi gned eacher:

1 Do, he t eac 1n9 en av i 0 r d imens i onS 0 f e U5 1 d 5m d"nd verb d

c arity affect t

dec t s ' 0 mek er s?

e fee i veness redicte d f or t eacher s y



Figure 3.2

Logi t Models Appliea t o Data in Table 3.5 where [E ] is

Enthusia sm , [V] is Verba l Clarity , [P] i s Deci sion-maker

Posit ion , and (A] is Track As si gnment

63

Mode l d. f .

No Rela t ionships
[ PEV ] [A]

One Ma in Effect
[PEV] [EA]
[PEV] [VA]
[PE V] [PAl

Two Main Effe cts
[PEV] [EA] [ VA]
[PEV[ [EA] CPA]
[PEV] [ VA ] CPA]

Three Main Effects
[PE V] [EA] [VA] CPA]

One Two - Way Interaction
[PEV] [EVA]
[PEV] [E PA]
[PEV] [ VPA]

On e Two -Way Int eract ion and One Ma i n Effect
[PEV] [EVA] CPA]
[PE V] [EPA] [EA]
[PEV] [EPA] [VA]

Two Two - Way Interacti ons
[PEV] [EVA] [EPA]
[PEV] [EVA] [ VPA]
[PEV] [EPA] [ VPA]

Three Two-Way Interact i on s
[PEV ] [EVA] [EPA] [VPA]

One Three -Way In teracti on
[PEVA]

35

33
33
32

31
30
30

28

27
24
24

24
22
22

18
18
16

12

o
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2. Do di fferent eaucat or s ( i .e . . s t udent l eacher, ted c h~ r .

acrat nf s t r e t tve s tuden t , pr acti c i ng adminis t ra to r) mak e di ff er i ng

predic ti ons of t eacher effec ti veness?

3. 00 the t each i ng oe nevror d imensi ons of enth us i asm and ve r ba l

cla r ity 'i nteract with t he pos i t t on of t he oec i sr cn-oaker 10

det erm i ning t he eff ectiveness pred ic t ed for t eacher s by

deci s ion-maker s?

I n ord e r t o t es t the effects of ent hus i a sm , ve r ba l cla rity , and

dec i s i on-make r posit ion on th e predi cte d ef f ec tt vness of t he

hypot he t i ca l t eache r t n bO t h t he low and hi gh t r ack pos it i ons . two

t hree- way ene lyses of va r i ance were computed as shown i n Fi gures 3. 3

ana 3.4

l ukey' s hones t l y s tqn t f rcen t diffe rence (HSO) me t hod of pa i rw i s e

compar i s on of me ans wa s app l l e ~ on a pos t hoc bas i s ~ h e n F r at i os were

f ound signifi cant a t t ne . 05 le ve l .

Rela ti onShip Between Pr edi c t ed Effec ti venes s a n ~ Ass i gnment.

lero ~ or der an d mul t i p le corre l ati ons wer e computed t o ans wer the

f o l lowin g Ques t i on regard i ng t he re l at ions hi p oe tween th e oeoenoen t

variables of tne s t uoy :

rs t here a r e lo t i ons n t p be t ween t he or-e d t c ted ef fec t t veoes s

of a t eache r and the aSS ignme nt of t ha t te acher?

In or de r t o e r r t ve a t t he meqnt t uoe and du-ec t ton of the

re lat i onship between pred ic t ed eff ec t iveness ano assi gnment , two

b i ser i e I cor t -e 1at t ons were computed ; one f or as s 1gnmen t dna pr-ec t c ted

effec tiveness i n t he l a~ t r ack pcs t t t on ana one for as s i gnment and



Ana l y st s of Var' nee . 0 En ' hus i .sm; V rb a C ar ity,

.and Dec "si ·on M ker os i ion on Pr d icted E fec t t vene ss

.

of Jeacner i n 0 rae PO's it 'o

Sou ces S df F
A. Enth I -2Slasm

B: Verbal C arl y 2

c: Po s ~t ; o n 3

A x B

A 'x C· 6

x C 6

A x B C 12

oups 2·52

To al 287
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Figure 3 4

r nttusiasm Verbal Clarity

66

and Dec; s i 0 _.' a er posi .on 0 r ed "c ed 'Ct i ve .. 5'S

o T d h ' in High Tr ck Pasi i

S d Mean Square F
asm 2

B: Verbal C'
0

2., y

C· Pas i
.

3l on

B

A x C 6

x C 6

x 8 x C 12

Group 2 2

Total 287
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predicted ef f ec t i veness i n the hi gh t r ack positi on . Fur t her . d

Pe ar son product-mome nt cor rel at i on was co mp uted t o me asure the

re l at ionship be t ween pred icted ef fect iveness i n t he l ow track pos i t i on

and pred icted effec t i ve nes s in t he hi gh t r ack positi on.

Finally , e mult i ple correlat ion was comput e d ut tt f ztnq pre di cte d

effec tiven es s t n t he low t rack positi on and pr ed i c t ed effec ti venes s in

the hi gh track pos t t t cn as pred ictor var iabl es. and track ass i gnment

a s a c r t t er tcn var t ebIe . This mul t ip l e cor r e l at ion was unoe r t aken 111

order t o asse ss t he degree t o whi ch track ass ig nmen t cO ul d be

pr ed icted bet te r by know ing th e pr edi cted ef fec ti veness of t he teacher

1n both t rack s .

Informat i on and Arg umen t s Ut i li zed l n Assi gnmen t Decision s . In

or de r t o beg i n a di scus s i on of t he reas on in g emp loye d by educ ato r s t n

maki ng ass i gnme nt dec i si ons, s ubjects were pr esented with one

open -ended ques t ion ask.tn q f or a br ief desc rip ti on of the r ati ona l e

underly ing t he i r a s si gnment dec isions . Res pons es to this que st io n

wer e an a lyzed a nd code d in t wo se para te ways . First . each r e spons e

was exami ne d f or the t y pe s of i nf ormat i on e xpl ic i tl y c ited by the

subj ect as cont r i but i ng t o th e ult im at e decision. Ca des were

devel oped dnd record ed f or e ac h infor ma t ion type cited i n t he re spons e .

In to ta l 20 coded c at e gor ies we r e de vel ope d f o r th e coding of t he

types of i nf orm at i on used by deci sion-makers . In mos t case s subj ect s

c ite d informati on pro vided i n t he t e ach e r summ a ry shee t. cstnc the

e xac t s ame t e r minol ogy a s the s ummar y s he e t. As a r esult . a.l l e xcept
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t hree c ategor ies oenotec Informati on pr cvt cec t o sub jects 10 t ne

t eacher summa ry Sheet .

For exemp Ie a r espcnoant might c HI' t he f ol l ow in g t nto rmat ton

abou t th e t eacher dS af fe ctinq his or her oec; 51 00:

Teache r 1dele. s enthu s i esm f or low ab tl i ty s t uden t s ,

Teacher gr ade poi nt average is st r ong.

Shows s t ro ng interest in ch il dren which i s impor t an t t o

l ow abl l i t y s tudents .

Such a response woulo Oe code d as fo l lows :

Informa t ion e l l ed

Enthus i asm

SCho l asti c Average

Interest i n Chi laren

Code

7

16

III aod t t ton t o 17 ce t eqor te s of inf ormati on t ne t dr rec t ly rel e tec

t o t he teecne r sum ary Sheet . t hr ee ot her ceteqcr i es were deve 1open .

These we re : ( 18 ) lnappropr t ete for Et tne r Posi t t on: ( 191 Insvf tr c te nt

Info rm ation , and (20) Ot ner , Co des (18) ana (19) wer e more conment s

on t he i nf orm a t ion t han a ki nd of i nf onoe t i cn, but t nes e r es ponses

were f ound frequent en ough t o warr ant r ecor d ing . Tile "Ot he r " c a t egory

wa s re se- vec f or t nt orme t ton ct t eo tha t c io not t t t in tne f u-s t 19

dat a cat egories . Responses tha t ..er e based on tnforme t i on t nat was

seemi ng ly i nvented or t ne prococ t of specv l at ton Dy t he subj ec t . C" "

tnat wer e s o "ague and gener a l as t o De a lmost meani ng less we re culled
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i n t h is ca t egory . An ex ampl e of tnforea t ton seemingl y tn ven teo or

Od$ed on specul at lon 15 exempl if ie d in one r esponse whi ch l abelled t he

hypothet 1ce1 t eacher as "not aggress i ve enough" . Examp1es of over Iy

qener-e l or vague s t at emen t s wou lo be "t he t eacher 1$ t oo aver aqe" or

"t he teecner i s a ' bas ic ' t ype of teacher ". S

A second cootnq of t he open- ended quest ion r esponses "'(l S

un oer-t.ek en in order t o summar i ze the arg ument und er lying assi gnment

decis ions of subJects . To aC hieve t hi s end a rat iona le was oeve l oped

t na t meoe it poss i bl e t o cet e qor i ze r esponses i nt o s i x categorie s

oes ec on t he use of "se lec tors" end "elimi na tor s" by Subjects . It was

r easoned t hat tne as si gnment dec i s ion cou ld only have one of two

out comes: ( 1) The t eacher is assigned t o t he low track pos t t ton; or

(2) t he teacher i s ass i gned t o t he nt qn t r ilCk pos t t ton. Further , t he

r easons unoerlyt nq t nt s decision would generally f e l l in to two

cat egor ies: elimin<ltors <ln d sel ectors . El imlnator s ~e re tnose r easons

Why the t eacner was not f i t f or one or bot h pos i tlons , wni le selec t or s

were those re<l sons why t he t eaCher was f it for one or bo th pos it i ons .

For example , th e t eaCher migh t have been ass ignee t o the low tr ack

Pos H ion because he was not ent hus i a:. t i c enou gh for t he high track

5For mor e spec i f ic i nfo rma t ion on the devel opment of t he codi nq

scneme , inc l udi ng t he f ina l 20 ccoeu cateqor tes usee , see Appendix B.
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posi ti on. This is a case of a hlgh track pos i t ion e l iminat or (lack of

en t hus iasm) driv ing t he oect s t cn t o ass tqn t he t eacher i n a low tr ack

posi ti on. Th is 15 tn cont .ras t t o a s ituation where t he teecne r was

assigned t o t he l ow tr-a ck pos r t ton because he exhi b i ted t he enlhu 'loi dsm

t hOught t o be eppr-opr re re f or effect i venes s ... i t h l ow t r ack s tudent s .

Thi s is e case of d l ow t rac k posit i on se lec t or (de s i re d enth us i asm)

dri vin g t he dec is ion t o aSSi gn t he leacher in a low t rack posit ion.

Be cau se under ly i ng mos t decis ions were a number of selec t or s and

el imina t ors in var i ous comc ma t t ons , the coomq of re spon ses t o t hi s

H em had t o account f or : (1) the dtrec t t on of t he dec i s ion, i. e.,

e i the r l ow or h igh t r ack pos i t lons ; and (2 ) t he proport i ons of

el tmf netc r s and selec t or s driv i ng t he dec is i on . I nus , the COdi ng

mat rix presented in Fi gure 3.S was cr eated .

To determi ne wh ich of t he t hree cotom s i n Fig ur e 3.5 a r es ponse

fell i nto , it wa s decided t net d r es pons e t ha t c ited one e h mina t or

and one se l ec tor , a . 5/. 5 s pl it , woul d fall into co l omn 3, t ha t i s in

eithe r cel l , 3 or ,9' 6 . oe penot nq on pos iti on ass i gned. Fur t he r . tha t

dny r esponses with combinat ions of e l imi nat ors and sel ec to rs up t o a

. 67/ . 33 spl it a l so wou ld fal l t nt o co l um n 3. Those re spon ses t ha t

inc luded mor e t han . 67 e li mi na t or s were p l aced i n column 1 and mc se

that inc l uded more than . 67 se l ec t ors wer e p l ac ed i n co l umn 2 .
6

6For a more deta il ed cesc r t p t t on ot t he COdi ng

su bJec t as s i gnment decisi ons s ee Appenoi ~ B.

arg uments uncerl ymq

•
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f i gur e 3.5

Eliminator-Selector Matri x

Assi gnment

A

B

E1 im ina tors

1

4

Selectors

2

5

Se lect or s/ Eli mi nato rs

'/-

3

6

Wh e re Cel l #1 de notes a r esponse that es s t qns the teecncr to
Position A (low track ) based pr tmer t lyon negat ive information that
elimi nated the teache r from Position B (hi gh t rack) .

Wher e Cell #2 denot e s a re spons e that as s igns t he t eache r to
Pos ition A (low t r ack ) based primarily on positive informa t i on that
"se lect s " the teacher for Positi on A (l ow t r-eck ) .

Wher e Cell #3 denotes a response tha t ass igns t he teac he r to
Position A (low traC k) based on a lmost an even ba lance of ne gat ive and
positive information, both Position B (hi gh track ) e li mina tors and
Pos i t ion B sel ectors .

Where Cells #4 , 5 , ano 6 r epre sent responses that assign t he
t e acher to Position 8 (high track ) based pri ma ri ly on Pos ition A ( 1m.,
track) e limi nator , Pos i t i on B (high t rack ) selectors, or a ba lance
between the t wo , respecti vely.
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Thus , t n summary . each open-ended r esp on se was coded tw ice ; onc e

for the types of i nfo rmat i on end once for the ty pe of

selector-e li minator argument empl oyed . Wh i l e t he f i rs t cod i ng al lowed

f or d multi ple re sp ons e by su bj ec t s (some s coj ec t s citi ng as many as

ten pieces of i nfo rma tion abou t teachers) t he second mandat eo t hat the

respo ndant's argumen t be c har acter i zed by one of SH di sc rete

c atego r ie s based on the pr esence of pos it io n el tmtnator s anc sel ectors.

Trai ni ng of Coders . A trai n ing ses s i on on t he COding proced ures

f or t he open-ended r esponse s was conduct ed f or t he study COdi ng team.

The sess ion fami l i ar i zea coder s with the COding procedures and ensured

t hat coo i ng was un t t orn and reliab le . Ques tions were ra ised an d

disagreement s concer-m nq the defin it io n of vert ebI es and var iabl e

values were re so lv ed. A "20%" sample of t he cas es was sel e ct ed for

cneck "COdi ng" whe r e a second coder ma de an independe nt analysi s of

the ope n-ended r e spons e . A r ec o r d of dif fe rences betwee n code r s was

kept a nd became th e basis f or computing an i nde x of i nt er - coder

agreement. Using Cohe n ' s (19 60) kappa coeffici e nt of agreement f or

nom i na l sca l es , a coeff ic ient of tnter-jucqe agreeme nt of K " . 953 ....'a s

Obtained for t ne coding of select or -elt mi ne t or argume nts . Be cause the

cod i ng of types of i nf or mat i on used by s ubj ect s allowed tor Su bjec ts

to mak e mu l ti ple r e spons es {that i s, subjects var i e d be twee n c itin g

zero to 10 typ es of i nf ormat i on} and beca use the me tn oool cq tc e l

l i t er atu r e r elev ant to i nt:' mea su rement of r e l i abi lity of cod ing

mult ipl e response items 1S tm pove r t shed , a sim pl e , an a al be it

pr i mi tive, meas ur e of percentage or propo rt ion of agreeme nt (Po) was
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used as an i ndex of t nte rcooer agreement f or t he coding of t ypes of

i nf ormati on. Thi s measur eme nt (Po '" . 90) . howe ver , is a very

conservat i ve esti mate of tn re rcooer r e li abi lity in tha t tt does no t

account f or t he vas t numoe r- of permutat i ons of pos-s i ble response s or

subsequent c lass ifi cati on categor ies ($cot t , 1955) .

Surrmari z l ng "Ope n- Ende d" Response Data . For the types of

info rmat io n cited. and subsequent ly coded , mul t iple re spons e

frequen cies end cross t ebs wer e tabulated and re ported. I n additi on,

frequencie s were t aoul ated dnd reported for types of argu ment s

u t il t zed.

$ulMlar y

The pur pos e of t h i s s tudy was t o ex emt ne : ( a l t he effects of

t e acher en t hus iasm. verbal c larity , and oec t s t cn-meker pos i tion on

teacher as si gnment between t racks ; (b) the eff ec ts of t ea che r

e nt hus i asm, verbal c I a r t t y , and oec t s t cn -meke r posit i on on preu t c t ec

teache r effect ive ness in both hig h and l ow t r ecks ; and (c) t he

rel et t cn sntp bet we en pr edict ed teacher e f f e c ti ve nes s and t e acher

ass i gnme nt between traCk S.

