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Introduction

· One of every three women is a victim of intimate partner violence 

(American Psychological Association 1996)  

· 28% of all annual violence against women is perpetrated by intimates 

(Bureau of Justice Statistics 1994, p. 1)  

· Violence against women occurs in 20% of dating couples 

(American Psychological Association 1996, p. 5)  

As a result of such staggering statistics as those mentioned above, I believe it is important to educate our communities regarding intimate partner violence and violence against women.  Using education as a tool we can raise awareness and foster an environment focusing on ending violence.  Through education we will also create social change, thereby affecting women's lives.
As a current employee of Womencare Shelter and Domestic Violence Services in Bellingham, I recognize the importance of educating our community.  Education is a route to making social change, thus leading to the eradication of intimate partner violence and violence against women.  Styles of education can consist of formal lectures, discussions, or merely mentioning the reason why you wear a purple ribbon.
  Whether or not we are in a classroom, education can occur at any point.  For the purposes of this project I will utilize the workshop format as an educational form and draw from feminist pedagogical techniques to guide the structure of these workshops.    

My goal for these workshops is to create social change.  It is quite clear, however, that simply presenting a workshop will not end dating violence or violence against women.  Social change starts small, and by simply being present and stating that dating violence is not acceptable, I am fostering social change.  Perhaps one student will share with a friend their experience of dating violence, and maybe another will call Womencare Shelter’s 24 hour helpline wanting more information.  Moreover, a youth can use their education as a vantage point to canvass their own relationships as well as realize that violence in other relationships is inexcusable and detrimental to the whole of society.  Neither will revolutionize the world, but both acts are instances of resistance, thus leading to social change.  Other goals include working in an educational setting with youth and the process of assembling and facilitating a workshop.

Providing a workshop for youth on dating violence and violence against women encompasses three particular areas of interest.  I enjoy and believe in the value of education, I like talking and working with youth and I firmly believe dating violence correlates to other variations of violence against women and relates to other issues of power and control.

Educating our community’s youth is an essential tenet of creating social change because of inequalities, disempowerment and marginalization that are already present even in younger ages.  These oppressions also occur in dating violence situations (Wolfe, Wekerle & Scott 1997).  My primary reason for wanting to educate youth is for the possibility of opening minds to, and creating dialogue about dating violence, thereby gradually imparting upon them the domestic violence movement's saying “dating violence, it IS your business.”  Through education the cycle (or spiral) of violence will be broken.  

Literature Review

Literature containing information on all components of my workshop (feminist pedagogy, youth, and dating violence specifically or violence against women generally) is not as readily available as an all encompassing literary compilation.  Sources are more available on a combination of my topics.  Therefore, I will divide the literature review into three broad and overlapping topics; workshops utilizing feminist pedagogy, youth and then dating violence as a component of violence against women. 

Workshops, feminist pedagogy   
Feminist pedagogy refers to education through a feminist based program and curricula.  These feminist based programs can "fundamentally transform a curriculum, by revolutionizing the relationships among students, between teachers and students and between knowledge and interpretation" (Davis, Crawford & Sebrechts 1999, pp. 21).  Davis, Crawford and Sebrechts' book, Coming into her own, is a collection of feminist pedagogical pieces that reflect my feelings about education as a tool for social change.  As J.G. James (1999) notes in her chapter "The contribution of women's studies programs," by utilizing foundations of critical pedagogy there is a transfer of feminist criticism of authority and hierarchies from the facilitator to the participants.  Feminist pedagogy is obviously more than situating chairs in a circle, one of the techniques suggested by James.  It is a collaborative approach to education, whereby there is "respect for women, the ideas of women, as well as valuing the knowledge and intellectual strengths of all students" (James 1999, pp.29).  E. Kimmel (1999) offers insightful information on feminist pedagogy as well.  As a feminist and educator, her entire chapter is helpful in solidifying and reaffirming the pedagogical methods for my workshop and my ideals of creating social change.  By choosing feminist pedagogy, I hope to foster a desire in youth to better understand the factors that lead to oppression and marginalization and thus implement social change through this knowledge. 
Finding specific information on dating violence workshops is challenging.  Resources I have investigated pertain to violence in general, rape/sexual assault or sexual harassment.  However, with sample workshop formats that are participatory and considerate of sensitive situations, I am able to apply my dating violence information to previous outlines of workshops.  One example is a brainstorm and action plan for ways to end sexual harassment (Stein & Sjostrom 1994).  As my goal is social change, I will merely substitute dating violence for sexual harassment and continue on with the lesson plan.  A list of questions is provided by DeZolt and Henning-Stout (1999) to assist workshop facilitators in understanding and guiding adolescent girls in community settings.
  Points like this are relevant because they place me as the facilitator in the position of student, and therefore as a learner, thus drawing on feminist pedagogy and dismantling the typical role of the teacher as holder of expert knowledge and power in the teacher-student relationship.  It is essential that my role as workshop facilitator also be that of teacher-student, meaning I, too learn from the experience (Freire 2000).  Paulo Freire, in Pedagogy of the oppressed, also emphasizes reflective participation leading to the act of liberation.  Liberation implies we as a group examine our experiences, through writing for example, and determine a course of action that we together can take to end our particular oppression.  

In addition, I have come across two other sources providing workshop activities.  The youth relationships manual covers dating violence and most importantly, ways to break the cycle of violence.  What is beneficial about the activities is that additional questions are provided.  If I am unable to formulate my own questions for my workshop, I can draw from questions posed in conjunction with the workshop activities presented (Wolfe, et al. 1996).  Wolfe, et al. also incorporate critical pedagogy that is easy to adapt to a feminist perspective and correlates to my philosophies as a feminist educator.  
Wolfe, Wekerle and Scott’s other book, Alternatives to violence (1997), offers information on empowerment, as well as powerlessness.  The feelings of powerlessness can be applied to dating violence situations, as power is being abused in the relationship.  Empowerment is gained when the victim in the relationship makes decisions and choices on their own.  Empowerment is also experienced when actions are taken to end violence.   One example could be youth working to raise awareness at school about dating violence (Wolfe, Wekerle, & Scott 1997).  Wolfe, et al. (1997) also attend to the lack of interest in proactive, preventative strategies for ending dating violence or violence against women.  The typical measures taken to address violence against women are reactionary.  These methods are not empowering to youth or work to end violence against women.  Wolfe, et al.write:  “education-based prevention is likely to be most successful at raising an individual’s awareness and increasing his or her knowledge about a problem” (pp. 127).  Wolfe also draws on Freire's steps to empowerment; emphasizing listening, developing a dialogue about these issues and moving from the cause of these problems to the solution, thereby instigating social change.  Drawing from the workshop outlines and Freire's steps in Alternatives to violence, I will be empowering youth, raising awareness about dating violence and working to end violence against women.    

An anti-violence school program entitled Days of respect works on ending violence in general, and gives a step by step action plan for use at a school or other youth facility.  While the end product is a student assembly, the broad information and activities on violence can be narrowed to apply to dating violence and my workshop (Cantor, Kivel & Creighton 1997).  Also of interest is the assistance in authorship of Days of respect which includes the Oakland Men’s Project, an anti-violence organization that focuses on men ending violence against women.    

The most comprehensive book I will employ is A. Creighton and P. Kivel's Helping teens stop violence.  This book contains numerous activities I can easily adapt to dating violence and violence against women.  It also serves to elucidate the connections between interlocking oppressions and violence against women.  There are activities on sex role stereotyping, adultism and heterosexism.  Creighton and Kivel are quite aware of their positions as white men and as adults working with youth, making me focus on my position in the group as well.  This book in particular is valuable because of the strong parallel to my workshop methodology and end goal of social change.      
Youth 

Research information on the lives of young women stresses the importance of education as a route to independent thinking and to increase self-confidence (Denmark 1999).  Education does not only occur in the classroom.  Life experiences also constitute education.  Because I am striving for social change, it is critical to include youth in the activist community and make allowances for youth to experience and lead social transformations (Debold, Brown, Weseen & Brookins 1999).  When youth become involved in social change they are taking ownership of the movement and directly empowering themselves.  Empowering youth to create social change is related by connecting youth to the community and the community to the youth (Wolfe, Wekerle & Scott 1997).  As a local employee of a domestic violence shelter, I have a connection to community as well as the youth participants in my workshop. 


B. Levy has a book targeted directly to youth in dating violence relationships (Levy 1993).  While many youth probably would not sit down and read Levy’s book, In love and danger: A teen’s guide to breaking free of abusive relationships, she does provide stories by youth in violent relationships.  During my workshop I will attempt to add personal interest to dating violence and relate the issue to my participants.  This will reiterate that dating violence does indeed happen and here are some options for what can be done to stop it. 


The youth relationships manual also reinforces my role as not only a student writing her senior thesis, but also as a community education coordinator for Womencare Shelter.  Wolfe, et al. mention that adding outsiders to the typical curricula not only brings in new information, but also the opportunity for the development of distinctive relationships.  Youth are, for the most part, receptive to outsiders.  While youth undeniably respond better to their peers, there is a definite role I can facilitate to activate social change within their relationships (Powell 1998).  Creating a multi-agency approach to violence against women education will introduce new ideas and processes into the group and facilitate a community based approach to ending violence against women (Taylor 1997). 


K.M. Williams, in Preventing violence in schools:  A challenge to American democracy, describes her experience of working with youth in an alternative school and becoming aware that the violence exhibited and experienced by many of the youth was learned from home.  The violent family dynamics was a model for their relationships with friends, intimate partners and other people (Williams 2001).  Most importantly, Williams stresses that each youth views violence differently.  Working with youth in a workshop setting I, too will need to remember that not all youth will have the same perceptions, ideas, and experiences of violence I have.  