Thi s r e s ea rch Wd S de vel oped 10 three s t ages : (a) t he conten t s of a

s t mc l e t ec t e ac he r a s s i gnment situa t i on we r e dete rmi ned ; (b) an

e xper iment was conduc ted by pr esenting sobjec t s with d i ff er e nt

t rea t ments and hav i ng tnem ma ce cer t a in cec i s t ons .r e gar d l ng

hypothe t ica l t eacner s ; enc (c ) s ta t istica l ana l yse s of t he

e xper iment a l data obt a ined we r e made.
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'C1 S 10 - ma er

os i ti o 0 0 ea.c e ass ignment e ee t racks 0 ( ) h e C 5 0

teache n h s i asm, er b 1 c 1ar i t y nd oeci i 0 - ak r 0 i t i o 0

pr otc ed .eacher e c nes s r both 19 nd 1 w t r de ks : and. (c )

h re a 0 sni t en p e , d t c re e ec en s a t de e

55 'gnmen s decom 11Sh s ab ' c s an e perime t

which .; u l e dC - ass i n h s i t d ion as conduc ted. The

. rpose b i . h r to o e· re su 1 o t e 'expi e t in

terms of t he e ts on e dep d eas re t o . epa t
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C apter I I

A a lys i of t e de t e 9 t er e -
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genera l p ocedu es. l r t 09 mode li ng me t nod s we r used t

aseer t ai n t 1e f f c (s) of t tee i ridepe r oent va i id ' 1esup0 n .edeh ...
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assi q ne betw eon 5 uden tacks Second, ana lyses :of' var- ance were

sed to exa ine the effec s of he ·same· t·hre~ ind~pe'ndent va~ia bl e ~ o ~

tle ·t wo dependent e sur S 0" red ic ed e " ectiveness. TtT l r )

co. re' ati ons ' t een hree depe den ar ia l es \ ere con p ted .

Fourth, req nc i es and cross t b La ions ere computed f or he yp e s

of in 0 rna . on and ty pes of seIect r e l i"mi nat or argument s· utt l t e by

reSP9 den s In desc i i he ra i:on-a l e t ey e pl aye d
.

1 n rna' 1 ng

ci 5·10 ns , v0 v n9 e -c ass 'gn~e t between stu den t dc.ks.

Logit ad ng r e hoes of na .y s i s. ere U rre r t ak en a nswe the

fo llowing ques ions reg rdi ng t .act er ass ' gnme nt b ~ t een trac 's:

Do the t eac i 9 ehavi 0 r , mens ans 0 f e t tlus : asm a ver b·a1

c arity affec t he a 19nmen 0 t ac s· et ee h i g an d l ow t l ack s ?

2 educ tors ( . . . . stud. n eac er te dth e

aomin i str ·t i ve student) pr ac le ; Ig aom nts a t or ) rn a' e d i f er·l ng

assig .ment d ci·sic s inVdlvin.9 high a 10 t r acks 7·

3. Do th e e ach ing .enavi or oimen sion s of e t nusi asrn ,an ver ba

c l ar i ty i t er ac t w th osit io n 0 h dec ; s i 0 n-·rr a er

ce termt i r 9 t ne o

a d ow tracks?

co e '0 tache essig Ir l ~ - d c is i ons 'i nvo l v i to
,

~ 1" "1....

Nineteen 09 i t m de l s ~. e .. e t e5 t 'ed f or goo.dnes s- af - f i .

actual ob-s erved ee l . ve I ue's . es . 19 nj de l S 'e're. se ec t etj bet.ause
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t ey represen a11 of t he poss i b1e c.omb ina ons 0 re 1a· -0 sh ip s

betwee var 'ables at a ore f ami ia r tt r ee way a alys 's of varia nc

m g report hes model s and heir e spec tve 1 ' k'e 1 0 0 r at i o

chi - quare s a i stic s dr 'e repo r tec - Ta b e 4 .1 ..

Tab1 1

Val ue of t '.Ch i S ua e Go 0 des s .0 f is' ati .S ' , ic s G2 fo r

Log ' t 0 15 ere P - Pos -t 'on = Ent s asm,

~1ode 1

[ EV [~J
[PEV] [V A]
[PE V] [ A
[PEV ] CPA]
[PEV] [EA] [ A]
[ PEVJ [ P~ [ A.]
[PEV [ A] PA]

PE V] ' [ A] [VA] [ A
P V] ( VA]

[PEV] [VPA]
[PE V] [ PAJ
[PE ] [ VA] CPA
[ PE V] [VPA] [
( PE V] [ ] [ VA]
[PE V- [ VA ] [VPA]
[PEV] [EVA ] [ PA]
[PEV] [EPA] [VPA]
[PE ] [E A] [E PA] [VPA]
[REVA]

.
1 Y nd A - As s .gnl n

d

35·
33
33'
32
3
30
30
28
27
24

24
22
22
18
l8
6

12
o

37 .2 ~

36 18
30 18
3. 4 50
-29 .. 08

3 32
27. 37
,26 26
22 ..88
29 .2

. .1
2Ci 00
22 8J
21. 28
1 (10. • 0

4 87
II . ~ ~

. .'

1o 24
0*

* Th ~ mode 1 [ PEVA] ·5 nown as he sa urate mone
ex.pected va ues g ~ e a e by ·uc h d rna el wi ll
bserved v lues

By 'oef i ru t.i on t he
equa l t ' e actu al
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An examination of Table 4. 1 reveals that a ll of t he G2 val ues

are non-sign ificant, indicating the t all of the mooel s , includi ng t he

bas ic model of no rele t tons t up s between the t noepenoent and depen dent

vari ables "fit" the oet.e . Ih e t i s , the expected values ge nera t ed oy

each mooe l ore no t s ignificantly different from the act ua l obs er ved

values . Whi l e all of the tested models generated expected values th at

were not signifi cantly different f rom the actual observed va lu es .

t nere cen s t t 11 be si gn i f i c ant differences between mooel s . An

examination of t he se di ff e r ences al l ows one t o se lect the mode l of

"be s t f it" . In or oer t o part it ion t he l i ke l i hood- r at io chi-sq uare

stat is tic and th us select the mode l t hat "bes t fits" the dat a . four

ni erarctn ce l mode l s were cons t r uct ed . These hi e r archical mooel s and

res ul t ant G2 compo nents I a re pr es en tea 1n TaDl e 4. 2.

Doe

In i nt e r pr e t i ng the hi erarc hic a l mo de ls presented in Table 4.2.

needs t o examine the GC s ta tis t ic for each ind i vidual model and

t he pa rtitioned GC f or eecn component. All indivi du al mo dels hav e

non-s ignificant GC sta tistic s wh ich mean s t hey al l "f t t" the da ta t o

term component refen to the otf terence va lue '>

degr ees of fr ee dom f or tw o adjacent mode ls wi t ht n a hiera rchy. TIle

advantage of t he G2 stati stic is th at it i s addi t i ve and theref ore

can be par t itioned i nt o ccnoonen t s . To test th e G2 s t e t j s ttc f or

s igni ficance, one wou ld cornpar e G2 agairlsl th e uppe r . 05 ta il va lu e

of tne corres pondi ng x2 d i s tr i but i on (F i e nbe r q , 1981) .
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Tabl e 4 . 2

A Partitioning of the Lt kel t trooo- Rat t o Ch i-Square

St at is tlcs f or Five Hi erarch ical Mode l s Whe re

p ~ Posit i on, E = Enthus iasm, V = Verbal Cl ar ity

and A = Ass ignment

( 1)

Component due to 62 d . f.

~i~f~odel S 3U~, 3 ~( 1) and (2)

30 .18 33
1. 10 2

Model (3) [ PEV EA] VA] 2908 31
1 terences between Node s 2. 8

Model (4) PEV ] [ EA [ VA 26.26 28
Dif f er ences betwee n Mode l s and 5 3.38 1

Model (5 ) [ PE V] [EV A] 22 . 88 27
Uifferences between Models (5 ) and (6 ) 2.88 3

20 .00 24
5. 13 6

Mode 1 (7) [ PEV] [ EVA EPA 14 .87 18, erence s betwee n Mode s

Model ( 8 ) [ PEV] [ EVAllEPA] [ VPA] 10.2 9 12

*p < .05
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Table 4. 2. cont inued

( 2)

Component due to G2 d. f.

"ode ] (1) [PEVJlA] 37 .26 35
D1 f ferences between MOdel s ( I ) dna (2 ) 7.08* 2

30 .1 8 33
Model s 2. 8 3

27 . 37 30

26 . 26 28
,"0 5 3.85 4

22 .41 24
( 5 1. 13 1

2 I . 28 22
4. 05 6

17. 23 ]6

"odel (8 ) [PEV] [EPA] [ VP A] [EVA] 10 .29 12

*p < . 05
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Tabl e 4 .2 , cont ln ued

( 3)

Component due to d . f.

an d (2)
Model (I) TP'VfTl\~----;;;:::;:;;;===~~====~=
Differences between~

MOd e l s 2 and (3)

3 ) an d (4

34 .50
7. 13"

27 •37
1. J 1

32
2

30
2

flode l (5) [ PEV EPA
1 erences etween

VA
4 dnd S

26.26
3 . 85

n . 4 1
, .

28
4

24

0'
22

6

14.87
. 8

18

1210.29flodel (8 ) [ PE V] (EPA] [ E VA l-[~V P~A~] ~""- ~

*p < . 05
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Tab le 4. 2. cont lnued

(4 )

Component due to G2

37 .26

d . t ,

3\

36 . 18
2.86

33 .32

33
3

30

19.62 24
7.24* 2

Mode l (5 ) PE V] [ VPA EA 12
erences bet ween Mode s ,

Node 1 (6 ) [PEVU VPAU EVA ) 15. 80 18

(5)

Componen t due to 61 d. f.

MO de l~PEV~ 31 .26 35
Mode ls I I I andt7J J. 08 2Dlffere nce s be ween

36 . 18 33
Mode ls 7 . 10* 2

Node 1 (3 ) [ PE V] [ VA EA 29 .08 31
1 erences be tween Mode 5 ' J 2.82 3

Mode 1 (4) [PEV] [ VA] ~ EP A] 26 . ~ 6 28

*p < . 05
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a mini mal deg ree and t hus er-e all candida tes for s el ec ti on es th e

mode l of bes t fi t. Howe ve r , an exemma t t on of the par titione d G2

s t at is t i c s wit hin each hier ar chica l mode l i dent ifies fou r ind i vidu al

models ove r t he o the rs as the mooe l of best fi t. These mode l s are ;

[PEV] (EA] (f rom both hie ra rchical mode ls 1 and 2); [PEV] [PAJ [ EA]

(f rom hierarchi cal model 3) ; model ( PEV) [ VPA) [EA ) (f rom hierarchical

mO Del 4) , and mOdel [PEV] [ VA] (EA] (f rom hierarchic al model 4).

Th ese models are se lected by s ta r ting at t he bottom of each

hi era r chy and work i ng t o th e top m search of t he f irst component to

exceed t he uppe r . 05 t e t 1 val ue of the cor -r e spcnot nq x2

di s t ribution. In the first hierarc hical mocel , for example , whi le tne

moce l [ PE V] [A] f i t s t he oata , so does the model [PEV] [EA] ana t he

differences bet ween t he se t wo mode ls are sign if ican t . Tha t [ PEV] [E A]

i s a "bet t er fit " than [PEV] [A] is - efl ecteo i n th e magnitude of each

mod e l 's re spect i ve G2 statisti c . Fu rther , other indi vidu al models

with i n t he fi rs t hie ra rchica l mo de l which inc lude additiona l terms,

such as [ PEV] [EA] [VA] are not sign if icantly di f fe ren t from the mode l

[PEV] lEA]. In othe r woros , the additional terms 00 not make a

signif i ca nt contribution in reducing t he di f fere nces betwee n th e

observed and t he expected values of the data . The re fo re , in t he f irs t

hie r arch ica l model [ PE vj [ EA] is se lected as the mos t pers tmo ru ovs

model t hat bes t fits the data .



Of t he f o r mode l s

p.v [ EA]

PE - [ A] [ A]

P£V [ VPA] A

[PEV] [EA] [VA]

.a l l 'of wn i cn e e. i dent if i"ea as t e rncce l s 0

par . ion - . 9 the 1 e l l 0 r a 0 ci s ua s a i st t c Wl in eacn

hi era c . ca 1 mod 1 o e [P ] [ A] i s sel cted as the l ttm at e

ode 1 of 'best f i I T is e l C 0 s oese n a s "mpl e exa mi nat ·on

of hi er rcn i c I . ni ch 1 di c at e s t he iffere ce betwee '[PEV]

[ A] an PEVJ [EAJ ( A] '1 rI 0 n- ' g i f i a a a si mil ar e x~m "n at i o n

of hierarch "cal rna e 2 11 C l nd cat ..::J t at he di f eren ce. between

[P EV ] [E nd PE J A] CPA • icant In orde to arr •s on 9 1 ve

compar i son t h [ PE [ A
-

d [PE ] [VPA] TEP,] sixtha a 0 mod a a

hie arcn -c 1 model const r c ed aT d
.

P es.e ted " Tab l e ..... And In j ..

exami at i on 0 t he nte a c ica l ode l i Tab l e 4 .3 ag 1$ r esu t s in

the se 1ec ti on of th e mcqe [P EV J [E A] as e mod e 0 li besot f i I

Th i s fin a in g indicates t at ' 111 e I nus i as l has a rn e i n eff ect

pan assignme nt, ver ba l c l ar i t y and h POS l 10 of the de c i s i on-ria · :I f

do not ur her er e ar no in t.er ec t to 5 bet ween

in dep e d nt
, .

a -I a eS (j. ec 1 gas s 9 im n lnte es i nq ly , a - \'" .Y

an a ys i s of
,

var 1 a·n e 0. .~ r e s ame dat a (r epor t ed i 1 Appe ld ' x C)
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ab ·e 4 3

Pa rt 'tion ' 9 of the ikelihood a io C i Sq are

S atisticso a Hier archica l 10de here
. .

P - Positio E - E th s ' asm V-

Verba C1 r-ty a d A = Ass ignment

Componen due 0 G2 d. •

3
(1) (2 ) 2

r~od e 1 (2) [PEV] [EA] 30 18 33
Differences bet~ee s (2) and (3) 10 2

31
an d

~odel (4) [PE V] [ EA] [V A 26 26 2"8
O-fferences be ween '1ode1s and 5 4 88 6

(5) [PEV] [VPA] 22. 38 22
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r esult s in the s ame f i ndi ng . Th e F rat i o f or tin enthus iasm ma in

effect upon assignmen t was 3. 68 . signifi can t at t he . 05 level. ~Il

other ma i n effects dnd in teracti ons were non -s ignif icdnt . 2

In Order t o betle r exp t t cete the nature of tne entnustasm ma m

effect or ass tqnmen t , pos t nee ene lys t s was undertaken by col l apst nq

the f our di mensional t abl e (en th us iasm x verbe l c lar ity x positi on x

ass ign ment ) i nto d t wo dimens ion al table (a ss ignment x enthus i asm) .

Tabl e 4.4 1S a d i sp lay of obser ved fr eque nci es f or d 2x3 c r oss

c l as si f ic ation of ass 1gnment and en t husl dsm.

Ta ble 4 . 4

Observed Frequenci es of Assignment x Entoust asm

Enthus l asm

Ass ignment low Medi um Hlgh Tol d I

LOw TraCk Pos i t ion 43 56 62 161

Hi 9h Ir- eck Posi tion 53 40 34 127

Tota 1 96 96 96 288

2 See Append i x c f o' e mo re det a i led compar ison of t he 109 ; t

dna lys is and the 3-",ay ana lys is of ver i ence -oere enrn ustesm , ve rbe l

clari ty , and POSili vn dre independent (expl anato ry) variables anO

ass ignment is a aependenl ( r es ponse) var ia ble ,
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An analysi s of the da t a i n Table 4 . 4 re sult ed i n X2 = 7.972.... and

C = -.1 76 . The chi - squ are t est, howe ver , only r ea ffi rms and does not

ad d t o the f indin gs of the l ogit mo de ling anal ysis . I t is pos s i b l e ,

however , t o partiti on x2 into addit i ve in dependent components

ana l ogous t o t he or thogona l compar isons or contrasts in anal ysis of

variance (see Cas te l lan , 1965). In order to subd iv ide x2 into

i ndependent component s i t 15 necess ary t o subdi vide the ori ginal

con tingency table i nto i ndepende nt components . A 2x3 t able such as

Tab le 4.4 can on ly be part it io ned i nto tw o i ndependent tables one for

each degr ee of f reedom . On e examp le of an appr opr i at e partitioning of

suc h a t abl e f ol l ows :

( I ) " 11 "1 2

" 22

dO'

where " 11 equa l s t he observed f requency in t he first r ow of th e

f irs t co lumn of t he original tab le . Of cou rse, t he ordering of rows

and column s i n a co ntingency taDle is arbitra ry and i t is the

re sea rcher ' s responsibili ty t o orde r a t abl e so that resulting

partit ions are meaningf ul .

By partit i oni ng t he origina l contingency t abl e , one can bette r

l ocate j ust where wi t hi n the table discrepancies between observed and

"' p <. 02
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e xpected f requenci e s occ ur . For this analysis a chi-squ are statist i c

wa s computed f or t he 2x2 ta bles: (I ) Enthu siasm (c a t egor i e s :: low an d

med i um) x Assig nment (c e t e ccr t e s > low t rack positi on and hig h tr- ack

pos iti on ) ; and (2 ) Ent husiasm (categories = 10..- -+ me d i um, and n ig rl)

and assignment (c ategor i e s :: l ow t ra c k positi on and h i gh track

pos i t i on ) . Re sul t s of t h l S a nalys i s i s repo rt eo i n Table 4 . 5 .