In listening and responding to youth, I will attempt to play a friend role rather than one of adult in a hierarchical leadership position.  There is general hesitation to confide in adults, and I feel that by situating myself as a friend I have a better opportunity to learn from their experiences and insight (Gamache 1998).  Adults are continuously offering advice and telling youth what to do.  In relating to youth it is advantageous to separate myself from the adult role and a position of power in an attempt to eliminate hierarchies, thus working to empower youth to end violence against women. 

When utilizing empowerment as a tool to end violence against women, it is important that I erase my stereotypical views of youth as apathetic, rowdy and uneducated.  As J.A. Calhoun notes in "Youth as resources," youth often report that adults see them as delinquents and troublemakers instead of in the positive ways that they view themselves (Calhoun 1992).  By putting aside any preconceived templates of youth, I will be opening myself up to learn from their thoughts and experiences as well as making myself a skilled facilitator by valuing their contributions.  In order to create social change, youth’s voices need to be listened to and understood.  Youth are a particularly important audience for preventive education on dating violence because of the development of their ideas and attitudes toward relationships that coincides with societal gender roles and peer pressure (Denmark 1999).  In this way, a community connection can be made to involve youth in the greater community to create social change.  

Dealing with youth in particular is the Studio 2B focus series:  Take charge manual written by the Girl Scouts.  This manual, in conjunction with my own activities, is in the process of being implemented in a workshop for Girl Scouts.  Unfortunately, the copy of the manual in my possession will be mailed back to a youth program director so is not available for the appendix.  More information on the Girl Scout workshop will follow.

As previously mentioned, my goal for the workshop is to create social change.  Drawing from feminist pedagogy and the format of a participatory workshop I will educate and work to end violence against women.  I believe that a participatory approach will increase knowledge about dating violence and foster a non-hierarchical environment that is conducive to evaluating power and control in dating relationships as well as violence against women.        
Dating violence and violence against women

Levy and Giggans’ (1995) definition of dating violence in What parents need to know about dating violence is that it 

happens everywhere and to all kinds of people.  There is no particular culture or community in which it occurs or does not occur.  The occurrence of dating violence has been documented in large cities and in small farming communities, in wealthy neighborhoods and in housing projects.  It occurs in every culture and ethnic group.  It happens in gay and lesbian as well as heterosexual relationships.  It happens to teens who have babies and those who do not.  It happens to teens who live together, and to those who live with their parents.   

Statistics on dating violence are startling; with numbers declaring 20-28% of high school and college students experience dating violence and 25-35% of victims and perpetrators consider violence a sign of love (Brustin 1995, Harway & Liss 1999).  As a result nearly one of every three youths in the U.S. experiences dating violence. As a society, we tend to view “violence by youth, such as street crime, as more serious” than the multitude of violence in the lives of women and children that spans violence in the home and in relationships.  However, physical abuse including dating and domestic violence is the leading cause of injuries to U.S. women between 15 and 44 years of age.  (Wolfe, Wekerle & Scott 1997).  

B. Levy has authored several other books pertaining to dating violence.  Her focus is violence prevention, which coincides with my end goal of social change and ultimately ending violence against women.  In her book, Dating violence: Young women in danger, Powell (1998) provides valuable workshop information on educational and prevention projects that I can use as a workshop facilitator, as well as information for school staff on responding to dating violence in the school (Powell 1998).  Levy’s book What parents need to know about dating violence connects dating violence and youth to parents and what parents can do to understand their child’s violent relationship (Levy & Giggans 1995).  Additionally, Levy and Giggans provide readers with broad information on dating violence and how to respond.  While I am not a parent, there are aspects I can draw upon when speaking with a group of youth where I might appear to be a parent like figure.  Suggestions include quiet, positive actions and respecting individual choices made by participants even if they do not relate to a dating violence workshop.  

Dating violence is more often a chapter in books on domestic violence, and as a result there is more background information and statistics on the larger subject of domestic violence.  One such book is When violence begins at home.  The authors, K.J. Wilson and D. Martin (1997), offer a clear and accommodating resource for information on domestic violence, as well as a chapter on dating violence.  Of particular interest is the chapter entitled “A History of Violence Against Women.”  From the archaic states and the codification of the price of a bride to activism in the 1980s and early 1990s by women’s advocacy groups, this chapter will help facilitate and elucidate the discussion of the larger context of the marginalization of and violence against women.

Preventing and ending violence against women does not merely require the dissemination of information regarding violence against women.  As dating violence and violence against women are about power and control over the other person, it is significantly more difficult to simply focus on the violence itself without discussing other power inequalities.  Especially in youth relationships, where “inequality is accompanied by marginalization and disempowerment” from being young, as well as in an abusive relationship, it is essential to include other factors of oppression (race, class, etc.) when covering dating violence and violence against women (Wolfe, Wekerle & Scott 1997).  Combating violence against women does not only include only interrupting the cycle of violence, but also a community response through legal, educational systems via youth organizations like schools, peer groups and domestic violence (and rape) organizations (Prato & Braham 1998).  With a multi-faceted approach to ending violence against women there is a wider opportunity for social change to be created and established within the community.      

Methods
This workshop is predicated on the belief in social change through education.  Therefore, the most effective method for community education is a workshop guided by feminist pedagogy.  Feminist pedagogy is associated with popular education, a hands-on approach to learning infused with feminist ideologies regarding hierarchies.  By using feminist pedagogical techniques in my workshop, I hope to enlist active participants and engage youth in discussions of the dynamics of power and control in dating violence.  Feminist pedagogy also focuses on power relations, hierarchies and oppressions, thus foregrounding the dynamics of dating violence in the context of our interactions as a group as well as global violence against women.  Through feminist pedagogy I believe I can change society and raise awareness about dating violence and violence against women.       

Participants

To create social change I focused the curriculum of my workshop to middle and high school aged youth.  With an average of 28% of high school and college students experiencing dating violence at some point, there is obviously a need for early dating violence education (Brustin 1995).  
The public school is the ideal location to recruit and target middle and high school aged youth with workshop information on dating violence and violence against women.  Public schools have diverse youth and often several opportunities to reach youth in classrooms or after school activities.  Youth in these situations though are a held-captive audience because they are required to attend school or complete a health class.  With this knowledge, I assumed access would be easy and teachers would be receptive to having a guest speaker in their classroom.  However, after contacting a local public high school vice principal and a middle school teacher who Womencare Shelter had previously done presentations for, I realized I would have to locate another group of potential youth participants.  
The vice principal was very resistant to "outsiders," she noted that I could be a pervert and would need extensive background checks in order to access youth.  The middle school teacher never returned my telephone calls.  Frustrated with the resistance by these few members of the public school system, other potential groups were thought of.  These other potential groups included Girl Scouts and siblings of friends.  The nurse at Martin Center, a lock down facility managed by Catholic Community Services, contacted me at Womencare Shelter requesting someone present to their group of youth on violence against women.  The nurse's phone call provided the opportunity to access youth and implement the feminist pedagogical workshop to a group of at risk youth.  Working with another non-profit organization like Catholic Community Services afforded a less bureaucratic situation whereby connections were made with one person and there were not any institutional policies needing to be dealt with.  Being an "outsider" at Martin Center was not an issue, and I conclude that it had to do with me doing the contacting with the public schools therefore casting suspicions onto the motives of this "outsider."   
Because of the sensitive and even radical nature of my workshop in the coupling of dating violence with feminist pedagogy, access to the public middle and high schools was clearly difficult.  Perhaps the administrator I spoke with and others, like school teachers and authorities, are leery of opening up classroom(s) to outsiders who would facilitate delicate dialogue.
  They are also likely to want to protect themselves from parents who may disapprove of the material.  While there is validity in desiring school protection from parents, there is also the urgency with which the issue of violence against women needs to be addressed in a non-hierarchical and participatory way. 
There are other distinct opportunities to provide my workshop working outside of the confines of the public school classroom.  Martin Center in Bellingham is one location that provides workshop opportunities to an outsider to provide this type of essential information on violence against women.  (Please see Appendix 1 for Martin Center brochure.)  Martin Center, as mentioned earlier, is a lock down facility housing 16-18 youths from 8-17 years of age who have run away from home, been raped, been abused and neglected, are addicted to drugs or alcohol and/or are mentally ill.  Most often, they are court ordered to live at the facility and may visit family on weekends.  Youth stay at Martin Center from 6 to 18 months.  Each Friday there is a one hour required health component, and if girls do not attend they are not granted special weekly privileges.  Girls and boys are separated and each group discusses a health topic.  The nurse at Martin Center is in charge of the health class.  After consulting with the girls as to what they would like to know more about, she contacted me at Womencare Shelter inquiring about the possibility of somebody to speak to the girls about dating violence, rape and violence against women.  As a result of this invitation I was able to offer two workshops to six girls over a period of three weeks in the spring of 2003.  There is an addition of another girl to the facility, so there are presently seven girl residents.  They range in ages from 11 to 15 or 16.  Six are white and one is black.    

Materials

pencils/pens, paper, clipboards or table, white board and pens, name tags, ice breakers written on note cards, definition of dating violence, teen power and control wheel, Nancy and Bob’s scenario cut into four sections to be passed out, Womencare Shelter’s evaluations.

Procedures
Given only one hour to present information, I chose to focus solely on dating violence in Workshop 1.  There is a vast and copious amount of information on rape and violence against women, so the decision to focus this workshop on dating violence specifically was challenging.  I feel the intensity of dating violence would be lost if additional information was added to the workshop outline.  Moreover, once the dating violence and rape components of the larger category of violence against women are better understood, the full scope of violence against women will be realized.  