An ex ami na t i on of Tab l e 4 . 5 ino i cates t ha t wh i l e the f irs t

partiti oned tab l e appr oache s s igni fi ca nce , it 10. th e s ec ond t ab l e

wh i ch by co l l aps i ng low and med i um e nth us i asm i nt o one c a t ego ry and

add ing t he hi gh en t husiasm ca t ego ry ac tually r e s u lt s t n a s i gni f ic an t

chi - s quare va lue . Anotner pa ir of 2x2 partit i one d tables t ha t cou ld

have been s e lected f or t.e s tt nq we r e En th usi asm (n i gh ano me a i um) by

Assig nmen t and Entnust asm (high -+ meot um, and lo w) by assi gnment.

Ass oc ia ted partiti oned chi -square va lues for t he se tables are

presente d i n Table 4 . 6 .

An exami nati on of Tables 4 . 5 and 4 .6 i ndicate t hat t he nu ll

hy pot he s i s of i ndepende nc e is no t re jec ted when only 10 v.' an a me di um Or'

onl y medi um and hi gh l e ve ls of enthu sia sm a r e inc lUded 1(1 the

part i t i on ed t ab le s . However , wh e n al l thr-ee l eve l s of enthos i asm are

inc l uded i n th e pa rt it i one d t ab l e (either by po ol ing l ow and me di um

en t hus i as m or by po ol i ng medium eno h i gh enthusiasm ) t he null

hy pothe s i s t s rejected. In other wor ds , it 1 5 prtmar i ly t il e

d i ffe r en ce s between t he as st qmren t r e t i os ( 10w t r ack e s stunrae nt sZnt on

trac k e s st qnmen t s ) of th e loll' e nt husi esm gro up and th e high e nt nost a sm
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Tab le 4.5

x2 Tab le f or t he Part it ioni ng of t he 2x3

(Assignment x Enthus i asm) Data Pr es ent ed in Ta ble 4.4 3

So urce

1 3.5706

1 4. 4016*

2 7.9 72**

(1) Enthus iasm (l ow and med ium) x Assignment

(2 ) Ent hus i asm (low + me dium, dnd hig h) x As sig~"~m~e~"~t c-__~~~

Tot a l

*p < . 05

** p < . 02

3For compu tational f ormulae by wh ich part itioned chi -square va l ues

wer e r eached se e Castellan , 1965 .



Tab l e 11 .6

x2 Table f or t he Partitioning of the 2x3

(Ass ignme nt x Enthus idsm) Dat a Presen ted in Tabl e 4.4 3

90

Source d . f. x2

( 1) En th us i asm (11 i gh dOd med ium) x As s i gnment 1 . 7606

(2) En thu si asm (medi um + hi gh and low) x As signment 1 7. 211 ***

Tota 1 2 7. 972**

** p < . 02

***p -: . 01

•
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group that account for the relat ionShi p betwee n enthusi asm and

assignment fo und 1n t he or i ginal 2x3 (ass ignment x enthus i asm )

cont ingency tabl e where X2 equa ls 7.972 with 2 degrees of freedom.

The r esult s of t he 10911 model in g ana lysis and t he pos t hoc

partit ion ing of the chi -sq uare f or the col l apsed two dimen si onal t abl e

indi cate tn e followi ng:

1. Teac her en th us i asm aff ec t ed the ass i gnmen t of t eachers

bet ween t racks.

2. Ne i ther ver bal clari t y nor t he pos i t ion of t he deci si on-maker

affected the aS Signment of teachers bet ween t rac ks .

3 . SUbj ec t s presented with hypothetica l t e ache r s exh i bit in g low

ent hu s ia sm as s tqneo these teachers t o hi ql , track position s a t

e signi f ican t ly hi gher freque ncy t han did su bjects pr esented

with teache r s of medium and high enthusi asm .

4. The r e l ati onShi p between enthusiasm and assignment 1S a

l i ne ar one whe r eby tile higher the en thusiasm the increased

like li hood that t he teacher wi l l be assigned to the low t rac k

pos it i on.

Predic t e d Ef f ect l ve ness

Ana lys i s of var t ance me thocs we r e undertake n t o answer UH~

fol lowi ng questions regard i ny the predicted effectivenes s of t he

ass ig ne d t e acher :
•
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1. Do t he teachi ng beha vior otmens tons of entnus i asm and verbal

c lar ity affect ' he effec t i veness predicted for teache r s by

deci sion-makers?

2 . Do di ff erent educators ( f ;e . • s t udent teacher . t eecher ,

adm inistrative student, practic ing admi nistrator ) make dif fer in g

pr edi cti ons of teache r effecti veness ?

3. 00 the teacning behevtcr otmenstons of enthusiasm and ve rb a l

cl ar ity interact with the posit ion of the decision -maker io

dete rmi ni ng 'he ef fect i veness predicted foe teachers by

dec ision-makers?

An alyses of vert ence for predi c ted effectiveness of teachers , as

measu red by the ratings qtv en hypot hett ca l teac her s by sub j ec t s on the

pred icted ef fec tt vene ss sc ale s pr esen t ed on t he Teacher

Act i v i ty Response Fo r m, are shown In Tabl e s 4.7 and

As si gnmen t,
4.8 . Th e

r es u l ts of these analyses i ndi ca t e t hat wh i l e t eacher enth usi asm and

verba l clarity had a me m e ff ect

e ffec t iv e ne s s with low t r eck s t ucen t s ,

on a tea cher I 51

nei the r of t hes e

predic ted

i nde penden t

var iabl es affected pre d i c t e d t e acher effec tiveness with hi gn t r ec e

studen t s . Fur ther , 'he tnoepe ncent var i eb l e of dec i s i on- r- ak er

posit io n did not affect the pr ed i c t e d ef f ec t iv en e s s of a t eac he r ..... i th

e i t he r 101'101' high track s t uden ts . However , th e F r at i o f or a

4For ind i vid ual cell me ans and s t ane d'" d de viati ons of pred i ct e d

effect i veness in tne low t r ack co st tion and i n t he h igh trac k. positi on

s ee Append ix D.



Table 4. 7

An alysis of Var iance Show ing Ef fec t on

Predi cted Effect iveness in low Tr ack Posi t i on

Sum of Mean
Source of Variati on Squ ares d . f. S1uare F
1\:t"nfhusldSm 22 . 182 2 I . 066 l .bol**

B, Verbal Cl ar ity 15 . 194 2 12. 597 8 .653**

C, Posi t ion of Dec isi on-Ma ke r 10 .1 49 3 3 .383 2 . 324 #

A x B 10. 139 4 1 . 535 1. 741

A x C 6 .090 6 1. 0 15 . 69 7

B x C 13 . 361 6 2 . 227 l. 530

A x B x C 15 . 806 12 1. 317 . 905

Wi thin Ce 11 5 366. 875 252 l. 456

Tot a1 469 . 747 287 1. 637

**p -: .01

'» ~ . 075

•
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Tab le 4 . 8

Analys i s of Va rianc e Showing Eff ect on

Predi cted Effect iveness i n High Trac k Posi t ion

94

Sum of Mean
Source of Var iation Sq uares d. f. s~re f
i'!.:tn th us t esm .396 2 . 98 . 1r>

B, Ve r ba 1 C1ar i t.y . 583 2 . 292 . 170

C, Posit i on of Decisi on-Maker 6 . 038 3 2 .013 1. 172

A x B 9.576 6 1.596 . 929

A x C 15 .1 46 4 3.786 2 . 204

B x C 16 .639 6 2.77 3 1. 6 14

A x B x C 23 .215 12 1. 935 1. 126

Within Ce 11s 432.875 252 1. 718

Tot a l 504. 469 287 2 . 758



{> t f ec t r .. e ness rd t ln g<i f or POS r t j Ot'! ;. - e-e comp... leo <s ud co-oe r e c vv l 11 Q

Tu.. ey ' s I1SD l est. Gro ups _H t' oe tme c by t ec i c r l eve l s. Be l l. l h t

Tu..ey's HSD s t et t s tr c ere - e cc-re c in r eol e s 4, <:1 eno a . 10 .

l eote 4. 9

GrOvps ( I : I I :

( nth us 1a sm Lev j> ] lO . ve e 1,1'" .. \ ' I'-• • 3. M· • , 01 • I ~ • , -.. ~ ..

t c -, " ~ 3 . bb , 01 ~ . •• • •

M1 QI •

• ••."•
.u~ ... ~l r, ; . • ~~ ~ . ( ,

/ 'II .. ~ 1 ~·':; ... . l i t·oJ •



Table 4 .10

Pairwise Comparison of Means of Predicteo Teache r

Effec t i veness in the Low Track Posltl on Whe re

Gr oups ar e Def ined by Treatment

Leve l of Te acher Verbal Clarity

96

Groups I I I I I I

Verba1
Cl ar ity Level lo w Med i em _H igh-, ~ 3.6 5 , " 4 .18 x ~ 4. 38

l ow

Medi um

x = 3.65

-x = 4. 18

. 5.l" . 73**

.20

High x = 4.38

* p c . 05 using Iu key HSD
**p < .01 using Iu key HSD
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Because the F ratio for e me tn effect of post ti on of

dec ision-maker on predicted effectiveness t n a low track positi on

app ro ached significa nce (p " . 075 ) and because differences betwe en

such groups as teachers and admi ni str ator s are of major pr act i ca l

i nt eres t . analysis of vari ance f or the or tnoqone l cceoart sons ct group

means was undertaken . Tabl e 4.11 s hows an ene l yst s-of - vart anc e t abl e

where t he between -group sum of s quares has been otvtoec t nt o t hr ee

independent addit i ve pa r ts with one degree of f ree dom es soci at eo with

each part. Th e f i r s t comp a rison of a dm i n i s t ra t or s eno admi nistrati on

students (Xl - x2 ) i s not sign ifi cant. Neither is the second

comparison of teacher s and student t eachers (X3 - x4)

sign if ican t. Ho we ve r , the t hir d comparison , w~li c h pools

administrators and aon nni s t r at t on st uden ts in t o one grou p, and

t eachers and t eecner- trai nees in t o anot he r (Xl +X2 - x3- x4) , is

h igh ly signifl cant ; p c . 0 1. Thi s cl earl y i na i cates t hat t tle De t we en

groups va riati on r e s ul t s because t he mea ns f or admi ni st rators and

admin istration student s ar e su bs t ant i a l ly di ffe ren t f r om t he me ans of

teachers and t eac her t r emees . In ct ne r wor ds , t he per tt tt ontnq ct

the main effect for positi on t not cete s t nat t he group of t eacne r s and

teacher tra inees pre d i cte o t he hypot hetica l t eacher S to be

signif ican tly mor e effec t ive in tne l ow t r ack posi t io n t. nat Old the

group of admi nistrator s and aomt nt s tr att ve s t uden ts .



Tab le 4. 11

Anal ysis of Va riance fo r Or t ho gona l Compar isons

of Gro up Means of Predicted Effectiveness in l ow

Tr aCK Posit ion looIn ere Groups are Defined by pos it ion of

t he Dec ision-Maker

Groues I I I [ [ [ IV
Positi on of Adm inistrators Adminis tration Teachers Teacher
Dec ision -M ake r St udent s Trainees

3. 79 - 4. 00 - 4 . 19 - 4 . 28x • x • , • x •

Source of Sum of Mea n
Va r i at ion 2,guares d. f. Squ ar e F

I • I I

I[ [ ,[ V

l+ l l,II I+IV

Wi th i n

Total

** p '" .01

1. 56

. 25

8 .34

459. 60

469.75

1

1

284

10 7

[. 56

. 25

8 .34

I. 65

1•63 7

.95

. 15

5.05*"
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The r e s u l t s of these analyse s of var t ance and group comperr so ns

ind ica te the f ol lowi ng:

J. Teacher enthusiasm and verba l cl arity affected the degree to

wh i ch a teacher i s pre di cte d to be ef t ec ttve HI a low t rac k

position.

2. Neither enthu siasm nor verb a l cl ar ity a f f ec t ed t he de gree t o

wh i ch e t eac her 1S predic ted to be e ff e ctive in a hlgh track

pos i tton .

3. The posi tion of the decision-maker did not af f ect the

pr ed i c t e d effecti ven ess of t eac he rs in e r t tter 10\<,' or h i gh

track pos it i ons . However, t he F r at i o for a dec is io n-make r

pos i t i on ma in effect on predi cted ef t ec ttvenes s in t he lo w

t r ac k app r oa che d si gnif icance. An enel ys t s of varianc e f or

or t hO gonal compe r t sons of gro up mea ns tnot cateo Significant

d tf ter-en ces be t ween t he gr oup whi c h poo l ec aomtuis tr ator s and

ad mi nistrat ive s t uoent s ano t he gr oup whi ch poet eo teachers

and t ea cher tra i nee s in the pred i cted eff ect ive ness of t il e

hypothe ti cal t eac he r s in the low tr aCK position . Thes e

c t f feren ce s are cner ec tert zec by the group of t eectier s and

t e ache r tra ine e s or-e c tc t mq a tu qner lev el of ef f ec tive ne s s

for t he hypot he t ie al t e ache r s tbe n t ha t pr e d i c ted by Vie

group of admin i s t r at or s and adlllinls t rat ive ., tud ent s .

4 . Enth us ia sm and ve r ba l c l ar t t y d ld not i nt e r act In e t t ec t uic

the predict e d et t ec ttvene s s of teech ers In lo\', tr ack

posit io ns .
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5 . The group pr ese nted wi t h hypothetical t e ache r s e xhib iting lo w

en thus iasm pred i cted s i gnif i c ant ly lower r el at i ve

effecti vene ss fo r t he se teachers i n d low t r ack pos i t ion thdn

di d eacn of t he other t wo gr oups for t eachers who e xh i bited

medium and high ent hus i asm.

6 . Simi lar l y , t he group pre sen ted wi t h hypothet i cal t ea che r s

wi t h l ow ver ba ! c l ar ity pred i cted si gnifi c antly lower

re la tive effectiveness f or teachers In a low tr ack po st t i on

t han d ld e ach of th e ot he r t wo gr oups fo r teac he r s wh o

exh i bi t ed me di um and h i gh ve r ba l ( 1ar 1t y .

Re la tionS hip Bet wee n Ass ignrllent and P r ~ dlc t ed Eff ect i venes s .

Zer o ord e r co r rela tions wer e computed and a mu lt i pl e r eqres s ron

wa s undert aken in or de r to an swer th e fo ll owi ng ques t ion regard in g t he

t hr ee depende nt var iab les:

I s t he r e a r ela ti onsh i p bet ..een t he predi c ted effect i veness

of a teacher and the as s ignment of t ha t t eac he r ?

Coeffi ci ent s of co rr e l at i on be tween th e t hr e e depende nt va ri ab le s

a re presente d i n Table 4 . 12 . In i nt e r pr e t i ng t be se coe t tt ci cnt s , it

i s i mportant t o note t hat as si gnment ~ a s coded: Pos i t j on A (10.. tl'ac k)

= 0 and Positi on B (h i gn t rac k) = 1. Pred lc ted e ffec ti veness mea sures

wer e be se o on 7-poi nt sca les wlle re 1 equ a l s ve ry i ne f f ect i ve ano 7

equa l s very effec t i ve .
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Table 4 .1 2

Coeffi cients of Corre lation Bet ween Tr ack Assignmen t ,

Predi cted Eff ect lven ess in Low Tr ack Posit lon, and

Pr edic t ed Effectiveness i n Hig h Tr ack Pos i tion

---------..P~r~e;;",-ic~t~e~"'m~e~c.t'i~'e~o~e~s~s,-------,P~r~e;;',-ic~t~e~"'mec t i venes s
1n Low Tr ack Position 1n High TraCk Posi t ion

Ass i gnment - . 65 . 48
10 " 288 ) In " 288)

--oc==,--- ----'P'---"...:."'O"O'-I --"--p" •00 I
c- - . n03

10 " 288)
p " .013

·Predicted
Ef f ect i venes s in
Low Track Pos i t ion
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The coef i c
, 1t . 1 ion etween

,rr o m cor dS Sl gnme

p ed-cted f
.

l ow nd ·pr e d · c te .e c 1 e 55 e c po 1 lon

effec ti ve ess t posi
, ,

R 764 and an e 9 r c l on 1 s - p < •

m ·l t i p e re g 5 S on S' a y t b le w p e d 'i c .e e t f ' 1 Vn s sin tr

o r c pas 'tiO a d predi c ed ef'f c v ess 1 he i h rae

pas ' i on a e P dictor v
,

1 les and 55 1 gnmer 1 a C 1 er 'on

va ld e s pr S n ed - T b e 4.13

ab 1 . . 1

u 1t t 1 e ess a Surrmary he e P di e ed ec e ess

, La a k Po . ; 0 and P i ed f ti eness

In ; Tr c Posit'on are P e (0 V r ia es ' nd T de

As 1 nment the r e i on V ar ~

Var i ab e R
En t e ed .Squa e R
'p ed Fet ed Effec .

l veness
, Pas ' t i on An
(Low r ack) - 65' 4 - 65
Pr ed ' cted Ef f s
1n Posit ·on B
( H~ g h Tr ck ) 76 5 ,t 1 4 ("l,J

p < a
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The result s of t hese co rre l ati onal and mu l t i ple r egressi on

analyses ind icate the f ol l ow l ng :

1. As one wou l d in tu it i ve ly s us pect th er e is a re l at iv e ly strong

r e l a t i ons hi p be twee n th e predic t e d effec t iven e s s of a t eecne r

in a given pos it i on an d hi s s ubs eq uen t a ssi gnme nt t o t ha t

POSi ti on. Th e coeff tct ent of cor re lation betwee n p-eci ct co

effec t lvenes s i n t he low track po si t ion and assi gnmen t is r ~

- . 65 (whe re low t r ack as si gnme nt equ a l s O. and i:I h19 h trac k

a s s i gnmen t e qua l s I), t nd t c atinq t ha t toe mo r e e ffect iv e a

te acn e r 15 pred icted t o be in th e low tr ack pos it ion t he mor e

l i kel y tie wi l l be ass igned t o t hc low tr ack pos i tion.