Outline of Workshop 1 for Martin Center, time limit: 1 hour
10 min.:  pass out name tags, introductions through ice breaker, check in

5 min.:  establish guidelines and boundaries for workshop

5 min.:  ACTIVITY- write down an experience of violence against you or a      


friend

10 min.:  share stories aloud, discussion of how and why or why not this is violence  

               against women

5 min.:  definition of dating violence, pass out teen power and control wheel

10 min.:  ACTIVITY- read aloud Nancy and Bob’s scenario and answer questions as if


you were Nancy, Bob or the neighbor

5 min.:  ACTIVITY- generate a list of where to go for help, what to say to a friend and 


ways to safety plan in a dating violent relationship

5 min.:  ACTIVITY- everybody writes a question or statement (related to dating violence    

or not) to be read and answered by the group, fill out Womencare Shelter’s evaluations

55 minutes total, with 5 minutes for questions or for an activity that might take longer than anticipated.

Implementation of Workshop 1

Having little knowledge of the Martin Center, I did not know what to expect as I facilitated a workshop for at risk youth.  After checking in at the front desk in the upper building, I walked down to the lower building and was greeted by the nurse.  She took me into the small dorm like room that is also the TV room for residents where our workshop was held.  Besides the TV, there are three loveseats, a chest with the television on it and linoleum on the floor.  A resident assisted me with bringing in a table, another chair and pulling the sofas into a semi-circle.  Prior to the other five participants arriving, she and I made small talk about movies, animals and books while I organized my workshop materials.  This chatter drew her into the workshop and positioned her as an ally to my role as outsider.  As the nurse brought the other five girls in, there was one girl in particular, a 12 or 13 year old, who was adamantly opposed to attending the workshop.  As the nurse said it was mandatory for her to attend to receive privileges (such as field trips and movie nights), she stubbornly sat down.  The nurse told the girls that I was there to talk about violence against women as per their request.

The first ten minutes consisted of introductions through the "My Favorites" ice breaker activity which provided the opportunity to listen to each others’ favorite things.  The ice breaker consists of a series of sentences to be completed.  The sentences are mundane, but it is in their simplicity that dimensions of the other person become known.  (See Appendix 2 for sentences used.)  The sentences are pre-written and each youth will be given one note card with one fill in the blank sentence written on it.  Each girl reads her sentence aloud filling in the blank with her response.  Having had no prior contact with the youth, these first moments of interaction and sharing will give me the chance to learn one piece of who they are and for them to learn more about me as their facilitator.

The check-in happens at every meeting offered by Womencare staff.  I thought that because of the small group of six youth, we would be able to check-in with each other to gauge the other person’s emotions and feelings.  However, time was running short so I chose to skip the check-in.  The check-in question was going to be:  “It’s Friday.  How are you feeling at the end of the week?”  This would have allowed for a multitude of responses as well as give me some feedback about the emotions and energy in the group.

Establishing guidelines for our discussions is paramount.  These boundaries will always be group generated, and I was our scribe for the first workshop.  It is important to create a safe space where the youths know they can speak without repercussions.  While there will certainly be some limitations, such as the nurse or other adult being in the room, group generated guidelines for discussions will be more respected than those thought of by the facilitator.  The introduction about creating boundaries within our group was met with positive comments, as I said we needed to create a community within our workshop that is respectful of each other. The guidelines the girls came up with are: confidentiality, letting go, respect, no laughing and one chance.  The one chance refers to giving the girl one warning to turn around her behavior.  This guideline was put to action as the girl who had refused to attend the workshop was interrupting and disrespecting others.  After other participants and the nurse told her this was her one chance she consequently became an active listener.
Our first activity was to anonymously write down an experience of violence that was experienced by the girl or a friend.  Any type of violence can be mentioned.  For example, I mentioned we could write about rape, sexual harassment or someone staring at our breasts.  Identical pieces of paper and pencils were passed out to minimize the possibility of knowing who wrote what.  As the facilitator I stressed that spelling is not important, these stories will be confidential and this time is meant for us to share an experience of violence.  With only six participants, I felt it was conducive at this point to have me read aloud instead of having the youths read aloud each other’s stories, thus running the risk of recognizing each other’s handwriting.  After stories were written and collected, I read them aloud one at a time and we talked about whether this is violence against women.  Responses included rape, physical violence against sexual harassment.  I asked about what type of violence this was and without having to explain myself, the girls knew I was asking about physical, sexual or emotional/psychological abuse.  Most girls contributed, except for the youngest and one girl who was quiet due to her cold.  

To foster the importance of the stories and to place value on the experiences of violence against women, we looked at the power and control wheel and took turns reading the definitions.  A few participants were familiar with the power and control wheel.  After examining the power and control wheel I passed around Levy's definition of dating violence so we could correlate the stories to her definition.  My intent was to articulate the dynamics of point of power and control in dating violence.  (Please see Appendix 3 for definitions of dating violence and teen power and control wheel.)  