Sim i l arl y , t he co effic ient of corre lation betwee n predicte d

effec tiven e s s i n t he hig h tr ack pos ition and as s i gnme nt ( r =

. 48 ) ind ica tes t hat t he more effect ive a te ach er i s predic t ed

to be in t he h i gh t r ac k pos it i on the more l t kel y he wi l l be

as s i gne d t o ttle tl l gh t raC k pos i tio n .

2 . Hor eove r- , r 2 f or pr eotc t e o effect iveness in t he 101'> t r ack

pos i t i on and e s si qnuen t , dnd fo r predi cted effec t iv eness t n

the h igh t r ack posit lo rl dnd ds si gnment ar e . 43 allO . 23

resp ec t ive l y . In othe r wor ds , predicted e t t ec tt vene s s i n the

l ow tra ck po s i t i on and preoic teo ef f ec ti veue s s tn t he uiq h

t r ac k positi on ~h En t ake n separately carl acc ount r esP €ctll'e ly

for 43% and 2 3~ o f t he t otal var i ance 'i r, ass ign me nt .
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In fact, whe n predi ct ed ef fec tivene s s 1 11 bo th l ow and hi gh

tracks er-e inc l ude d i n th e s ame r egr e s s i on eq uat t cn, 58% of

t he tota l ver t ence of as s i gnmen t i s accounted f or (k2 ::

. 584), ma k i ng pre d i cte d effectiven es s i n bot h low tr ack eno

high track posi t ions s t rong , relative ly non-redun dan t

predi ctors of ass i gnment .

3. Of fu r ther inter es t 15 t he f ,ndi ng t hat pr ed ict ed

effectivene s s i n t he l ow t r a ck posit i on and pr e di cted

e f fec tt ve ne s s i n t he hig h t r ac k pos i tion are a lmos t entire ly

uncc rr-el e t e d ( r :: - .1 3) and t hat t he ext en t t o whi ch they ar e

r e l at ed i s in e neg ati ve direc t i on. I n ot he r vor c s , it woul d

s eem t hat tne var i ab l e s that in f l ue nce predic ted

effect ivene ss r at m qs f or a t eache r in a 10 ';,' t r ack pos it ion

a r e not nec e ss ar i ly th e same var i abl es tha t i nf l ue nce

pr edic ted e ff ect i ve ne s s r e t mqs f or t he s ame teecner in n i gh

t r ac k pos ition s . Ce rta in ly , t he meqnt too e , r f not t he

di r ect ion , of th e i nfluen c e of t hese va r i abl es on t he

pr e di cted effe ct iv eness of a gl ven t e acne r 1n t n es ~ two

d iff ere nt posit i ons ot t t ers gr e at ly . The co r r el a t t on betwe en

t he me a n predi c t e d effect iv eness rating HI the low t r- ecr

positi on an d t ne mea n pr e dicted e t t ec tt veue s s rati ng if! tne

h ig h t r ack posit i on f or each of t he m r.e teachers 15 a

mi ni sc u l e r ~ . 004 . The Ol d ddage trl at "a gOOd t ea che r lS a

good teac her 1S a goOd te-a cher " l!> certa i nly no t s upporte d Dy

t his abse nce of r e f ettcnsnt p be twee n preotc te c et tec tivenes s
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wi t h l ow track student s ana pr edi cted effec tiveness wi t h hi gh

track s tude nt s . A teacher pred icted t o be eff ective i n a lo w

track position might or might not be predi cted t o be

effective i n a h i gh t ra ck position and "l ee ver s a . Th is

f i nd i ng su gge st s tha t s ubj ects rat e d t he hypot het ic a l

t eacher s i n a ma nner con Sl s tent wi t h previ ous research (Gage ,

1973; Flander s & Simon, 1969 ) wh i ch II i ndi cates that t e ac her s

behave more eff ec t i ve ly i n some situat ions t hen in ot her s ,

dnd d given set of teacher behavi ors wi l l affect one gro up of

stude nt s di ffe rent l y fr om anot he r group; t herefor e , a teac he r

may e xhib it mo re e f f ect ive oenevi or i n one situa t i on t han i n

another" ( Bol t on, 1973. p. 136) .

I nforma tion and Argume nt s Under ly i ng As s ig nment Dec is ion s

In orde r t o beg in a ot sc us ston and poss ibl y pr ovide tn fo rme t t on

for th e fu ture gene rati on of t he ory and hypot he ses , SUbj ec t s wer- e

presented an ope n-e nde d quest i on dski ng f or a oe sc rip tt on of t he

r ationale they empl oye d m mct k ing decisi ons t hat r e s ulted rn t he

a s si gnme nt of t eac her s t o eit her a 10 1'1 t ra c k. or h i gh tr-eck pos i ti on.

Respons es we r e ana lyz e d and c ooeo f or t he types of t nt orrue ti on ar- c t ne

typ e of se lector-e li mi nator a rg ume nt us ed tn e r rtvmc a t t hese

dec isions . Si mpl e f r equency co unt s and c r os s t ab ul at i ons we r e

com puted to s umm ar i ze t he s e dat a.
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Table 4 . 14 di splays frequ ency counts of e ac h of th e 17 inform ati on

categories coded and the t hree speci al response categor i es code d

( Insuf f ic ient Informat ion; Teachers Ina ppr opr i ate for Ei t he r Posi tion;

and Other ) . It 15 i mportant to not e t hat t he open-ended Que st i on

represented d mu lti pl e re sponse item t o wh i ch SUbj ec ts could res pond

by c it i ng any number of t ype s of i nfo r ma tio n . Til e numbe r of

in f or mat i on types c i ted by s ubjec ts r ange d fr om 0 to 10. Seve n

SUbjects (2 .4% ) chose not t o r espond t o the open- ended Quest ion and

their response s we r e subsequently co ded as mi ssing da t a . Whi l e t wo

subj ects ( .69% ) c ited as many as t en of t he coded inf or mat i on t ypes ,

the everaqe number of coded tnf ormati on types c t teo by SU bj ects wa s

2.95 .

An exam in at ion of Table 4 . 14 indic at es that r. ne fi ve t ypes of

information mos t of t en c it ed by suojec t s are En thu s iasm. Coll ege

Cour sework , Ver bal Cl ar ity . Coll ege GPA . and Knowledge of Teachi ng

Met hods . Jt is not par tic ula r ly surprising t~lat ent husiasm and ver bal

clar ity are so fre qu ent ly c ited gi ven t hat these ....'ere t he onl y two

var iables el Iowec t o vary fr om t he mioole range to extreme val ues of

hi gh and 1o\\' . fu rthe r . both ent husi asm and verbal clarity have lon g

been estab lished i n the r esearch l iterature as cor r e l at es of t eacher

effect ivene ss . Sim i l ar ly , t he use . and t hu s t he knowl ecqe , of d iverse

instructiona l methods a l so has lo ng been as soci ated with ef t cc tt ve

teaChi ng .
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Tab l e 4 .14

Fre quenci e s of In formation Types Emp loyed by Subjects

10 Deve loping Rationa les f or Decis ions In vo Ivt uq

Teacher Assignment Between Student Tracks

'. 3
3. 6
2. 1

1. 8
11. 4

5.0
6.8

42.3
35. 9
20 .3
19. 9
16. 0
13.5
10 .7
9.6
8 .9
8. 2
5. 7
'. 3

.6

1.5
I. J

.8

•
1 4 . ~

11. 7
7. 2
7.0
5. 7
, .8
3.8
3.'
3. 1
1. 9
2.0
1.5

4 .0
1.8
2. '

100.0

Informat ion T e Cou n"t~_-"'---"TIJ""="-_=IT"7C"-
ot USldsm

Col lege Co ursework 119
Ver ba l Ct art ty 101
Coll ege GPA 57
Knowledge of Teaching Met houS 56
Ge ner al Kn owl edge 45
Cr eet t vt t y 38
Re la t ed Backgro und Experience 30
In t e res t in Chi l oren 27
Or gani za t lon and Management 25
Cooper-at 10n 23
Humor 16
Years of Ex perience 12
Extr a Cu rricu lar School Ac t i vi t i es

(Debate and Track ) 12
Judgemen t 10
Appearance 6
Bes t Qua l ifi ed t o Teach

(Soc ia l St udies) 5
Inappror i at e for Eithe r Po s i t ion 32
Insuf f ici ent Informati on 14
Other 19
iota 1 796
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Sevent y- th r ee (7 6~) of the subjec ts who were pr esented wit h

t eachers exn tt nt tnq low e ntnus t esm, c r t ed en th us i asm as ne vi nq an

influence on t he i r c l t tma te as s rqn me nt dec i si on , For-ty- s even ( 4~) of

the su bjects presented with t eache rs who exhi bited hi qh en t hus i asm

cited en tnus i (I sm es an impor t ant 1nf 1uence , wh; le on1y 29 ( 30\) of th e

subjects presented with a teacher of mecusn enthus i asm, c i t ed

enth usiasm as a f actor . In a simil ar pa ttern , 51 (531 ) of t hos e

s cer ecrs pr esen ted with teache rs of low ve rbal cl ar ity , 32 ( 33%) of

t nose subjec t s presen ted with teachers of hi gh verba 1 c 1er i t y, ana 18

(1 9~) of t hose s uejec t s pres ent eo wl l h t eec ners of med i um verbal

clarity ct teo ver-o e l clari ty as an tmpo r t ant mtlvence upon the ir

u lt imate ass i gn ment ce ct si ons . Thi s wou ld s ug ges t that e xt r eme

va lues , and especi all y extreme low values , ot spr opc r t tonelly affect

t oe f r equency with wl'Jich a t ype of t nf nrmatt cn i s c t t eo as a major

dete r minant of t he ul t tme te es stqnment dec is ion .

Ta bl e 4. 15 presents a cros s t ebul et t en of infor mati on c i ted by

t eectrer as s i gnment dec is i ons . A cursory e xemtn at i on of th is t able

r e veels that t hos e 'tII ho c ited e nt hus i asm, verbe l c l ar ity , eno cnewl edqe

of l eachi ng me thods es tnf or me t ton us ed i n arr iv i ng at tn e u- fi nal

deci sions are spl i t -el at tvely evenly be t we en as s ign i ng the

hypothetical t eacher t o l ow and h igh treck pcs i t rc ns . Inoeeo e

frequent coement by su bj ec ts was that bo t h s t coe nt QrOuP S ar e 1 0

ill mos t equa l nEed of t h~ s e t hr ee t eaching attri but es .

The di spr opor t i ona t e s ~ l i t be t we en trdck dssi gnmen t hased on

t nfo rmat t on rele t eo t o t he e ct.r ec ur rt c ul a r ec t t vi t t e s of t he teechers



109

I en te 4 .I S

Type of Informat l on Ci t ed by Assl gnment Oec i s ion

Row
( ' )

151 .0J
(42 . 31
(3 5 . 91
(20 .3
( 19 .9)
(16.0)
( 13 .5)
( 4 . 3)
( 9.6)
( 8.91
( 6. 2)
( 5.7)
( 4 . J)

( c . 3)
( 3. 6)
( 2. 1)

I 1. 8 )
( I l . a!
( 5 . 0 i
( 6 . BI

\ 100 )

12
10
6

5
32
1.:1
19

281 ~

Ro.
I ot e I
l49
119
101

57
56
45
38
12
27
25
23
16
12

I
17
5
9

123

Hl gh !r ack
Assignment
Posi t ion

B
72

""34
28

8
14
3
7
8
6
2
3

10,
4

4
15
9

10
158

Informat ion Type
rnt'h us1asm
Col lege Co ur sewor k
Ver ba 1 Cl ar tty
Co ll ege GPA
Knowledge of Teachi ng M€tnods
Gene ral Knowledge
Creet t vi t y
Re l dt ea Bdckg r ound E~ pc ' ienc€
Int er est 1n Chi ldren
Or gdni zdt ion dnd Md ndgement
Cooper dt lon
Humor
Y~ a rs of E~ perlence

E~t r a Cur r icul ar Schoo l Actlvit les
(Deb ate and TraCk )

Judgemen t
Appear ance
Best QUdl if ied t o Tedch

(Soc i a l Stuu tes )
Inappror iate for [ l the r POSit ion
Insuf f ic ient Inf orma t ion
Other
Tot d1 Cases

---- - - - - - - - - - ----,[Oo"".-,,,,,,_"c,O-= ,.,-= = - - - - - ­
Ass tqnment

Pas. it ion
A
11
71
57
23
28
37

"9
20
I7
17
14
9

2
6
2

" Seven subjects did no t r e spond to t he open- ended item.
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s eemi ng l y wa s bas ed on the re asonlng by subjec ts that t he teachers'

backgroun d i n deba t e mad e t hem more qualified to teach hi gh t rack

s tude nt s . Similarl y , t he dispropo rtionate sp lits between track

ass ignme nt based on i nf ormati on related t o exper t enc e , chee r-t uloe s s

and se ns e of humor , cooper-at i on , cree t i vi ty , i nte - es tin en i 1or-en , an d

or ga ni za ti on and management seemingly 1S ba sed on a qener e l theme

within t he r e s pons e s that t he se t e ache r attributes ar e mor e Important

to t he effecti ve teaChing of low track students t han high track

s t ude nts . Fur ther, the gene ra l knowleoge of the teacher was generally

perce iv ed as being to o l o ~ fo r h igh t r ack stude nt s dnd dS a resul t was

pr tm er t l y used a s ar gumen t e l i mi na t i ng th e teacher f rom

cons ideration for as s i gnmerl t t o the tl igh track posit i on.

MOre surpris ing than t he f r eque ncy wi t h wh i ch enth usiasm , ver bal

c l ar ity, and knowl edge of instruc tional me t nocs are ct t eo as ma jor

dec i sion determi nants i s the incidence with ..h ich co ll ege co ur- se wor- k

end GPA are c ited. In mo s t c a ses c our se ..-or k and GPA wer e us ee a s

pred i c t ors o f effectiven e s s an d th us as sel ec t or s ur e l i mina to rs f or

th e high t rac k posit i on. Onl y i n 5 (3. 4~ ) of the 146 ca ses t hat ctteo

e ither cour sewor-k , GPA, or bo th were th e hypothe t i c a l teachers said t o

be inapprop riate for low t ra ck stude nts bas ed on t he se fa c to rs.
4

In

4Fr equency counts show t. na t c our se ... or k wa s c t t eo by 119 scoj ec t s

Wh i l e GPA was cited by 57. A s tmpl e cross -tabula t io n shows that 30 of

those who c ited cocr-s ework el su CIt ed GPA , re s uf tt no in a tota l of

on ly 146 s ubjec ts who c i t ed c our s.e wor k , GPA, or a c omb i nat i on of t he

t wo .
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these five cases t he argument g iven wa s t hat t he t eacher wa s pr ooabl y

t oo "achi evemen t orien ted " t o r e l at e to low abi l ity s tudents . The

hypotheti cal t eache r s we r e in fa ct portraye d HI t he simul ated

ma t e r i a ls a s showing a r e lative ly st r ong oer t ormanc e t n the ir

un dergra duat e col lege covr sewor- k. Al l t he t ea cher s nee t oenti ce t

GPA ' s categorize d a s 3 .3- 4 .0 i n th e i r major ( h isto r y) ; 3.3-4 .0 t n

educati onal cour s ewor« ana 2 .9- 3 . 2 in t he ir mmor [ Enqlt sn ) , Fur ther ,

the breadt h and dept h of t he teacher s ' coo-s e- c -« was r ated above

aver age i n history and educa tio n , and s t anc e r o in En9 11 511 .