I chose to not spend much time conferring on the teen power and control wheel or definitions, as the girls were engaged in storytelling and listening to each other.       

The next activity was to take turns and read aloud Scenario 2 from D.A. Wolfe, et al’s (1997) book The youth relationships manual. (Please see Appendix 4 for Scenario 2.)  The reason I chose this scenario instead of some other potential situations, is because this example is less traditional in that both youths are no longer in school and there is a baby.  I hope that because of the experiences of the youth at Martin Center, they will identify more with Nancy and Bob rather than with the other traditional middle class examples of dating violence.
  Scenario 2 was cut into four strips, and I randomly selected girls to read aloud a segment of Nancy and Bob's scenario.  For the remaining two girls, I asked them how they would respond if they were Nancy, Bob or a neighbor.  For some, the answer seemed easy.  If one girl were Nancy she would leave Bob and get a job.  I mentioned that Nancy does not have a high school diploma and she has a sick baby to take care of.  Another girl mentioned economics and financial security if Nancy chose not to stay with Bob and how difficult it is for women to leave abusive relationships.  This led us into a brief discussion of where to go for help.  As an employee of the only confidential shelter in Whatcom County, I drew attention to the services we at Womencare Shelter provide.  
After discussing what we would do if we were Nancy, Bob or a neighbor, we verbally produced a list of ways to support a survivor of dating violence.  Some of the youth are survivors themselves and bring their first hand knowledge and experiences of handling their own situation.  
The final segment was to pass out another piece of paper and have everybody write down something.  This something could be a question that the girl is too embarrassed to ask, or a statement about the workshop.  It could even be what they had for breakfast.  Something must get written so the girl with a question is not singled out.  The goal of this exercise is to increase the awareness of the group by still answering questions that may be too embarrassing or uncomfortable for the youth to ask directly.  As one of our guidelines is confidentiality and most of the girls are still living at Martin Center I am choosing not to share their questions and statements as many are personal examples.  The questions and statements posed by the girls were answered by me and the other participants.  The youngest participant was the only girl who appeared to be having difficulty with this task.  We quickly read through and answered questions.  

After each health class there is a toast with sparkling water.  We toasted and I quickly passed out Womencare Shelter's evaluations before we headed to lunch.  The evaluations are routine for community education presentations or workshops.  (Please see Appendix 6 for evaluation.)  The evaluations are a standard form for each presentation or workshop conducted by Womencare staff and are kept by staff for funding purposes.  Comments or suggestions written at the bottom do affect future presentations and workshops.  Of the six participants, I got five evaluations back.  All were positive.  We wrapped up seven minutes behind schedule.

After completing the first workshop, I stayed and ate lunch with the nurse.  She was pleased with the girls' upbeat response to the workshop and requested I come back again.  The girls complimented me on being a real person and the nurse noticed this connection.  When asked if there was anything specific she wanted me to focus on, she concluded that responses to violence would be appropriate since several girls want to combat violence they experience with violence directed at their abuser or others.  

Reflecting back, we did not so much focus on dating violence as we did on violence against women in general.  We glossed over rape, child abuse, alcohol abuse and physical violence.  While I had intended to only focus on dating violence, the way I had structured my outline led to the conversations of the other topics mentioned.  While these were diversions, they fostered dialogue and kept participants engaged in the discussion.  

Outline of Workshop 2 for Martin Center, time limit 1 hour
10 min.:  pass out name tags, introductions through ice breaker, check in

5 min.: review boundaries and guidelines from previous workshop, make changes if

            necessary

5 min.:  ACTIVITY- anonymously write down a response or reaction, either physical, 


emotional or verbal, to violence against you or a friend

10 min.:  share stories aloud, discussion of how each response to the violence is positive


    or negative in that it breeds more violence

5 min.: discuss why we want to fight violence with violence

10 min.:  ACTIVITY-
break into groups of two and discuss a personal or created situation    

where we can utilize other methods for a non-violent approach to a violent      situation

5 min.:  discuss and share with the larger group our ideas for addressing violence in a 

non-violent manner

5 min.:  ACTIVITY-everybody writes a question or statement (related to non-violence or

             not) to be read and answered by the group, fill out Womencare Shelter’s evaluations

55 minutes total, with 5 minutes for questions or for an activity that might take longer 

than anticipated.  