Re spondent s who ct t eo cou r- se..or- k ano GPA int or-me tt on as i mporta nt

to t ne out come o f th e n- ol time te as stqnment CleC 1SlOIIS w~ r e ot vi oec as

to whet her th e t e ac hers I c our s ewor s a rid GPA wer e adequa t e f or t eecher s

assigned t o hi gh t r- ees s t ooent s . Fi ft y - four r espond en ts useo e i t ner

coursework, GPA , or a c OBlbi na t io n of t he t wo as argu olents eli mi llilt ing

t he teacher from cons r ce r et t on f or a m qn t r ar e pcst t ion , ..mile 39

resp onden ts used the s ene informati on as ar-qurren t v f or "s e l ec ti ng in"

or assi gn i ng th e t eecner t o a h i 9 ~1 t r eck oo st tion . III cv n.e - c as e it

15 evi den t th at col l ege cow sevor e eo o s cnot es tt c ever ace pl ay e d a

much more impor t an t r o l e 1n t ne s e lec t i on e no el tuu ne ti on of t e ccn e r- s

for the h i gh t ra ck po s r ti c n Ul 0 11 for t he 10...· tra ck pos iti on. ~ rl i : e

only fiv e r e s ponden t s use e college coor -s evor e And GPA as ali dr qullleo,t

el trm n e tt n q t he tee c ber f r om c o n sic e r e t t ou fo r a 1 0 ''''' t rack oosi tt co ,

42 used th e same i nf or-me t iou <I S er qurnent s tor "se lect ing t n" Dr

a ssign i ng tIle t e acher t o a I~w t r acK pusit lOl1.
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Ta b l e 4 .16 pre sen t s a cross tabulat ion of cited in forma ti on by

pos i t ion of th e decision-maker . An exa minat ion of this ta b le

in d icates a sim il ari t y between t he ec mmt s t r et .o r and th e tea che r

groups in th e t y pe s of in f ormati on c i ted es i mp or ta nt infl ue nce s upon

t he f ormu lat io n of their as s ignment oect s t ons . r e ecner s and

adm t m s tr-ator s d iffe r ed "e ry 1t ttle in the fre quency with wh ich th ey

c ite enthusi asm. verba I c larity , cou r se wor k, and GP A. ln t er-est t nql y ,

they more noti c e ab ly d iff er e d i n th e f requenc y with ...vh rch they c ited

t he knowl e dge of tns tr vc ti one l metho ds and i nt e r e s t j n cml or -e n as

i mportant fa ctor s . DI l l) 11 ( 16%) of t he teach e r s , compa r ed t o 18

(25%) of the eomtn i s t r-e t or s , ct t eo knO'o. l edge of ins tr uc tio na l

met hods . Conversel y , on ly :' ( 7::1;,) of tile eon.mi s tr-e ro r s , c orroer -ec t o

14 (20%) of the t e acher s, c ited t nt e r e s t i n ch il dre n . The se la t t e r

d iscrepa ncies i n fr e quenci es wou l d te nd to s ugge s t a di fferen ce of

emphasis be tween gr oups . wnt l e bo th g r0u~<, Il: i ght wel l ho ld been

i nstructi ona l met nocs and i nte r est j n cnttcren as i lll lH.irta nt

pr e r e qui s i te s

adeq uacy of

Howe ve r , 1n

t o effect ive t.ee cn t nq , th ey 111 1qnt ot s aq-ee on t.ne

th e hypothe ti ca l te ache r s t n t he se ur oor- t en t ar e as ,

ge ne ral t he stn.ile ri ti e s be t wee n acmim s tre tor s ano

teache r s i n t he type s of tnt crm ett on th ey ns e o wouI d s eem to out l'.'e 1 (j11

the di ffe re nces.

One la s t ci t t c r eoc e oe t ecen teecner s and aonu ni s t re t or s 15 wor-t hy

of note. Only 5 ( 7%) of t ue tfM /",HS , ccmpe r ec t o 14 I, L'U7" I a t tne

adminis tra t or s , s t a t e d til<J t t.ne 11)'F'llt tle t ica l t e ec t.c r-s I'.'e r-c . \illf i t c r

in appr opriate for et t uer pos i t. i on. r nt s \, C' ul cl s eem t o u.oi c e t e toa t
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2
1

5
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27
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1
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7

I
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8
11
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1
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19
16

1

7
5
4
2
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5

6
/ 1

1

11
13­

1

3
30
2

2

7
6

.3

o

8
5
4
3

5
o
2

.....
b

......

Ad i n is.
S dent

6
27
'27
18

17

a1nfo mation Ty pe P -
n' S

lege Cour e or 32
r ba l ,Cl ar o y

Col lege GPA 11
owl edqe 0
Te c ing t s

Ge r a1 now1e l l
C'eat· v; ty
R la ed BacK grou

xp rience 7
In er s In Chi dr en 5
Orga - a lon and

Man geme t 6
Coop~r t ·on 7

mar 3
e rs of E per ' C 0
·xt r a Cur ·cul ar Sc 0 01

Ac iv "t ie
(Debate and T de )

Judge e
Appear ance

st Qu a l ' i ed t o Te c
(So 1 Stud i e ~ ?

Inapp or "ate for
~;- ner Pas i i on 1

ns fficient
nformation

Other
Total Cases 71

*Seven sub j ects di d 0 r sand ( he oper ~ de I l i e n .



more dmini.st a or s ound hyp th "

1 1 o a11

1 a
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Tab l e 4 17 sho s he f pque ~ res 0 he typ s f argume s ~ d

se 0 se ecto - 1 ·m.. r a e len s 5 d by

es onden s i n sup 0 ng t he ir as i nme d 1 S 0 S T e. s1 typ S

0 ' rguments cod ere a fol lows·

1 o r/ Tr Ar n .. gh t dek

e l i i tor s

2 La gume n ed y o t de

s.e 1ec 0 S

3 - Argum ... by re l a
.

ba, lgnmer ' s C" • l ne · 1 e nc4 ~

b een 0 t C posit io r s lee n .. gh t de 0 or

e 1 .mi ato r s

4 Hig ssignm nt Ar unent 'd mi a" ed 10 r ck
':""

osition l umna ors

5• Hig Ass ign , r A 9 m nt d minat e y . i 9h tr d

res onden arg wmen S "'fe " i iy
,
1 ve n. . "" t , _ t h .... Y \.'J ere

r ed tnth .Y v. r ep ' :.t i c"tJ a 1 \.1one pos it ibn 0 r t ti e 0 me asup ' I ~ I ',',' J

s ui t ed 'f 0rone posi t' . 0 r 0 r t ~ ~ e c t e r ~ a IJ' s . j ~ ( S ot ced tle



Table 4 . 17

FreQue n(l e ~ of Types of Arguments Used by

Respon~en t s in Arriv i ng at T~dcher As signment

Dec isions Invol ving High and Low Student Tracks

11 5

Ass ignme nt Nature of Argument NUITI:Je r P~ rcent<l 9!....

l ow Track El mi na t or "cmt net ed 86 30 .6%

low TraC k Selector Dom inat ed 26 9 .31

low Track Selec t or -E l imin ator Ba lance 4\ 16 . 01-

Hi gh Tra ck E1tm tna to r Donnnateu 79 28 . 1\

Hi gh Tra ck Selector Dominat ed 13 4 .6\

!!.!..gh Trac k Selec tor-Eli minator Ba lance 12 I I.4%.

Tot al 281- 100 .0>

"Seven subjec ts did no t respond t o t he open -endec i tern .
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op inion 10 thei r responses that t he assi gnment oec i s ion presentee them

was d choice bet ween two eVils . Interesti ngly , ho~ever . i s t hat t hese

drgume nt s or tve n by el t no net or s re sul teo in an al most even split 10

ess tqnments oe tween t r eces (86 ass i gned t eachers t o t he 1o,," t r ack end

79 ass t qneo t e ache r s t o t ne high t r -e c k ) . In many cases re sooncent s

presen t ed coement s as t o why high or l ow tra Ck s tucen t s wou l a be more

or les s imper vious t o t he perceived defi c i enc ies of the t eacher .

Thi s number of nega l l vely dr iven argument s (165 or 59%) s hould be

compared t o t he 39 (Jj. '3'l i posi ti vel y dr iven argu ment s , t hat i s

erqument s oomt nateo by se l ector s or r easons why t he teache r s are

par t icu l a r ly sui ted to e i the r low or hi gh t r ack pos it ions . Tne

remain ing 77 (27 .4%) c ases ut ili zed as s 19nment r a ti ona les t hat

r e flectea a re l a t l ~ e Dala nce Det ~een t he use of sel ec t ors and

elimina t ors . Obvi ous l y , suojec ts most of t en empl oyed ass i gnmen t

s t r at eg i e s t hat r e l i e d heav i ly on t he us e of e l imi nator s.

Th is i s i nt e res t i ng i n t hat the t e acher s we r e port rayed as average

to above a ve r eqe on eve ry eve lue tton and oemoq r epm c d imensi on except

e ntnust e sm eno ve r ba l clar ity . Ine mani pulati on of t hese t wo

va r iabl e s , howe ve r , result eo in S5% of th e suDJect s being exposed t o a

nypu tne t t c e l t e ac her who WdS r ated very l ow on at l e as t one euo

pos sibly both va r i ab le s . Knowi ng t hat r at e r s te nd to q rve

o t sp r- opor t t onat e we i ght t o ne qet i ve t nf or-mat i on ( Bo I s t er &- Spr i ncoet t :

1961) and t ha t ve rba l c larity and enthu s iasm ar e common ly rec ogn ized

cor r e l a t e s of e t t ec t tve t e aChi ng. 'it perhap s 'i s not su rprising t ha t

Subjec t s rel ied heavily on this ne gative i nf or ma t ion m f o rm1ll9
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e l tmt nat t on strategies . That the hy pot het ica l te ache r s we r e pe r c eived

a s posses s i ng t he pote nt i al t o be mod er a t e ly eff ec t i ve wit h bot h 10..

and hi gh track s tude nt s 150 evident in the overal l mean s of oreoictcd

effe c tivene ss with eec n student popula ti on . The over a ll mean for til e

pred ic t e d effectiveness of the hypothe ti c a l t e ache r s wi t h low t r ec«

stude nt s wa s 4 . 066 on a 7 point sca le . The corres pond i ng ove r-al l me an

f or predic ted eff ect i ve ne s s with hig h t r ack s t uoent s was s li gntl y

lowe r at 3 .76 on a 7 po int sc a le. It wou l d seem th at ..... hen pr esen t e d

with app lican t r at i ngs t 001 M e clos e ly qr- oupe o wi t h i n ner-rcw r ange of

t he eva l uative sc a l es . and wh e r e no dom in ant se le c t or s ar e avail abl e ,

SUbjects see k e ve n sl ig ht indi c a t or s f or e l imi nator s .

Finally , Tab l e 4 .1 8 presen ts a cross t abu l ati on of the t y pe (If

argument empl oyed by positi on of the ceci s t on-rn eker . An exami na ti on

of th is tab le re vea ls a c lose s imil ar ity bet we e n al l fo ur groups i n

the fre quency wit h whi c h t hey empl oyed e li mi na t or arqomen t s t hat

r e su l t ed i n the ass i gnmen t of t he hy pot he t i c al t e ecne r s t o t he l ow

track position . Howe ver , ther e is a no t t ce ebl e ot t t e ren ce bet we en t he

freq ue ncies with whi ch admini s t ra t ors an d t e ecn er s empl oye d eltnno et or

arguments th at r e s u l t ed i n t he as s i gnme nt 01 the nypot be t i c a l teecner s

t o the h i gh tr ack pos it i on . Twen t.y-ft ve (36% ) of t he aum tnt s t r e t cr v

comp ar e d t o 15 (1" ) of t he teache r s, as signe d the nyootne t tce l

t eache r t o the h i gh trac k posi tion ba sed 0 " e l tmtu e ror argumEnt s .

Fur th e r , '" ex am i na ti on of ti l f.' t.ot a l el imi nato r erqoment s ut i l i ze d by

e ach group r eg a r d l e s s of t he ult im ate ot ec emeut of t he nypot ne ti c ol

teac hers shows t ha t 45 (63%) of t he aonn nt s t r-e t. or s de; comoer e o to 37



ree te 4. HI

Type of As sl g....ent A "9~nt ElI'Dloyed

by t he Posi t i on of t he O~c lsion-Hak er

Admin. lUther Co hPl n

A~si<jn", en t Nat ure of Ar qurl\t' nt Princ i pal Student teecxer Tra Inee Tot a I 1'1-
l C' w Tr ac l< £ l i mi nat or Domi nat e!! " 11 11 11 " 3D.61

low h ack SeIector Oomina ted 5 5 , , 16 '-',
Lo .. Tr a ( ~ Se l ect or - El iminatnr II 10 ,. 10 4' 16.01

HIgh Tra CK El im1nator Dnm ln a ted " 11 15 " " 28. 11

Hiol> TnCk Se lect or Domi nlt l't'l , s , • l] 4.6'

Hi9" Trac l< Sf' Ipc t nr-EI imin atc r- , e , 10 " 11. 41

(0 11"," t c t e t 71 ,0 71 70 18'

7~. 3' ?4. 61 ?!l . 31 24 . 91 '''''

--co
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(SlX ) of t he t e ac he r s employed el i minator a r qumen t s . Th i s woul u

f not cate t ha t admi ni st r a tor s. eithe r perc e tveo t he t eachers mort'

nega tively t nan th e t e acne r s or t ne t adrmnt s t r e t or- s r el te o m(lI-e

heavily on eliminator st rateg ies f or pl ac ing the nJ~otheti c d l re ac ne r s .

Suntnary

This chapter has present ec th e r esult s of the eoel yst s of ce t e in

four part s. First, r esu l ts of t oe l ogit mo delI ng anef ys t s , mc tc e t ec

t ha t wnt Ie teac he r enth us i asm tId '> an effect upon t eache r as s i gnment

be t ween tr-acks , t e acher ver oe l clari ty ana oect sr on-nerer pos t tron 00

not . This analysi s f urther l noi ca t ed t hat t eal her enthus1osm , t eache r

verbal clarity. dnd aecis lon -maker pos l l lon do not lnte r acl 10

effecti ng teacher d .,, ~ : gn ment b~tween t r ackS.

Second , result s of t ...o eneIyses c t ve- t eoc e t notc eteu mat ... nrte

t e acher en tn us ta se. ilnCl t e ecne r ve-t.e l cl art t y hil a m., ln e f t ec t s upon

t he p-eotc t e o e t t ec t t vene s s of t e acher ", r n lo-,oj tr dC l<. as s t qnment s ,

dec i s i on-make r pos t t icn did not . Fur the r , r.one of t ne se th ree

indepe nde nt va r i ab le s tide Gin e t t ec t on tne orentct ec e t t ec ttvenes s of

t eachers t n h igh t r eck es st qn ment s . In nei th er c as e (li d ui e se

ene l yse s indi cate any u. t cr ec tr ve eff ects of tile t no eoenoent VM 1d!.J I", :;

upon t he dependen t e e as ure s ,

However , beca use the 1Id 111 effec t of nos it 1011 oro p-ect c tec

effec t t veue s s f or t ne 10 .... t r ecc pos t tiuu acpr oecuec s lg n lfj e .. nee on

ane Iys t s of

undertaken .

va r t ence f o r orlhoyo r,al \:(,Il,pa r 1o;.oll o f qrovp lTf'dC~ was

Thi s an ayl s t s u.ctc e t ec a s t jm t rcent c l ff tc:'OT( t' ue twee u



a te ac her - t ea ctle r

predicte d for t he

I to

an admi n i strator- ad mi n l s t r a t 1on trd 1nee gr oup an a

t r a inee group tn t he le ve l s of e ff ec t iv e ne s s

hypothe t i c al t e ach e r s i n t he l ow t rac k pos it i on.

Th i r d , suos t ent .t aj co r relat ions were obtai ned bet ween assi qnment

and the two dep en den t measures of p-eotc t eo ef t ec tr ve ne s s , i ndi c a ti ng

a systemati c r el a t t on s ntp be t ween a q t ve n teec her's pr e d i c t ed

effectiveness i n a posi t i on and hi s subs eque nt assignment t o t be t

positi on. Fur the r, a lmost no r e l a t i ons h i p wa s f au na be t we en a q rv en

t e ache r ' s pr e o t c t eo effec t i ven e ss t n a high track post tt on a na m s

pred i c ted effe ct i ve ne s s in a low track posi t i on .

Fina lly, fr -eq ue ncy -c unt s of t ype s of tnf o rme t i on use o by Su bj ec t s

t n f ormulati ng t hei r as signment dec i si ons i noic atec th a t coll ege

cour-sework an d GP A p l ay ed a n i mpo r t an t r o le in i nf lu e nct nq th e t me l

outcome of these oeci st on s as oto teac he r en t husiasm . ve rbal c l ar i t y

and know l e dge of tn s tr-u c t tona l method s . Ccl l eqe cour s ewor k anc (;P'; .

however , we r e us ed primari ly as s el ec t or eno e iurt ne t. o- cr it e r i a f or

placement wit h h i gh track s icuent s . Ica cner s and eomt ntstr e t o r s

d iffered very l t t t Ie 'i n t ne f r eq ue nc y with Whl C h tbey c i t e d

enthusia s m. ve r ba l c l a r i ty . cour -se wcr -c , an d (' PA e '. t mpor t e nt

influ e nces on t he i r assig nment of the nypotnett ce l t e ac ne r s . HOwe ver ,

they ot tf er-e o 1n til e f re que nc y wr t.n 'I.-h i ch t he ) ci t eo kr,Q" l e nqe of

instruct i ona l method s ,,11(1 i n t e r e s t HI c hi l or e n. Fvru. e r , t nc

freque ncy coun t s o f sclcc t or - e ' mn nat o r arq ume r.t s use d by s rt.je c t s 111

as s t qnmq t he nypo t ne tr t a l t.e.rc tn-r s we're f o r t he Illust pu t ort ve u :.'y

e lt rnt nator-s , moi c etmq tne t suoj -c t s t eonnnt s t r at or s no- e tuan

t eac hers ) qene r elly relie. i on ti, e ose I ) : e lim ina t o r s t.r- e t.e q re s rn

fo r mu la t i ng ass ig nme nt oE'c1 si on s .



CHAPTER V

SUMMARY , CU NC lU S I ON ~ , IMPl ICAT(ONS

Amo ng the most tmo or t ent cec t s rons made by scnoo t e omt nt s t r etor s

are t nose 101l 0 1v1 ng the as stqmrent of teecne r s . t ne qene r- e l

s r qntf t c ence of toe t e ache r assi qnment p- ool em 'i s ce t eemtoe o by tne

need ot educator s t o oel enc e economi c ccns t r e mt s .... l t r, peoagogical

i nt er e s t s and a t1dS1 C conce r n for tne eqot t ante tr e atmen t of al l

s t unen t s • Ine ce nt r d ~ f.: ,.. q H JSI,; of thi s s t coy ... as t o provi ce

tnfo rmet ton tne t cont r tb c t ec t o a ce stc under" s t dna i ng of the

cec f s tcn -mex t nq process cnoer l ytnq t ne asst qnmer.t of t eecner s ami t. ne

resu l t ant o t s t rt buti on of et tec t rve te ecnmq eenevi or s al:',o l1g dive r se

studen t populat ; o n ~ .

More spec if tce l Iy , prevr ous re se er c o nd ~ mnrc aten toet tr ack

ass tqnmen t i s rel et eu t o s rccent acces s t c v,HI Ot. S S(l", u01 -escorces .

Among t hes e r esources a re "gener l cM eff ect i VE t ~ a c h ing behav iors .

t nc l uotnq ent nus re sm and ve r-oe I cl a- j t y . t ne oriq rns o t rm s

tmuel enceo di s tr i but i on ot e ffe ct ive t e aching oe nevt nr s Me cncleer .

Such an tmo el anc e Uli g !l t ht' a<.lc t.Jfl t ~u Lor t. y: II ) th e tn.n vt oua I

t eacher 's all cc a ttons of t ~ r: ,p and e t t e ntro n: ( l ) t ill" d if f e r I n9 t ~..!Jf' ''

of t eecner mter ac tt cn wlt r, se ce r et e ano ct s tmc t s tooent occul att ons :

or (J) t he t e ec ner dss i qhli.'_ll t rt- ci st cnv of aueuur s trar crs . Ttll '> s tud_"

f oc used on t he r ol e of t ~ a ,-hl' r ,lS:> lgl' Ur", rl1 oec t s ton s i n e t r ec t mq t hi s
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o f s t r t but t o n of r e ec ne r oe ue vtor s l.y GO oJ r (' ~ ~ lI )ll t ile QIJ£-Stl OIl, "h

t here d sys teme t t c c tt f erenc e i n t he dssiqnment c t t e ec t.e r s Opt ..':> f>,.

studen t tra c ks based on t eectrer cua r -ec teri s t IC"' ?" .

ObJ ec t i ve s

The r esea r c h r e por t ed he r e was oe s t c ne u s pec t ttc e lr y t o answer t ne

t oll owtnq quest i ons :

J . Do t he t eecoi nq be- nev t or cmer.sions Of ent nust as ro eno verba l

c l an t y affect t ne aSSlljOine nt or te acner ... bet "O:(' 1l 111 g il eno low t ra ck s?

2 . Do d tf t e r ent t'd.. c e t or s { l . t . , s t voent t eecne r , t e ac he r,

ecn nm s tr- at t ve s t uoent , pr ec tt c roc dOIl 'lIl1 'iolr d l Or-' n eee ol t t efinq

a s s t qnme nt oec t s t on s t nvo lv t nq I> l go "nn l ow tr <l c ks ?

3 . Do t he t e ecn t nq [, ... r.ev tor Oll~~ n ~ t or I S \,I I e r t -tuvt e sra anc ve r-ua l

cl e r t ty t nt e r ac t w1t11 t he POS1t l '')l ' t

ce te rmt ntnq t he c u te one c-f tee c ne r 3Ss 19"r.l nt (,)1:'( 15 100<, i nvcl vicq h t qn

dnd low t r ack s?

4 . Do th e t e ecnt nq tdldv i or ctoens r cn s of E" 1tllu ~ l il s rr' eno ve r be l

cl a rity af f ec t h r

dec; s t on- makers?

S, 00 orr t eren t e 'J\, I. dt O<' S ( i . e. , s n..JU,t tea ch er, te ec uer.

euan n i s t r e t t ve s t.ooeot , lJ ' ec t « .nq " a l ~ l ll i :. trd t c, r ) me re oitt ertvq

pred ict i ons of t eecoc r e: f f-Cll v\O: r:fo S"-?
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6 . Do t ne t e ecotuq be navt or ctme ns tcn s of enthv st esm ano ver- ua t

c l a r i t y i nt e r ac t \·dth t oe pos i t i on of t he oec t sr onm eke r t n oe te r mi n t nq

t ne effec t tven e s s pr e d ic ted f or t e ecner -s by deCl s l onmak.e r s ?

7. Is there a r el e t t c ns n ro betwe en tne preoic teo e tt e c t rvcnc s s

of a t e ec ner enc tile as s ignmen t of t hat t f' rl1. he r?

Procedure

To eccomplt sn t nese oujec trves , an excer t me rt - es conovct ec i n a

simu l a t ed st tu eti on . T! t s uer mi t t eo tne mve s ti c e t c r t o cont r o l and

manipu la te ver t eol e s a nd at t ue s an)/:, tt ee e-e t- t ei o 'lom1 nl st r atlve

oen evtor re l et t vely cons t s t ent wr t n dCtuil l su ue t r on s . The s unot et ron

cons i sted of presen ti ng Subj e c t s ~ l t h t ", o j c u de5 c r lp tlcn~ ar. d t ea ~h er

SurrJndry she e t s t t.e t .... ere t oen t rc e 1 e xce pt t o r t ne n.e oi pcte t lo n o f

teache r rat ing s on en t hvst asc and Yen 'i1 1 i.. l ll rl ly .. I:; (h dis t i n3ui<, hed

each of ntn e conur tr cn s . Soujec t s V,En - cre d ~ .. eo . r.e seo (01. t he

t nf c r met tcn pr ovt oec , t o i1 ~ ~l gn the le<1CIH' '- t o u.e O(,~ lti'J I'> t o- "" ~ .l (t .

he or s he wa s be st s u i ted and t o pr coi c t t he te~ (f , e l ' s e - t e. t rvc oes s

10 e ac h o f t nt' oe s c rtbec post t .ons . SUU.,1 E'c t s we r e t nen c te- sc-t.ec one

open- ended ques ti on dsklrq t!1 0;'11i t o : l", c r l t,e tne '"ot l O"" ],,, tl l!'- .'i

employed i n ar rl Vl 'lg a t t heir oec v rco .

A ] )(3 r -e ndomi ze o O l{.lf ~. r. ,s. i'::I rl .. as osec. I ue "dr ,,'ul€- s H' ~C' v t'u i r,

t hi s s tu oy m c I uoeo two til ' ,'" t'n t vil l- i a l1 l .,. <. \ I t, ,,UI(' ( .. e-be l (L-; ri t.
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and teac he r ent hus i a sm) ~ n d o~ e C l ~SS l f i C d t lon block ing varlao le

(posit io n of oec t stonme ee r ) • u.e dep enden t vert ebl es wer e t each er

as s i gnment dnd predi c ted t e acher effec.t i ven e s ~ .

The s amp Ie s tuc t eo tnc ludeo 288 eucc etor s f r oe 38 scnoc l o i s t e t c t s

i n 29 different d is t ri c ts f r om t he tr r -s t at e a r ea of Joana , Or egon ,

end WaSh ing ton . The sampl e lOId S s tr e t t t t eo accoromq t o positi on

( e o m f nf s t r-a t o r , teeche r- , e c m t n f s tr-ett v e s t ooe nt , tee c n e r t r emee ) wt tn

each sucj ec t being r enooml y es s tqneo t o one of n rne tr e atne ot gr oups .

Summd ry of Re su lts

Under the e cpe r t me nt a l conor ti cns t t wa s t oone t ne t ... m Ie t eacher

ent hus i as m ha d an effec t upon t ee cne r a s s t qumen t oe t ween t r acks .

teac her verbe l c l ar ity eno cect si on- ma eer D O ~ lt 1 0n d io nut. rne

natu r e of t r us eff ec t wes cner ac t eri ze c by toe rencenc y o f s cuj ec t s t o

a SS1gn t e ecne r s \<o lth mqner l e ve t s of e ntno s t esu- t o 10.. tr ec« s t ooe nt s

whil e as s tqnt nq r e acoers ", i t tl IOwE: r l eve l s of e r t huS1,,<;, rr. t o hiQt l tr ec e

s t uden ts , and dway f r om the l o...e r t r ace s . Fur t r e r , te ecne r

e nthus i a sm, t eecner ver oe l cl ari t y, and oec t s t o r- -me ke r posr ti o» (11(1

no t i nteract in af f ec ti nq t eec ner ess t comeot l)ft '"een t r ecus .

Whll ~ t e ecne r efl tt1lJ S I Q ~ UI anc t cec ue - -er ue l rl eru j ' d,l Ir:ll'1

effec t s upon tile pr-e d t c r ec e t r ec t t ven e ss of t eecuer s t r; ; 1..' '1> t r "," "

as signment s , dec j S l u n ~ n:<li,,;~ r ptis I110n d i d no t. T, ~ ne ru r -. o f tne ve

me t n ef f ec t s wer e oJ<lI-tlCle r l{("d :;' y th e t er.uen r y of suorec t s t o pr ed ic t

higtler levels of pre ol e.t f' iJ ei f ,:, ( 1 1 ';rr l ~ ~ S tor t nc se t e ac her s pcs s es s uro
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t.r ack s tud ent s. nonnnt s tr er ors anu t ee cne r s ot t t er ec very li t tle i n

the f r equency wi t h which the y cr t e c eotnust ese., verue t c lar i ty ,

cour s ewor k. . " nd GPA as impor tant infl uences on the n dS Slgnmen t of t he

ny ootne t t e a l teecne r s . They mc r e not tceen Iy <.I i I f ereo i n t oe Ir e queucy

with wnl ch t hey c ite d knowledge of ms tr uc t tone l «e t nous eoc m t ere s t

i n child r en. Further , th e f reque ncy counts of selec t or-ett ou ne t o­

argument s usee by s ubj ec ts t n dss lgn 1ng t he hypo tt 'e tl c a l t eecner s ... e re

for t he mos t part orrven by eli minators . lno icdti ng t nat su ujec t s

generally empl oye d e lte nn e ror s t r ereq t es I II f or mu l dting tne tr

a s stqnmen t oect si ons . n oe u ru s t r at or s r el i ed more ne avtly on

e llmi na tor s tra teg ies th on dl d t eacner s .

CO rK lUS ICN:,

Result s of th i s s t uoy t etleo t o cu ntt rm t he r o l e of t e acne r

es s t qnme nt oec i s t ons as a con t r i bu tor t u er rcc.el ar.c eo ot s t ci oo ti on

be t we en s t udent tr ack ", of suc h effec t " ,'E: te arnn ,y . er evr cr s <l ~

e ntn us ta se and ver ue l cl ar ity. unoe- ~ he Plp~rl".e n~ d : ::on<; I{1 0'15

ver ba l c l ari ty nee no et r c c t on t ile ~ \Jl> J E' c t5 ' d:,,,, i gr,me" . oec i vic us .

En t nus r as m di d ne ve a mc t e et t ec t e ll as<,19n;1 1 '~'n t D.... t 1', t ho" opposr t e

oirec t t cu of t ha t Wtll (f; wc ulc K COt" lIt f or ;;'o :;.c l do 's \ 19P ' J 1 :1\\"" ; c t

s igni fi ca nt l y h I9!1t- '- s t co.. ,-, l P(:-'- ("'lJ t1:)"" o r f r ;:. q .. ,' ·'<.H", (; ~ t !' J ~ t ,,: '

teacher e ot nu s ld'>l l" un J 5', i unu "I ,: 1r II, ~ v ., t 'JOj .. d~ ( I e- .,( -e r I zcn I,', c
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low track s tudents en u t o dS S;g" t eecner s e xnioi t iug lowe r level s o f

e nthusiasm t o h'igh t. r ece s to oent s , aWdy fr om lOw trd(l( s t uuent s .

Fur ther. unde r t he e xpe rt een t e l ccnor tt ons , pc st tiou of tue

deci s i on -mak er had no ef t ec t 011 es s t qnment . In o tuer wor ds , trlPr !:'

were no s i qm t tce n t d ifferences ue t ween qr oups as e xt rece as

pr ac t icing eont n ts tr a t o-s dnd s t uoent t eecne r s In t nl; wdy t he y

as s tcoec t he ny po tn e ti c e I t eecner s . IoII , ile t n l S flf1(nng 1:> not

qene r el i z eble oeyonc the o t qhl y r es t r t c t eo sim ul at ed oec f s t on

situati on . it 1S note ..,", -tny l il<l t t ne m t tere nces ce t ..een reec ne r s and

admin i strdtors in te ecner s

ne qlt q t bl e . Th is t tnom q enc tb e t ur tuer f l nCl ln9 to a t cec tstc n-mever

pos it i on ha d no ma i n ef fect on t he pred icte d ef fEc ti vene ~ s of teacner s

i n the hi gh t r ec e pos it ion t ends t c suglj e!ot me t tnt- snmt er t tte s

be t ween t he edcc e t t on e t oer spec t tve s uf «orninis t r e tcr-s <tne re ecner s

are grea ter t nell ' t ne o t f t e-ence s . ti(JWi:'\,'t ,·. u.cre .. <:1"(;: s rqn I f )C.nnt

d i ff e r e nc e s bet ... een t nt? poeteo qr our; ut "rj l11i n1 ~lr o tors nnd

a dmi ni s trat i ve s t uo ent sana t tte 000 11:'0 ~r(,I. O ot t P dc li!' ~ ~ ,,"HI t e et. ner

tr a t nee s i n t he pr edr c t eo e r t ec tt venevs ot ny PCltr.t! 11 C03 1 re ecoer s In

t he low t r ack POSl t1 0n .

Seemmq ly, t here "'" s vt: r_¥ l t t tl e ct tr ec eoc e t.e t e een U,e'P il f '~ dn, ;> ~

t ake n by adminl s t r oi t u' S .J '''J t eecner s 'i n ':..t)/1l~ ·le t Hl9 u.c as st qnn en t t ll ~ ~

s e t wr t n t n the stmole teo s ' t uet l (;Il . Tr:1~ IS l flle r' ;> a lr l~l if, t 'ldt Cl.

the r oo t of u.e t r ac« 1"g i ., '. uf·" i , l!,( ,,-.s e,J II I U lil ;)t " r':> I eoo II 1$ "

very bas t c sp l it i n eel .cc t " ; Il il l r,rl ll .' ~l>~ t)', it vo 1 i t d 'drdct er: i l .:' tJ 0)' <l

d isagreement in l ilt' pr lU r ' tl lill i lJ ll {,T y' r.I S <I' .d t r.e r-et.v tne

prtc ri t f zet t on of wne r e r escv-c es Me ces t t nve s rec , I.- tll l €' rJ'c r ~-'
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educators be l i e ve tha t the e nr- t cnment of ecv enceo l ear ner s should t ake

precede nce over t ha t of less fa c i l e le ar ne rs , ot be r s beli eve th e exact

oppos i t e . Seem i ngl y , eomnt s t r e to r s and t eecne r s dO not as qroup -,

l in e up on one side or th e ot trer of t n t s deba t e. Fur t ne r , it <l oi l l d

seem th at th e differe nc es wlt rll n gr ou ps III ar rI vi ng at the a 5 5 i q nm ~! r ) t

decision f or th e hypo thet ica l t eecne r -s fa r e xcee cs t he diffe rences

between gro ups .