Implementation of Workshop 2

Having been to Martin Center for the first workshop, I was more at ease with the facility and the group the second time.  We were in the same room as before, no table was brought in and two staff members sat in on the workshop.  When the girls arrived, one former participant was not there, as she was having a bad week, and there was the addition of a new girl.  I passed around name tags and we wrote down our name or a name we would like to be called.  It took a bit longer than I had anticipated for the group to settle down, but once talking stopped I distributed the ice breakers and we took turns answering the fill in sentences.  The purpose of this exercise is to begin setting up a safe space for us to speak to each other.  The ice breaker was the opposite of what we did at the previous workshop and was written on note cards to be passed out.  (Please see Appendix 5 for ice breakers.)  
Before beginning our workshop, I asked for someone to write down on the white board our guidelines from the first workshop.  One participant who was rather quite during the first workshop was more talkative and offered to write down the guidelines.  Memories were sharp, as most of the boundaries were remembered.  To include our new participant I checked in with her to confirm that she was comfortable with our guidelines and if there are any she would like to add.  She agreed to the guidelines.  One participant left the group soon after and did not return.    
After reviewing our guidelines and boundaries we engaged in our first activity, whereby we wrote an experience of how we or someone we know responded to violence.  Following the previous workshop's guide, I mentioned that I will read these aloud and that this is just an opportunity to put our thoughts and feelings into words.  After I collected the responses, I read them aloud and we discussed various responses to violence.  It was essential that I reiterate that all responses are acceptable, and there is no one right way to respond to violence.  Each girl responds to violence differently and it is her decision, within the confines of being a victim and a young girl that she makes these choices.  Passing judgment on another's decisions is expressly inconsistent with feminist pedagogy, as I aim to foster an environment where girls' voices will be heard without criticism.  While the statements were not what I expected in terms of responses to violence, they were examples of how each participant was engaged in the workshop.  As not all stories pertained to reactions to violence, it was more difficult to discuss the stories in terms of the larger context of reactions to violence.  

As time was running short and the girls were not as focused on group dialogue, I decided to skip the discussion on why we often want to fight violence with more violence.  I had hoped to bring up points on how we learned our violent responses to violent behavior.  While combating violence with further violence may certainly be a coping mechanism for these young girls, I had wanted to address the issue of larger societal violence against women.  
Our next activity was hyped by me as reality TV, whereby we were "real-life" people acting out situations in front of our small group.  I suggested we break into groups of two or three and make up a situation of violence with one group member being the abuser/harasser/instigator/etc. and the other responding to their mock violence in a non-violent manner.  This role play was to demonstrate alternatives to violence through a real or fictitious situation of violence.  
Unfortunately, I had inadequately thought out this activity.  As the majority of the girls stated, they did not want to be the victim again.  So much of their lives have been impacted by being a victim that by playing the part of the victim again there was no empowerment in the activity.  Being met with justified resistance, I asked if there was a way we could tweak the activity to still act out a situation of violence yet not play the victim.  Nobody had an answer, so I suggested we act out violence against women that is not physical, is less violent and is more likely to occur to all of us.
My suggestion was street harassment, so I worked with a girl and we acted out a situation where she was the verbal harasser and made a comment about my body and I responded back by stating that I did not like comments made about my body and neither did other women.  The only other group to perform created their own situation of two girls arguing in a school hallway.  I had them freeze the situation to point out that one girl was not reacting violently to the other and asked the group if they noticed that as well and what the possibilities for resolution were.  Both examples were less physically violent and hopefully offered non-violent solutions for situations that face many of us at some point.  I had hoped this would provide the opportunity to share with the larger group our ideas of constructing alternatives to violence.  The idea for this opportunity to act out non-violent situations comes from A. Creighton & P. Kivel's book Helping teens stop violence.  

The last segment was to write something down on a piece of paper, related to non-violence or not, and then I read aloud the questions that might have been too embarrassing to ask in front of the larger group.  We were nearing lunchtime so I quickly passed out the paper and began responding to questions.  The girls filled out Womencare Shelter's evaluations and the responses again were positive.             

Reflective Conclusion
The two Martin Center workshops absolutely met my expectations.  Despite an activity that was incorrectly assumed to be helpful, it was very rewarding to work with a youth population I normally would not work with.  After the first workshop I came home and cried.  I was upset and troubled by the stories shared and experiences written.  I was frustrated that these girls felt they were limited in their aspirations because of their disadvantaged background.  I was angry that there was seemingly nothing I could do to alleviate their experiences.  The afternoon of the first workshop was emotional for me.  I realized after a few hours I needed to step back and examine the contributions I did make that day.  I provided a space for the girls to talk and share their experiences.  I am someone older and I listened to their stories.  Whenever feelings of personal dissatisfaction crept in that day, I would remind myself that I had fostered social change.  I cannot know what change may happen because of the workshop.  It is troubling not to see immediate results within our society, yet I know the impressions and effects I made on the youth and they made on me are not trivial.
The second workshop's agenda was less satisfying.  The girls were more disruptive and the curricula did not materialize as I had anticipated.  And even with one girl leaving and two others squabbling over spelling, I knew my workshop was not falling on completely deaf ears.  Being greeted with a high-5 by one girl was worth the shortcomings though.  