That edmt nt s tr a t or -s and t eacher s oio net s i qoi tt c antl y o lf fer HI

the pre d i cted eff ect i ve nes s r-e t mq s es siqneo nypo t he ti c e l t e ecner s 1(\

hig h track post tt ons ~" r thtr vno e r- s core s t ne lac k. ot ci t t erenc es

be t ween th e t wo gr oups . Wll l l e sucu r etu.qs a r-e or t e n a poin t of

contention betwe e n ad mi ni s tr a t or s a rlu t eecner-s , 1 t 15 eV lde nt ,

l ea s t in t he spec i t tc conot t t ons of t nt s exoe- ume ot , t ne t es e group

t e acne r -s oio no t r a te t he o- eurc t ec e r t cc ttve ne s s of nypot oe ttr a :

t eachers in t he h i gh t r- ece pos i t io n viqnrttt ently oi t t e r en t rn an did

ad min i s t r a tors . Th e s e f indinq -; slJggtcs t t net an i 'db' I aue,l ' ,; vt cwcot nt

con ce r n i ng th i s oect si on n.a y oe r ormeo f'M I.y ill G n( '~ cdfn· ' , ar.o

e ve ntu a l tr a i n i ng a nd ex per i e nce neve very li tt le unpar t 0'0 tm s

vi ewoo i nt •

Hove ve r , UH.' ef f ec t 01' de( ~S li:r I - lTlak e r ~) (' S l l1 0 1l 0 11 c rcci c ten

betwee n t he pooled gr ou p (11 ", :ii, jr ' l.,lri: t c r" eno a lll ", i l, i st r ilt 1n" s tt.oe nt :

and th e poo l eo g r ou p 01 th;cl lc r , on,1 tHC:IU" t r smee s .

fin ding s ugges t s per vpcc t t ve 1 r!(:
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prerequisites of effec tive t e ecm nq HI a low t r ack post tto n 15

i mpac t e d by eventual tr eintnq , e xperie nc e. and ch dnge in orientatio n.

Whi l e both teacher entncs ta sm eno t eache r ve - oe l cl a r i t y aff e ct ed

the pred icted effect i ven e ss of t e ec ucrs 1n t he lo w t r ack posi tt on,

neither aff ec t e d the pr-eot c te o effecti veness of t e ecne r s m t ne h igh

track positions . Wh i l e Gdge ( 1919 ) ma i ntai ns th at en t nust esm an d

verbal c l er t t y ar e both "generic" effect ive t e ach H: g oenevio r s , he

does not speak t o wh eth er differen t student gro ups ar e aff ected

di ff e r ent i a l l y by t he pr-e sence or eose nce at mt nuna l l e ve l s of each

t eacher beha vi or . Ci: r '_ 11r;ly, t n t nt s study e nthu si asm enc ve r ba l

clarity wer e c ited mor e ofte n an i mpor t eu t t ec to r tn ae t e rm l ni ng a

t e ac her' s effectivene s s with 10... ab1111y s t coen t s t han wi t h high

ab il i t y students . Whi le e nt hus i asm and verua l cl e r r t y may be

cons i de r e d i mp or t ant i n the ms tr oc tt nn r. f hlgn t r ec -, s t uoent s t here

appear to be other variebl e s s vc n a~ ti le te'l (ll ", r ' ~ e c aoemtc

preparation th a t ove rsha dow this impor tance .

The fin d i ng o f su bs t anti al cor r el e tto«s be t we en .j. q i ver . t e r cner' s

pre dicted effectivenes s t n a post ti on an d sr.ose ou eot , J. ~ s i o nlT;e '1 t t n

that posit io n 1$ an emp i rt c e l con tu-ma tio n ot «ne t nn e wocl o

i ntu i t i ve l y pr- ec tc t.. teci si cn - mea e-r s ( !I ,l r g<: d '.... itn t ne r e voonsi nilit,

of matc hi ng par s onn e l "l id posi tton s pay e t te r.tion t o ne,<o ef r ec tt.. e

they predi c t d gi ven ... Ud, ': l - wi ' l be tn c ecn pos t tion. Tui s f ir :di ny °rl

conjunc tt on with th e eerlt e r t J{; l! -ings rcl e t cc t o t ne ~' 1 T C d s. ct ve- ce l

clar ity dn d e n t h '.l s i d ~ rt l '>n l" ll-!l er iis~1 9lne n t 'i~I \ ' g es t wn en

. t 1 , .. t r ' ,1 " 11" '" -ue- e poit tt r e t and soci s iecmtru s tr -e ors ar e p '! . L '_ ' 0 ~ "" " - ~
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factors are mm u m z ec , t hey ar e dr -i v e n primaril y by a c o n s c to us

economical effort t o rne xu m ze e xpected r et ur ns (as me asurec on s tude nt

out c ome ver taol e s ) on mv es t ec re sou rces . I n ot ner wor ds , tile

as signment of t e ache r s by administrator s seems t o ue t nt i uenc eo mor-e

by a desire t o p lace t e ache r s whe r e th ey are predic te d t o OF' mo r-e

effective th an by va r l OUS other u l te r io r motlve s r e ld te d t o t he

mani pul ation of t e acher s fo r soc t a l ana pol i t i r a i -e escos . Howe ver ,

it must be nor co t be t the sirmn a t eo s r tueti oo wa s pl eceo t n a

restricted env ironme nt a l most ent i re l y pu rt t l ed of no rmal soc re l ana

politica l const oer att-m s ccot r ontt uq the or-ec ti ct uq scnoo l

adm in istra t or .

Fina lly , res ponse s to t he open -en oeo cues t t o« woolo s ugge s t t ne t

teecner GPA a nd co l l e ge coo-se- o- r are -i -nport an t in th e es sicnme nt of

teachers t o high t r ack pos it i ons, as a re Sl,ch baS1C t e ecner et. t ru. ut c s

as enthvsi asm, ver-oe l cl ari ty , ari d j( n ~w l uj g E: of i -ist rvc tt on e t

me th od s . Fur t her . the ope o- e noec r- e sp unv e s tnci c at e u t.ua t s ctuec t s

( admin i s t r a t or s mo r e t he n t e ecners j relied heay ii y '::J fI 0:11 -one t ur

strategi es in t or mu t e t mc assig nmer,t OE-C1S l0ns , H ,is. " r,. J ~Y r e tta nr e

upon nega ti ve ly ort ven ar- qcment. s t s vuspec t e u t o t.c c f u r, d 1;:'i ' c f U I(~

"ave r a ge ne s s " of t ne ny oct bc t leal tea n ;!',s pre s e: t eu . '. lr le r',I '::l' ,t

nypotne s i ze t ha t 1f t ne t t: a. O IU·S II'l d t- ee n por t r ey t- d i n d r.or e PC';" t 1ve

l i gh t , t hat a ll ;r,c rpc1 ,,1:-r1 lise o t velec t or- Slr .,; t Cijl CS wcut o t.evo

res ulted .

etnu.s tci vi cec)J, \ i t l ',I' ,t o ,:, i ti le r

hypu t 11f Li C<J :

case, it l ~ lr ; l. f'o ' ~ ~L i ll':, r.o nore t he t U .O'i€ r e s pnni1dnt s wliO

[ '0-., : 11"' (0" oeucntt et s es i r:M k q lo J t p Dr'the

In any

perceived

margi nal
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e qua lly tn assl gn l ng t ne t e acne r s t o e t t ner e h Hj ll t r aCk or a In"

tr ac k positi on . unce r l y t nq t h i s sp l r t wa s a ba SI C 01SiHjrf'PITl(' lll a s. t o

whl Ch group of s tude nt s wou ld be le s s 1'J41 ffi f> O uy ~n ln 6d~Qua t~

t eacher . I tn s c ts eqr eement seems to be a pt-eveI en t a-ceme nt t nat I !>

cher-ec t er i zeo by t wo r e sponcen t statement s : ( 1) "I t (Joe 50 not ma t t e r

wno t e aches t he h i gtl t r ac j. s t uden ts , t he y ' l l l e ar n 111 Sop i te Of t ile

teacher " ; and (2) " It does not me t t er «no teec nes t ne low track.

student . t hey wun ' t l ear n muc h dny~ay_"

R [ COM t'I E ~ I )A l 1 0 ~,S

Th i s s t uoy f at Ieo t o s cpcor t t h f' r ole o f teacher e s s t qomen t

deci s io ns as a con t ribu t or t o dr, i'!,:J a1ar,c I;: 1 o t s zr rooti on o f t he

effec t t ve t eecnt oq oene v t o- s of ent nuvt ava oj"d verce t c. i a r t ty be t .. een

s tudent t r ac ks. I t ns ..ou t c s uggest t oe t f utur e - e see rcn :,t 'l,;:,. ld Le

d i rec ted t oward t he e xami nat lOn o f; ( I) t nt: t r-oi vi cua t r e ecnert s

al locat i on of t tme anc a t te nt t on be t ....een tran s ; ee o {f; t -i e c rf t ermq

t ype s of t eecner c s t vcen t t nt e r ec tt ons t x-t....-een s t ccent t r ac t s .

f urt her , whtl e it 1<;, c le a r tne t t ee cner ent ru s t esm J'lU vu'l' o l

c lar ity are percetveu 0 '> plP rfqLJlsi t e s t o t he ett ec ti ve te ecnu.c ot

l ow tr- ack student s , it I:, I .... t , If:' dr' ..... l i c), tl.:,H.n ln9 varr eole s M E qt ver,

the mo s t we i ght II, pr(' t.! ; l t lt ':J i, ff pc tl'.'~ n~ s S ..... t t .. h I9'~ trd C~ s tucert s .

The v irtua l 1iI (~ of <ir; .~ r to l "t i ,;lls!,ip ve : .... een t ne <ypot.r.... t 1C,) ]

teachers ' oreot c t ec effpctivl;-I€ ~ ~ I I' e l v~; t r ecs po.... i ti or; aco d n iCj 'l

track pos i t i on t ends t o suggEs t t ~at t~v _cry O l f f~ r cnt set s c f
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cr i et i a are employed i n ormu at '09 n se p eoi ct i o S

s>v .

Thus t ur t he ~

re se arc l S ne e t o t dent i y eac ~ e r va riabl es th at a e

per-cei ved as prer eq 1 S 1 S to t . -tf lV teac h i ng of r ack

udents Two. var ' a 1es h stou d e cons ide ed 0
. "xa 1 na ,10n a· ~ e

t t e teacher IS O11eqe C ' r se wo nd G A

el t erna ti ve res
-

r c I de s i 9n , vari db1es Of ' 0 er ona

definiio s of var i ab l es s hou l d b' cons i o Y'ed fo t he exa jnat i n 0

f r er ~ e at ed .... sea h q es l O S he des-i gn

1 t lS s t y reSu t ) , oe y f app oac '1 9 t e D ob lem T Ie

shortcornt gs of
,
1 a p qach b n 0 eo e a I n he f i a

ana1ys i s t tle 1nd . n ~. r~ t i s on p -ov i de - very srna 1

par Q t he 0 e ra 11
,

plC U e. u 1fT e , ~e ea 1,5 t h

behav i or 0
.
1 s im e l et o s i t at i or c1

s . t ua "on e
,

1 a , en v r ome t p Jr 1 f i d J f nIa e'er I r a1

every day so c ial d ).0 1 i 1 [ d
. ,, erc 1 J

pr ac t ic i nq ad ini s .r at.or . e i nd l ng

educetor s ,,,' au many 0 ol l r .: \1.1 - ~ = r~ ,~ , r; I J IJ' e oJ •

Ther fore fu ur- ne _d s· L~ t 1 ve a r-"I(I d-r ';
1.. ... ~ .. " S t u t ~ t e

ass i.qnrnent pr ob e a':,CI.) I j n T JI" he

rea t ion 5' i'ps be t t h ;. s f r __ s a io a i 9nrn en ~ ' b,E:- " . v i 0 r 0 f

aom "nistra t of s S Ol e ex ( 1 n ·

ass gnmen pT~ O . ern . Hcr .~ -- v "r I n t he r lJ"-~ p ee c f ~) I C I r t: ,) ~Gr

based ,on S O" t i _I or.e (a n J r I •. oJ on , .. - r­:-J _

ass 1. gnrnent. deei s ib .•s t -1 U, 1 I

an 'mba ac ed s t r·ibu.t i t :1 1- 1 t l(' . ~ k S~ ',)c ': I I , , , (1 _-

teach f n9 be ~ av-0 r s s er t I",LJ S i aS I I t j n ve ~ d I ~ d r It ,' ·
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TEACHER AS SIG~ ME NT ACTI VITY

This is not an or d in ary s ur vey as ki ng your op tn t c n; r a t he r. it is

a device whi c h ask s yo u how you woul d no rmal ly ma ke deci s ions .

Because of t h i s , we th t nk y ou wi 11 enj oy r espond i ng to t he i nst r ument •

The followi ng da t a col lec t i on i nst r ument is part of a r es ear ch

effort at the Uni versi ty of WaShington, Seattl e . Washi ngton , to

de termine th e effect of certai n var ia bl e s upon the teacher ass ignmen t

deci si ons of e ducator s . The sign ificance of the teacher ass ignment

problem is dete r mi neo by t he nee d of ed ucato r s t o balance a bas ic

concern f or t he equitable treatment of all student s anc s ta ff with

econ omi c constra in t s dnd pedagogical int er ests .

In or de r t o gai n a be tt e r t ns t qo t into t t ns t e acher a ss i gnment

proc ess 288 edu c a t or s f r om th e Seattle, Ea stern h'ashington , Portland ,

and Boise a re as ha ve been s e l ec t e d f or tt Ji ~ s t uoy. Eac h s ubject wi ll

be pr ese nted wi t h making a oec rs tco coneer nme one of se ve r a l

hypothetical teacher assignmen t s t t uet tcns • In e a ve r age time of

part i ci pation r eq u i r ed of each subject is 15- 20 minu tes.

Thi s study has been approved by the HU I',an Sutu ec t s Lomci t t t ee ,

University of wa s h i ngt on .

Si gna t ur e of In ve s t i lJa t o r

Richa rd Kn uth, reM:h l! ;I~ as soci ate

Educ a t i on Ad;llill i s l l a ti on

( 206) 543 - 1836

Date
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COfj ~ENT FDRM

~e very much dppr eciate your fi ll 1ng out t he a t t dched f orms . YO ur

r e sponse s wt l l be cons ide red ccnf t oe nt i e l dna wtl l be used on ly f Or

r e s ea r ch purposes. Your r es pons es wi ll r ema i n in st r ict anonym ity.

Yo ur parti c i pat i on i n a l l aspec ts of th is wor k i s stri ctly vol unt .,"y .

Pl ease be sure t o r e ad ano compl e t e all f orms . Thank you.

I vo luntaril y agree t o compl e t e the attached f orms.

--- - -
Subject 's Si gn atu re Dat e

(Consent f o rms wi l l be uetecnec and fiJ~d s ep.u-c t el y f r Oll' ;jut"

col lecti on f or ms . )
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PEk 5D~Al DA1A F~M

Ci rc l e on ly one r e ~ pon s e for e ac h i t em.

1. St a t e of r e s t oe nce: (1 ) Idaho ( ,j Or egon (3 ) Wa sh i ngt on

2. Curren t position: ( 1) Pr i nci pal / As s Is t ant Princ i pa l ;

( 2) Administrati on Studen t /l nt e l"' n

(3 ) Teache r

(4) St ude nt Teacher

3. Age r ange wt t nt n whi ch las t bi rt trday t atl s :

( 1) 20- 24 (2 ) 25-29 (3 ) 30 - 34 (4 ) 35- 39 (') 40 -44 (6) 45-49

( 7) 50-54 (8 ) 55- 60 (9 ) 60 0' 0" '

4. Ge nde r: (1) fe ma l e l2) Male

5. Ye ars of acmtnt s tr- et he

as of Ju ne 1983:

(1) 0 ( 2) 1-3 ( J ) 4-6

(8 ) 19 or mor-e

(pr "i nc 1pa 1/ dss l stant pr inC l pi: l j expe r ience

(4) 7-9 (5) 10-12 (6 ) 1 3 - 1 ~ (7) 16- 12

6 . ve er s of t €ach ill lj (- ~lJe rl e fic e (no t lnciuc i r,g ddmi r, i s t "d t l\'c

eJilpen enc e as of ,JUri €" 1ge,l:

( 1) 0 (2 ) 1- 3 0 ; 4 -(, i l ) 7- 9 ( !..) 10- 12 (6 / 13 - J ~, (l ) ie- re

(8 ) 19 or more
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TEACHE R ASSIGNMENT TASK

On t he f o ll owi ng pages you wil l fi nd :

A J Ob d~ s crl P t i on of Pos it ion A

A J ob desc r lp t iun of Pos l ti on B

A t wo- page Summar y shee t of a te ec her- ' s pt- cfe s st ona l

quelt ti ce tt cns

A re s. ponse l' a rill

Your t as k i s t o r t'dd th e t wo J Ob cescrrpt t ons eno th e t eacher

suemary s hee ts . Tnen. u t i l i z ing t he mt c rme t i or. you obt a in f rom the se

documen t s ~ you are t o dSSl gn t he descri ned teacn~ r t v e i t her po..,i t i on

A or positi on 6 . Beside s -eccromq t he as s t qoment you neve mode , you

need t o r-e spcnc t o all items on t he response form. rc complete tile

response f orm, you need t o re p ly t u one cceu -encec cces t t oo ,.. hl (i l as lo.s

f or a brief oesc rt pt ton of t he r a ti onele yo... ecol oyeo In 013.. i 119 t n t s

deci si on.

In e nv t s t ont nq a cont ext ... t tt un 'Id, le h t o cl ece t t", l S nypc m e t l e d 1

decision , you Should cr- aw as m.cn as oos stb t .. on tne edu cat io nal

env t r-oome nt a nd student popol e ticn with ....'h1er' you no....' ,... (l r k.



NOTE: Yo u shoul d not f ee l undue conce r n about t il e posit ion t ne t l!>

no t f ill ed es a r e sult of your as s ignment of t he descr i bed

teacher . As s ume th at t h i s unf i l le d pos iti on wrl l lJ p qt ve n t o

an undescribe d t e aCher who ha s demons t ra ted e qua l e ffeltivene s s

in both positi on A dnd 6 . Th us , i t shoulo be s tres sed t nat t he

impor ta nc e ot you r t as k is t o as s 1gn the cescr t oeo teacher t o

t he pos it i on t or which he or s he 1S best SUIted .

To SUMoarize Your Tasks :

( 1) Re ad th e two j ot. des cr tp t io ns and the teac her swma r -y shee t s .

(2) Re cor d t he assignment you made on t he r e s pons e f orm and

respond to all ot ner items .

(3) Pr ovi de a bri e f descr i ption of t he r et t onele you enot oyeo in

making th i s as s l yrulle nt oec ts rc n.

•
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JJB TiTlE
JOB DESCRIPTlO rl

POSIT lOti A
Hi gh Schoo l Socia l St ud ies Ie ecner-

PR IMARY FUNCTJON
Provide a clas sroom educat iona l pr ogram in know teoce , Sk ills , eoo

at tit ud es r e l at ed t o oas tc 50 0(1 <1 1 studi es areas . Ins tructi on wi 1\ be
geared t owa ro insu ri ng bas i c concentency l eve l s in social s t udi es
among low-abil ity s t udents i ll non-co l lege t r ecxs .

DIRECTLYRESPONSIBLE TO: Pr incipal

MAJOR FUNCTIONI NG & RESpmiSliH lI Ti ES:

( 1) Prcv t oe a sequence r' ~l r oyrCJln of ms t rvc t ton i n uas tc soci a l studi es .

(2 ) Main t ai n dnO e va l ua te t he e f fec l i~ e n es s of t he eOucatlona l progr am
cur ri cu l um .

(3) Ass is t s t uden ts 10 aceoemtc e nc oe r s ooe t growt h.

( 4) Con tinously deve l op educat i on a l cw-rt c ul vo er-e pr-ograms .

( 5) Superv ise the 1~d r n i n9 a c t l vit l es Of s tu oen ts .

( 6 ) Eval ua t e an d kee p re c ord s on t he pr oqr e s s (;1 s t uceot s in th e
pr ogram curr i c u lum.

( 7) Contac t and t nt orm per e nt s , s tude nts , teecbe r s . ar.d ~ dm l nl str rltors

about t he eauc at iona l prcyress of stuGe nts dna p r og r j ~S .

1-1 IN IHUI'1 YUAlIFI CATlO flS:

Cr e den ti a l s: Provis i on a l re ecui nq (e r tift c at c

Educat i on : Becbe Ior ' s ueqeee

Experi e nce : Pr evi ou s t 023( I,l ('9 ex ue r ter.ce ces u-eo e t t nt! s econoerv
le ve l .

Per s ona l Qu a lit ies :
AD i] f t t e s a nd '", i 1 1 I r l ~lI (- s S to ceveIo» t evor ec le r el e ti cnsbi ps \'> "i t h

s t ude nt s , knO'N le dg€ ul c ur rent dl-'J.!.-c.',K hes t c t ;; o(l11 ng , eoo wl l l i ll ynes s
t o mode l tJeh3 v i or Ik e,',ed a ~ "' f C l-' r i i:te by toe 5(. 111,)01 u ~ ~irl (t an d

c omeun i ty .



47

08 I

Sc 0 1
.

OC la e 1 r"

,

nal ro m 1 n
i v '1 ' tio c '

.:J

lri ~ t
I . I Is c '0

e e1 ' (' l d ~ t d s n 1 '
C 'S

0 ; P
.

11 C 1 P

TI t S.
,

ar1 0 . S 1 • S ~n O a

e l
.

c a s I P$ e s .v-

J .!1 _ _f v e n ~ s s of he e lucat lonal p ' ogr am

n d Cd e 'I C :l r ip r un,"a I 9 ",", ..

PR I

.
1

S

1"1

( ) Prov'de
tudi s

(2 ), .
taa 1 n an

c 1 1Ufl •

(3 ) Ass i s t s t de

o RECTLY

a

,~ , - , 11

I c -
~ ij e n 1 S t I j (Ien ~ '::.
1 .~ r J " .. ~ 0 J

or In
{j C

(7) Co act an
a au hp

•
•

Cred nt 'a ls: r iv i : i ona l T. .:: : .nin p-+ ' l' d
_• •, ' I L

-de

Ex per i ence: P·Te 10 I -.

I ev a , 1 ~

,, nr J l. f! _ ... , I

Pe so a
Abi

st de It s,
to model
co mu i y ~

. '

a 1
I - I .- t U ~ \l ,,~"1, ', . . J\.. ::. _ y _

0 ' 0 .:a r ~'l r:::J ~.... I (...1 _ I __'"

I. .-, ~' r 1

f" v0 d I) _" r ,' at. ":' s. i 1 s y,; i t h
,JI L\' ' , J t. , ng, c:i . ..... 'N · 1 'I 1 1'~ . II I,~ .:~ S

~ Y 'I I:, " ! I 0 I'" I ' i ,- ti c. of- oJ r 0



148

SUMt-1ARy OF TE ACHER QUAll FI( ATHIt.S

GENERAL INF ORMA TI ON

.' me P. Tur ner

Co l leges : SA a t Glasser St at e Ye oir 19 7 ~

Graduat e wor k at Glasse r St at e Deg ree if ,ny Year

Cer t t f t cate St andard Seconoary Expt r a ti cn date Jall1l 4r y I . 19M

()euate , Tr elc kSecondary school ac tivi tie s prepared t o di rect__~~~~~~,- _

[ngll s1l onlyt anquages _"'-''-'-'-'''-''''-'L _

9- 11te veI Ls ),Year s of Experi ence _ ...!. _

Bes t qual i fied t o t f acner SOCIa l Studies

BACK GR OUND DA TA

Te aCh i ng exper i ence•. • • •
You t h ac t i vit ies • . . .. •
ProfeSSi On ell member shlS an~

act i J i ti es • • . . . •
HObbies re l at ed t o t eaCh ing.
Honor s and ac t iv ll i~ s . ..
Tr ave l •• • •• • • . . .
Spec i a l know ledge , 'S k i l l s .

abi li ti es • • •. • • • •• •

Cons roc-eo Ie
Bt:nefi c ial

)l)lhe" ~' <J t,
,
,
,
,
,

,

None

•
. ._-- -Heal th • • • • • • •

~ork absent ee i sm • • •

J-'oSS ID1E' Prculer
Cons toer -a ot e S,:.: 'I;' ~, h H r••" ,t'

•
x

• •

.' . Ou
4.01 1/ 3. 291 (-' . [h l 2. .1 'J
-J '}" 2. ':10 2 . 4(' z. 1,.. ."

x
x

x•

•

COlLt (,[
AVEHAGf.
His tory
( n fj l"'TS1 1

S U I~MARY OF
SCHULASTl L
F1dJor
Mi nor
Mi nor
Prof ess 1ond'IEuucdtio n .
To te l Cours es Tac e».

Mi nol'"~~=
Pr ofes s i cna Itducat 1on
Tot al Courses Tak en. .

• • •

• •

IJ(€'p ­

t i" ,,,1
",bO ve

P,·I'C· .- aqe
x

, ,

'h r'j '

M : n i ~u f'"'

uct I ·

"; lent
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The qr i d 'i s su la'f " of t J va 1ua i o.ns f he eac he r I ' S
character ·st i es Code- x- r +nc ' al fe comme ~ d a t io .

III G{

7 6 '4 3 2 1

Pe sonal ap ee r a nce • • x
Res pon si " 1i ty anc ma ture

J dgme t .. • • • .. • 'x

En .hus i asm '•.

Cnee uln ess , s 0 x

'Cooper- et -on • • 4 • X

Cre at ~i vi ty ana ~e s "' Cef 1 s.

Breadth oJ ge e a l no e 9 .
Know 1ed9.e. or prof ,55 ·o na l

mat e .. • •

Knowle ge of e a c .. 11 9 me t rod
K ow 1ed e '0 s UbJec . ~ a te r

and ac grou n • x

lnterest In c -1 r n
(5 .U ent s ) x.• •

'Or gani at io n a 'd man geme ·t . .. x --
Ver bal clar i ty • • +

• t

. ..
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IS?

Cud i J,g 1us tree t ions

Response Fo rm I t ern 5

A. Ba lance of El imi nat or s and Sel ect or s Un oe r\ y in g Uec lsi on

The assignme nt dec i s i on c an only hav e one of t -, c out comes : (1)

Turner es siqn ec t o PO '.:. ltion A', (' ) Turne r es siqne o t o

Position B. Furthe r , ire re asons unoH l y' ing tnt s oeci st nn wil l

ge ner a l ly f a ll t ..,.(:; c a t e qc rie s : e limi nat or s and se lec t ors .

Eli minators M e t nos e - e esons why l vr rw r 10. IIOt f it t OI' one or bot h

post t tons , Wh ile s electo r s are Vase rf: .; snn s why Lcrne r 15 f r t for one

or both pos f tt ons .

For exampl e, Tur ne r might be as s i cr.eo t o ;., t .ec ecse he I'.:. r.ot

enthusias ti c enou gtl fo r B. Trl js i s a Cd S~ of a r' o~ i ti(ln a e l,rnl ila tor

(lack of enthu s i asm) ur t vi nc t he ucci st cn t o fiS S1Q:', Turr,l-'( i r- Po si tron

A. Thi s 1S m cont r as t to d s t t ue tt c n \,'ller ~ Tur oe r I ~, as s i qneo t c

Position A ccceose he exm oi t s t o be

Pl)~ it WII Tn) s

as si gn Tur- ne r- in Pcs t ttou :...

Becau se un ue r l yi nq nov t dC LI':;lOrlS dIE d r tJd, ~' ; of s cIcctcr , cuu

i t em had to d CCI]U ll t, f or : (I ) t.nr- oi re ct te n of U1 f o-ct stc n - - J:. or E:

dec i si on . I nus , tne t o l lowl ' '') t uutnu 1 : : <l l r ' ~ ;; t"I iJ : , cree r ec.



As signment

A

B

El t mt netor s

1

,

Selectors

-
2

5

I~ 3

S ~ l ec to r s/ [ l l m i na tors

- I·

J

6

Where Cell ,, 1 oen o t e s d r e s ponse t ne t dSSll] ns t ur ne r t o »c st t ron A

ba sed pr i maril y on r.e qe tr ve mt c rme ticn that e l ur.m e teu Turner t r cn,

Po s it i on B.

Wilere Ce l l _2 denote s a res ponse t hat e s s t qns Tt. rne r t o Pcs r t ron '"

based pr tmer tl y e n pcsi trve f nt orroet ion tr.e t "sel ec ts" Tu rn ..r t or

Pos it i on A.

Where Ce ll - 3 denotes e r-evpcns e t ha t as srcns Lr r e r t o Pc si tt or. A

based 00 e l mos t au !:'/ (.'11 Loa 1ance of ueqe t t ve euu p0S' t 'VI: 1 nf cr ll ,at tr.n,

both pos it i on B e l l ffi lfHl10r s eno Post ti on B selec t ors .

Wne r e Ce l ls 1'1' 4 , 5 , a oo (, r epr es ent r e sponses t ne t ;)~S lgll l ur ne r t o

Pos i t ion B ba s e d pr-m.artIy o n Post tt on A e l i ll,i nato'-, Pcsi tt nn ~

s e lector s, or a bol Iencv oe t ween tne 1.....'0, r es pec t t vely .

To oe t ertn t ne ,,!li c n or m e t hree co l unm s 01 re vpons e t elr s ir~, '. 1\

Wd S deci ded t ne t d f t '. I'V'Ise c t. at ct teo ooe sl m.ma t or anc II!l t'

se lector . a . ~ / . ~ SP ;Il. ",,,u h l t el ! h cn tumn tj ,r t; f;: . tbe t i s i n er tne r
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res p0 nse s 1 0 1 oS 0 e l im i n 0 s an s 01 C ' or s up. 0 a

67/ 33 sp 1 ' ou f 1 n co u ~ n 3 T 16s~ r ~ nses t at 0) r c u O>d
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An . 1 s r ti n 0 t ° D ea do
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E1trmn t ors Se le -t or s

Code or C .d ~ J r Co e Z or 5

I

I- - - - +
I

I

- - - ~ . :t

I- - I - I

I

+ + - -
I

II I

B. Kinds

»r. c et ('0L ' __ L ..... ;

were deve l oped f 0 ° 0.11 o I I ~ a

decis ·onrn aker s

...

J I ,) r~ . ; 0 1-. c, o·-



ve op d. T 'ese a .- ( . -,) PP Op ld e ur . i tti er ~ i l o

l :i ..

( Iy

. n5uf i c i ent i nfo r mat i n n (2 ..) h r ... 0
, . '.

\ ( 1'. ) re

more commen S on t 'e i nforrnat i on la a kin 0(' , I

resp o es e e f o d fr q n t enough t o ar 'an T '~(r) 1 rl

category was es e v -4 or 1 or me ,'on usee a - does 0 "
-
1

,
1 1 t e

f i s 17 c ' d t at 9. r i es R spcns s tre are 1 f or . et i on t he

asseemi n9l y 1n: e -,-e ~. .n e r t e pr c l C · 0 Spee. 1at -or by
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CODING SHELT

Columns ve - t ebtes COOl' c.o"'-,e n t~

1- 3 10. om' - 9~9

, B1aok

5 St ate of Re s i denc e I - Idaho, • Or egon
3 • Washi ngt o n

6 Position 1 - s rtec t cet /e sst . pri nc i pa l
2 - Principa l i ntern/adm. s t uM,., t
3 • t eecbe-
• • Stu dent t eecner zeo. student

7 'g. 1 • 20-24
1 • 25-29
3 • 30-3 4, • 35-] 9
s - 4f).4 4
6 • 45-49
7 - 50-5 4
a - 55-60
9 • 150 and over

8 Gender I • Mal e
1 • Fema le

9 Adm in i stra t ive I • 0
E1 pen e- e 1 • 1- 3

3 • '-&

• • 7-9
5 - 10· ] 2, • 1a-15
7 16 - 18
8 • 19 . eo over

10 Blan k

11 Teaclo ;ng E1per ience I • 0
1 • I - J, • ' -6
• • 7- 9
5 - 1G- ! 2, 13- I 5
I - Hi- 18
8 - tv a r.u over

12 B1"ok

13 h ea t mer t (, ro u,. ,
f " VL

1 " vt

" [ 1 vt

• • eli ",
" 1M,. • EL ", • LV ~ H, 1M'"9 • [1 V"
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Co 1 ns les Cod Conrn nt s

B an

5 Job
o

ion

16

7 Posi ion
fffec . enes

' 8 Pos i ion
Ef ( i en s

; €
iv
iveJPo ~ t lve
lVe
;ve
' v /Positl v

ga 1v

Bl.an

OS 1 i ve
Argum n

9

20

22- 2 I nf 0 ron 1 to.

V r
S 0 e
Ex pe ,
Be- t q
Ba ck
Sc 0
Bread t d f
ccur e 0 k

Pe SOl'\ 1 acpea r -e rc e
Responsl , ' .' n ~ m U

j dgm n
CM- ~ to J 1I"_,. S nse 0 t um(I

00 1 er io n
(rea , y n: reso rc ' t .! -

B 'e ad :1 ~~ ~ r- o l d e '
I O ~ l ~ d g ~ 0 r o es s on 1

net t er- s
15 Kn . ';oJ d9r of t ac h i 9 me h r~ 1-
1 I • ln t Of - s t. 'r, C· l i l d e { S ucent s )
17 -= Ch g d r ' ~ l (: i or and ana ' .e I

=' L) P •pr i .. e f ' . t t e
P05 1 ' 0 I

19 - rsu f 1 -. n a oJ '
. I = h rL .,



APP[ NUI x C
Compar i son of Logit Mode l in g and Analysis of Varianc e
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