When leaving Martin Center after the second workshop I proposed to the nurse a support group for the girls that would be affiliated with Womencare Shelter.  She said she would check back with me after soliciting comments from the girls.  During the middle of May, she got in contact with me and requested I do a workshop/support group twice a month at Martin Center.  Clearly, the girls enjoyed having a safe space to share their stories of violence with each other and felt a connection to the feminist based curriculum I provided as well as to my personality and role as facilitator.  The workshops will continue indefinitely and will cover group generated topics ranging from relationships with parents to suicide to eating disorders.  One girl came up with the idea of creating a book of their experiences and thoughts to be left for future residents of Martin Center.  

The Girl Scout workshop did not occur over the course of this thesis.  However, proposed workshop dates will occur over the summer.  Assuming that the Girl Scout participants are mostly white, middle to upper class girls, I will alter the curriculum slightly to identify more with their background of privilege.  While stories might not be as violent as those of the girls at Martin Center, there is the possibility that they may indeed be similar.  There are only so many assumptions I can make about girls I have not yet met based on my preconceived ideas of the typical Girl Scout.  Because Girl Scouts are service oriented, I am anticipating the opportunity to draw them into volunteering at Womencare Shelter.  Girl Scout workshops will most likely occur over summer 2003.  

 The experiences of developing workshops predicated on social change and utilizing feminist pedagogy is invaluable.  And the culmination of facilitating the workshops and then being invited back to continue the work is rewarding.  It is this simple basis of social change that stimulates my craving to continue working with youth on ending violence against women.  I sincerely believe that the work and dedication of one person can create social change.  From my perspective I am creating social change, and if I pass the desire on to only one of my participants I have made a difference and produced social change.  The possibilities are endless if more than one participant takes up the cause of ending violence against women and creates social change herself.  And from this one girl, another is affected, and another, and another--until violence against women is eradicated.   
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Appendix 1:  Martin Center brochure
Appendix 2:  "My Favorites" ice breaker

My favorite song to sing along to is ______________ because...



My favorite activity to do to relax is _____________ because...



My favorite dessert is ________________________ because...



My favorite musical group is __________________ because...



My favorite book is __________________________ because...



My favorite game is __________________________ because...



My favorite restaurant is ________________ ______ because...



My favorite TV show is _______________________because... 

Appendix 3:  Teen power and control wheel and definition of dating violence

Appendix 4:  Scenario 2:  Nancy and Bob

Material originally developed by:

Wolfe, D.A., Wekerle, C., Gough, R., Reitzel-Jaffe, D., Grasley, C., Pittman, A., et al.  (1996).  The youth relationships manual.  (pp. 150).  Thousand Oaks, CA:  Sage Publications

Nancy:  - 16 years old

· dropped out of grade 10 when she was 6 months pregnant

· left home and moved into an apartment with her boyfriend Bob after their son was born

· takes care of their 6 month old son Robert full time but would like to return to school as soon as possible

Bob:     - 18 years old

· quit school before finishing grade 12 to support his new family

· works as a construction worker but doesn’t really like the job

· left home at the time of his son’s birth to move in together with Nancy and Robert

Nancy and Bob are finding parenthood very stressful.  They miss their freedom and are finding it difficult to adjust to their new responsibilities.  When they argue, which they do often, Bob usually blames Nancy for having gotten pregnant in the first place.  They don’t have much money and Bob sometimes drinks too much.

The baby has been sick and crying all day.  Nancy is frustrated and at her wit’s end not knowing what to do to make the baby stop crying.  Bob has had a long hard day at work, which he doesn’t like, but it’s the only job he can get.  Bob just wants to relax and have a beer, but Nancy gives him the baby and says, “Here, you do something with him.  I’ve had him all day.”  Bob replies, “That’s your job!”  and the argument escalates to yelling and throwing things and he eventually slaps her.  The neighbors call the police.

What do you do if you are:

Nancy?  Bob?  A neighbor?

Appendix 5:  "My Least Favorites" ice breaker

My least favorite song to sing along to is ______________ because...



My least favorite dessert is ________________________ because...



My least favorite musical group is __________________ because...



My least favorite book is __________________________ because...



My least favorite game is __________________________ because...



My least favorite restaurant is ________________ ______ because...



My least favorite TV show is _______________________because... 

Appendix 6:  Womencare Shelter evaluation

� Purple is the color representing domestic violence awareness, like pink ribbon represents breast cancer.


� Other systems of power, control and domination include racism, sexism, classism, ageism, ableism, etc.


� An example is: "how do we work with adolescent girls in school and community settings over the long term as they construct norms and roles for themselves, as they find the source and strength of their own power?" (DeZolt and Henning-Stout 1999).


� The term “authorities” connotes power and knowledge, as if other outsiders, or I as the facilitator and workshop leader, do not have the knowledge to provide this sensitive information.


5 I am fully aware I am passing judgment and assuming the youth will identify better with this scenario, however the other situations are too idyllic.





PAGE  
33

